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Always the Anchor
Effective Practices for Teaching and 
Learning & Classwide PBIS



• Co-Director, MU Center for 
School-wide PBS

• Center on PBIS Implementation 
Partner

• 15+ years applied and practical 
experience

Dr. Kelsey Morris



Big Ideas

01

02

03

How do school-wide PBS and classrooms connect?
CONTEXT

What does classwide PBIS look like?
CLARIFY

How can WE implement effectively?
COLLABORATION



Organization & Structure
P

E

A

C

E

Plan for what you want

Experiment with empirically documented best practices

Analyze your data

Challenge your limiting beliefs

Establish a support network



P Plan For What You Want
How Do School-wide PBS 
& Classrooms Connect?



Improved/Increased:

• Academic Achievement

• Attendance

• Mental Health, Social-Emotional Competence, 

Pro-Social Behavior

Less/Reduced:

• Reported bullying and substance abuse

• Exclusionary discipline

• Racial/Ethnic Equity in School Discipline

• Outcomes for Students with Disabilities

• Perceptions of School Climate, Organizational 

Health, and Safety

• Outcomes for Educators (e.g., greater efficacy, 

reduced stress and burnout)

OUTCOMES

Social Competence & 

Academic Achievement for 

Each and Every Child

P Plan For What You Want



Social Competence & Academic Achievement for Each and Every Child

OUTCOMES

SY
ST

EM
S

PRACTICES

DATASystems to Support 
Staff Behavior

Data to Inform & Guide 
Decisions

Practices to 
Support Student Behavior

P



P

Tier 1 / Universal

Tier 2 / Targeted

Tier 3 / Individualized - Intensive

Social: How We Interact

Emotional: How We Feel

Behavioral: How We Act

S

E

B

SEB10



P

Tier 1 / Universal

Tier 2 / Targeted

Tier 3 / Individualized - Intensive

• Who: Each and Every Student

• What: Core Components & Practices

• When: Each and Every Day

• Why: Proactive, Preventive

• Who: Some Students

• What: Additional Instruction/Structure/Feedback

• When: More Frequently

• Why: Targeted Skill Development

• Who: Individual Students

• What: Intensive Instruction/Structure/Feedback

• How: Assessment-based, Comprehensive Supports

• When: High Frequency

Establish 
Expectations

Teach 
Expectations

Acknowledge/
Encourage 

Expected Behavior

Respond to 
Behavior 

Errors

Monitor/
Prompt 

Expectations

Active, 
Engaging 

Instruction



P

Tier 1 / Universal

Tier 2 / Targeted

Tier 3 / Individualized - Intensive

• Who: Each and Every Student
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E
What Does Classwide PBS 
Look Like?

Experiment With 
Empirically Documented 
Best Practices



E Empirically Documented Best Practices

VS



E

• Each and Every Student

• Each and Every Day

• Proactive, Preventive

Tier 1 / Universal

Classroom Management



E Empirically Documented Best Practices
Tier 1 Classroom PBIS

Expectations for 
Behavior

3-5 & 
Positive

Teach & 
Prompt

Monitor 
Behavior

Move Scan Interact

Acknowledge / Encourage 
Expected Behavior Respond to 

Behavior Errors

Active, Engaging 
Instruction

Task 
Difficulty 

Activity 
Sequencing 

Opportunities to 
Respond

Choice

Maximize 
Structure

Schedule Routines



E Empirically Documented Best Practices



E Empirically Documented Best Practices



E
1 5

4 8

2

3

6

7

Routines & 
Procedures

Expectations 
& Rules

Encourage 
Expected 
Behavior

Respond to 
Behavior 
Errors

Active 
Supervision

Opportunities 
to Respond

Activity 
Sequencing  + 
Offering Choice

Task Difficulty



E Expectations, Routines, & Rules1 2+

The importance of 
emphasizing what you want.  



E Expectations, Routines, & Rules1 2+

Stay in your car.

Stay in your car.

