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Learning Objectives

Describe how academic and behavior instruction

Describe | strategies can be integrated within Tier 2 frameworks
to support ninth-grade students.
Explain how coaching and feedback can be conducted
Explain to promote student engagement and use of newly

taught study and engagement strategies.




Road Map

Tier 2 Features

Collaborative Learning and Study Supports

Implementation

Closing




Characteristics of High School Drop Out

« Academic failure

« Grade retention

* Disability diagnosis

« Academic failure

« Challenging behavior

 Low attendance




Ninth-Graders & Student Success

* 9th graders are most vulnerable
* Less engagement with school
* Fewer adult and peer relationships Linked to
« More disruptive/challenging behavior
* Lower attendance

« Lower course performance ALTERABLE

dropout but
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Previous Work Supporting Ninth-Graders

Freshman Success:

[vsion
%»umm
PEYCHOLOGY

School Psychology

5, No. 1, 8808
37/5pquo00347

* 14 Lessons
. . _ A Tier | Intervention to Increase Ninth Grade Engagement and Success:
L Be h aviora | en g a g emen t e .g o p Fori tl e ta S kS Results From a Randomized Controlled Trial

T M K. Brigid Flannery, Mimi McGrath Kato, Angus Kittelman. Kent McIntosh, and Danielle Triplett
« Cognitive engagement (e.g., graduation
. )
M Although high school graduation rates are improving, many students are still not successful. Research has
regulirements documnid th O e vl st ek whther s e il e o o ot
The purpose of this randomized controlled trial was to assess the effects of a Tier | intervention model

gement, attendance, credits earned, and

(freshmen success) for 9th grade students to increase school en
. grade point average (GPA). This study included 1,588 students in ninth grade across 4 comprehensive

o E m Ot I O n a | e n a e m e n t e S C h OO | r eS O u rC eS high schools. Treatment schools implemented the freshmen success components: a 9th grade leadership
. (X} cam, a curriculum, and support from peer navigators. Control schools continued business as usual

Results showed sta cant and e a effects on student motivation,

cd. However, there was no

significant effect found for GPA.

Impact and Impli
This study demonstrates that the freshman success model. when implemented with fidelity. increased
Oth grade student er d credits ea
associated with significant improvements in grade point a

ement, attendance, ned. However, the intervention was not

erage.

Leadership Curriculum Peer Support

Team v Engagement- v Co-taught
fOC u Sed les sons Wlth Although graduation rates are improving nationally, too many  2007; Roderick, Kelley-Kemple, Johnson, & Beechum, 2014) than

students still do not complete high school. School dropouts, when their older peers. In fact, Allensworth and Easton (2007) found that
compared with their graduating peers, are more likely to be un- students who fell behind in ninth grade had a graduation rate that

curriculum teachers employed or underemployed, live

Keywords: high school, attendance, school engagement, prevention

v Developed

tea ms ¢ y poverty, have poor health, and was 60% lower than that of students who were able to stay on track
become involved in criminal activities (Belficld, Levin, & Rosen, during the ninth grade year.
3 / FOCUSG d on / P 'd d 2012; Christle, Jolivette, & Nelson, 2007: McFarland, Cui, & To prevent high school dropout, a growing body of research
/ M O n It Ored rOVI e pe e r Stark, 2018). Research has documented that the path to dropping supports the implementation of multitiered systems of support
new skills & . out is a gradual process of diminishing school engagement (Re-  (MTSS) o foser student engagement, positiv social ineractons,
St ud e nt d ata m ento Il ng schly & Christenson, 2012) and, for many, begins with the Lran- and academic achievement for all students (Brown-Chidsey &
chool (Allensworth & Easton, 2005;

sition from middle to high

2010; Goss & Andren, 2014). MTSS provides a framework
for schools to implement evidence-based interventions as they
supply (1) systems needed for initial and sustained implementa-

ia, 2016). In particular, ninth graders

. i i Benner, 2011; Somers & G.
/ Tra In ed b u I ld In g have been shown to have lower attendance rates (Jerald, 2006),

flu e n C high es of CllSL:l)lll]«llji "L._[m” \Fhmﬂc’r}. FCP“”]:' McGrath tion, (2) guidance in the selection and implementation of practices
tea C h e rS to y i(:\m. & Bohanon, 2013; l\;mlrmzm et al., 2010; Spaulding et al., that match the needs of the school, and (3) systems for using data
2010), and lower course performance (Allensworth & Easton, to identify areas of concern and guide decision-making regarding

. interventions (Ervin, Schaughency, Matthews, Goodman, &
d el.lver McGlinchey, 2007; Sugai & Horner, 2009). This continuum of

supports begins with the whole school and becomes more intensive

a This article was published Online First December 12, 2019. . ! !

C u r rl C u lu m K. Brigid Flannery, Mimi McGrath Kato, Angus Kittelman, @ Kent and individualized based on student need. Tier 1 (i.e., universal,

Melntosh, and Danielle Triplett, Department of Educational and Commu- schoolwide) emphasizes prevention and is designed for all stu-
y Supports, University of Oregon. de adults, and school contexts. The Ti
The research reported here was supported by the Institute of Educ: i

consists of ef interventions offered to groups of students




More is Needed...

* Universal interventions (e.g., Freshmen Success) are Tier 1
programs

« Students at risk for school failure need:
« More structure and support
* |ncreased positive adult, peer interactions
« Organizational/study skill building

« Academic skills: note-taking, concept mapping, writing strategies

« Behavioral skills: self-monitoring/regulation, goal setting, planning and
organization, prioritizing, relationship building
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Tier 2
e Ta rgeted supports that Tier 3 (Intensive)
build on Tier 1 systems & h Specialized

Individualized
Systems for Students
with High-Risk Behavior

Tier 2 (Targeted)

Specialized Group
Systems for Students
with At-Risk Behavior

* Intensified supports for

. Primary Prevention:
stuqlents not responding School-/Classroom-
toTier 1

Wide Systems for
« Designed to reduce risk Al Steleniss,
. . Staff, & Settings
for serious social,

emotional, or behavior
needs

« Facilitated by a Tier 2
team

~80% of Students



Components of Tier 2 Interventions

« Standardized implementation

* Builds on Tier 1supports

* Linked to function

* Quickly accessible

* Direct instruction and repeated feedback

* Time limited
« Adaptable




Tier 2 Academic and Behavioral Practices

« Key findings (24 studies)

« Most common study skills:
« Self-regulation

Exam preparation

Time management

Note-taking

Organization

Graphic organizers

« Only four articles were
completed in high schools

Number of Programs

24~
22 A
20 A
18 A
16 A
14 A
12 A
10 A

= S L A\

Self-regulation

Self-testing/ Time Other study skill Note-taking Materials Graphic
Exam management organization organizers
preparation

