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OBJECTIVES

ldentify data
decision rules
for when to
begin fading
students from
Tier 2

02

Identify the
components of
Tier 2
Interventions
that can be

faded

03

Learn how
fading decision
rules might vary
based on a
student’s grade
level and the
type of Tier 2
Intervention




What is fading and why it’s

important

2. Core features of Tier 2
nterventions

3. mportance of Tier 1 and 2
behavior systems

4. Decision rules & decision
making

5. Monroe Elementary’s

implementation story

6. Q&A



District leader?

School administrator?

BCBA or behavior coach?

Instrictional coach or RTI speciliast?

Classroom teacher?

SPED teacher?

Raise your hand if you are ...

Paraprofessional?




What does it look like in your school?
How do you currently decided when a stuent is ready to fade?

Do you tend to fade quickly, slowly, or avoid fading altogether?
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WHAT IS FADING?

« Fading is a process of removing intervention supports
- Key features
= Systematic process
= Gradual reduction in supports
= Time-bound
= Includes decision rules, decision making




WHY FADE?

Student outcomes
« Fosters student independence
« Promotes maintenance, generalization of new skills
School outcomes
« More resources
« More capacity for other students




HELPS WITH TIER 2 CAPACITY / 7 =

« Highest need in Sept, Oct, Nov
| %-15% of
« Goal is to support 10%-15% o
students at Tier 2
g 10% 1
07,
Empirical Research lilgﬂitilé‘mlﬁrrr:
qur'nal of Positive Behaviar 0o |
CheCk'InIChECk'OUt PartiCEPation -Z:_I:Z:::::sclmteon — : ’\uLlet "':l-.pi-.ml:u (]Lmb-.r Now u:ml':u-.r[)u:u:'-.ml:u Jauuan -.bm.in \-hrr.h ’\prll ‘+'[a~r Julnc JL:;]};
Patterns Within U.S. Schools E‘Qﬁﬁ;iﬂiﬁf&fﬁ;ﬁ;rm-sm MElementary © Middle ® High

DOl 101 177/10983007241312419

|pbi.sagepub.com .
Figure |. Proportion of When Students Started Participating in CICO by Month and School Type

S Sage
Angus Kittelman, PhD'"/, M. Kathleen Strickland-Cohen, PhD?,
Mimi McGrath Kato, MS:’, Kent Mclntosh, PhD? , and Robert H. Horner, PhD? Table 2. Mean Students Within 5chools That Participated in Check-In/Check-Out By Month and School Type.
School type
Month Elementary Students Middle Students High Students Other Students
Abstract
Check-In/Check-Out (CICO) is a widely implemented, evidence-based Tier 2 behavior intervention used primarily in August 261 461 57 416 3 6.33 [ 18.00
schools implementing Positive Behavioral Interventions and Supports (PBIS). The purpose of this national extant study was September 756 52 165 &.85 11 £.18 4 950
to examine the implementation patterns using an extant database of 24,425 students within 1,766 schools across 40 U.S. October 1.031 7.11 274 9.64 2] 6.52 5 9.00
states using a data-decision system for entering and reviewing CICO data. We used descriptive analyses and a Poisson November 1.098 8.0l 233 11.00 25 6.16 5 11.00
regression model to examine the patterns of implementation and identify predictors of student participation in CICO. December 1129 8.32 229 .12 9 ¢.48 6 9.17
Findings showed that the most common months for students to begin participating in CICO were September and October ' ' ' ' ’
(elementary and middle schools) and October and November (high schools). The average number of students supported in January 1,164 211 239 .77 23 >.74 é 1.33
CICO in elementary schools was 13.12, middle schools was 17.90, and high schools was 8.43. In addition, several variables February 1,185 9.41 244 12.00 25 4.84 4 14.75
were found to be significantly and positively associated (percentage of students receiving free and reduced price lunch March l,188 9.71 241 1.8l 27 4.48 5 13.00
[FRL], school size, schools in towns, and Tier 2 PBIS implementation fidelity) and others negatively associated (percentage April 1,172 9.88 228 12.25 30 487 5 13.60
of non-White students, high schools, schools in cities, and rural areas) with student participation in CICO. Implications for May 1,122 9.27 205 10.81 25 4.84 4 16.25
how school teams can scale-up CICO to support more students early in the school year and improve student participation June LAg 7.16 9] 7.15 11 373 4 14.25
in CICO are discussed. July y] 12.50 _ _ _ _ I 2.00

