
Want To vs. Will Do: 
Understanding the 
difference between 
Motivation and 
Regulation

Presenter Notes
Presentation Notes
Trainer’s Notes:
Say: This presentation will help you to understand human motivation, specifically regarding the role of external support in helping individuals become self-regulated and applying this knowledge to your professional practice.

<Click> A good subtitled for this presentation might be “Want to, Will do, Can’t do, Won’t do. The Part I of this presentation, “Want to” looks at research from Self-Determination Theory on intrinsic and extrinsic motivation; Part II of the presentation, “Will Do” looks at what Self-Determination Theory tells us about Self-regulation, or doing things even when you’d rather do something else. Finally, Part III, “Can’t Do vs Won’t Do” looks at  what the science of behavior tells us about Skill vs. Performance Deficits. Finally, we will look at how SW-PBS supports both SDT and the science of behavior to help our students become more self-regulated.




Outcomes

By the end of this lesson, you will…  
• Understand the difference between motivation and 

regulation

• Understand how external rewards can help students 
become more self-regulated

• Understand when and why to fade external rewards

Presenter Notes
Presentation Notes
Trainer’s Notes:  This slide is animated; On click, the picture will fade and the outcomes text will appear.

Say: Here are the intended outcomes for this session. 
By the end of this lesson, you will…  
Understand the difference between motivation and regulation

Understand how external rewards can help students become more self-regulated

Understand when and why to fade external rewards




Essential Questions
• What are your current beliefs about intrinsic and 

extrinsic motivation?

• How do the tenets of SDT and PBS fit in your own 
behavior?

• How can you leverage the 8 ETLPs and the 3 
psychological needs to help students self-regulate?

• Why, when, and how is it critical to fade extrinsic 
rewards for your students? 

Presenter Notes
Presentation Notes
Trainer Notes:  
To Know/To Say: 
These are some questions to keep in mind as we go through the presentation. I think that by keeping these questions in mind and filling in your responses as we go through will help you to better understand this information and how it relates both to your life and to how you implement SW-PBS with your students. The questions are:

What are your current beliefs about intrinsic and extrinsic motivation?

How do the tenets of SDT and PBS fit in your own behavior?

How can you leverage the 8 ETLPs and the 3 psychological needs to help students self-regulate?

Why, when and how is it critical to fade extrinsic rewards for your students? 




Presenter Notes
Presentation Notes
Trainer’s Notes:  

Say: As teachers learn about the Science of Behavior, some may assert that they do not believe in giving prompts, positive feedback, or tangible rewards for expected behaviors that students should already know and display. Additionally, some teachers fear that providing extrinsic reinforcement will undermine their students’ intrinsic motivation. Such statements represent a fundamental misunderstanding of the science of human motivation and behavior. 



Want To
Intrinsic vs Extrinsic Motivation

Presenter Notes
Presentation Notes
In the following section we will explore what Self-Determination Theory says about human motivation, specifically related to extrinsic and intrinsic motivation.



Self-Determination Theory 
research shows that rewards, 

undermine intrinsic motivation 
when the individual is already

intrinsically motivated.

Rewards and Intrinsic Motivation

Presenter Notes
Presentation Notes
Let’s get the elephant in the room out of the way right now: Research by Self-Determination Theorists has found that when people are intrinsically motivated to begin with, giving them a tangible reward, in certain circumstances, makes them less likely to engage in the same activity when the reward is removed and they are given free choice to engage in the activity. They believe this is because people do not like to feel controlled.




Presenter Notes
Presentation Notes
Let’s just say it’s complicated. Patrick Mahomes gets $45 million per season. Yet, he sure seems to love the game! And what about Chris Jones and that $1.25 million bonus for getting one more sack?




Passion Tax

Presenter Notes
Presentation Notes
And how many of you love your jobs despite getting paid!

Anyone ever hear of the passion tax? It’s where people in certain industries, including education, love their jobs so much that they work overtime without pay. How many of you have ever done that?

So, it’s not quite as simple as suggesting giving a reward undermines intrinsic motivation!