Types of Study Skills
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Collaborative Learning and Study
Supports (CLASS)
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. PROJECT
Project CLASS
« Curriculum for teaching academic
and behavioral skills COLLABORATIVE LEARNING

. . . AND STUDY SUPPORT
« Academic skills: Note-taking,

concept mapping, graphic organizers

Behavior skills: Self-monitoring/self-
regulation, goal setting, planning and
prioritizing

Adult coordination and support

Peer coaching and support

Facilitate peer learning groups
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Academic Skills

LESSON: CONCEPT MAPPING

Estimated time: 30-45 minutes,

OVERVIEW

This lesson focuses on student-created concept maps. A concept map Is a graphic organizer that helps
students visualize and structure their knowledge by linking key concept words, or short phrases to form
meaningful connections. Learning with a concept map can involve creating a concept map, studying
xisting concept maps, or compl concept map.
The process of creating a concept map fosters meaningful leaming because learners must actively select
relevant nodes to represent key concepts (e, Electricity), organize and label the
relationships between nodes (e.g. Electricity -s2km<.. Energy), and integrate new Information with existing
knowledge.

Why Concept Mapping is Helpful
con« Spider Model

.5t
e

A spider map features the main concept at the center, with directional arrows extending In various
directions to represent related ideas and subtopics. This layout resembies a spider's web, faciitating the
* Al exploration of connections and enhancing the organization of information.

of
+Dt | Structure

it

4 A

F . * o

[ e ; oot

F - . ’ >

¥ Main

. IdearTopic

Hierarchical Model

DE A hierarchical concept map features general/higher-level nodes or concepts at the top, with more specific
A concepts branching downwards as you move down the graphic. The labeled directional arrows depict the
0 relationships between these concepts.
thot

Structure

comector comnector  Gonnacior
/ | | | ’ |
comnacior conmector comector conmecior  connoctor conndcior connector comnactor
v \ v v \
Example
i ey feal Animal Species
i
nciude represemed with  Comprsed wih
« N
/ | \ | | / | \
e e feedtuough o roproduee by hae  we e
v v v v v

LESSON: FRAYER MODEL

Estimated time: 30-45 minutes

OVERVIEW

This lesson focuses on student-created Frayer Models. The Frayer Model is a graphic organizer designed

abulary words. The Frayer Model helps students expand upon

new terms or concepts by learning

g les, and ples. Thi

approach fosters vocabulary learning by encouraging active engagement with the word at various stages of

instruction.

The process of creatin Structure of Fras

r Model Bank Sheet

select relevant inform
definitions (e, study | PEFINITION
and non-examples (e

Why the Frayer

The Frayer Model i ar
instruction. For examy
+ Students can create
passages.

d dF

CHARACTERISTICS

of avocabulary wor | EXAMPLES

+ During group work,
term or concept.

MATERIALS
LESSON

« Frayer Model gra
E:

+ Markers of Fray

DEFINITION

« The Cold War wa:
and wilitary riva
and the Soviet Uy

OPERATIONA | forkiWar llont

The Frayer Model is a «

concept, identify its ¢

comprehension by lea
ate the term

+ Pencils

different

EXAMPLES
- Cuban Missile Crl
confrontation sy
bringimg the worl
« Vietmam War (19
South Vietnam 1
conmunism, whil

NON-EXAMPLES

FRAYER MODEL WORKSHEET

Directions:

ctone

rm/concept below. Then, define the term in the Defiition box. Next, identify
characteristcs of the termyconcept. Last, identify examples and non-exampies of the term
concept. Be sure to review your completed model.

Options for Terms/Concepts:

juman migration

+ Civil Rights

+ Photosynthesis
+ Conflict resolution

vioritizing

DEFINITION CHARACTERISTICS

N

EXAMPLES \ / NON-EXAMPLES

LESSON: NOTE-TAKING

Estimated time: 30-45 minutes

OVERVIEW

This lesson focuses on note-taking. Note-taking s a process of recording important information presented
during lectures, through online materials, or independent reading activities. Itis important skill for
identifying, understanding, and retaining new information. Note-taking involves identifying key points
summarizing information, organizing notes with headers and structures.

Why Note-takina is Heloful
Leaming CORNELL NOTE-TAKING

activity ¢
< Although there are many ways to take notes, this lesson will focus on one type - the Cornell Note-taking

andretrh (0

« Enhan

Comell note-taking system is an organized method for recording and reviewing notes. This system

« Increa  givides a page into three sections: Notes, cues, and summary. The purpose of Cornell notes is to have

- Provid  dedicated space to write notes, ask questions or develop topic statements, and summarize what was
learned from the reading.

Sections of Cornell Note-taking:

1. Notes include:

MA - Kevideas detals.and explanations from material
- Organized and concise information to capture essential key points

FOl , Cuesinclude

LW - Questionsabou After Class

« Paj 3. Summaryincludes: Write key concepts or questions in the left margin under “Cues™

« Brief overview o Ex What a

the notes at the bottom of the ps

— Structure - _
TITLE:
OPER TITLE: THE LIFE PROGRESSION OF FROPGS
Notetak | 8 [ Nores

educatio
organizit

What are the stagesof a | Egq stage
og’s life eyele?

- Frogs lay eggs in water
~ Typically found in freshwater
- Eggs last a few days to a couple of weeks
How does a tadpole differ | Tadpole stage
from an adolt frog?

~ Eqgs hateh into tadpoles
« Have tails, gills, and live underwater
-« Herbivores: eat mostly algae
« Legs start forming as they get older
What s the difference of a | Froglet stage
froglet and tadpole?
SUMMARY - Tadpole now has legs and langs
_— - Tail begins to shrink
- Start breathing air and ean leave water for a brief time
~ Eat small Insects
‘Adolt frog stage
How does a frog’s diet ~ Folly developed frog
change over time?

- Can live folly on land and in water
- Thrive on a moist environment
+ Carnivorous diet - eats inseets, spiders, and other small invertebrates
- Return towater tolay egqs
- Complete the life eycle

SUMMARY

The ife progression of a frog inclodes four wain stages: eqg. tadpole, froglet, and adult frog. Frogs
start as eggs inwater, hatch into tadpoles, and gradually develop legs and longs to become froglets
Eventually, they grow into adult frogs, capable of iving on land and reproducing to continue the ife
eyele. Each stage has adaptations that allow the frog to survive in its changing environment.
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Behavior Skills

LESSON: STAYING ENGAGED

Estimated time: 15-20 minutes

OVERVIEW

Staying engaged means staying focused and actively participating during class activities. It may involve
paying attention, asking and answering questions, following teacher directions or requests, and taking
notes.

Why Stay Engaged?

When students are engaged, they are more likely to experience academic success and have positive
relationships with teachers and students. Staying engaged helps to:

+ Improve comprehension and understanding of new material.

« Increases motivation and interest in new topics.

« Improves academic performance (higher grades, scores on tests).