OR



E Expectations, Routines, & Rules1 2+



E Expectations, Routines, & Rules1 2+
• Anchor classroom expectations to 

school-wide system

• PBIS expectations should reflect 
the values of all stakeholders:

• Students

• Staff

• Families



E Expectations, Routines, & Rules1 2+
• Anchor classroom expectations to 

school-wide system

• Organize by common routines

• Rules become examples of the 
broad expectation 

• Teach directly and explicitly to 
students

• Revisit instruction through the year

• Acknowledge compliance

• Respond to behavior errors



E Expectations, Routines, & Rules1 2+

Observable

Measureable

Positive

Understandable

Always applicable

OMPUA



E Expectations, Routines, & Rules1 2+



E Expectations, Routines, & Rules1 2+



E Expectations, Routines, & Rules1 2+



E Expectations, Routines, & Rules1 2+

Guided, explicit instruction 
enhances long-term memory



E Expectations, Routines, & Rules1 2+

Acquisition

Fluency

Maintenance
Generalization



E Encourage Expected Behavior3

• Specifically describe the behavior.
• Explicitly identify the behavior 

you saw/heard
• Fosters replication

• Anchor your statement to your 
classroom expectations

Positive Specific Feedback



E Encourage Expected Behavior3

Habits of Effective Classroom Practice
Set Yourself Up 

for Success



E



E Encourage Expected Behavior3

Habits of Effective Classroom Practice

Build Effective 
Habits



E Encourage Expected Behavior3

Be+ (Be Positive)



E Respond to Behavior Errors4



E Respond to Behavior Errors4



E Active Supervision5
Scan – Interact – Move (SIM)
Scan
• visual sweep of entire space

Interact
• respectful, verbal communication

o prompts/pre-corrections
o non-contingent attention
o behavior specific feedback

Move
• Continuous movement, proximity



E Opportunities to Respond6

Why? 
Actively engage students 
in multiple ways.

What? 
Teacher behaviors that 
request/solicits a student 
response.



E Opportunities to Respond6

Ripple Your OTRs



E Opportunities to Respond6

Set Yourself Up 
for Success



E Activity Sequencing + Offering Choice7

Activity Sequencing

Task Interspersal Behavioral Momentum

• Interspersing 
easy/brief problems or 
task among 
longer/more 
challenging ones.

• Giving 3-4 brief, simple 
requests before a more 
challenging one. 



E Activity Sequencing + Offering Choice7

Create a Menu for Choices

• Type of activity/task

• Order/Sequence of task

• Materials

• With Whom

• Where to work

• How to use free time



E Task Difficulty8

FRUSTRATION

BOREDOM

Suc
ces

s
Suc

ces
s

Suc
ces

s

SKILL

CH
A

LL
EN

G
E



E Task Difficulty8

Frustration Level
• Knows less than 70% of the concept’s elements
• Ratio of less than 90% of known to unknown words

Instructional / Guiding Level
• Knows 70 – 85% of the concept’s elements
• Ratio of 93 – 97% known to unknown words

Independent & Successful Level
• Knows more than 90% of the concept’s elements
• Ratio of more than 97% known to unknown words

Gickling & Armstrong, 1978; Umbreit, Lane, & Dejud, 2004



E Task Difficulty8

Scaffolding to 
Success



E Adult Behaviors = Student Change

Scott, Hirn, & Cooper 2017

BA C=+
p

Student 
Characteristics

skills, abilities, social 
learning history, 

function/motivation, 
academic history

Teacher/School Control
curriculum (modeling, explicit, 

etc.), engagement, 
expectations, environment 

(routines, consistency, physical 
arrangement, etc.), time, 

feedback

Desired State
measureable skills that 

predict favorable student 
outcomes (SEB &  academic)



E Adult Behaviors = Student Change

Scott, Hirn, & 
Cooper 2017

VS
Build a 

screen tight 
enough to 
protect the 

smallest 
student.



