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Outcomes

By the end of this lesson, you will…  

• Understand the relationship between academic 
skills and challenging behavior

• Know how to read the data to select effective, 
evidence-based action steps

Presenter Notes
Presentation Notes
This presentation is ultimately about differentiation at Tier 1, but with a lot of background information on the role of assessment in an integrated 

By the end of this lesson, you will…  

Understand the relationship between academic skills and challenging behavior
Know how to read the data to select effective, evidence-based action steps




• How can we differentiate instruction for students based on 
academic and behavioral performance?

Essential Question

Presenter Notes
Presentation Notes
Our goal is to answer the question: How can we differentiate instruction for students based on academic and behavioral performance?




Prevention

Rapid Response
Early Intervention

Intensive 
Support

What is MTSS?

Presenter Notes
Presentation Notes
So, just a little background information: MTSS stands for Multi-Tiered Systems of Support. It’s a catch-all term for any multi-tiered system of support, including RTI and PBIS or both combined. It is based on a public health model of prevention, early intervention, and Individualized, intensive intervention. Everyone receives Tier 1 Universal preventive supports. In academic MTSS, it is core instruction and curriculum that all students receive. In SW-PBS, Tier 1 involves teaching, practicing & reinforcing a core set of expected behaviors, and correcting contextually inappropriate behavior, and it is the 8 ETLPs. If delivered with fidelity, Tier 1 should address the needs of roughly 80-90% of the students.

Tier 2 is a set of rapid response interventions that address common misconceptions or skill deficits. A common tier 2 approach in literacy could be small homogeneous groups of 3-4 students that provides intensive instruction in up to three of the major components of reading instruction (phonemic awareness, phonics, fluency, vocabulary and comprehension). For behavior, it is standard protocol interventions like Check in/ Check out or Social Skills Intervention Groups. These are interventions that are set up and ready to go so that student access them as soon as they are identified.

Finally, Tier 3 support is individualized and intensive, and focus on specific skills that the individual student needs. In academics, it may be a 1:1 or 1:2 teacher student ratios. It focuses on a specific skill or small set of skills needed bny the student. And, is usually implemented by a specialist. Similarly, an example of a behavior Tier 3 support is a Behavior Intervention Plan that is based on a Simple Functional Behavior Assessment. The BIP is designed by a team, but implemented by staff.

As you can see, tiered supports become more intensive as students move up the tiers.  Resources are allocated based on need, making for a more effective and efficient resource allocation.



Why MTSS?

• Differentiate support to match student need
• Allocate and leverage limited resources
• Amplified when integrated

Goodman, 2022

Presenter Notes
Presentation Notes
So, why multi-tiered systems of support? I was originally drawn to the idea of RtI and PBIS because I saw them as a way to systematically keep kids from slipping through the cracks. My own son struggled to learn to read in the first grade. He was at a school where he received  an early intervention where a reading specialist identified a misconception. She worked with him for a few weeks, and his reading took off. I wanted this kind of safety net to be available for the kids I worked with.

MTSS matches support to individual student needs. 

As I just mentioned, it allocates limited resources in ways that leverage them to be most effective.

Ands these benefits are  amplified when academic and behavior supports are integrated



Academic Support Behavior Support

Tier 1 SupportTier 1 Support

Tier 2 Supports Tier 2 Support

Integrated MTSS

Tier 1 Support

Tier 2 Support 

Tier 3 Supports Tier 3 SupportTier 3 Support

Presenter Notes
Presentation Notes
According to Brandi Simonsen and Steve Goodman, even when we implement MTSS in an organization, we often still operate in silos. They differentiate between a combined and integrated MTSS. 

A combined approach provides academic and behavioral MTSS separately. An integrated approach integrates what can and should be integrated and does not integrate what cannot and should not be integrated.



Academic Support Behavior SupportIntegrated Support

Universal

Targeted

Intensive

Presenter Notes
Presentation Notes
This is my conception of what an integrated model could look like: What can be combined and integrated are, what should be kept separate is. 



Think, Pair, Share

• Knowing what you currently know about academic and behavioral 
MTSS, what are components that would make sense to integrate?

• What are components that it might make sense to keep separate?

Presenter Notes
Presentation Notes
Knowing what you currently know about academic and behavioral MTSS, what are components that would make sense to integrate?
What are components that it might make sense to keep separate?

Think about a possible answer to these questions, then turn to a should partner and discuss your answers. I’ll give you a couple of minutes, then have 2-3 people share out.



Why Integrate?
• Engaging instruction 
• Academic learning time
• Academic skills related to 

behavior
• More efficient allocation of 

resources

National Center on PBIS (March 2018) Classroom Integrated Academics and Behavior Brief, version 1.4

Presenter Notes
Presentation Notes
So how does this amplification work? 

First, high quality, engaging instruction results in fewer unexpected behaviors.
Addressing behavior results in fewer disruptions to instruction.
Students who are academically behind are more likely to engage in unexpected behaviors.
Finally, when you integrate academic and behavioral MTSS, you further maximize resources, by eliminating redundancies and leveraging the relationship between academic skills and behavior.



Interconnected academic & behavioral challenges

Pathway 1: Academic challenges 
lead to escape motivated behavior

Pathway 2: Behavior challenges 
reduce access to academic 

instruction.

Combined 
Academic 

and Behavior 
Challenges

Pathway 4: Shared risk factors 
affect academics and behavior 

(e.g., low language skills, learning 
disability)

Pathway 3: Academic & 
behavior challenges interact 
(vicious cycle)

Goodman, 2022

Presenter Notes
Presentation Notes

So, one of the most compelling reasons for integrating is the relationship between academic skills and behavior. In a 2022 presentation, Steve Goodman shared 4 “pathways” that this relationship takes

Students who struggle academically be4come frustrated with a specific subject or school, in general, leading to escape motivated behavior.

Students engage in contextually inappropriate behaviors for other reasons, but the behavior disrupts learning of that student or other students.

The chicken and egg scenario where disruptive behavior leads to academic challenges and academic challenges lead to disruptive behavior.

And finally, a risk factor, such as a learning disability or environmental conditions at home, affect both academic and behavior.

Roberts, G. J., Cho, E., Garwood, J. D., Goble, G. H., Robertson, T., & Hodges, A. (2020). Reading Interventions for Students with Reading and Behavioral Difficulties: A Meta-analysis and Evaluation of Co-occurring Difficulties. Educational Psychology Review, 32(1), 17–47. https://doi.org/10.1007/s10648-019-09485-1

Cook, C. R., Dart, E., Collins, T., Restori, A., Daikos, C., & Delport, J. (2012). Preliminary Study of the Confined, Collateral, and Combined Effects of Reading and Behavioral Interventions: Evidence for a Transactional Relationship. Behavioral Disorders, 38(1), 38–56. https://doi.org/10.1177/019874291203800104
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Universal Behavior 
+ 

Universal Academic

Universal Behavior 
+ 

Targeted Academic

Targeted Behavior 
+

Universal Academic

Intensive Behavior +
Universal Academic

Academic SupportSimonsen (2022)

Universal Behavior + 
Intensive Academic

Targeted Academic 
+ 

Targeted Behavior

Intensive Academic + 
Intensive Behavior

Simonsen and Goodman, 2022

Presenter Notes
Presentation Notes
So, I’ve shown you three different variations on the triangle, here’s one more: This slide shows the different combinations of tiered support we can provide students in an integrated MTSS.