+ Improves student well-being and relationships with adults and peers.

STAYING ENGAGED WORKSHEET

TYPE OF

"" | INSTRUCTION EXAMPLES BARRIERS

WHOLE CLASS
INSTRUCTION

OPE

Staying

orienti

andan | SMALL WORK
GROUP
INDEPENDENT

SOLUTIONS

LESSON: GOAL SETTING

Estimated time: 15-20 minutes

OVERVIEW

Goal setting is the process of identifying specific, measurable, and time-bound objectives that guide efforts

and actions toward achieving desired ot

milestones to track progress, a
When a goal is specific and me
Goal setting helps to:

« Build a roadmap to achieve
« Identify specific goals and ti

MATERIALS FOR
« Pencils

« Paper

+ Laptop/Chromebook

OPERATIONAL DEI

Goal setting is a strategy to id¢
behavior and performance. G
motivation, and self-regulatior

Example
For the next
Language c

Non-Example

be tardy in any
ot be tardy in any

comes. It involves clarifying what one wants to accomplish, setting

DIFFERENT TYPES OF GOALS

There are different types of goals students can create. These include short-term goals (achievable in weeks),
mid-range goals (achievable in months), and long-term goals (achievable in years).

Short-Term Goals

Short-term goals are designed to be achievable within a few weeks. These goals provide students with quick
feedback on their progress and serve as steppingstones for larger, long-term goals.

Example

© nex Algebra | teacher once a week

firm th

Non-Example

I will improve

Mid-Range Goals

Mid-range goals are designed to be achievable within months. These goals act as steppingstones between
short-term goals and long-term goals.

Example

Bythe e verall grade in my Algebra |

s froma D

Non-Example

By the end of

because | will get 95% or

Long-Term Goals

Long-term goals are typically designed to be achieved over a year or longer. These goals are often broad in
scope and require sustained effort and dedication over time.

Example
F
anc

f the school year, I will have passed on my classes with a B or better grade

Non-Example

I will work harder on communicating and building a positive relatior
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Newer Skills

Welcome to Collaborative Learning

ESSON 6: ASKING FOR HELP LESSON 7: PRIORITIZING & PLANNING LESSON 8: TEST-TAKING

and Study support (CLASS) Estimated time: 20-25 minutes Estimated time: 35-45 minutes Estimated time: 30-45 minutes
Estimated time: 15-20 minutes
OVERVIEW OVERVIEW OVERVIEW

The purpose of this lesson is to introduce students to various test-taking study strategies and to

Asking for help is a universal experience. At some point, all students encounter a moment when they This lesson focuses on time management, a foundational skill necessary to help students balance identify the most effective strategies for them to use. Selecting effective test-taking strategies can help
INTRODUCTION AND PURPOSE need assistance or guidance. It may involve reaching out to your teachers, peers, or counselors in schoolwork, extracurricular activities. and personal time. By learnina how to prioritize tasks and students maximize retention and use their time effectivelv while preparina for tests and auizzes in their
. . structure their schedu .
; your school. Being able to seek help when students need it is a sign of awareness and strategy. T T—— core classes. Making Flashcards from Cornell Notes
The purpose of this | Decision Matrix (urge
essential skills neede TAKEAWAYS Decision Matrix that b — Understanding when and | Cornell notes are useful when creating flashcards because the *Cues” and “Notes” sections can be
school and become L] Do It Now Decide When to Do It that work best for them in ~ easily adapted for self-testing. The “Term” and “Definition” sections can be used to outline the
Every student has unique goals for high school and beyond. The CLASS program is designed to help i The following table provides possible reasons why students might seek help and whom they (High Importance and High Urgency)  (High Importance and Low Urgency) specific topic of the flashcard or ask a question that can be answered in the definition section.
students build the academic and behavioral skills needed to reach those goals, whether that means i may ask. Notice how there are different types of people and communication methods V‘_'hy Time Managem T Finish science project due Tuesday o History Chapters (due in 3 days)
graduating high school, attending college, entering the workforce, or pursuing another meaningful 5 depending on what kind of help is needed. Time management is I o Study for History exam on o Meet with my quidance counselor S ——
] P c Y Y gu
path 5 quizzes, or exam prep Thursday about colege apphications Example using Cornell Notes
PROGRAM O they are better ablett + Turm in a b report dos Fridy + Basketbal prachice MATERIALS Ry
In the coming lessons, students will learn about how to stay focused in class, take effective notes, and students manage thei z FOR LESSON il: The Struchurs of o Cel
The CLASS program  set and monitor personal short-term goals. These skills are not only essential for success in school, but E . « Breakdownlarg & CUES NOTES
xample of an Asking for Help Chart =3 . P
organized, engaging 2150 for long-term success in college and careers. By the end of the CLASS program, students will be R e 2 « Anticpateandf  © Delegateior Limie Do it Later or Skip It Pencils i
equipped to set and work toward short-term academic and behavioral goals that support their long « Balance academ S {Low importance and High Urgency) | BESSESGEIBISSRRI ot hasecy) * Paper o rane
‘ ; = « Laptop/Chromebook + Descriphion’ outer layer of the cell semi-permeable membrane
The program s asta o™ aspirations, 1 2« Non-mandatory movie ckib meefing + Playing video games with friends that controks enfry and exit of substances
and feasible for impl E S+ Respond fo a feachers email about . o ks Tone « Funchon: protects the cell provides structure. and regulates
E—— inferest in extra credit assignment _— Awka‘ Lt
eachers or Adults . + Analogy acts bke a security gate
GOAL SETTING ACTIVITY S i 4
. F
i MATERIAL — oW OPERATIONAL C whet i fhe Faichim Nua,Es i sl B
o E ackeus? « Descriphion’ confrol cenfer of the cell confains
1. Explicit Instru The purpose of this activity is to have students identify, share, and reflect on a long-term goal FOR LESSQ URGENCY Test-taking strategies, such of the nuckeus « Faunchin: drects ool actulion, ehres gunli ifermiefion
behavioral skill that they aim to accomplish after high school. based study strategies that « Analogy: similar fo a brain or command center
prepare for coll * Lesson plan hanc area. Understanding when
SMART is an acronym that stands for Specific, Measurable, Achievable, Relevant, and Time- « Wiiting utensil Non-Example of a Completed Eisenhower Matrix best for them in terms of ti Cloplasm
Bound. Although SMART can be used to create all types of goals, itis especially effective for oP! Counselo . class, « Blank paper or a 2 * Descriphon: gekke flid fhat i fhe cell and surrounds
2. Collaborative f “@tting short-term goals, as it helps ensure they are clear, focused, and attainable within a set 1 siter class aotebeoK Do It Now Decide When to Do It e T
timeframe. - during cliss < ¥ — « Function' supports and suspends organelies allows chemical
to leam and prz :;:(n( g = (High Importance and High Urgency) ~ (High Importance and Low Urgency) STUDY STRATE T o g
sessions, small ¢ + During School ] o Completing a bong-ferm project . ;:m in a reading assignment due S—————— powschouse of the « Anabgy like the floor of a factory where work happens
o OPERATIONA E o Respondng fo a non-urgent fext i) o Self-testing cel? Miochondria
On a SMART GOAL WORKSHEET, students should write down at least one long-term goal they icoanss b a8 . .
3. Adult Coordin Time management ini i 9 nterleaving loc « Descriptior as the ‘powerhouse of the cel
- would like to accomplish after high school related to college or career readiness. Long-term goals are g <] \
! « Spaced repetition + Funchion conver™Ngod info energy (ATP) through celudar
collaborative p  typically designed to be achieved over a year or longer, so for this exercise, we will focus on long tasks are most import 5 how does mitochondria riapivalion
progress monit  term goals that will take until after high school to complete. These goals may initially be broad in Pee e ka ’g D eie gue ox Uit Do it Later or Skip It - produce energy? + Arohgy ke a power i providing energ fo a cell
scope and require sustained effort and dedication over time, so we will revisit them later. byl i g (Low Importance and High Urgency) | [[(0om o Soramesieie o it
« After clas 2
Examples of Long-Term SMART Goals pating pedol E - Aendng o mandabry cli + Studging for @ major exam What is the
« After high school, | will go to a 2-year trade school to learn about manufacturing and mechanics ” i "‘{ - meeting tfomorrow
50 | can work in the automotive field. school, during POWeV‘;)OMSe 0{ *he Mﬂlachandrla
o After I graduate from high school, | will attend a 4-year college program to earn a degree in ek
business cell?
HIGH Low