Keywords Note. — Students did not participate in Check-In/Check-Out.

check-in/check-out, Tier 2 Positive Behavioral Interventions and Supports



TIER 1 AND Z BEHAVICR
SYSTEMS SUPPORTING FADING

TIER 1 BEHAVIOR SYSTEMS

e Tier 1 team

« Data systems and decision
systems

« Classroom systems

« School-wide acknowledgement
systems

MEASURING FIDELI
OF CORE FEATURES ¢
TIER 2 SYSTEMS AN
PRACTICES IN SCHOW

TIER 2 BEHAVICR SYSTEMS

e Tier 2 team with behavior
expertise

« Data systems and decision
systems

« Student screening and
identification




Behavior Systems = Improves Fading

Strong Tier 2 systems lead to better decisions, stronger implementation, and successful fading.

STRONGTIER1 &2
BEHAVIOR SYSTEMS
Tier 2 team with

behavior expertise C&

EFFECTIVE
DECISION MAKING

HIGH-QUALITY

FADING COMPONENTS

!' Intervention features

Classroom systems

Defining & teaching .

. II Dosage of intervention

expectations & Use data to understand progress
Reinforcement & Make timely, informed decisions oX
- Y Student goals

o Adjust to meet student needs

Data systems BB Reinforcement

Planned « Gradual - Data-Informed
Student-Centered

BETTER OUTCOMES

Faster, more Sustained | Greater i W More efficient Systems
/\/ successful behavior independence & ‘ II useof time & A‘ ;v strengthened
fading improvement school success | ® [ resources for all students




n, The What, The How...
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« Ask yourself
o Is the student responding positively to intervention?
= Is the student consistently participating in intervention?
= |s the student meeting intervention behavior goals?
= Are we seeing improvements in broader student
outcomes (e.qg., office discipline referrals, attendance)?
o How long has the student been on intervention?




HELPFUL DECISION
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Is the student responding to the Tier 2 intervention?

Continue
intervention or
adjust supports.

R N
o Has the intervention been
implemented with
adequate fidelity?
4 J
)
{ ~

( - , Strengthen
. 2% implementation.

[_ A |

-

Are broader student
outcomes improving
or stable?

4

Continue

implementation.

Has the student
c demonstrated success
for a sufficient amount

of time?

J

Consider

fading supports.
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HELP DETERMINE “WHI

DUR DATA §

Decision Rule Data Source

DURCES TO
) FADE”

Decision Rule

Data Source

Decision Rule

e
ot

DATA TYPE Data Source
Student ® Daily progress
Intervention report card
Progress
Is the student
improving?

Intervention | @ Fidelity checklist,
Fide[ity daily progress

Is the intervention
being implemented

report card

as intended?

® School data system
(SWIS)

Student

Outcomes

Is the student ® Self-report survey

experiencing
positive outcomes?

(teacher reports,
student reports)

v

v

v

® Teacher skill use
checklist

Daily point goal |
> 80% for at least
90% of the time
for the past

4 weeks

Intervention ® Social skills

implemented group fidelity
with =2 80% checklist
fidelity for the

past 4 weeks

0-10ODRs
for the past

@ Office discipline
referrals (ODRs;

6 weeks aggression)

® Self-report survey
(teacher reports,
student reports)

If the rule is not met, adjust the plan and continue progress monitoring.

v/ Daily goal 2 80%
rating for positive
behavior for 4/5
days for the past
4 weeks

v/ |Intervention

implemented

with =2 90% fidelity
for each session
for the 4 weeks of
intervention
sessions

v/ 0-1Major ODRs
for the past
4 weeks

® Behavior
contract

® Behavior contract
fidelity checklist

@® School data
system, Student
information
systems (SIS)

® Self-report survey
(teacher reports,
student reports)

How to use: Collect data from the listed sources. Apply the decision rule for the timeframe specified. If the rule is met, continue the current plan.

v

v

v

Daily goal 2 85%
points earned for
meeting three
goals for the past
6 weeks

Intervention
implemented

with = 90% fidelity
for the past

6 weeks

= 90% attendance
over the past
5 weeks



THE WHAT...