Some students are fine with Tier 1 academic and behavior support.
Some need Tier 1 behavior and Tier 2 academic support
Some need tier 1 academic and Tier 2 behavior
Some need Tier Tier
1 behavior and tier 3 academic
Some need tier 1 academic and tier 3 behavior
Some need Tier 2 behavior and tier 3 academic,
Some need tier 2 academic and tier 3 behavior
And some require both Tier 3 behavior and tier 3 academic supports 

Part of the point is, we don’t have tier 1 kids, tier 2 kids, and tier 3 kids; we have kids who benefit from additional support in specific domains.
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Total Office Discipline Referrals

Integrated Academic and Behavior Screener

Tier 1 Behavior
Tier 1 Literacy

Tier 1 Behavior
Tier 2 Literacy

Tier 1 Behavior
Tier 3 Literacy

Tier 2 Behavior
Tier 3 Literacy

Tier 2 Behavior
Tier 2 Literacy

Tier 2 Behavior
Tier 1 Literacy

Tier 3 Behavior
Tier 1 Literacy

Tier 3 Behavior
Tier 2 Literacy

Tier 3 Behavior
Tier 3Literacy

Adapted from Baker, Fien, & Horner

Presenter Notes
Presentation Notes
In an integrated MTSS, its not so much that you have to have a new tool for integrated screeners, rather, you look at the data at the same time. This example adapted from Baker, Fixen and Horner shows the number of ODRs along the x axis and the DIBELS 3rd grade reading screener along the Y axis. <click> If we consider a cut score of 125 on DIBELS as the decision rule for considering a student for a Tier 2 reading intervention, and <click> 100 as the decision rule for considering the student for a Tier 3 reading intervention, and <click> 2-5 ODRs to consider a student for a Tier 2 behavior intervention and 6 or more ODRs to consider a student for a Tier 3 behavior intervention, we can see that where a student’s DIBELS score and ODRs intersect , they fall into a quadrant in which <click> upper left the students are responding to Tier 1 behavior and literacy, <click>students are responding to Tier 1 behavior but might benefit from Teir 2 literacy intervention, <click>Students are responding to Tier 1 behavior , but may benefit from Tier 3 oliteracy intervention, <click> students may benefit from Tier 2 behaviot but are responding to Tier 1 literacy, Students may benefit from Tier 2 behavior and Tier 2 literacy, and students may benefit from Tier 2 behavior and Tier 3 literacy, <click>students may benefit from Tier 3 behaivor, but are responding to Tier 1, <click> students may benefit from Tier 3 behavior and tier 2 literacy, and <click> students may benefit from Tier 3 behavior an tier 3 literacy.



MTSS Data



Are you drowning 
in data?

“It is not so much a lack of 
data, but an absence of 
analysis, and an even greater 
absence of actions driven by 
the data.” 

    
  White 2005

Presenter Notes
Presentation Notes
I am all about data, but schools and districts collect a lot of data. I am of the opinion that unless you are required by law or district policy, you should only collect data that you will use and that moves your school toward improved student outcomes. So, in an integrated MTSS, how do you know what to collect?



Adapted from Gilbert, 1978

The right people
need the right data
in the right amount
at the right time and
in the right format.

Presenter Notes
Presentation Notes
The right people need the right data in the right amount t at the right time and in the right format. This means that teams with decision making authority need the data they need to make decisions. They need enough, but not so much that they are overwhelmed. They need it when they need it for decision making. And they need it in a format that is easy to read and interpret, so they don’t waste a lot of time trying to figure out what the data is saying.





Prevention

Rapid Response
Early Intervention

Intensive 
Support

Amount
&

Frequency 
of

Data Collection

Presenter Notes
Presentation Notes
It is important to remember that as we move up the triangle, everything becomes more intense including the amount and frequency of data we collect



Prevention

Rapid Response
Early Intervention

Intensive 
Support

How do you use data in 
MTSS?

Presenter Notes
Presentation Notes
So, just a little background information: MTSS stands for Multi-Tiered Systems of Support. It’s a catch-all term for any multi-tiered system of support, including RTI and PBIS or both combined. It is based on a public health model of prevention, early intervention, and Individualized, intensive intervention. Everyone receives Tier 1 Universal preventive supports. In academic MTSS, it is core instruction and curriculum that all students receive. In SW-PBS, Tier 1 involves teaching, practicing & reinforcing a core set of expected behaviors, and correcting contextually inappropriate behavior, and it is the 8 ETLPs. If delivered with fidelity, Tier 1 should address the needs of roughly 80-90% of the students.

Tier 2 is a set of rapid response interventions that address common misconceptions or skill deficits. A common tier 2 approach in literacy could be small homogeneous groups of 3-4 students that provides intensive instruction in up to three of the major components of reading instruction (phonemic awareness, phonics, fluency, vocabulary and comprehension). For behavior, it is standard protocol interventions like Check in/ Check out or Social Skills Intervention Groups. These are interventions that are set up and ready to go so that student access them as soon as they are identified.

Finally, Tier 3 support is individualized and intensive, and focus on specific skills that the individual student needs. In academics, it may be a 1:1 or 1:2 teacher student ratios. It focuses on a specific skill or small set of skills needed bny the student. And, is usually implemented by a specialist. Similarly, an example of a behavior Tier 3 support is a Behavior Intervention Plan that is based on a Simple Functional Behavior Assessment. The BIP is designed by a team, but implemented by staff.

As you can see, tiered supports become more intensive as students move up the tiers.  Resources are allocated based on need, making for a more effective and efficient resource allocation.



What Data

• Implementation Fidelity
• Screeners
• Diagnostic
• Progress Monitoring

• Fidelity
• Student Outcome

• Evaluation

Presenter Notes
Presentation Notes

There are 5 types of data we need in an integrated MTSS, including: 
Implementation Fidelity
Screeners
Diagnostic
Progress Monitoring
Fidelity
Student Outcome
Evaluation

So, the next 38 slides are hidden. They get into why we collect this data in an MTSS framework and give examples of assessments. They do not specifically address the topic of this session, which is using data in collaborative data teams to differentiate instruction for students at at Tier 1, but they do have some good information, which is why I left them in. I will go over them if a majority of you feels that this information will be helpful.



Implementation Fidelity

Presenter Notes
Presentation Notes
Implementation fidelity refers to all adult actions, from the implementation of an individual students BIP to the implementation of the entire MTSS framework



Why Assess Fidelity of Implementation?

• Are adults doing what they said they would do?
• Is the effect caused by adult action?
• Celebrate and motivate

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
Fidelity measures tell us if adults are doing what they said they would do. We cannot know if the outcomes we get are the result of our intervention if we do not know whether we implemented the intervention! Furthermore, there’s naturally a delay between when we implement a plan and when we see results. Measuring implementation fidelity provides opportunities to motivate staff and celebrate efforts.




Behavior

• Fidelity Surveys
• Tiered Fidelity Inventory (TFI)
• Self-Assessment Survey (SAS)

• Solution Plans
• Tier 2 Intervention Ratings

• CICO
• SSIG

• Tier 3 Individual and Intensive
• BIP Implementation Rating

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
There are several implementation fidelity surveys for behavior. In MO SW-PBS, we typically recommend that our schools complete the TFI and the SAS. The TFI measures team perceptions of implementation fidelity and the SAS measures staff perceptions. Both measure implementation at all 3 tiers of support. Both are valid and reliable, and both are available on the PBISApps website. I recommend using at least one of these per year, and if you only use one, use the same one year over year so you can monitor your school’s progress. There is a good argument for giving both the SAS and the TFI every year. They measure perceptions from different perspectives and can give you some valuable insights. For example, if the team believes something is in place, but the staff doesn’t think it is, this can suggest that there is a communication or PD issue. Solution plans or action plans can also be used to monitor whether agreed upon action steps have been completed. 