Activity or task is engaged in for the sheer pleasure or interest 
from within the activity itself. The outcome is inseparable from 

the activity itself.

Intrinsic Motivation

Presenter Notes
Presentation Notes
So, let’s start with some definitions; According to Self-Determination Theory, Intrinsic Motivation occurs when an individual engages in an activity for the sheer pleasure or interest of the activity. The desire to engage in the activity is inseparable from the activity.

Think of something you do where the only reason you do it is because you enjoy it. Now turn to a shoulder partner and share the activity you came up with. Keep it clean!



Activity or task is engaged in 
to achieve an outcome that 
is separable from the 
enjoyment or interest in the 
activity, itself.

Extrinsic Motivation

Presenter Notes
Presentation Notes
Extrinsic motivation is when the individual engages in an activity or task for a reason that is separable from the enjoyment or interest gained from engaging in the activity.

What is something you do where the main reason you do it is to gain something that is separate from any enjoyment you get or interest you take from the activity itself. Turn to a shoulder partner and share the activity you came up with. I’ll give you 30 seconds.



Motivation
Separable
Motivation
Inseparable

Extrinsic MotivationIntrinsic Motivation

Presenter Notes
Presentation Notes
Trainer’s Notes:  This slide is animated so that “Motivation Inseparable” shifts to the right outside of the “Activity” box and the text dissolves to read “Motivation Inseparable.” Meanwhile, the “Intrinsic Motivation” text dissolves to read “Extrinsic Motivation.”

Say: Intrinsic and extrinsic motivation are defined by where the reinforcement lies relative to the activity. If the reinforcement is the inherent pleasure or interest one derives from participating in the activity, then the motivation is intrinsic to the activity. If, however, the individual obtains reinforcement that is separate from any inherent pleasure or interest from participating in the activity <click>, then the motivation is said to be extrinsic. 



Pay
Pleasure 

from 
reading

Extrinsic MotivationIntrinsic Motivation

Presenter Notes
Presentation Notes
Trainer’s Notes:  This slide is animated so that when you begin discussing extrinsic motivation, the circle Pleasure from Reading” shifts to the right outside of the “Read Mystery” box and dissolves into “Pay”. Meanwhile, the “Read Mystery” text dissolves into “Work” and the “Intrinsic Motivation” Text box dissolves to say “Extrinsic Motivation.”

Say: Think about something you do because doing it brings you pleasure. For some, it may be reading a mystery novel. For you, it might be something else, like rollerblading. These activities are intrinsically motivating. 
�Now think of something you do for a reason separate from the activity. My sister’s first summer job while in was working in a hospital laundry room. The work was hot, smelly, and gross. She was not as fluent as the permanent employees at folding sheets, had trouble keeping up, and often dropped her end, requiring the sheet to be rewashed, which really annoyed her co-workers. She did not enjoy working in the laundry but was paid enough to motivate her to continue working until the end of that summer. She was extrinsically motivated by the money.
�



Ryan & Deci, 2000

Presenter Notes
Presentation Notes
Trainer’s Notes:  

Say: These definitions are a little more complicated than simply getting a monetary or other reward for doing something. 

Think of human motivation as falling along a continuum. At one end is “amotivation” which means totally lacking in motivation. You can also think of amotivation as the available reinforcement either does not exist or is not salient enough to motivate the individual to engage in the activity. In the middle is extrinsic motivation; that is, the individual is motivated to achieve reinforcement that is separable from the activity. Examples of separable outcomes include money and other tangible rewards, but also praise or progress toward a goal, among others. Finally, at the far-right end of the continuum is intrinsic motivation, which occurs only when the individual is motivated to achieve reinforcement that is inseparable from the activity. 
�



Think, Pair, Share

Presenter Notes
Presentation Notes
Trainer’s Notes:  
Say: Look at each of these pictures. Which of them represent someone doing something just for the sheer pleasure of doing it? 
�Which pictures show someone who is probably doing an activity for a reason other than the pleasure they get from the it?
�Are there any that you are not sure about? Maybe it depends?
�Take a moment to determine whether the subject of each picture is intrinsically motivated and identify your rationale. For the sake of clarification, the picture in the upper right-hand corner is of a woman handing out food at a food pantry. 