Non-Examples of Long-Term SMART Goals

URGENCY
« After high school, | want to get a good job
« 1 will work harder at communicating
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Student Facing Presentations

WELCOME TO

CLASS

QL' AmARATIIE mAmMIKIAL A Tny annanT

"I will increase my participation in
social studies by asking or answering
at least three questions per class over

the next two weeks."

SMART GOALS

SPECIFIC: The goal specifies which class the student wants to increase
participation in and how they will do that

MEASURABLE: The number of questions asked or answered is measurable.

ATTAINABLE: Asking/answering three questions per class is achievable

RELEVANT: This goal is relevant because it will increase the student's academic
engagement in social studies

TIME-BOUND: The student set a 2-week timeframe.

FRAYER MODEL

WAL CREATING A FRAYER MODEL

1.
2.
3. Exar
L STEPS FOR CREATING A 2

P2 FOR CREATH (a) Provide DAMPLES

G) Identify KEY TERM -~ (.'D Provide NON-EXAMPLES s,
= -
( 2 ) Complete DEFINITIONS Box = N\ ( f) REEXAMINE Model ~

(3) Complete CHARACTERISTICS Box @ FINALIZE Model

OVERVIEW

ENGAGEMENT STRATEGIES

i CREATING A CORNELL
M NOTE-TAKING TEMPLATE

PUTTING IT ALL
TOGETHER!

includes
classrool
orienting

activity. 4 WIPEOr | exaupies | mammens | souriows
activities TITLE: The Life Progression of Frogs
question: Now, use the Staying Engaged TUEs T
direction  worksheet to do the following:
* Write down examples of what staying W FORMAT
engaged looks like in different classroom = s o Divide & label
contexts. sections
» Identify barriers to staying engaged. A TITLE \
* Identify solutions to help you stay o Main idea of SUMMARY
engaged if you face barriers. notes

ASKING FOR HELP EISENHOWER DECISION MATRIX

Decide When 1o De it

This tog
person|

STEPS TO ASKING FOR HELP

the 5552 STEP 1. Knowing how and when to ask for help ,
since i BT oIRenect ont Whethey Halp is Neede can help you get help faster. coNsm:uB
unprepal TASKS ASKS. DEADLI

Docide Who Gan fieloitou help from a teacher or counselor?

Let's

due dates

When and how might you ask for
help from peers?

more
than one day

discuss:

STEP 3.
Decide How & When to Ask for Help

|

-

‘)
STEP 2 ] When and how might you ask for

CONCEPT MAPPING

1. Write the at the top.
2. Decide on a map

SIEES & PROGEDURES (hierarchical or spider).

( DESIGN . Write the at the top of
e layout of the ma the page or the center of the page.
. Fill the page with the
*Using Post-it notes can be helpful R
for visualizing and moving concepts | 9+ Drawin the between
easier. concepts using directional arrows.

ENGAGEMENT STRATEGIES

CORNELL NOTES

hat is the
erhouse” of || Mitochondria
the cell?
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Pilot Study #1




Just
l © URGENT! Ao
l Parent Emol S 50Moge”
o Sudertsse POPUPY g
Matg e 3
Al ‘ [} ‘ Report Dot o
ON TOPAY'S ) @ﬁ%!
) 0 EPISODE OF - (¥ I3
0S COORDI® “WHAT NOW?™ #
- 0 o & Behavir b = |
e D AMPIO e 2 |
[ e
9 5 whas Where?
o PARENT CALL. WEAR ALL NO, HE DID!

. & 'y y 1 P4 i
SN o I wor . W
1 T A ‘ k e .
preks
/ 0 BE? £
UBLIC SCHOOLS ‘ | ‘ I Sl
— N 4 X, Ao J.
/ PRvCPL = s
S /i %( 1 = \ @
A\ > & { N

DISTRICT & HIGH SCHOOL DEMOGRAPHICS | 2025-2026

A
]
)

DISTRICT PK-12 HIGH SCHOOL 9-12 =
4 '\ LoL. GooD OKE-, ” 3
/| Y o

6Ra 630

STUDENTS

2,195

STUDENTS

FREE & REDUCED LUNCH ATTENDANCE STUDENT MOBILITY RATE
% OF STUDENTS QUALIFYING 90/90 RATE Students entering or
Students attending 90% exiting during the 2 :%Ov'm J#;E
or more of school days school year
HIGH SCHOOL
HIGH SCHOOL o >
55.4% 48.4% HIGH SCHOOL EAPTNCENY |
FREE 46.1% FREE 38.9% 0 9 1 7 5 o/ ~21 o/ Pt / i
REDUCED 9.3% REDUCED  9.5% 80.64¢ 71812y ° o 0
High school FRL rates are likely
—_=—AEETTrTs

underreported due to application trends.
STUDENT CHAMPION.