If you are implementing a Tier 2 or Tier 3 Intervention, you will need to monitor implementation fidelity of those interventions, as well.  The MO SW-PBS has implementation fidelity checks for each of the Tier 2 interventions on which we train. For example, for CICO, we have the Monitoring Fidelity of Implementation: Check-In, Check-Out Observation Checklist. For SSIG, our website has fidelity checks for Social Skills Lessons, Sessions, and progress monitoring. For FBA/BIP, both I-SWIS and the MO SW-PBS BIP-IT use a Likert type rating scale.




Instruction

• Implementation surveys
• Tiered Fidelity Inventory for 

Reading (TFI-R, 2015)

• Rating scales/checklists for 
lesson plans

• Rating scales for targeted 
interventions

• Rating scales for individualized 
Support Plans

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
According to McIntosh & Goodman, there are not as many fidelity checks for academics as there are for behavior. There is a version of the TFI for reading called the TFI-R. The TFI-R includes an assessment for elementary and Secondary.



Integrated
Integrated MTSS Fidelity Rubric (IMFR)

Presenter Notes
Presentation Notes
There are a small number of integrated MTSS implementation surveys. One of the few was developed by Ghandi, Lembke and Riley-Tillman. Erica  Lembke and Chris Riley-Tillman happen to be MU Professors. 

https://mtss.org/imfr/


Integrated MTSS Fidelity Rubric (IMFR)

Presenter Notes
Presentation Notes
The IMFR is a rubric that is used to rate integrated MTSS implementation across the 4 domains of Instruction and Intervention., Assessment, DBDM, and Infrastructure. Teams rate themselves along a continuum from beginning, exploring, aligning, integrating, and sustaining.

https://mtss.org/imfr/


Screening

Presenter Notes
Presentation Notes
A second type of data we collected in an integrated MTSS is screening data.



Screening

• Identify students who may benefit from 
additional support

• Assess all students
• Brief
• Efficient
• Assesses only the most important 

indicators
• Identify the need for diagnostic 

assessment

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
Screeners are used to identify students who may benefit from additional support. They are used to assess all students. Therefore, they must be brief and easy to administer. To stay brief, they must focus on only the most important indicators. Students who meet decision rule on the screener often are flagged for additional diagnostic assessments to identify specific needs, which lead to more effective intervention.



Behavior Screening

• Existing School Data: 
• ODRs (Externalizing Behavior)

• 0-1
• 2-5
• 6+
• October Catch

• Attendance
• Nurse Visits

• Behavior Screeners
• Social, Academic and Emotional Behavior Risk Screener (SAEBRS, Kilgus, 

Tillman-Riley and Von der Emse 2013)
• Student Risk Screening Scale Internalizers and Externalizers (SRSS 1994 

Drummond)

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
For behavior, we usually recommend existing school data to screen students. For example, we usually recommend 2-5 ODRs for consideration for Tier 2, and 6 or more for consideration for Tier 3. In addition, since these decision rules are summative, many schools use an “October Catch” of 2 or more ODRs by the end of October to flag a student for possible Tier 3 intervention.

ODRs primarily catch students with externalizing behavior. But some students have so called “internalizing” behavior. The number of requests to visit the nurse or their average daily attendance can be used to identify students with internalizing behavior. In addition, there are more formal screeners, such as SAEBRs and SRSS that can also be used to catch students with internalizing behavior..



Academic Screeners

• Grades
• Curriculum Based Monitoring (CBMs)

• Brief, repeatable, timed assessment of core skills
• DIBELS  (Dynamic Indicators of Basic Early Literacy 2010

• Benchmark Assessments
• Common Formative Assessments

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
There are also a variety of academic screeners. Grades are sometimes used, although they are not especially valid since behavior influences grades. Curriculum Based Monitoring (or CBMs) are brief, repeatable, timed assessments of core skills. For literacy, this might include DIBELS.

Quarterly benchmark assessments can also be used to identify students who need additional academic support. These can also be used to identify students who may benefit from Tier 1 differentiation.

Finally, common formative assessments, or CFAs) are brief assessments given to all students in a grade or content area. Decision rules can help teams identify students who lack prerequisite skills, as well as those who will benefit from Tier 1 differentiation.




Integrated Screening

• Analyze together

Presenter Notes
Presentation Notes
McIntosh and Goodman suggest that screeners are specific to behavior and academics. Therefore, you don’t need a specialized integrated screener. Rather, administer them separately and analyze them together.
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Integrated Academic and Behavior Screener

Tier 1 Behavior
Tier 1 Literacy

Tier 1 Behavior
Tier 2 Literacy

Tier 1 Behavior
Tier 3 Literacy

Tier 2 Behavior
Tier 3 Literacy

Tier 2 Behavior
Tier 2 Literacy

Tier 2 Behavior
Tier 1 Literacy

Tier 3 Behavior
Tier 1 Literacy

Tier 3 Behavior
Tier 2 Literacy

Tier 3 Behavior
Tier 3Literacy

Adapted from Baker, Fien, & Horner

Presenter Notes
Presentation Notes
In an integrated MTSS, its not so much that you have to have a new tool for integrated screeners, rather, you look at the data at the same time. This example adapted from Baker, Fixen and Horner shows the number of ODRs along the x axis and the DIBELS 3rd grade reading screener along the Y axis. <click> If we consider a cut score of 125 on DIBELS as the decision rule for considering a student for a Tier 2 reading intervention, and <click> 100 as the decision rule for considering the student for a Tier 3 reading intervention, and <click> 2-5 ODRs to consider a student for a Tier 2 behavior intervention and 6 or more ODRs to consider a student for a Tier 3 behavior intervention, we can see that where a student’s DIBELS score and ODRs intersect , they fall into a quadrant in which <click> upper left the students are responding to Tier 1 behavior and literacy, <click>students are responding to Tier 1 behavior but might benefit from Teir 2 literacy intervention, <click>Students are responding to Tier 1 behavior , but may benefit from Tier 3 oliteracy intervention, <click> students may benefit from Tier 2 behaviot but are responding to Tier 1 literacy, Students may benefit from Tier 2 behavior and Tier 2 literacy, and students may benefit from Tier 2 behavior and Tier 3 literacy, <click>students may benefit from Tier 3 behaivor, but are responding to Tier 1, <click> students may benefit from Tier 3 behavior and tier 2 literacy, and <click> students may benefit from Tier 3 behavior an tier 3 literacy.



Diagnostic Assessments

Presenter Notes
Presentation Notes
The next type of data recommended in an integrated MTSS framework are diagnostic assessments.



Diagnostic Assessments

• Determine Current Skill Level
• Determine Skill/Knowledge Gaps
• Identify misapplication of rules
• Match need to effective intervention

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
Diagnostic assessments are used to identify the students needs so that the intervention can be matched to the need.



Screeners

• Sometimes screeners provide enough information to match 
intervention to need

• ODR
• Who?
• What?
• When? 
• Where? 
• Why (inferred)?

Presenter Notes
Presentation Notes
McIntosh and Goodman point out that some behaviors can also serve as a diagnostic assessment. For example, for some students, ODR data provides enough information to infer a possible function, and select an appropriate intervention.



Behavior

• Simple Functional Behavior Assessment (FBA)
• Rarely involves additional testing
• Gather additional information

• Existing school data
• Teacher Interviews
• Student Interviews
• Family interview
• Observation

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
A simple FBA often requires no additional assessment. Rather, it takes existing school data and teacher, student and family interviews to identify a possible function. This information can be used to select an appropriate Tier 2 intervention or to develop a BIP.



