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Learning Objectives

By the end of the session, 
attendees will be able to:

Describe how academic and behavior instruction 
strategies can be integrated within Tier 2 frameworks 
to support ninth-grade students.

Describe

Explain how coaching and feedback can be conducted 
to promote student engagement and use of newly 
taught study and engagement strategies. 

Explain



Road Map

Tier 2 Features 

Collaborative Learning and Study Supports

Implementation

Closing 



Characteristics of High School Drop Out

• Academic failure
• Grade retention
• Disability diagnosis
• Academic failure
• Challenging behavior
• Low attendance



Ninth-Graders & Student Success

• 9th graders are most vulnerable
• Less engagement with school
• Fewer adult and peer relationships
• More disruptive/challenging behavior
• Lower attendance
• Lower course performance

Linked to 
dropout but 
ALTERABLE



Previous Work Supporting Ninth-Graders
Freshman Success:
• 14 Lessons

• Behavioral engagement (e.g., prioritize tasks)
• Cognitive engagement (e.g., graduation 

requirements)
• Emotional engagement (e.g., school resources)

Leadership 
Team
✓ Developed 

teams
✓ Monitored 

student data
✓ Trained 

teachers to 
deliver 
curriculum

Curriculum
✓ Engagement-

focused 
curriculum

✓ Focused on 
new skills & 
building 
fluency 

Peer Support
✓ Co-taught 

lessons with 
teachers

✓ Provided peer 
mentoring



More is Needed…

• Universal interventions (e.g., Freshmen Success) are Tier 1 
programs

• Students at risk for school failure need:
• More structure and support
• Increased positive adult, peer interactions
• Organizational/study skill building

• Academic skills: note-taking, concept mapping, writing strategies
• Behavioral skills: self-monitoring/regulation, goal setting, planning and 

organization, prioritizing, relationship building



Tier 2

• Targeted supports that 
build on Tier 1 systems

• Intensified supports for 
students not responding 
to Tier 1

• Designed to reduce risk 
for serious social, 
emotional, or behavior 
needs

• Facilitated by a Tier 2 
team

Primary Prevention:
School-/Classroom-
Wide Systems for

All Students,
Staff, & Settings

Secondary Prevention:
Specialized Group

Systems for Students 
with At-Risk Behavior

Tertiary Prevention:
Specialized 

Individualized
Systems for Students 

with High-Risk Behavior

~80% of Students

~15% 

~5% 

Tier 2 (Targeted)

Tier 3 (Intensive)



Components of Tier 2 Interventions

• Standardized implementation
• Builds on Tier 1 supports
• Linked to function
• Quickly accessible
• Direct instruction and repeated feedback
• Time limited
• Adaptable



Tier 2 Academic and Behavioral Practices

• Key findings (24 studies)
• Most common study skills:

• Self-regulation
• Exam preparation
• Time management
• Note-taking
• Organization
• Graphic organizers

• Only four articles were 
completed in high schools



Collaborative Learning and Study 
Supports (CLASS)



Project CLASS

• Curriculum for teaching academic 
and behavioral skills

• Academic skills: Note-taking, 
concept mapping, graphic organizers

• Behavior skills: Self-monitoring/self-
regulation, goal setting, planning and 
prioritizing

• Adult coordination and support
• Peer coaching and support
• Facilitate peer learning groups



Academic Skills



Behavior Skills



Newer Skills



Student Facing Presentations



Pilot Study #1



Disclaimer: Yes, this was AI generated; No, the District’s Director of Communications was not involved in generating this; Ye s, 
she hates everything about it; Yes, she made us put this on the slide



Fulton High School Data

We’re growing in Tier 1, 
but there are still gaps



Fulton High School Data

There are 
engagement issues, 
maybe skill issues?



Project CLASS for Fulton

• This intervention met a need - feasible, skill-based approach to 
teaching organization and study skills. 

• Gave us an ability to play at a smaller level while exploring a more 
targeted, schoolwide approach (tier 2 vs tier 1).

• Aligned with what we knew – academics and behavior are 
intertwined. 



Participants

• Four ninth-grade students 
participated (pseudonyms):
• Asher (504 

accommodation)
• Kevin (no IEP or 504)
• Blake (IEP for SLD 

[reading])
• Harrison (504 

accommodation)



Materials

• Student binders
• Goal setting sheet
• Strategies to stay engaged across 

environments
• Individual work
• Small group
• Whole-class

• Self-monitoring/regulation sheet
• Examples of academic skills



Measures

• Pre-Post:
• Teacher Engagement 

Report Form
• Student Engagement 

Instrument

• Academic engagement 
and disruptive behavior

• Student self-reporting
• Social Validity



Procedures



Procedures

Instruction “I Do” “We Do” “You Do” Checks for 
Understanding Apply



Review notes 
and student 
responses

Review 
academic and 
behavior skills

Provide 
supportive 

and 
constructive 

feedback

Identify 
strategy for 
adherence

Deliver 
reinforcement

Procedures



Implementation from Fulton’s Perspective

• Coaches (external) observed students in Science or Social Studies 
classes (5th or 7th hour) and collected student engagement data. 

• Coaches, based on observations, taught and reinforced strategies 
to increase engagement.
• Coaching session took place during 6th period seminar (Monday, 

Wednesday, or Friday)

• Coaches gathered follow-up data (progress monitoring)
• Students met one-on-one with coaches to receive individualized 

feedback and support.