STUDENT DEMOGRAPHICS

B HisPANIC/LATINO

. WHITE MULTI-RACIAL BLACK/AFRICAN AMERICAN

12.7%
(1,549) (279)

76.8%
(484)

70.6%

DISTRICT
(2,195 STUDENTS)

HIGH SCHOOL
(630 STUDENTS)

she hates everything about it; Yes, she made us put this on the slide

ASIAN, AMERICAN INDIAN/ALASKA NATIVE,
& PACIFIC ISLANDER

10.3% 5.8% 0.5%
(225) (127) (15)
10.3% 8.7% 6.3% 0.0%
(65) (55) (40)

Disclaimer: Yes, this was Al generated,; No, the District s Director of Communications was not involved in generating this; Yes,

Coree
FUELS
COMPASSION

ST N ;
?Y ._§ A gl / ) PATiENce
ALL THE TH, ' S
(AND THEN SDALN) -
NOT ALL SUPERHEROES
WEAR CAPES.
= SOME WEAR KHAKIS
& AND A LOT OF HATS.
R i




Fulton High School Data

FHS Triangle Data
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250 13.72%

100%
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Fulton High School Data

Student Survey Building Report

Fulton High | October 2025 | Gender: All | All Grade

Teacher Checklist Building Report

Fulton High | October 2025 | Gender: All | All Grade

Students who answered ‘Never'

Students who answered 'Sometimes'

Fewer than 15% Students who answered 'Often’
There are

Students who answered ‘Always'
engagement issues,

20% or more maybe skill issues?

31. | have trouble sitting still at school .

Attention and Academic Issues I
32. | have trouble finishing my work
. % 2.1%
Poor organization skills _ 24.23%

33. | have trouble paying attention u

Y b 6.9%
Poor academic performance _ 21.50%
34.1 DO NOT try hard to get good grades on my work I

9 0.7%
Easily distracted _ 41.81%

35.1 DO NOT complete my school work on time I

: % 1.4%
Does not complete assignments _ 24.57%
School Disengagement
G 2 5o gag

28. | DO NOT look forward to learning new things at L
school 10.3%

Has trouble concentrating _ 35.84%

29. | DO NOT enjoy coming to school

Between 15-19%

Refuses to persist if a task is hard

13.1%

30. There is NOT an adult | can talk to at school if | need -
help 7.6%




Project CLASS for Fulton

* This intervention met a need - feasible, skill-based approach to
teaching organization and study skills.

« Gave us an ability to play at a smaller level while exploring a more
targeted, schoolwide approach (tier 2 vs tier 1).

* Aligned with what we knew — academics and behavior are
Intertwined.




Participants

* Four ninth-grade students
participated (pseudonyms):
« Asher (504
accommodation)
« Kevin (no IEP or 504)

» Blake (IEP for SLD
[reading])

* Harrison (504
accommodation)

Student Identification

Data Source

Examples

Non-Examples

Types of Behavior

Unorganized (e.g., forgets to turn
in homework or turns in homework
late)

Easily distracted/has trouble
concentrating (gazing, doing
irrelevant task)

Minor disruptions (e.g., talking out
distracting others)

Physical Aggression (e.g., fights)
Property Destruction

Major mental health concerns (e.g.,
depression, anxiety)

Existing School Data

Received 2+ minor referrals
Overall attendance 85% or above
Failing no more than 2 classes
Tardy 2-4 times per week
Struggles to complete
work/homework on time

Received 3+ major referrals
Overall attendance less than 85%
Failing more than 2 classes
Tardy 5+ times per week
Completes very little or no
work/homework

Classes

Struggling in science and/or social
studies (receiving less than B
grade)

Struggles in algebra, physical
education classes.
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Materials

« Student binders
« Goal setting sheet

« Strategies to stay engaged across
environments

* Individual work

 Small group

 Whole-class
 Self-monitoring/regulation sheet

« Examples of academic skills

Name: Class: Date:
Goal:
Cornell Note-Taking Steps Done?
1. Write the title (what this class was about) at the top of the paper. Yes No
2. Write in key questions in the ‘Cue’ questions. Yes No
3. Write the key information in the ‘Notes” section. Yes No
4. Write a summary of the key information from the lesson in the Yes No
‘Summary” section.
Total: / 4 = O
Name: Class: Date:
Goal: Goal:
Strategies for Staying Enga Frayer Model Steps Done?
1. Did you pay attention to the teacher or actiy | 1 "Writé the Key tern (what was the class about Yes  No
2. Write the definition of the key term. Yes No
2. Did you follow teacher requests and/or direc |
3. Write the key characteristics of the term. Yes No
3. Did I ask for help if needed?
4. Write or illustrate examples of the key term. Yes No
4. Did T ask and/or answer questions if needed 5. Write or illustrate non-examples of the key term. Yes No
5. Did I collaborate with peers on tasks/activiti | Total: I} 5 = %
6. Did I create my Cornell notes? Goal:
7. Did I ask the teacher how I did at the end of Strategies for Staying Engaged Done?
Total: / 1. Did you pay attention to the teacher or activity? Yes No
2. Did you follow teacher requests and/or directions? Yes No
3. Did I ask for help if needed? Yes No NA
4. Did I ask and/or answer questions if needed? Yes No NA
5. Did I collaborate with peers on tasks/activities? Yes No NA
6. Did I create my Frayer Model notes? Yes No
7. Did I ask the teacher how I did at the end of class? Yes No

Total: / -
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Teacher Engagement Report Form (TERF-N)

M e a S u r e S Response Options Range from 1 (Strongly Disagree) to 5 (Strongly Agree)
Teacher Name:

Student ID:

Date:

Item Response Options

L]
° pre_post  soams maresea mashoas P PO A R
L]

2. Gets along with peers. 1 2 3 4 5
StUdent Engagement lnStrument 3. Seems to care about grades. 1 2 3 4 5
« Teacher Engagement s P r— T

* Use a No. 2 pencil or a blue or black ink pen only. « Make solid marks that fill the response completely.

R t I + Do Not Lse pans With Ik that soaks through the paper.  « Make no stray marks on this form, 5. Participates in class discussions/activities. 1 2 3 a 5
CORRECT: @ INCORRECT:
e p O r O r I | I IR0 . T2 a4l s

Is referred for out-of-class disciplinary procedures.