Academic

• Functional Academic Assessment (FAA)
• Can’t Do

• Specific Academic Skill deficits
• Deficit in prerequisite skill
• Misapplication of strategies
• Lack of fluency

• Won’t Do
• Has skill/lacks motivation

• Effort Required
• Aversive consequence of successful participation

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
Similarly, a functional academic assessment can identify can’t do/won’t do academic errors. Can’t do errors include (Spirit is willing flesh is weak): 
Specific Academic Skill deficits
Deficit in prerequisite skill
Misapplication of strategies
Lack of fluency
 
Won’t do errors are more related to motivation. The student has the skill, but lacks the desire (Flesh is capable, spirit is weak); maybe the activity is boring or requires too much effort. Or there is a negative consequence for the student for successful participation, such as peers who tease a student for being academically successful.




Academic

• Survey Level Diagnostic Assessments for Academics
• Shapiro 2010

• I-Ready
• Math and Literacy Diagnostic Assessments

• STAR
• Math and Literacy Diagnostic Assessments

• NWEA

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
Here are some diagnostic assessments that are used by many schools in Missouri for literacy.



Integrated Diagnostic Assessment

• Does not involve a separate Assessment or special tools
• Rather, review behavior and academic diagnostic data 

simultaneously

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
Again, we do not need a specialized diagnostic assessment. Rather, we will want to give behavior and academic specific assessments, then look at them together.



Why Do Kids Engage in Unexpected Behavior?

Don’t know 
Expectations

Not Fluent

Functional 
Relationship

Gresham, Sugai, & Horner (2001) 

Can’t do

Won’t do

Presenter Notes
Presentation Notes
An FBA can be used to identify Can’t do/Won’t do errors in behavior



Functional Assessment of Behavior and Academics

Behavior
To obtain
• Objects/activities
• Attention from peers
• Attention from adults
To Escape/avoid
• Activities
• Attention from peers
• Attention from adults

Academic
Can’t do
• Accuracy issue

• Issue with targeted skills
• Issue with prerequisite skills
• Application of misrules

• Fluency issue (not enough time doing it) 
• Generalization issue
• Mismatch between skill level and task 

difficulty (too hard)
Won’t do
• Motivational issue

Goodman, 2022

Presenter Notes
Presentation Notes
Students who can’t do an academic task or find the task boring or having aversive consequences will often engage in escape motivated behavior.



Demonstration Behavior Data from School-
Wide Information System: Jeffery Baker

Problems in 
Classroom

Goodman, 2022

Presenter Notes
Presentation Notes
Here is an example adapted from Goodman 2022, using made up data. In this example, Jeffery has received a number of ODRs, the vast majority of which occurred in the classroom.



Demonstration Behavior Data from School-Wide 
Information System (SWIS): Jeffery Baker

Reading

Social 
Studies

Goodman, 2022

Presenter Notes
Presentation Notes
Most of his referrals occurred at 8:30 and 1:30, during social studies and reading respectively.



Demonstration Behavior Data from School-
Wide Information System: Jeffery Baker

Avoid Task

Avoid Adult

Goodman, 2022

Presenter Notes
Presentation Notes
In SWIS, the referring adults are asked to infer a possible motivation of the behavior. Adults inferred that a significant minority of Jeffery’s behaviors were motivated by avoiding a specific adult, while the majority were motivated by the desire to avoid an academically demanding task.



47

52

42

Alphabetic Sequence

Print Concepts

Phonemic Awareness

Phonics 31

Presenter Notes
Presentation Notes
Finally, when we look at Jeffery’s diagnostic reading report, we see that he scored below grade level in a number of areas, including alphabetic Sequence, print concepts, phonemic awareness, and phonics.

As such, we now know that Jeffery’s behaviors are escape motivated because he “can’t do” tasks requiring the ability to read. In this case, an integrated Tier 3 reading and behavior intervention would be appropriate. His behavior intervention plan might include providing him with alternative modalities to access information in social studies, teaching him to ask for breaks in reading, and reinforcing him when he attempts or persists in tasks. For academics, a reading specialist will work with him individually on specific skills related to the diagnostic assessment.



Progress Monitoring

Presenter Notes
Presentation Notes
Once an intervention is in place, data is collected on progress the student makes.



Progress Monitoring
• Similar to screening
• More frequent
• Targeted at a specific skill

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
Progress monitoring often uses the same screeners, but the scope is narrowed to target the specific skill or skills that are being worked on. Frequency of monitoring increases with the intensity of support.



Results Indicators

If the adults     , then the students should 
    .

Example: If the I teach my daughter to use the visual cue of seeing 
the classroom door to remember to turn in her assignment, then 
she should turn in assignments when she enters the classroom.

Presenter Notes
Presentation Notes
At tier 1, where we are differentiating instruction, we monitor results indicators. These are simple, informal checks based on the intervention or lesson goals. If the adult does this, then the students should do this. For example, when my daughter was in high school, she often forgot to turn in her chemistry assignment. I taught her to use the visual cue of the Chemistry room door as a reminder to turn in her assignment. So, the results indicator was that if I taught her to use the door as a cue, she should turn in her assignments. If I actually did teacher her to do this, and she still does not turn in the assignments, then I know that I may need to intensify my intervention. Maybe I need to reteach the strategy. Maybe I should practice the strategy with her. Maybe I can give her reinforcement when she turns in her assignments. So, I cannot know what 



Progress Monitoring Tools

• Usually a targeted subsection of Screeners
• ODRs not sensitive enough

• Use Classroom Minors
• Use a Daily Progress Report (DPR)

• Should be paired with fidelity checks

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
For Tier 2 and Tier 3, progress monitoring is often done with a subsection of the screener to target the specific skill of interest. An exception is ODRs. Typically, even among your frequent flyers, ODRs are infrequent enough that they don’t make for good progress monitoring tools. Rather, schools will use a daily progress report (DPR).

However, you also need to monitor whether the adults are implementing the plan



Daily Progress Report

Presenter Notes
Presentation Notes
Here are examples of DPRs that can be used to monitor behavior at Tiers 2 and 3



Academic Progress 
Monitoring

• Common Formative Assessments
• CBMs
• Specific Skills on Screener



Integration

• Tracks the relationship 
between instruction 
and behavior.

• Can test hypothesis 
and allow for a timely 
adjustment

• You don’t always have 
to monitor both

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
Progress monitoring both academic and behavior can be valuable in showing trends over time, and also testing your inference about the function of behavior. For example, let's say the team infers that the function of the student’s behavior is escape from task due to low skills in reading. The team implements an intervention that combines allowing the student to ask for a limited number of breaks, and providing a tier 2 or tier 3 reading intervention. If the inference is correct, you might get a graph that looks like this, where the percentage of points earned on the DPR increase corresponding to the improvement in reading scores. But what if DIBELS reading scores stayed relatively stable or even increased slightly, but the percentage of points on the DPR started to tank? How might you interpret this?

Also, keep in mind that you don’t always have to progress monitor for both behavior and instruction, if one is relatively minor. For example, if a student is reading below grade level, but engages in low level, non-disruptive off-task behavior, focus on progress monitoring for literacy. However, if both problems are of equal severity, progress monitor for both.



Evaluation

Presenter Notes
Presentation Notes
Finally, Integrated MTSS must include summative evaluation.