Presenter Notes
Presentation Notes
Trainer’s Notes:  
Say: This is one way to list the behaviors from the previous slide along the motivation continuum. You may have noticed that where any given activity is placed along the continuum is unique to the individual, his or her relationship to the activity, as well as contextual factors. For example, one could argue that the runners are running for the sheer pleasure of running, which is inseparable from the activity. Or, they may be doing it to improve their health, which is separable from running.  
�



Think, Pair, Share

• Amotivated
• Extrinsically motivated
• Intrinsically motivated

Presenter Notes
Presentation Notes
Think about something you are amotivated to do: you have no desire to do it. For me, it is ziplining.

Now think of something you do or have done for a reason that is separable from the activity itself; maybe you do it for praise or money, but if there was no praise or pay you probably wouldn’t do it at all.

Now think of something you love to do and would do all of the time if you could.

Turn to a shoulder partner and share your thoughts.



Will Do

Presenter Notes
Presentation Notes
Sometimes we will do something even though we don’t want to. This is what we call self-regulation



“Indeed, much of what 
people do is not, strictly 
speaking, intrinsically 
motivated, especially after 
early childhood when the 
freedom to be intrinsically 
motivated is increasingly 
curtailed by social pressures 
to do activities that are not 
interesting and to assume a 
variety of new 
responsibilities.”

Ryan & Deci 2000

Presenter Notes
Presentation Notes
As we grow older, society places more and more expectations on us to engage in behaviors that are not at all interesting or fun, but that must be done!



“In nearly every setting 
people enter, certain 
behaviors and values are 
prescribed, behaviors 
that are not interesting 
and values that are not 
spontaneously adopted.”

Ryan & Deci 2000

Presenter Notes
Presentation Notes
In fact, many of the activities that we value are not activities that we would spontaneously do if not for societal pressures.



Presenter Notes
Presentation Notes
High School

Trainer’s Notes:  
Say: While it would be wonderful if all of our students found every school related activity and behavior intrinsically enjoyable or interesting from the start, this is unrealistic.  Even students who love school do not enjoy every school-related activity. Furthermore, when students struggle to learn a concept, skill or behavior, they are even less likely to enjoy it.  



“[T]he proper question is not, ‘how can people motivate 
others?’ but rather, ‘how can people create the conditions 
within which others will motivate themselves?’” (Deci & 
Flaste 1995).

Presenter Notes
Presentation Notes
At minimum, what we really want is for our students to at least comply with reasonable requests to engage in academically and socially beneficial activities or behaviors.  Ideally, we want them to become self-directed learners who engage in activities and behaviors that will help them to achieve academic and social goals, and ultimately become successful, productive, independent, and self-actualized members of society. In the process, they may even begin to find some of these activities inherently enjoyable or interesting, but this is not necessary. In other words, we want them to be able to self-regulate, to find the motivation to act from within. This means we must start where they are and support them as they move along a continuum from external regulation to internal or self-regulation. 



Ryan & Deci, 2000

Presenter Notes
Presentation Notes
Trainer’s Notes:  
Say: Regulation also falls along a continuum, which moves from not regulated, to externally regulated, and finally to internally regulated. Whereas intrinsic and extrinsic motivation refer to the outcome achieved relative to the activity, internal and external regulation refer to the drive to action relative to the self. If the drive to act comes from outside of the self in the form of externally imposed punishment or reinforcement, the regulation is external. However, if the drive to act comes from within the individual, regulation is internal. 
��





Internal Regulation

Drive

External Regulation

Presenter Notes
Presentation Notes
Trainer Notes: This slide is animated so that when you begin discussing internal regulation, the “Drive” circle will float down to cover the head of the figure, and the “External Regulation” text box dissolves to show “Internal Regulation”.