Once a Tier 2 team decides when to begin fading, they need to
consider “what” to fade

Will be important to consider the:
« Features of your Tier 2 interventions
« Behavior goals for your students
 Incentives/acknowledgments used to reinforce the behavior
goals
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TIER Z INTERVENTI

JN FEATURES (

Increased instructional time for skill development

Increased structure and predictability

Increased opportunities for feedback

Increased communication with families

Modifications to address behavior functions

F
DNS

CENTER ON

 PBI

Positive Behavioral
Interventions & Supports

Additional resources to assist in defining and
monitoring Tier 2 systems:

C rCGIUICs C

= Thiz brief deccribes

em: and practices

meazure: d 10 atlell them

Tier 2 Individual Student

Support Meetings

Tier 2 Individual Student Support meetings occur more
frequently than System:z Meetings. such as weekly or
twice a month, to engsure that students’ progress on

ier 2 interventions iz monitored closely (Neze et al,

2023). The purpoze of thece meeting: iz to uze data to

match students to available interventions based upon

&l

and function of behaviar and monitor individua
student rezponczes to interventions. Specific
activities include

match referred students to
r 2 interventions

+ Uzing datat
appropriat

» Using data decizion rules to determine student

analyzing individual ztu

adjUsTments 10 the InT

frequency or intensity, re

Pecitive Behavioral Intérvention: S Supper

Components of
Tier 2 Interventions

Although doz of research-bazed Tier 2

designed to address a variety of

» Additional inctruction/time for student
skill development

« Additional structure/predictability

« Increazed opportunity for feedback. (e.g.. daily

Drogress report

+ Increazed communication with families

» Moedifications to address a range of behaviora
functions, mental health needs, or academic skillz
Algozzine et al., 2019; Center on PBIS, 2025)

As described below, theze compenents enable

systematic student identification, efficient delivery, and

tive data-baced decizion making

Standardized Implementation

m

sllowing them to be implemented zimilarly acrozz
students. This standardization streamlines the
mplementation process by having a commaon set
of data collection meacures and procedure: for
manitoring implementation and reviewing progress
Builds on Tier 1

er 2 interventions align with and build upon the

essential components of Tier

that the ckills targeted wit

Positive Behavioral
aEentons & S(peorts

TIER 2
SCHOOL-LEVEL

SYSTEMS GUIDE

July 2025



Component to Fade

Decision Rules

Adult feedback

Move to bi-weekly sessions, monthly
booster

Adult facilitation

Move to student taking turns leading
sessions

School-family communication

Monthly updates instead of weekly or
bi-weekly

/




BEHAVIOR CONTRACTS

Component to Fade Decision Rules

Adult feedback End-of-day feedback only

Remove visual supports/printed

Behavior contract
contract

Student goals Reduce specific goals
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« Once Tier 2 has selected “what” to fade, the team may want to fade a
specific component or multiple components or strategies
« Dosage and intensity
o May include reducing instructional opportunities
—\ » Intervention goals
"\ > May include moving to more distal (e.g., weekly) vs daily goals
y| <« Reinforcement
P o May include lower rates of reinforcement




CICO
(Check-In/Check-Out)

Brief Social Skills Group

Behavior Contracts

INTERVENTION COMPONENTS

* Check-ins or check-outs with mentor
* Teacher feedback opportunities

e Format of point card

e Frequency, type of progress
updates to family

GOALS

* Daily or weekly goals

REINFORCERS

o Daily or weekly reinforcers

* Types of reinforcers
(tangible or non-tangible)

INTERVENTION COMPONENTS

e Number of lessons and boosters
e Adult or student delivery

* Frequency, type of progress
updates to family

GOALS

* Daily or weekly goals

REINFORCERS

o Daily or weekly reinforcers

* Types of reinforcers
(tangible or non-tangible)

 Individual or group
reinforcer contingencies

INTERVENTION COMPONENTS

e Number of opportunities for feedback
e Number of goals on contract

e Format of contract

* Frequency, type of progress
updates to family

GOALS

* Daily or weekly goals

REINFORCERS

* Daily or weekly reinforcers

* Types of reinforcers
(tangible or non-tangible)



Z

« Will want to focus on documenting the fading
procedures

e INnclude:

o Intervention

o Intervention component to be faded
> Reasonable timeframe

Student Intervention Intervention Fading Timeframe Decision
Component Plan
Lisa CICO Teacher feedback | Reduce to only 1x 2 weeks Continue fading
per day
Jess CICO Afternoon Check- | Reinstate Check- 3 week Reinstate CICO
Out Out with mentor
Matt Behavior contract Behavior goal Move to 1 1 week Continue fading
behavior goal
John Social skills group | Adult feedback, | Only provide bi- 4 Weeks Exit Intervention

family-school
communication

weekly boosters

Only bi-weekly




IMPLEMENTATION @ MONR

ELEMENTARY

« St. Charles, MO

« Suburban School District near St. Louis, MO
« About 350 students

 Kindergarten-4th Grade

« almost 11 years of (real) PBIS implementation

DEMOGRAPHICS
63% White 3% Asian/ Pacific
15% Hispanic Islander
8% Multi-Racial g 394 Native American
12% Black 539% FRL