%
y, 7. lsrespectful. 1 2 3 4 5
X ®
9,
. 9’»0 Py 8. Persists on more challenging tasks. 1 2 3 4 5
%,
1. My family/guardian(s) are there for me when | need them. OO 0 9. Demonstrates appropriate effort for task. 1 2 3 4 5
| I I S | r l I I ' I e I l | 2. After finishing my schoolwork | check it over to see if it's correct. D @ D G 10. Is self-motivated. 1 2 3 a 5
3. My teachers are there for me when | need them. 0 2 O 0
4. Other students here like
Adapted Version of the Intervention Rating Profile-15 — Student Version
. 5. Adults at my school liste
PY The goal of this questionnaire is 10 gather your thoughs to help improve this program. Please circle the number
6. Other students at schoo which best describes your agreewent or disagreement with each statement,
7. Students atmy schoola 54 gyerall, adults at my school treat students fairly. D G
. . . Student Rater Completing Form Date
8. My education will create 5 | opjoy talking to the teachers here. 3
28 8 =8| = 2
a I I I S r u p | V e e a V | O r 9. Most of whatis importar 53 | ooy talking to the students here. & sgl & | 28 éé |2 %
3| 3 |23 2 g
B = = =28 = < B
10. The school rules are fait 54 | haye some friends at school. Al (RS RS | &
° H5iSoing o schoolafterie 25. When | do well in school it's because | work hard. O 2 1. This program was an acceptable way to meet my needs. 1 3 4 6
f 2. Students with similar needs would find this E
Y S t l I d e n t S ; e | - r e O rt | n 12 :‘g‘;’: something goodh 26 The tests inmy classes do a good job of measuring what 'm able to do. » @ ap:fzg;ﬂ‘:; similar needs would find (s program
13. Most teachers atmysch 27+ !feel safe at school. : 0 3. This program was effective in supporting my needs HEEEEEEERE
student. 28. 1 feel like | have a say about what happens to me at school. 5 - 4. 1 would suggest the use of this program to other students 1 2 3 4 6
5. My needs were of concern enough to benefit from this 1 2 3 4 5 6
. o . 14. Students here respectw 59 Myh!anl\ilylguard:an(s) want me to keep trying when things are tough at : . program.
school.
. 15. When | do schoolwork | 6. Most teachers would find this program suitable for my 1 2 3 4 5 6
16. Overall, my teachers are 30 1am hopeful about my future. G 0 needs.
7. I'would be willing to participate in this program again. 1 2 3 4 s 6
31. Atmy school, teachers care about students. G
17. 1 plan to continue my ed! v 8. This program did not result in negative outcomes for me 1 2 3 4 5 6
18. I'll learn, but only if the t  32- V'll learn, but only if my family/guardian(s) give me a reward. 9. This program would be appropriate for many other 1 2 3 4 5 6
students.
_ 33 Learning is fun because | get better at something. ® 0O @
19, School is important fora 10. This program was simailar to other programs I have used 1 2 3 4 s 6
20. When 1 have problems a4 What I'm learning in my classes will be important in my future. > @ : before
35. The grades in my classes do a good job of measuring what 'm able to do. D @ @ 11. This program was a fair way to support me. 1 2 3 4 3 $
12 This program was reasonable for my needs HEEEEEE R
13. 1liked the procedures used in this program. HEEEEEEEEE
14, This program was a good way to handle my needs.
15. Overall, this program was beneficial for me. 1 2 3 4 5 6

Comments/Other Feedback:
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LESSON: CONCEPT MAPPING

Estimated time: 30-45 minutes

LESSON: FRAYER MODEL

Estimated time: 30-45 minutes

OVERVIEW

Thisfesson focuses on student-created Frayer Models.The Frayer Model i » raphic org
y words. The Frayer Model helps studk

erw terms or concepts by learning the definitions, characteristics, examples, and non-examples.This
abubary learning . stages of

v designed

instruction.

The process of creating the! i

OVERVIEW

maps. organtzer that helps

it words, or short
meaningful connections. Learning with a concept map can lnwolve creating a concept map, studying
o completing a fillin-the
The process of select
. Eletricity), organize and label the

relationships between nodes (e.g, Electrcity —tatssl. Energy),
knowtedge.

Why Concept Mapping is Helpful

Concept mapping Is a strategy for organizing and representing information. For example:

. 9 g
definitions (e.g. study of heredity), characteristics (e.g. DNA, genes), examples (e.g. inheriting eye color),
and non-examples (e.g. behavior, physicalinjuries)

Why the Frayer Model Is Helpful

The Frayer Model for,
instruction. For example:

reading from a passage.

= 5:«! Spider Model
ectionala

(der may main concept at the center, w

directions to Iated ideas and subtopics. This layout resembl

foration of connections and enhancing the of Inf

P Stucture

M
FC
° 3 x
K . N
- ] g™ ”
Conc = “ = >
ou g ‘ ‘ .
Example
% [ ¥ - % v
i | X
¥ v

+ Stud duced in text
passages.

+ Astude
ofavoc

e P Mt

+ During
term o FRAYER MODEL WORKSHEET

MAT Than. Next, identify
characteristies.of the term/concept. Last identify examples and non-examples of the term/

LES! concept. Be sure to review your completed model.

-« Marh :

o Options for Terms/Concapts:

omprehe
differenti: [ DEFINTION CHARACTERISTICS
RM
\\
R —
EXAMPLES /4 NON-EXAMPLES

LESSON: NOTE-TAKING

Estimated time: 30-45 minutes

LESSON: STAYING ENGAGED

Estimated time: 15-20 minutes

OVERVIEW
This. on note-taking t OVERVIEW
Js,or independent reading activites. It is important skillfor . . Z
dentify ation. Note-taking involves identifying key points, Staying engaged means staying focused and actively participating during class activities. It may involve
summarizing information, organizing notes with headers and structures. paying attention, asking and answering questions, following teacher directions or requests, and taking
notes,
Why Note-taking is Helpful
L d vides th d system for This Why Stay Engaged?
P 9
and Jater point Note-taking hek When students are engaged, they are more likely to experience academic success and have positive
. arning g and eng relationships with teachers and students. Staying engaged helps to:
« Increase comprehension of new information. - Improve comprehension and understanding of new material.
= et d recall « Increases motivation and interest in new topics.
+ Improves academic performance (higher grades, scores on tests).
After Class + Improves student well-being and relationships with adults and peers.
e key concepts or questions i the left margin under “Cues
MATERIA A
FORLESS
the notes at the bottom of the page.
+ Wiiting uten . ;
e x : | STAYING ENGAGED WORKSHEET
TITLE: THE LIF PROGRESSION OF FROPES
oS Wores ! TYPE OF
EXAMPLES BARRIERS SOLUTIONS
Whatars hestagenofa | Govstowe INSTRUCTION
frog’ e eyele?
 Frogslay egasinwater
OPERATIO! Typlally found in freshwater
Note-taking is defi ~Eqaslasta few davs toa essple of weeks
educational mater  How Tadpolestage WHOLE CLASS
organizing conten _froman INSTRUCTION
Kggs hateh ino tadpeles
- Havetals gl water
Herbivares: eat mostly algae
~ Legs start forming s they get oder
What s the @fferemee of 3 | Froglet stage Ot
froglet and tadpole )
o now 0 St | SMALL WORK
- Tall begis fo shrink °ore | GROUP
~ Start breathing et time and
Adolt froq stage
safrosdier | - Folly developed froq
g2 ove time?
~Cam ivefully 7]
~ Thrive on a moist enviromment
i - eats inseets, spiders, t INDEPENDENT
- tolay eggs
~ Complete the e eyee

SUMMARY

The lfe progression of a frog inl
it

» legs and lumg:

das four main st 2. tadpole, froglet, and adult frog. Frogs
start as egs Inwatec hatch into tadpoles and gradualy deve 510 become froglets
entually. they arow Info adult froqs, eapabl of living on land and reproducing o comtinse the ife
Sach stage has adaptations that allow the frog to survive n s changing enviromment.