Say: The key here is really whether the individual chooses to act of his or her own volition, or whether they are driven to act by some external source.
�



Internal Regulation

Earn 
Approval 

from 
Coach

External Regulation

Complete 
a 5K

Presenter Notes
Presentation Notes
Trainer Notes: This slide is animated so that when you begin discussing internal regulation, the “Earn Approval from Coach” circle will float down to cover the head of the figure and dissolve into “Complete a 5K”, and the “External Regulation” text box dissolves to show “Internal Regulation”.

Say: For example, if you run every day to earn praise or approval from your coach, you are externally regulated. However, <click>, if you run every day so that you can achieve your self-endorsed goal of completing a 5K, then the regulation is internal. Even if you do not like to run and therefore running is not intrinsically motivating, you still make yourself run in order to achieve your goal, and you are therefore internally regulated to run.
�



Ryan & Deci, 2000

Presenter Notes
Presentation Notes
Trainer’s Notes:  
Say: Notice that the motivation and regulation continuums overlap, but there is not a one-to-one correspondence. As we move from not regulated, to externally regulated, to internally regulated, our motivation can still be separable from the activity. It is only when we get to the far-right hand of the continuum that we are both intrinsically motivated and internally regulated.
�



Ryan & Deci, 2000

Presenter Notes
Presentation Notes
Trainer’s Notes: This slide is animated so that when you define each term, the cell that contains the term is highlighted yellow.
Say: Different points along the regulation continuum are associated with different regulatory styles. The regulatory style of <click> noncompliance means the individual does not engage in the activity; <click> compliance means the individual engages in the activity in return for tangible reinforcement; <click> Approval from self and others means the individual engages in the activity to gain attention, especially positive attention, or to avoid negative attention; <click> Self-endorsement of goals means the individual engages in the activity to achieve a goal that is meaningful to him or herself; <click> Integration with values means the individual engages in an activity because it aligns with important values or the individual’s sense of self; and finally, <click> inherent pleasure or interest in the activity means that the individual engages in the activity to access the pleasure they receive from engaging in the activity. Please notice that at every point along the continuum, the individual is accessing some form of reinforcement.




Presenter Notes
Presentation Notes
Trainer’s Notes:  This slide is animated; at each click, a new picture appears that corresponds to the description.

Say: So, <Click> here is a guy who is not regulated. He has no desire to do the work, and he most definitely will not work for free. He is non-compliant. <Click> This guy does not enjoy standing in the hot sun on black top with cars flying by at 70 MPH, but he’s getting paid $60,000 per year, which makes it worth it to him. He is externally regulated to be compliant. <Click> This boss is giving the stink-eye to her employee for being late. The employee wants his boss’s approval, so next time he will be on time. He is externally regulated to gain approval from another person. <Click> This woman is running in order to achieve her goal of getting in better shape. She is internally regulated to achieve a goal that is important to her. <Click> This woman is volunteering at a soup kitchen. She is internally regulated to act in accordance with her values. <Click> This also might be where we find the passion tax: the teacher working unpaid overtime to prepare for the next school day. However, it still doesn’t quite address why pay doesn’t decrease her motivation in the first place. It’s complicated.<Click>Finally, this guy loves to hula hoop. He is both internally regulated and intrinsically motivated to hula-hoop for the sheer pleasure of hula hooping!

Notice that all of these people are acting the way they are because they receive some form of reinforcement or consequence!





Think, Pair, Share

• Where on the continuum do you 
spend most of your day?

• Are there any activities that you 
move back and forth along the 
continuum? 

• Are there activities that you enjoy, 
but you would probably not do if 
you were not paid?

• What percentage of your day do 
you spend doing something for 
the sheer pleasure of doing it? 

Presenter Notes
Presentation Notes
Trainer’s Notes:  
Say: Think about your typical day: Where on the self-regulation continuum do you spend most of your day? Are there any activities that you move back and forth along the continuum, depending on the circumstances? Are there activities that you enjoy, but you would probably not do if you were not paid? What percentage of your day do you spend doing something for the simple pleasure of doing it? Pause the video as you reflect on each of these questions. You may resume the video when you are ready.