Results



Results
• Teacher Report of Student Engagement (1 [strongly disagree] to 5 

[strongly agree]):
• Asher: 2.2 (Pre) to 3.3 (Post)
• Kevin: 2.2 to 3.3
• Blake: Stayed consistent at 3.2
• Harrison: 2.2 to 2.3

• Student Report of Academic Engagement:
• Small increase in perceived engagement from all students except Kevin 

(slight decrease)

• Student & Teacher Reports of Program Satisfaction (1 [strongly disagree] 
to 6 [strongly agree])
• Students: M = 4.93 (range: 4.40–5.60)
• Teachers: M = 5.44 (range: 5.31–5.56)



Conclusions

• Moderate effect on academic engagement
• Due to low levels of disruptive behavior, we could not evaluate if the 

intervention was effective

• May be an efficient and effective way to support ninth-grade 
students

• Tier 2 teams may want to identify students early
• Training and coaching can be delivered within a relatively brief 

timeframe
• Preliminary support for integrated Tier 2 intervention for students 

with or without disabilities



Social Validity from Fulton

• Students were highly receptive to the intervention; several 
expressed interest in continued participation. 

• The intervention was easy to implement with the current school 
schedule (students being pulled from seminar on designated 
days). 

• Student and teacher reports indicated increased engagement 
and strong overall intervention support. 

• Unsure of feasibility of capacity to support individualized 
coaching at the Tier 2 intervention level.



Pilot Study #2



Differences from Pilot Study #1 to Pilot Study #2

• Included 4 students (PS1) to 6 students (PS2)
• Taught 2 academic note-taking strategies (PS1) to 3 academic 

note-taking strategies (PS2)
• Taught/coached in groups of 2 (PS2) students vs 1 student (PS1)
• Taught students to recruit feedback and provided teachers with a 

strategy to provide feedback (PS2)



Fulton Student Identification

• Gated Identification Process
• Spring EIS data (8th grade year) – concern areas of attention, 

organization, academics & teacher recommendations
• Grades – A/B in Science or Social Studies were excluded
• Behavioral data – is this an academic skill deficit or a behavioral 

deficit?
• Teacher input



Participants

• Six, ninth-grade students (pseudonyms):
• Nolan (Dyad 1)
• Jack (Dyad 1)
• Quinn (Dyad 2)
• Max (Dyad 2)
• Mason (Dyad 3)
• Everett (Dyad 3)



Materials



Procedures Review notes 
and student 
responses

Review 
academic and 
behavior skills

Provide 
supportive 

and 
constructive 

feedback

Identify 
strategy for 
adherence

Deliver 
reinforcement



Procedures

Instruction “I Do” “We Do” “You Do” Checks for 
Understanding Apply



Implementation from Fulton’s Perspective

• Very similar to Study 1 (observation, teaching during seminar, 
follow-up observations); researcher-led.

• Teaching and coaching occurred as a triad (2 students, 1 
researcher) instead of one student, one researcher.

• Students were taught to cue feedback; teachers were provided 
with a strategy to provide feedback.



Results



Results – Dyad 1



Results – Dyad 2



Results – Dyad 3



Results
• Teacher Report of Student Academic Engagement (Pre-Post; 1 

[strongly disagree] to 5 [strongly agree]):
• Nolan: 3.40 to 3.60
• Jack: 4.00 to 3.90
• Quinn: 3.30 to 4.40
• Max: 4.00 to 3.80
• Mason: 3.50 to 4.50
• Everett: 3.70 to 3.40

• Teacher and Student Satisfaction (1 [strongly disagree] to 6 
[strongly agree]):
• Students: M = 4.60 (range: 3.93–4.93)
• Teachers: M = 5.02 (range: 4.81–5.38)



Conclusions

• Increased academic engagement across students
• All students demonstrated higher engagement during intervention 

compared to baseline
• Gains ranged from +5% to +56%

• More participation in the program resulted in higher levels of 
academic engagement

• Promising teacher-reported outcomes
• High social validity and acceptability
• Small-group, Tier 2 approach shows promise

• Coaching and feedback may be critical for improving outcomes



Social Validity from Fulton

• Parents were appreciative of the support for their child’s 
academic needs. 

• Students expressed enjoyment at being part of the study and 
responded positively to the additional support. 

• Seminar was very helpful in providing the deployment structure 
that can be leveraged for full-scale implementation. 

• Small group structure allowed for stronger relationships, targeted 
support, and increased engagement. 

• Teacher buy-in was strong. The involved teachers became some 
of the biggest advocates for the intervention.



Overall Conclusions



What’s Next?

• Implement CLASS as a Tier 2 small-group intervention
• Embed within existing Tier 2 systems (e.g., 6–8 students)

• Obtain feedback on CLASS content and existing supports
• Focus groups with students
• Focus group with ninth-grade educators and administrators

• Refine intervention based on pilot data
• Strengthen alignment between student skill use and classroom 

expectations
• Continue to enhance feedback and engagement supports

• Evaluate scalability and sustainability
• Examine long-term impact on academic engagement and course 

performance



Fulton Recommendations

• Start small
• Use existing Tier 2 systems
• Prioritize scheduling early
• Integrate with existing curriculum



Fulton – What’s Next?

• Continuing to partner with MU (always)
• Bridge backward to Tier 1 (Freshman Success)

• As a district – standardizing Tier 2 systems
• Student Support Teaming Processes
• Identification Methods
• Standardized Core Interventions
• Process for supporting exploration & adoption of additional 

interventions

• At the high school
• Expansion
• Transitioning from external to internal



Questions?



Contact Us!
John Augustine: johnaugustine@missouri.edu
Josh Pierce: jpierce@fulton58.org
Daniel Rector: drector@fulton58.org
Angus Kittelman: anguskittelman@missouri.edu
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