Summative Evaluation

• Global view of the health of the…
• District
• School
• Classroom 
• Individual Student

• Evaluation of the MTSS Framework
• Response to Tier 1, 2, and 3

Presenter Notes
Presentation Notes
Summative data can be used for a variety of purposes: 
It can show you the health of the district, school, classroom, individual student
It can take the temperature of the health of the MTSS system
It can identify opportunities for improvement in the coming school year
And it can tell you whether your tiered interventions are working, both in general and for indeividual students
 



Behavior

• Implementation Fidelity 
Surveys

• Student Outcomes
• Total ODRs
• OSS/ISS
• Attendance
• Equity

Presenter Notes
Presentation Notes
Evaluating behavior should include annual implementation fidelity measures, such as the SAS and/or TFI, and annual student outcomes reports. These can include Total ODRs, annul exclusionary discipline rates, attendance, and equity. McIntosh and Goodman recommend reporting student outcomes by rates per day per student. This allows year to year and school to school comparisons.



Academic

• Implementation fidelity measures
• State Accountability Tests (MAP)
• Benchmark Assessments
• End of Course Exams
• District required unit or placement tests
• Equity

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
Academic evaluation should also include implementation fidelity surveys such as the TFI-R, as well as student outcome measures, such as the state accountability assessment, Year end Benchmark assessment, End of Course Assessments, district required unit or placement tests, and equity measures.



Integrated Summative Data

• No need for Separate Assessments
• Report and analyze simultaneously

• What gets counted counts
• Interrelationship between behavior and academics

McIntosh & Goodman 2016 

Presenter Notes
Presentation Notes
Again, there is no need for an additional integrated assessment. Rather, report and analyze simultaneously. This has the added benefit of elevating SEB to the level of academics, and makes explicit the connection between academic and behavior outcomes



Think, Pair, Share

• Thinking in terms of the 5 types of Assessment data collected 
across the tiers, what data do you currently collect that applies to 
differentiation at Tier 1

• Implementation
• Screeners
• Diagnostic
• Progress Monitoring
• Evaluation

Presenter Notes
Presentation Notes
Knowing what you currently know about academic and behavioral MTSS, what are components that would make sense to integrate?
What are components that it might make sense to keep separate?

Think about a possible answer to these questions, then turn to a should partner and discuss your answers. I’ll give you a couple of minutes, then have 2-3 people share out.



Tier 1 
Differentiation
in an Integrated MTSS

Presenter Notes
Presentation Notes
All of this background information brings us to the topic of this session: How do we use academic and behavior data to differentiate instruction in an integrated MTSS?



Tier 1 Options
Option A: 
• Review classroom minor and ODR data to develop a Monthly 

Grade/content level wide intervention
• And, use quarterly benchmark data or monthly CFA data to 

differentiate academic instruction by need.

Option B:
• Review classroom minor/ODR data and quarterly 

benchmark/monthly CFA data to develop an integrated 
differentiation plan 

Presenter Notes
Presentation Notes
I’m going to propose 2 options for differentiation in an integrated MTSS in Grade or content alike data teams at Tier 1.  Option A, is what we might consider to be a combined approach. A grade or content alike data team alternates data meetings around behavior data and academic data. During the behavior collaborative data team meeting, the team looks at classroom minors and office discipline referral data for just their students. They use this data to go through the DBDM process and develop a Solution Plan for just their grade or content area. During the academic collaborative data team meetings, the team uses common formative assessment data or quarterly benchmark to group students by common skill or knowledge deficits, prerequisite skill deficits, rule or strategy misapplications, lack of fluency, and students who have mastered the skill and would benefit from extended learning opportunities. The team selects instructional strategies to differentiate for each of these groups of students and develops a plan to implement these strategies for the specific students who would benefit. For more information about what this looks like, I would recommend using the Data Team Cycle from Leadership and Learning for academics, and the DBDM Solution Planning module for behavior.

For option B, the team reviews academic and behavior data simultaneously and layers in behavior differentiation strategies for those students who might benefit.

Because this session is about using integrated behavior data to differentiate instruction at Tier 1, we will focus our remaining time on Option B. 





Option B: Integrating 
Academic and Behavior Data

In Data-Based Decision-Making



Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Tilly 2008

Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Presenter Notes
Presentation Notes
Tilly identified 4 questions that have to be addressed in any good data decision making protocol, so I will use these as a frame for this session. But you can use any protocol that addresses these questions.



Think, Pair, Share

• Does your school use a data decision making protocol? If so, what 
is it? Does it answer the questions:

• Do we have a problem?
• Why is the problem happening
• What can we do about the problem
• Did the intervention work?

Presenter Notes
Presentation Notes
Take a moment to consider the question: Does your school or district have a standard decision-making protocol that you follow? If so, what is it? Does it answer Tilly’s questions?



Prerequisite

• Collaborative Data Team 
• Common formative assessment/Benchmark Assessment

• Common errors or misconceptions

• ODR/Classroom Minors documentation filtered

Presenter Notes
Presentation Notes
So, the first thing you need before starting this process is a grade or content alike collaborative data team that covers the same or very similar academic content. The team should meet at least monthly, and establish good meeting hygiene, such as the use of an agenda, assignment of roles, and norms of engagement.

As a reminder, you need the right data at the table, so before you can use academic and behavior data to differentiate instruction, you have to have this data. Academic data can come in the form of quarterly benchmark assessment reports, or well written monthly Common Formative Assessment Data. For behavior, you need to have access to ODR data and classroom minor data filtered for the students served by your team.



Common Formative Assessment

Why do students engage in contextually inappropriate behavior 
(mark all that apply)?
a) They didn’t take their meds
b) Parents have poor parenting skills
c) The child wants to harm or embarrass the teacher
d) They do not know the behavior expectations 
e) The unexpected behavior gets them something they need.

In the space below, explain the rationale for your response:

Presenter Notes
Presentation Notes
A good common formative assessment is brief, gets at core knowledge or skills of the standard, and identifies common misconceptions. So, for this example question, I identified common misconceptions and used them for the distractors of a multiple-choice question. I also identified the important information I want the class to understand. Depending on which distractor they select, I can get a pretty good idea of the misconception. 



Think, Pair, Share

• How do you currently determine:
• Specific Academic Skill deficits
• Deficit in prerequisite skill
• Misapplication of strategies
• Lack of fluency 

• How do you use this information?

Presenter Notes
Presentation Notes
Take a moment to consider the question: How do you currently determine:
Specific Academic Skill deficits
Deficit in prerequisite skill
Misapplication of strategies
Lack of fluency 
How do you use this information?




Behavior Data

ODRS
• Who
• What
• When
• Where
• Why

Minors
• Who
• When (activity)
• What
• Antecedent
• Consequence

Presenter Notes
Presentation Notes
Behavior Data should include ODRs filtered for the grade or content period and/or the students served by one or more member of the collaborative data team. It should include contextual information such as who engaged in the behavior, what did they do, when did the behavior occur, where did the behavior occur, and what the possible motivation of the student was.

Teachers in the collaborative data team should bring their classroom minors to the table. The contextual information around the classroom minors should include who the student was, what they did, when the behavior occurred, what happened immediately before the beahvior, and what happened immediately following the behavior.



Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Tilly 2008

Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Presenter Notes
Presentation Notes
Trainer Notes:
To Know/To Say: The first question that any good data-based decision-making protocol must answer is, “is there a problem.”