There are 3 
inherent 
psychological 
needs that must 
be supported 
for an individual 
to become more 
intrinsically self-
regulated.

3-Basic 
Psychological 
Needs

Presenter Notes
Presentation Notes
So, how do we move people toward more self-regulated behavior? According to a sub theory of SDT, there are 3 basic inherent psychological needs that all people have that must be supported for people to become more self-regulated and (hopefully) intrinsically motivated.



3-Basic Psychological Needs

• Competence

• Relatedness

• Autonomy

Ryan & Deci 2000

Presenter Notes
Presentation Notes
These psychological needs are the need for competence, relatedness, and autonomy. SDT theorists believe that if these needs are supported, they contribute to the psychological health of the individual; if thwarted, they contribute to ill-being.



Perceived ability to succeed at what is to be done; Self-Efficacy.

“People are more likely to adopt activities that relevant social groups 
value when they feel efficacious with respect to those activities.”

Competence

Ryan & Deci 2000

Presenter Notes
Presentation Notes
All of us have the need to feel competent, to have a sense of self-efficacy that we can successfully perform a task, activity or behavior. I love to read, now, but I was not a fluent reader until the 3rd or 4th grade. I had remedial reading in the 3rd grade, and I remember discovering how much I enjoyed reading stories in the 4th grade.

Can you think of something you avoided doing (maybe still avoid doing) because you did not feel you had the skill to be successful?



How do you support Competence?

• Information
• Positive Specific Feedback
• Performance Feedback
• Challenging, but high rates of success

Ryan & Deci 2000

Presenter Notes
Presentation Notes
So, how do you support competence in others? One of the best ways is with information; specifically Positive Specific Feedback and performance feedback given in a non-evaluative manner. 



How is competence thwarted

• Evaluative Feedback
• Deadlines
• Insincere, General/Vague, or Sarcastic 

feedback
• Task difficulty beyond capacity for success

Ryan & Deci 2000

Presenter Notes
Presentation Notes
Based on their research on intrinsic motivation SDT theorists believe that evaluations, deadlines, insincere, vague, or sarcastic feedback, and assignments that are beyond one’s capacity for success all thwart competence.



Feeling connected with others; sense of belonging.

“Because extrinsically motivated behaviors are not typically 
interesting, the primary reason people initially perform such actions 

is because the behaviors are prompted, modeled, or valued by 
significant others to whom they feel (or want to feel) attached or 

related.”

Relatedness

Ryan & Deci 2000

Presenter Notes
Presentation Notes
The second psychological need is the need for relatedness or connectedness. People are more likely to try activities if someone they admire models or values those activities. 

How does experiencing suspension as a punishment affect dropping out? Why might this be?



Ryan & Deci 2000

How is relatedness supported?

• Greeting students at the door
• Clubs
• Sports
• Student government 
• Positive specific feedback
• Instructional responses to unexpected behavior

Presenter Notes
Presentation Notes
Relatedness is supported by helping students to feel like they belong, they are listened to, they are valued and wanted.



Ryan & Deci 2000

How is relatedness thwarted?

• Poor teacher student relations
• Exclusionary discipline

Presenter Notes
Presentation Notes
Relatedness is thwarted by poor teacher/student relationships and exclusionary discipline.



Being in control of one’s life.

Self-determination
Volition

Will
Internal Locus of Causality

“When autonomous, behaviors are experienced as emanating from, 
and an expression of, one’s self. In contrast, behaviors characterized 
within SDT as controlled are those in which a person feels externally 

or internally pressured or compelled to act.”

Autonomy

Ryan & Deci 2017

Presenter Notes
Presentation Notes
Of the three psychological needs, autonomy is probably the big one. Everyone has a desire be in control of their own life, behavior and environment. 

Can you think of a time when it felt like someone was trying to manipulate or control you, perhaps by punishing you whenever you stepped out of line? Did you do the activity? If so, how did you feel about doing it? Or, did you resist either overtly or passive aggressively? 