LESSON: GOAL SETTING

Estimated time: 15-20 minutes

OVERVIEW

Goal setting is the process of and time-b

specific,

d objectives that guide efforts

and actions toward achieving desired outcomes. It involves clarifying what one wants to accomplish, setting

milestones to track progress, and establishing a plan of action.
When a goal is specific and measurable, it is more likely to be achieved.

Goal setting helps to:

+ Build a roadmap to achieve long-term goals and prioritize what's important.
- Identify specific goals and track their own progress.

DIFFERENT TYPES OF GOALS

There are different types of goals stu »
inmonths), and

mid-range goals (achievabk

MATERIALS FOR |

« Pencils

Short-Term Goals
Js are designed to be achievable within a few weeks. The

and serve as steppingstones for larger,long-te

Short-term gos
feedback on their prog

+ Paper
+ Laptop/Chromebook

Example

Non-Example

OPERATIONAL DEF v A

Goal setting is a strategy to ider
behavior and performance. Go: Mid-Range Goals
motivation, and self-regulation  id.range goals are design

short-term g

0 be achievable within months. These goals ac

goals

Example

Language class Non-Example
Non-Example 8

Long-Term Goals

ong-term goals are typically designed to be achie
scope and require sustained effort and ded:

tion over time.

E le
Example

Non-Example

as steppingstones b

These include short-term goals (achievable in weeks
rm goals (achievable in years)

goals provide students with quick
rm goals,

er a year o longer. These goals are often broad in
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Procedures

Name: Class: Date:
Goal:
Cornell Note-Taking Steps Done?
1. Write the title (what this class was about) at the top of the paper. Yes No
2. Write in key questions in the ‘Cue’ questions. Yes No
3. Write the key information in the “Notes' section Yes No
4. Write a summary of the key information from the lesson in the .
P Yes No
Summary™ section.
Total: / Name: Class: Date:
Goal: Goal:
Strategies for Frayer Model Steps Done?
1. Did you pay attention to the t | |- Write the key term (what was the class about) Yes No
2. Did you follow teacher reque: 2. Write the definition of the key term. Yes No
3. Write the key characteristics of the term. Yes No
3. Did 1 ask for help if needed? ey ¢
4. Write or illustrate examples of the key term. Yes No
4. Did I ask and/or answer quest
[ |'5. Write or illustrate non-examples of the key term. Yes  No
5. Did I collaborate with peers a
Total: i £ = %
6. Did I create my Comnell notes
Goal:
7. Did I ask the teacher how I di
. . I
Total: ; Strategies for Staying Engaged Done?
1. Did you pay attention to the teacher or activity? Yes No
2. Did you follow teacher requests and/or directions? Yes No
3. Did Iask for help if needed? Yes No NA
4. Did I ask and/or answer questions if needed? Yes No NA
5. Did I collaborate with peers on tasks/activities? Yes No NA
6. Did I create my Frayer Model notes? Yes No
the teacher how I did at the end of class? Yes No
Total: 1 - %




Implementation from Fulton’s Perspective

« Coaches (external) observed students in Science or Social Studies
classes (5t or 7t hour) and collected student engagement data.

« Coaches, based on observations, taught and reinforced strategies
to increase engagement.

« Coaching session took place during 6t period seminar (Monday,
Wednesday, or Friday)

« Coaches gathered follow-up data (progress monitoring)

« Students met one-on-one with coaches to receive individualized
feedback and support.
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Results

« Teacher Report of Student Engagement (1 [strongly disagree] to 5
[strongly agree]):
« Asher: 2.2 (Pre) to 3.3 (Post)
« Kevin:2.2to 3.3

« Blake: Stayed consistent at 3.2
* Harrison:2.2to0 2.3

» Student Report of Academic Engagement:
 Small increase in perceived engagement from all students except Kevin
(slight decrease)

« Student & Teacher Reports of Program Satisfaction (1 [strongly disagree]
to 6 [strongly agree])

« Students: M =493 (range: 4.40-5.60)
 Teachers: M =5.44 (range: 5.31-5.56)




Conclusions

« Moderate effect on academic engagement

 Due to low levels of disruptive behavior, we could not evaluate if the
Intervention was effective

 May be an efficient and effective way to support ninth-grade
students

* Tier 2 teams may want to identify students early

* Training and coaching can be delivered within a relatively brief
timeframe

* Preliminary support for integrated Tier 2 intervention for students
with or without disabilities




Social Validity from Fulton

« Students were highly receptive to the intervention; several
expressed interest in continued participation.

 The intervention was easy to implement with the current school
schedule (students being pulled from seminar on designated
days).

« Student and teacher reports indicated increased engagement
and strong overall intervention support.

« Unsure of feasibility of capacity to support individualized
coaching at the Tier 2 intervention level.
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Pilot Study #2




Differences from Pilot Study #1 to Pilot Study #2

* Included 4 students (PS1) to 6 students (PS2)

 Taught 2 academic note-taking strategies (PS1) to 3 academic
note-taking strategies (PS2)

« Taught/coached in groups of 2 (PS2) students vs 1 student (PS])

 Taught students to recruit feedback and provided teachers with a
strategy to provide feedback (PS2)




Fulton Student Identification

« Gated Identification Process

« Spring EIS data (8t grade year) — concern areas of attention,
organization, academics & teacher recommendations

« Grades — A/B in Science or Social Studies were excluded

« Behavioral data —is this an academic skill deficit or a behavioral
deficit?

* Teacher input




Participants

* Six, ninth-grade students (pseudonyms):

* Nolan (Dyad 1)

« Jack (Dyad 1)
* Quinn (Dyad 2)
 Max (Dyad 2)
 Mason (Dyad 3)

Everett (Dyad 3)

Student Identification

Data Source

Examples

Non-Examples

Types of Behavior

Unorganized (e.g., forgets to turn
in homework or turns in homework
late)

Easily distracted/has trouble
concentrating (gazing, doing
irrelevant task)

Minor disruptions (e.g., talking out
distracting others)

Physical Aggression (e.g., fights)
Property Destruction

Major mental health concerns (e.g.,
depression, anxiety)

Existing School Data

Received 2+ minor referrals
Overall attendance 85% or above
Failing no more than 2 classes
Tardy 2-4 times per week
Struggles to complete
work/homework on time

Received 3+ major referrals
Overall attendance less than 85%
Failing more than 2 classes
Tardy 5+ times per week
Completes very little or no
work/homework

Classes

Struggling in science and/or social
studies (receiving less than B
grade)

Struggles in algebra, physical
education classes.
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Materials

Name: Class: Date: Name: Class: Date:
Name: Class: Date:

Goal: Goal:

Strategies for Staying Engaged Student: Teacher: Strategies for Staying Engaged Student: Teacher: Strategies for Staying Engaged Teacher:

1. Did I stay engaged? Yes No Yes No 1. Did I stay engaged? No No 1. Did I stay engaged?

2. Did I use a note-taking strategy? Yes No Yes No 2. Did I use a note-taking strategy? No 2. Did I use a note-taking strategy?