Gather Relevant Data
• Common Formative Assessment Data/Quarterly Benchmark Data
• Behavior Data (Classroom Minors and ODR)

Presenter Notes
Presentation Notes
In this case, this step is really about answering the question: what do the students need. To determine this, we need to gather our academic and behavior data



Gather Relevant Data
Little or No Contextually 
Inappropriate Behavior

Moderate to Significant 
Contextually Inappropriate Minor 
and Major Behavior

Proficient
Zeppo
Abbot
Martin

Groucho
Harpo
Moe

Not 
Proficient

Larry Chico
Curly

Costello
Lewis

Cut Score

Decision Rule 

Presenter Notes
Presentation Notes
It may be helpful to separate the students into 4 groups: Who are the students who meet criteria on the CFA or benchmark assessment and who rarely if ever engage in unexpected behaviors, who are the students who meet proficiency scores but who sometimes or often engage in unexpected behaviors behaviors during this class; who are the students who do not meet proficiency criteria and rarely if ever engage in unexpected behavior, and who are the students who fail to meet proficiency scores and who sometimes or often engage in unexpected behaviors during this class.



Think, Pair, Share

• Knowing what you know about academics the relationship 
between academics and behavior, what can you infer from 
grouping students by proficiency and behavior?

Presenter Notes
Presentation Notes
Take a moment to consider the question: Knowing what you know about academics the relationship between academics and behavior, what can you infer from grouping students by proficiency and behavior?




Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Tilly 2008

Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Presenter Notes
Presentation Notes
Trainer Notes:
To Know/To Say: The second question that any good data-based decision-making protocol must answer is, “Why is the problem happening?”



Look for the 
Pattern

Presenter Notes
Presentation Notes
To Know/To Say: For this step, we are going to analyze data by looking for patterns. These patterns can give us clues as to whether or not there is a relationship between academic skills and student behavior. Keep in mind, that one of the patterns we may find is no pattern. In this case, we will need to address academic and behavior data, separately.



Why Do Kids Engage in Unexpected Behavior?

Don’t know 
Expectations

Not Fluent

Functional 
Relationship

Gresham, Sugai, & Horner (2001) 

Can’t do

Won’t do

Presenter Notes
Presentation Notes
An FBA can be used to identify Can’t do/Won’t do errors in behavior



Functional Relationship

Gain
• Adult Attention
• Peer Attention
• Access to Object or Activity

Escape

• Adult Attention
• Peer Attention
• Activity

Presenter Notes
Presentation Notes
Just a quick reminder, these are the most common functions of behavior that occur in schools. We are going to rely on Tier 1 practices to address most of the functions, but will layer in some practices for students who may be escape motivated.



Functional Assessment of Behavior and Academics

Behavior
To obtain
• Objects/activities
• Attention from peers
• Attention from adults
To Escape/avoid
• Activities
• Attention from peers
• Attention from adults

Academic
Can’t do
• Accuracy issue

• Issue with targeted skills
• Issue with prerequisite skills
• Application of misrules

• Fluency issue (not enough time doing it) 
• Generalization issue
• Mismatch between skill level and task 

difficulty (too hard)
Won’t do
• Motivational issue

Goodman, 2022

Presenter Notes
Presentation Notes
Students who can’t do an academic task or find the task boring or having aversive consequences will often engage in escape motivated behavior.



Look for Patterns

• Who are the students who have 
common:

• skill or knowledge deficits
• prerequisite skill deficits
• rule/strategy misapplications
• fluency deficits
• mastered content

• Who are the students engaging in 
unexpected behavior?

• when (activity)

• Where do the two lists intersect?

Presenter Notes
Presentation Notes
To Know/To Say: As we begin looking for patterns between academic and behavior data, consider the following:

Is there a standard with which students or groups of students struggle? 
What are the academic skill or knowledge gaps of students or groups of students?
Are there patterns of unexpected behaviors and related context that correlate with academic skill or knowledge gaps?
What behaviors?
When (time or activity)?
Where?
Who (demographic or proficiency group)?
Why (what is the immediate consequence of the behavior)?

As you look for patterns, it is important to keep in mind that sometimes the pattern will suggest that there is no relationship between academic skills and behavior incidents. In these cases, the team will address academic and behavioral skills separately.




Analyze: Instruction

Little or No Contextually 
Inappropriate Behavior

Moderate to Significant 
Contextually Inappropriate Minor 
and Major Behavior

Proficient
Zeppo
Abbot
Martin

Groucho
Harpo
Moe

Not 
Proficient

Larry Chico
Curly

Costello
Lewis

Cut Score

Decision Rule 

Presenter Notes
Presentation Notes
As we analyze for instruction, these kiddos have mastered this content or skill.



Analyze: Instruction 
Little or No Contextually 
Inappropriate Behavior

Moderate to Significant 
Contextually Inappropriate Minor 
and Major Behavior

Proficient
Zeppo
Abbot
Martin

Groucho
Harpo
Moe

Not 
Proficient

Larry Chico
Curly

Costello
Lewis

Cut Score

Lacks Prerequisit  

Skill deficit

Misapplies strate

Misapplies strateSkill deficit

Decision Rule 

Presenter Notes
Presentation Notes
A well crafted CFA or Benchmark, like the example I gave earlier, will give you clues as to common errors or misconceptions. What are the common errors and misconceptions for each student in the below proficiency group? Which student missed the same questions and selected the same distractors on the CFA? By identifying which students have common errors, you can create temporary ability groupings and differentiate your instruction for students with common needs.



Analyze: Behavior

Little or No Contextually 
Inappropriate Behavior

Moderate to Significant 
Contextually Inappropriate Minor 
and Major Behavior

Proficient
Zeppo
Abbot
Martin

Groucho
Harpo
Moe

Not 
Proficient

Larry Chico
Curly

Costello
Lewis

Cut Score

Decision Rule 

Presenter Notes
Presentation Notes
For behavior, we know that these students have few or no contextually inappropriate behavior in this class. So we can assume their needs are being met by Tier 1 behavior practices. 



Analyze

Little or No Contextually 
Inappropriate Behavior

Moderate to Significant 
Contextually Inappropriate Minor 
and Major Behavior

Proficient
Zeppo
Abbot
Martin

Groucho
Harpo
Moe

Not 
Proficient

Larry Chico
Curly

Costello
Lewis

Cut Score

Decision Rule 

Presenter Notes
Presentation Notes
These students are demonstrating contextually inappropriate behaviors. While we can’t rule out that they are motivated to escape from a boring or difficult task, because they are proficient, we will assume that they are not escape motivated. Rather, we assume that the function of their behavior is to gain adult or peer attention, access to a preferred object or activity, or to escape adult or peer attention. We also will want to check to see if these students meet our decision rule for consideration for a Tier 2 or Tier 3 intervention.



Analyze

Little or No Contextually 
Inappropriate Behavior

Moderate to Significant 
Contextually Inappropriate Minor 
and Major Behavior

Proficient
Zeppo
Abbot
Martin

Groucho
Harpo
Moe

Not 
Proficient

Larry Chico
Curly

Costello
Lewis

Cut Score

Decision Rule 

Presenter Notes
Presentation Notes
This group of students scored below proficiency and have moderate to significant behavior challenges in this class. We are going to assume that the function of their behavior is to escape from the academic load of the content taught during this class. We also want to make sure that any students who have met our decision rule for consideration for a Tier 2 or Tier 3 intervention have been referred to our advanced tiers team.



Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Tilly 2008

Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Presenter Notes
Presentation Notes
The third question that any good data-based decision-making protocol must answer is, “What can be done about the problem?” At this point, we will want to differentiate instruction according to the student needs identified in the last step.



Analyze: Instruction

Little or No Contextually 
Inappropriate Behavior

Moderate to Significant 
Contextually Inappropriate Minor 
and Major Behavior

Proficient
Zeppo
Abbot
Martin

Groucho
Harpo
Moe

Not 
Proficient

Larry Chico
Curly

Costello
Lewis

Cut Score

Decision Rule 

Presenter Notes
Presentation Notes
For these students, differentiate by providing extended learning opportunities. Do this for two reasons: 1) it’s the right thing to do, and 2) if the students in the upper right-hand quadrant are engaging in escape motivated behavior because they are bored, providing them with opportunities to extend their learning my prevent some of this behavior.