How is autonomy supported

• Offer meaningful choice
• Providing rationales for activities
• Make connections between activities and student’s 

values

Presenter Notes
Presentation Notes
Autonomy is supported by offering students meaningful choice, providing them the rationale for expected behavior and activities, and connecting expected behaviors and activities to the student’s values 



How is autonomy thwarted

• Punishment
• Rewarding behavior that is already intrinsically

motivated
• Bribery
• Deadlines
• Eliminate opportunities for choice

Presenter Notes
Presentation Notes
According to SDT theorists, rewards and punishments that are given in a way that feel manipulative thwart autonomy.



Perception 
is 

everything!

• Sincere
• Legitimate
• Avoid Sarcasm
• Unexpected

Presenter Notes
Presentation Notes
I’m sure you all have seen this or a similar image. Whether you see a young woman or an old woman depends on your perspective. The same can be said for rewards. If a reward is given and/or received in a way that feels controlling, it is autonomy thwarting; however, if it is given in a way that is sincere, provides information, or acknowledges effort or accomplishment, it supports relatedness and competence, without thwarting autonomy!






Can’t Do vs. Won’t Do
The Science of Behavior

Presenter Notes
Presentation Notes
This brings us to the home stretch; we have been talking about what self-determination theory says about motivation and regulation. Now let’s review the science of behavior to see how Self-Determination Theory and the Science of Behavior fit together



Presenter Notes
Presentation Notes
First, the science of behavior deals only with behavior. It is based on the idea that you can’t observe what people are thinking. So, while it does not deny that thinking occurs, it focuses on observable behavior rather than on thinking. 



Why Do Kids Engage in Unexpected
Behavior?

Don’t know 
Expectations

Not Fluent

Functional 
Relationship

Gresham, Sugai, & Horner (2001) 

Presenter Notes
Presentation Notes
To Know/To Say: So, just a reminder, there are two basic reasons why kids behave unexpectedly: They can’t do the expected behavior (sometimes called a skill deficit), or they won’t do the expected behavior (sometimes called a “will” deficit). Students who can’t do the expected behavior either don’t know the expectations or are not fluent in the expected behavior. 

Student’s who won’t do the expected behavior are drawing on their learning history to achieve a function.

What connections are you making?



Antecedent signals the Behavior resulting in a Consequence

ABCs of Behavior

Presenter Notes
Presentation Notes
All behavior is functional. It serves a purpose. It is the consequence we are trying to achieve.



A reward is a consequence that increases future behavior;
A punishment is a consequence that decreases future behavior.

ABCs of Behavior

Presenter Notes
Presentation Notes
So, you remember how SDT defines rewards in terms of whether they are separable or inseparable from the activity. The science of behavior defines a reward as anything that increases future behavior, and a punishment as anything that decreases future behavior. Furthermore, rewards are unique to the individual! It is only a reward if the individual finds it rewarding! These different ways of operationally defining rewards and punishers may explain the results and interpretation of research on tangible rewards.



The outcome, purpose or consequence of the behavior; the 
effect of the behavior on the environment.

Function

Presenter Notes
Presentation Notes
All behavior is functional. It serves a purpose. It is the consequence we are trying to achieve. If the intended function is achieved as a consequence of a specific behavior, the behavior is reinforced. Over time, the individual develops a learning history where they associated a certain type of a behavior with it’s likely functional consequence. The functional consequence doesn’t have to result every time, just often enough to be associated with the behavior.



Functions of Behavior

Avoid

Attention

Adult Peer

Object Activity

Seek

Attention

Adult Peer

Object Activity

Presenter Notes
Presentation Notes
These are the functions of behavior that we typically train SW-PBS schools on. Schools that serve students with disabilities also may include “avoid and seek sensory stimulus.”

Thinking about what we have learned about intrinsic and extrinsic motivation, what connections are you making between the functions of behavior and motivation? What connections are you making between the three psychological needs and the functions of behavior?