3. Did I ask the teacher how I did after class?

3. Did I ask the teacher how I did after class? Yes No Yes No 3. Did I ask the teacher how I did after class?

Teacher rating of student engagement:
1 = Needs work; 5 = Exceptional

Teacher rating of student engagement:

Teacher rating of student engagement:
1 = Needs work; 5 = Exceptional

1 =Needs work; 5 = Exceptional

Teacher Signature:

Teacher Signature: Teacher Signature:
Teacher optional feedback:

Teacher optional feedback:

Teacher optional feedback:

Goal:

Frayer Model Steps

Cornell Note-Taking Steps Concept Mapping Steps
. Write the key term (what was the class about)

. Write the title (what this class was about) at the top of the paper. Write the guiding question.
. Write the definition of the key term.

Write in the relationships between the key concepts.

. Write in key questions in the ‘Cue’ questions.
¥4 q . Write the key characteristics of the term.

. Write the key information in the ‘Notes” section. Write directional arrows between the concepts. . Write or illustrate examples of the key term.

Write a summary of the key information from the lesson in the . . . A
“Summary” se?:lgun_ y . Write the relationships between the concepts on the directional arrows. . Write or illustrate non-examples of the key term.

Total: 4 Total: / 5

Total:
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rocedures

Name: Class: Date:
Goal:
Cornell Note-Taking Steps Done?
1. Write the title (what this class was about) at the top of the paper. Yes No
2. Write in key questions in the ‘Cue Name: Date:
3. Write the key information in the ‘Nv
Goal:
4. Write a summary of the key inform:
Suoeoary” section. Frayer Model Steps Done?
Total: 7 4
1. Write the key term (what was the class about) Yes No
Goal 2. Write the definition of the key term. Yes  No
. ~ | 3. Write the key characteristic Name: Class Date:
Strategies for Stayil
4. or illustrate example .
1. Did you pay attention to the teacher Goal:
5. Wite or illustrate non-exa
2. Didyou follow teacher requests and Strategies for Staying Engaged Student: Teacher:
Total: i
3. Did1ask for help if needed . Did I stay engaged? Yes No Yes No
~ Goal:
4. DidLask and/or answer questions il 2. Did I use a note-taking strategy? Yes No Yes No
T ! Strategies |
5. Did I collsborate with peers on task 3. Did I ask the teacher how I did after class? |  Yes No Yes No
1. Did you pay attention to th =
6. Did1 create my Comell notes? Y Teacher rating of student engagement: ’ R 5 R 5
1 = Needs work; 5 = Exceptional
Did you follow teacher req cocs work xoepriond
7. Did I ask the teacher how I did at th &
Teacher Signature
3, Did Task for help if needec
Total: ! b | Teacher optional feedback:
4. Did Task and/or answer qu
5. Did I collaborate with peer
6. Did I create my Frayer Mo
" i Goal:
7. Did 1ask the teacher how 1
! t Mapping St Done?
I | Concept Mapping Steps one’
1. Write the guiding question. Yes No
2. Write in the relationships between the key concepts. Yes  No
3. Write directional arrows between the concepts. Yes No
4. Write the relationships between the concepts on the directional arrows Yes  No
Total: ) 4 - %
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Implementation from Fulton’s Perspective

* Very similar to Study 1 (observation, teaching during seminar,
follow-up observations); researcher-led.

 Teaching and coaching occurred as a triad (2 students, 1
researcher) instead of one student, one researcher.

« Students were taught to cue feedback; teachers were provided
with a strategy to provide feedback.




Results

PERCENT OF INTERVALS WITH ACADEMIC ENGAGEMENT AND DISEUFTIVE BEHAVIOR
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Results - Dyad 1
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Results

 Teacher Report of Student Academic Engagement (Pre-Post; 1
[strongly disagree] to 5 [strongly agree]):

* Nolan: 3.40 to 3.60

« Jack: 4.00t0 3.90

 Quinn:3.30to 4.40

« Max: 4.00 to 3.80

 Mason: 3.50 to 4.50

* Everett: 3.70 to 3.40

 Teacher and Student Satisfaction (1 [strongly disagree] to 6
[strongly agree]):
» Students: M = 4.60 (range: 3.93-4.93)
 Teachers: M =5.02 (range: 4.81-5.38)




Conclusions

* Increased academic engagement across students

« All students demonstrated higher engagement during intervention
compared to baseline

« Gains ranged from +5% to +56%

* More participation in the program resulted in higher levels of
academic engagement

 Promising teacher-reported outcomes
* High social validity and acceptability

 Small-group, Tier 2 approach shows promise
« Coaching and feedback may be critical for improving outcomes
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Social Validity from Fulton

- Parents were appreciative of the support for their child’s
academic needs.

« Students expressed enjoyment at being part of the study and
responded positively to the additional support.

« Seminar was very helpful in providing the deployment structure
that can be leveraged for full-scale implementation.

- Small group structure allowed for stronger relationships, targeted
support, and increased engagement.

 Teacher buy-in was strong. The involved teachers became some
of the biggest advocates for the intervention.
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Overall Conclusions




What’'s Next?

 Implement CLASS as a Tier 2 small-group intervention
« Embed within existing Tier 2 systems (e.g., 6-8 students)

« Obtain feedback on CLASS content and existing supports
* Focus groups with students
« Focus group with ninth-grade educators and administrators

* Refine intervention based on pilot data

« Strengthen alignment between student skill use and classroom
expectations

« Continue to enhance feedback and engagement supports

* Evaluate scalability and sustainability

« Examine long-term impact on academic engagement and course
performance




Fulton Recommmendations

e Start small

« Use existing Tier 2 systems

* Prioritize scheduling early

* Integrate with existing curriculum




Fulton - What’s Next?

« Continuing to partner with MU (always)
* Bridge backward to Tier 1 (Freshman Success)

* As a district — standardizing Tier 2 systems
« Student Support Teaming Processes
» |dentification Methods
« Standardized Core Interventions

* Process for supporting exploration & adoption of additional
INnterventions

« At the high school
* EXpansion
« Transitioning from external to internal
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Questions?
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Contact Us!

John Augustine: johnaugustine@missouri.edu

Josh Pierce: jpierce@fulton58.org
Daniel Rector: drector@fulton58.org
Angus Kittelman: anguskittelman@missouri.edu
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