Select a Strategy: Instruction 

Little or No Contextually 
Inappropriate Behavior

Moderate to Significant 
Contextually Inappropriate Minor 
and Major Behavior

Proficient
Zeppo
Abbot
Martin

Groucho
Harpo
Moe

Not 
Proficient

Larry Chico
Curly

Costello
Lewis

Cut Score

Lacks Prerequisit  

Skill deficit

Misapplies strate

Misapplies strateSkill deficit

Decision Rule 

Presenter Notes
Presentation Notes
For those students who are not yet proficient, consider forming small, temporary ability groups based on the common errors and misconceptions we identified in step 2. Use direct instruction targeted at correcting these needs, with opportunities to practice and feedback. Any student who meets decision rule for consideration for a Tier 2 or Tier 3 academic intervention should be referred, if they haven’t already.



Why Do Kids Engage in Unexpected Behavior?

Don’t know 
Expectations

• Have we clarified 
expectations?

• Have we taught
expectations?

Not Fluent
• Adequate practice?
• Different settings?

Functional 
Relationship

• Gain?
• Have we reinforced?
• Have we corrected?

• Avoid?

Gresham, Sugai, & Horner (2001) 

Presenter Notes
Presentation Notes
As we consider how to respond to unexpected behavior, we can think back to why students engage in unexpected behaviors. IF they don’t know the behavior expectations, it raises the question: have we clarified what behaviors are expected in different settings and have we taught those behaviors? If students are not fluent, it raises the question have we provide opportunities to practice the expected behaviors in the settings where they will be used? And if the behavior is communicating a need, it raises the questions have we reinforced expected behaviors and have we consistently corrected the unexpected behaviors?



Ensure Everyone has Access to Tier 1!

• Prevent unexpected behavior
• Teach expected behaviors

• Practice expected behaviors

• Reinforce expected behaviors
• Correct unexpected behavior using an 

instructional approach



Analyze: Behavior

Little or No Contextually 
Inappropriate Behavior

Moderate to Significant 
Contextually Inappropriate Minor 
and Major Behavior

Proficient
Zeppo
Abbot
Martin

Groucho
Harpo
Moe

Not 
Proficient

Larry Chico
Curly

Costello
Lewis

Cut Score

Decision Rule 

Presenter Notes
Presentation Notes
For behavior, we know that these students have few or no contextually inappropriate behavior in this class. So we can assume their needs are being met by Tier 1 behavior practices. We need to make sure that they continue to have access to Tier 1 Behavior



Analyze

Little or No Contextually 
Inappropriate Behavior

Moderate to Significant 
Contextually Inappropriate Minor 
and Major Behavior

Proficient
Zeppo
Abbot
Martin

Groucho
Harpo
Moe

Not 
Proficient

Larry Chico
Curly

Costello
Lewis

Cut Score

Decision Rule 

Presenter Notes
Presentation Notes
We inferred that these students are possibly motivated by any function, with the probable exception of escape from the academic task. Therefore, we want to intensify our Tier 1 practices for this group. We may need to pull them aside and reteach the behavior expectations and routines for the class or activity. We will want to be sure to catch them following behavior expectations and provide them with lots of positive specific feedback. Finally, we will also want to use instructional responses to unexpected behavior. Be sure that any student who meets decision rule for consideration for a Tier 2 or Tier 3 intervention have been referred to the advanced tiers team.



Select Strategies: Behavior

Little or No Contextually 
Inappropriate Behavior

Moderate to Significant 
Contextually Inappropriate Minor 
and Major Behavior

Proficient
Zeppo
Abbot
Martin

Groucho
Harpo
Moe

Not 
Proficient

Larry Chico
Curly

Costello
Lewis

Cut Score

Decision Rule 

Presenter Notes
Presentation Notes
Because these students are likely escape motivated, we want to make sure that they are given tasks that are at their instructional level. These are tasks that are at a difficulty level that they can accurately complete about 70-85% of tasks, generally, and can accurately complete independent reading tasks with 93% to 97% accuracy. of the time. ETLPs 7 and 8, activity sequencing and choice, and ETLP 8: adjusting task difficulty have a number of strategies that might be helpful for this group. 



Select Strategies: Integrated

Little or No Contextually 
Inappropriate Behavior

Moderate to Significant 
Contextually Inappropriate Minor 
and Major Behavior

Proficient
Zeppo
Abbot
Martin

Groucho
Harpo
Moe

Not 
Proficient

Larry Chico
Curly

Costello
Lewis

Cut Score

Decision Rule 

Presenter Notes
Presentation Notes
Finally, while students in this quadrant do not really engage in unexpected behaviors, they might also benefit from differentiating activities to their instructional level. Again, ETLP 7: Activity Sequencing and Choice and ETLP 8: adjusting task difficulty provide a number of strategies that might be helpful in adjusting activities to a more appropriate instructional level.



Effective Teaching and Learning Practices

• Expectations and Rules
• Procedures and Routines
• Acknowledging Expected Behavior 
• Correcting Unexpected Behavior
• Active Supervision
• Opportunities to Respond
• Activity Sequencing and Choice
• Adjusting Task Difficulty

Presenter Notes
Presentation Notes
For escape motivated students, we will want to pull strategies from the last two MO SW-PBS ETLPs, Activity Sequencing and Choice, and Adjusting Task Difficulty.



ETLP 7:Activity Sequencing & Choice

• Behavioral Momentum
• Task Interspersal
• Offer choices

• Order
• Location
• Materials
• Partner
• Type of Task

Presenter Notes
Presentation Notes
You can build momentum by using the momentum gained from starting with mastered content to build momentum for more difficult, newer content. 

Task interspersal means to thoughtfully plan lessons so that longer, more difficult and newer content is broken up with easier, shorter tasks that the student has already mastered. Research recommends that newer, more difficult content include up to 30% content that the student has not yet mastered. Researcher also suggests that teachers should go for a 1:3 ration of mastered to new content. 



ETLP 8: Adjusting Task Difficulty

• Duration or length of task
• Mode of task completion
• Extent of instruction or practice

Presenter Notes
Presentation Notes
Adjusting the length or duration of the task can decrease frustration and therefore decrease problem behaviors. Ask yourself, “Will the student be able to complete the assignment if time or assignment length adjustments are made?” If the answer is “Yes,” it is appropriate to adjust the length or duration of the task. Some strategies include:
Shorten the assignment
Highlight those items the student is required to complete
Chunk the assignment, so fewer items are on any given page
Shorten work periods and break up with other tasks
If multiple tasks are required, help the student to prioritize them, and focus on one at a time.
Provide physical breaks between tasks
Provide alternative times for the student to complete the task

In some cases, the student may not have prerequisite skills or physical skills required to do a task. Ask yourself: “Could the student do the work if the mode of responding was altered? Does the student have difficulty responding in a written format, orally, or when reading is involved?” If the answer is “yes” consider allowing a different modality for responding, such as:
Allow a choice between responding orally or in writing
Allow student to dictate response to a teacher, assistant, or peer
Create guided notes to reduce amount of writing required
Allow student to use a voice recorder for responses on tests or assignments
Allow student to respond through art, dramatizations, etc.

If the student has difficulty reading, consider:
Including illustrations that help convey meaning
Underline for the student important words in the text
Create guided notes to limit reading and highlights important information
Provide text on tape for the student
Assign a partner to share reading requirements and to help the student with difficult words.