15% ELL

2 &
. .~
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 DIY PBIS
- Made a Big 3
- Made up the rest
« True PBIS w/ fidelity - worked through all three tiers
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« THE LAST TWO YEARS

- Realized some interventions were not effective and
we needed a refresh!

- TOOk too long to intervene




PRESENT DAY

« MU Study - changed CICO for the better
« Better progress monitoring

» Fading W
« Graduation 1 24 7:?

follovin o g the
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NG TIER 1I”

o This is true of academics!!
« Connect reinforcements to tier 1 rewards/ practices

o Tickets

« Use tier 1 language

o Big 3: Safe, Respectful, Responsible Learner

N
\ﬁ\/




SCREENER TEACHER MAGIC
RESULTS NOMINATIONS NUMBERS!

. Used various screeners « Ensure accountability for « 5 ODRs

. SABERS into a google tier 1 supports first « 15 minors
form & google sheets  Tier 2 Nomination . within 30-45 days
Flowchart

 Yellow not red -guides
tier 2 rather than tier 3

needs

B)


https://docs.google.com/spreadsheets/d/1rFA2Xqp8Eu3Sjml4Zr81P-HWk9_6-hBF0y4YXoMOU7c/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1rFA2Xqp8Eu3Sjml4Zr81P-HWk9_6-hBF0y4YXoMOU7c/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1rFA2Xqp8Eu3Sjml4Zr81P-HWk9_6-hBF0y4YXoMOU7c/edit?usp=sharing

NE APPROPRIATE
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CiCo SCOCIAL SKILLS 2X10

GROUPS RELATIONSHIP
eeaviore ¢ - Internalizing BUILDING

. . - Externalizing
 real time teaching of

. *often* do this
skills

simultaneously with the
start of CICO

B)



PARENT INVOLVEMENT

« Send home note if they screen in for CICO

- NOMination or magic number they attend meeting
and it's explained during the meeting

 daily note home at first, encourage conversations
about students’ day

- home notes fade to every other day, then weekly,

\ and then not at all

)



RTI
SPECIALIST

« Oversees tier 2
interventions

« Holds all staff members
accountable for their
role

B)

CiCo
FACILITATORS

« pick a few to be experts
« Check in and out with

students

« Positively reinforce

expected behaviors

TEACHERS

« make sure they
understand the purpose
« model for them




PRESENT DAY

« MU Study - changed CICO for the better
« Better progress monitoring

» Fading W
« Graduation 1 24 7:?

follovin o g the




Tier 2 School-Level Systems Guide:
https://www.pbis.org/resource/tier-2-school-
level-systems-guide

Tier 2 District-Level Systems Guide:
https://www.pbis.org/resource/tier-2-district-
level-systems-guide

Measuring Fidelity of Tier 2 Systems and
Interventions:
https://www.pbis.org/resource/measuring-
fidelity-of-core-features-of-tier-2-systems-
and-practices-in-schools

Progress Monitoring_Spreadsheet



https://www.pbis.org/resource/tier-2-school-level-systems-guide
https://www.pbis.org/resource/tier-2-school-level-systems-guide
https://www.pbis.org/resource/tier-2-district-level-systems-guide
https://www.pbis.org/resource/tier-2-district-level-systems-guide
https://www.pbis.org/resource/measuring-fidelity-of-core-features-of-tier-2-systems-and-practices-in-schools
https://www.pbis.org/resource/measuring-fidelity-of-core-features-of-tier-2-systems-and-practices-in-schools
https://www.pbis.org/resource/measuring-fidelity-of-core-features-of-tier-2-systems-and-practices-in-schools
https://docs.google.com/spreadsheets/d/1wIG2yPXf0w-m-NLuNfGk-EyFDXGqH4nQV-ITKD5CqME/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1wIG2yPXf0w-m-NLuNfGk-EyFDXGqH4nQV-ITKD5CqME/edit?usp=sharing
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