Presenter Notes
Presentation Notes
High School
Trainer’s Notes:  
Say: SW-PBS provides a framework for moving students along the self-regulation continuum. A student who is amotivated and not regulated needs an entry point before they can experience competence. This may involve providing some kind of tangible reinforcement just to get them to try an activity. It doesn’t have to be cash or tickets. In fact, the science of behavior tells us that cash or tickets may not be reinforcing for a particular student! <click> providing a student with positive specific feedback both provides the student with performance information, contributing to competence, and improving relatedness. At this phase, tangibles are still important because they remind us to provide positive specific feedback! <click> As the student begins to value certain activities for their role in helping them achieve important goals, positive specific feedback is still important because it provides the student with information on their efforts. At this point, we can begin fading external rewards. This means providing them less frequently and more unpredictably. <Click> Once the student integrates values, they begin engaging in behaviors because the values are part of who they are and how they see themselves. At this point an tangible rewards are given rarely, but are a bigger deal. I occasionally tell my son and daughter how proud I am that they stand up for their beliefs. I don’t do it all the time, because they don’t need me to do it all of the time. But they tell me it is meaningful to them. <click> Finally, once the student has experience an activity, gained in competence in the behavior, and begins to value the activity for its role in helping them to achieve their goals or because it is embedded in their values, they may even begin to take an interest in the activity or enjoy it for the simple pleasure of doing it. But they may not get to the point where they are intrinsically motivated to engage in the activity, and this is okay!



Effective Teaching and Learning 
Practices
• Expectations and Rules
• Procedures and Routines
• Acknowledging Expected Behavior 
• Correcting Unexpected Behavior
• Active Supervision
• Opportunities to Respond
• Activity Sequencing and Choice
• Adjusting Task Difficulty

Presenter Notes
Presentation Notes
To Know/To Say: MO SW-PBS trains on the 8 Effective Teaching and Learning Practices. As we will see, these evidence-based classroom practices support the 3-psychological needs of Self-Determination Theory and address the functions of behavior in adaptive rather than maladaptive ways.




Classroom Teachers align positively stated rules or behaviors 
with the schoolwide expectations.

Expected behaviors are taught to students

Students have opportunities to practice expected behaviors

Expectations & Rules

Presenter Notes
Presentation Notes
When teachers teach and students practice expected student behaviors, students know what is expected of them. This prevents “Can’t do” or “skill deficit” errors. Which of the 3 psychological needs does this support? Turn to a shoulder partner and discuss.



Presenter Notes
Presentation Notes
Take 30 seconds to navigate to the question from the QR code. Which functions and 3 psychological needs are supported by clarifying, teaching and practicing Expectations and Rules? Mark all that apply. Don’t worry about right or wrong answers so long as you can justify your answers.



Classroom Teachers identify procedures for frequent classroom 
activities.

Procedures are taught to students.

Procedures are practiced until they become routine.

Procedures & Routines

Presenter Notes
Presentation Notes
When teachers teach and students practice expected student procedures, students know what is expected of them. This prevents “Can’t do” or “skill deficit” errors. Which of the 3 psychological needs does this support? Turn to a shoulder partner and discuss.




Presenter Notes
Presentation Notes
Take 30 seconds to navigate to the question from the QR code. Which functions and 3 psychological needs are supported by clarifying, teaching and practicing procedures and routines? Mark all that apply. Don’t worry about right or wrong answers so long as you can justify your answers.




Expected behaviors are consistently reinforced.

Reinforcement may include tangibles

Reinforcement must include positive specific feedback

Encouraging Expected Behaviors

Presenter Notes
Presentation Notes
Encouraging expected behaviors is ultimately about providing specific positive feedback. Which function(s) of behavior does this address, and which psychological need(s) are supported?



Presenter Notes
Presentation Notes
Take 30 seconds to navigate to the question from the QR code. Which functions and 3 psychological needs are supported by giving positive specific feedback and other reinforcement for following behavior expectations? Mark all that apply. Don’t worry about right or wrong answers so long as you can justify your answers.




Contextually inappropriate, or unexpected, behaviors are 
consistently corrected using a continuum of instructional, non-

punitive responses.