Finally, ask yourself, “Will the student be able to complete the tasks if (s)he has more instruction, guided, or individual practice?”, consider:
Individually or in small groups teach, model, guided practice, independent practice new content with the student(s) (acquisition stage)
Peer tutor for guided practice (fluency building stage)
Reach 90% accuracy before moving to independent practice (fluency building stage)
Use partners working with flashcards (fluency building stage)
Use meaningful real-life examples for practice and application (mastery stage)


  



Differentiation

• Content 
• Process
• Products
• Learning Environment

Carol Anne Tomlinson

Presenter Notes
Presentation Notes
Many of you are probably familiar with Carol Ann Tomlinson’s work on differentiation. She identified 4 broad areas for differentiation that align with the MO SW-PBS ETLPs 7 and 8: These are Content, Process, Products, and Learning Environments. She describes them as follows
Content: What you want students to learn, and the modality for learning the content
Process: The activities that require the skills students need to make sense of the essential ideas and information
Products: The modalities through which the students demonstrate knowledge
Learning Environment: modifications to the learning environment to ensure that maximize student needs. For example, having quiet places for independent reading.



Adjust duration or length
Adjusting the length or duration of the task can decrease frustration and 
therefore decrease problem behaviors. Ask yourself, “Will the student be able 
to complete the assignment if time or assignment length adjustments are 
made?” If the answer is “Yes,” it is appropriate to adjust the length or duration 
of the task. Some strategies include:
• Shorten the assignment
• Highlight those items the student is required to complete
• Chunk the assignment, so fewer items are on any given page
• Shorten work periods and break up with other tasks
• If multiple tasks are required, help the student to prioritize them, and focus on 

one at a time.
• Provide physical breaks between tasks
• Provide alternative times for the student to complete the task



Modality to Respond

In some cases, the student may not have prerequisite skills or physical 
skills required to do a task. Ask yourself: “Could the student do the work 
if the mode of responding was altered? Does the student have difficulty 
responding in a written format, orally, or when reading is involved?” If the 
answer is “yes” consider allowing a different modality for responding, 
such as:
• Allow a choice between responding orally or in writing
• Allow student to dictate response to a teacher, assistant, or peer
• Create guided notes to reduce amount of writing required
• Allow student to use a voice recorder for responses on tests or 

assignments
• Allow student to respond through art, dramatizations, etc.



Modality to Acquire Information

If the student has difficulty reading, consider:
• Including illustrations that help convey meaning
• Underline for the student important words in the text
• Create guided notes to limit reading and highlights important 

information
• Provide text on tape for the student
• Assign a partner to share reading requirements and to help the 

student with difficult words.



Increase Instruction or Practice

Finally, ask yourself, “Will the student be able to complete the tasks if 
(s)he has more instruction, guided, or individual practice?”, consider:
• Individually or in small groups teach, model, guided practice, 

independent practice new content with the student(s) (acquisition 
stage)

• Peer tutor for guided practice (fluency building stage)
• Reach 90% accuracy before moving to independent practice (fluency 

building stage)
• Use partners working with flashcards (fluency building stage)
• Use meaningful real-life examples for practice and application (mastery 

stage)



Create a Plan

• Goal
• Practice/strategy
• Action steps
• Resources
• Person(s) responsible
• Timeline
• Evidence of completion

Presenter Notes
Presentation Notes
To Know/To Say: Once you have identified a goal and selected an appropriate practice or strategy, it is important to put it into an action plan format. While there are a variety of action plan formats you can select, a good action plan identifies what you are trying to do, how you will do it, who is responsible for what, and when will it be accomplished. In addition, you may want to consider what additional resources will be needed and identify how you will know when a given action step or series of action steps have been completed. 



Implement 
Change

Presenter Notes
Presentation Notes
To Know/To Say: The number one reason why a plan fails is that it was never implemented! Implement the plan! 



Are we 
making 
adequate 
progress?

Presenter Notes
Presentation Notes
To Know/To Say: As you implement the plan, you will want to progress monitor results indicators. Results indicators are data points that are quick to administer and gather that provide a reliable measure of whether the adults are doing what they committed to doing, and whether the plan is having the desired impact on student outcomes. Teams can quickly review these measures during a monitoring meeting, and make decisions, accordingly. We can use our minor classroom disruption to demonstrate. Instead of causing disruptions during independent reading, we want students to read quietly, ask for help, or ask for a break. The team teaches the students in the lower two proficiency groups these expectations. The plan to reinforce the students with a tangible accompanied by specific positive feedback. The tangible can be exchanged for a preferred activity at certain times of the day. They plan to correct the students by reteaching the expected behaviors. The teachers in the collaborative data team will monitor whether they have done what they said they would do by indicating when they have taught the replacement behavior to the students. They will count the number of tangibles that they have given out to the students by subtracting the number of tickets they have left at the end of the week from the number of tickets that they started with. To monitor whether they are consistently correcting the students, they will mark the consequence given on their classroom managed behaviors monitoring.

They will monitor whether the students are making adequate progress by counting the number of classroom managed minor disruptions during the intervention period.

These data points can be quickly reviewed each week, and the plan adjusted if needed.



Results Indicators

If adults      , then we should see students  
     .

If adults teach students to ask for help, then we should see 
students ask for help when stuck.

If adults teach students a decoding strategy, then we should see 
students using the decoding strategy. 



Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Tilly 2008

Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Presenter Notes
Presentation Notes
Trainer Notes: This slide is animated.

To Know/To Say: The fourth question that any good data-based decision-making protocol must answer is, “Did the intervention work?”



Goal not met Goal met
Plan not 
implemented

Are there obstacles to 
implementation?
Yes: Modify plan to eliminate 
the obstacles.
No: Implement the plan.

Look at data to determine why 
the goal was achieved, so you 
can replicate.

Plan implemented Re-analyze data; develop an 
alternate hypotheses; modify 
the plan to address the 
alternative hypothesis.

Plan for sustained 
implementation.

Return to data to identify a 
new problem to address.

Evaluate Plan

Presenter Notes
Presentation Notes
To Know/To Say: This table shows a decision making rubric for evaluating the plan and determining next steps. This will work with any plan, academic or behavior. It is based on two questions: Did we meet our goal? And Did we implement our plan? 

If the Goal was not met and the team did not implement with fidelity, then the team must determine whether there were obstacles to implementation. If so, they should modify the plan and try again. If there were no obstacles, then the team needs to implement their plan.
If the goal was not met and the team implemented the action steps with fidelity, then they should reanalyze the data and reassess whether they identified the correct problem and whether their action steps were aligned with the problem
If they met their goal, but they did not implement their plan, they may want to go back to the data to determine why the goal was met. This may help them to avoid or solve problems in the future.
Finally, if the goal was met, and they implemented the plan with fidelity, then they should go back to the data and begin the cycle again with a new focus problem. This proactive approach to solving problems will help the team to establish cycles of continuous improvement.




Then we systematically repeat…

• Creating cycles of continuous improvement.

Presenter Notes
Presentation Notes
To Know/To Say: Once the team has evaluated the plan, they start the cycle again, reviewing data to identify the next problem to solve. This usually occurs at the next data meeting following the end of a data cycle. Thus establishing cycles of continuous improvement.



Make a Commitment

• What will you commit to?
• Tell a partner.

Presenter Notes
Presentation Notes
To Know/To Say: Based on the information you have received, take a moment to share with a partner something you are willing to commit to, now. It can be as simple as gathering more information or assessing your data management system



Questions?!?

wayg@missouri.edu
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