Discouraging Unexpected Behaviors

Presenter Notes
Presentation Notes
Using a continuum of non-punitive instructional responses to contextually inappropriate behavior provides consistency and predictability for students, and reteaches the expected behaviors. Which function(s) of behavior does this address, and which psychological need(s) are supported?



Presenter Notes
Presentation Notes
Take 30 seconds to navigate to the question from the QR code. Which functions and 3 psychological needs are supported by using a continuum of non-punitive, instructional strategies to discourage unexpected behaviors? Mark all that apply. Don’t worry about right or wrong answers so long as you can justify your answers.




Teacher continuously scans the room, providing positive 
specific feedback to students who are following behavior 

expectations, and providing non-verbal and verbal redirects to 
students who are behaving unexpectedly

Active Supervision

Presenter Notes
Presentation Notes
Active supervision used to be described as “with-it-ness.” It lets students know that their behavior is being monitored. Expectation following behavior is acknowledged, and contextually inappropriate behavior is quickly corrected/redirected. Which function(s) of behavior does this address, and which psychological need(s) are supported?



Presenter Notes
Presentation Notes
Take 30 seconds to navigate to the question from the QR code. Which functions and 3 psychological needs are supported by actively supervising students? Mark all that apply. Don’t worry about right or wrong answers so long as you can justify your answers.




Providing all students many and frequent opportunities to 
demonstrate their knowledge.

Opportunities to Respond

Presenter Notes
Presentation Notes
Opportunities to respond give all students the opportunity to process new information and forces them to think of the correct response. Which function(s) of behavior does this address, and which psychological need(s) are supported?



Presenter Notes
Presentation Notes
Take 30 seconds to navigate to the question from the QR code. Which functions and 3 psychological needs are supported by providing all students frequent opportunities to think and respond? Mark all that apply. Don’t worry about right or wrong answers so long as you can justify your answers.




Sequencing activities in ways that start easy and become more 
difficult to build momentum or build in brain breaks.

Offer students choice (i.e., of next activity, between 
assignments, whether to work independently or with a 

partner, etc.)

Activity Sequencing & Choice

Presenter Notes
Presentation Notes
Activity sequencing helps students to build momentum from easier tasks to more difficult tasks. It gives them early wins and helps keep them motivated. It also builds in brain breaks to prevent fatigue. Choice gives students the opportunity to control some aspect of their academic work. Which function(s) of behavior does this address, and which psychological need(s) are supported?



Presenter Notes
Presentation Notes
Take 30 seconds to navigate to the question from the QR code. Which functions and 3 psychological needs are supported by sequencing activities to build momentum and provide brain breaks, and giving students meaningful choices? Mark all that apply. Don’t worry about right or wrong answers so long as you can justify your answers.




Differentiating instructional tasks so that they are at the 
student’s instructional level.

Modifying time or length of assignments

Differentiating modality by which students gain information to 
give students access to the curriculum (i.e., listening stations, 

video, etc).

Differentiating modality of expression to give students 
alternative ways to demonstrate knowledge acquisition (i.e., 
give a speech, make a podcast, create a picture book, etc.)

Modifying Task Difficulty

Presenter Notes
Presentation Notes
Finally, modifying task difficult is a way to differentiate instruction so that all students are working at their instructional level and experience academic success. Which function(s) of behavior does this address, and which psychological need(s) are supported?



Presenter Notes
Presentation Notes
Take 30 seconds to navigate to the question from the QR code. Which functions and 3 psychological needs are supported by differentiating tasks so that students are challenged but still experience high rates of meaningful success? Mark all that apply. Don’t worry about right or wrong answers so long as you can justify your answers.




Fading

• Variable reinforcement schedule

Presenter Notes
Presentation Notes
As students become more competent and begin to access natural reinforcement, we need to begin withdrawing tangible reinforcements, make them less frequent and less predictable. This helps our transition



Put it all together

Presenter Notes
Presentation Notes
Come up with a summary statement of todays content that you could give during an elevator ride lasting no more than 3-5 floors. Turn to your shoulder partner and give your elevator speech.
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