E

Tier 1 / Universal

Tier 2 / Targeted

Tier 3 / Individualized - Intensive

• Who: Each and Every Student

• What: Great 8

• When: Each and Every Day

• Why: Proactive, Preventive

• Who: Some Students

• What: Additional Instruction/Structure/Feedback

• When: More Frequently

• Why: Targeted Skill Development

• Who: Individual Students

• What: Intensive Instruction/Structure/Feedback

• How: Assessment-based, Comprehensive Supports

• When: High Frequency

Establish 
Expectations

Teach 
Expectations

Acknowledge/
Encourage 

Expected Behavior

Respond to 
Behavior 

Errors

Monitor/
Prompt 

Expectations

Active, 
Engaging 

Instruction



E Layer Evidence-based Practices



E Classroom Management + Remote Instruction



E Classroom Management + Remote Instruction

K
E
U

PL

K
E
U

PL

K
E
U

PL

K
E
U
PL

K
E
U
PL

K
E
U
PL

K
E
U
PL

K - Knowledge
E - Effectiveness
U - Use
PL - Professional Learning



E Classroom Management + Remote Instruction



E Classroom Management + Remote Instruction



E Classroom Management + Remote Instruction

What are the primary 
sources of information 

and knowledge for 
teachers regarding 

classroom 
management?



E Classroom Management + Remote Instruction

2.3 2.25 2.25

2.05
1.91 1.87 1.81

2.29 2.26 2.2

1.96
1.83

1.75 1.74

0

0.5

1

1.5

2

2.5

3

Scho ol- or District-
level Profess ional

Development (e.g.,
training, coach ing,

technical
assistance)

Online Platforms
(e.g., Facebook,

Twitter, Pinterest,
Teachers Pay

Teachers)

Webinars, Virtual
Conferences,
and/or Online

Res ources from
Professional

Organizations

Friends  and Family Other Sources Preservice Course
Work

Teacher Magaz in es,
Education Journals,
and/or Profess ional

Books

Preservice Course
Work

Other Sources

General Educator Special Educator

Scale
1 = Never
2 = Sometimes
3 = Often



E Quality Resources



A Analyze Your Data
How Are We Doing?



A Analyze Your Data – Systems Level

1.8 Classroom Procedures: Tier 1 features 
(schoolwide expectations, routines, 
acknowledgements, in-class continuum of 
consequences) are implemented within 
classrooms and consistent with school-wide 
systems.

• Not Implemented = Classrooms are not 
implementing Tier 1

• Partially Implemented = Classrooms are 
informally implementing Tier 1 but no formal 
system exists

• Fully Implemented = Classrooms are formally 
implementing all core Tier 1 features, 
consistent with school-wide expectations

7.8 Classroom Implementation: Tier 1 features 
(schoolwide expectations, routines, 
acknowledgements, in-class continuum of 
consequences) are implemented within 
classrooms and consistent with school-wide 
systems.

• Not Implemented = Classrooms are not 
implementing Tier 1

• Partially Implemented = Classrooms are 
informally implementing Tier 1 but no formal 
system exists

• Fully Implemented = Classrooms are formally 
implementing all core Tier 1 features, 
consistent with school-wide expectations

DSFITFI



A Analyze Your Data – Systems Level



A Analyze Your Data – Systems Level



A Analyze Your Data – Systems Level



A Analyze Your Data: Personal Reflection



A Analyze Your Data: Personal Reflection
Engage in Video Analysis

1. Choose a lesson, choose a device
2. Reflect on the lesson:

• Broad reflection (e.g., Danielson 
framework)

• Instances of specific 
practices/strategies

3. Share with a mentor, coach, or 
colleague

4. Establish a plan
5. Repeat



C Challenge Your Limiting 
Beliefs
Does This Matter?



C Classroom Management + Remote Instruction

What is educator self-
reported knowledge, 
use, and perceived 

effectiveness of 
instructional 

management practices 
for remote learning?



C Maximizing Structure

Do Not Use

Seldom Use

Use Is Effective

Somewhat 
Effective

Not 
Effective



C Establish, Prompt, Monitor Expectations

Do Not Use

Seldom Use

Use Is Effective

Somewhat 
Effective

Not 
Effective



C Actively Engage Students in Instruction

Do Not Use

Seldom Use

Use Is Effective

Somewhat 
Effective

Not 
Effective



C Acknowledge Expected Behavior

Do Not Use

Seldom Use

Use Is Effective

Somewhat 
Effective

Not 
Effective



C Respond to Behavior Errors

Do Not Use

Seldom Use

Use Is Effective

Somewhat 
Effective

Not 
Effective



C



E Establish a Support 
Network
How Can WE Do This?



E

District-level Coaching 
Benefits 

School Coaches

School-level Coaching 
Benefits All Staff

PBIS Team Support 
Benefits 

Staff and Students



E Quality Resources



One Team’s Journey to PEACE
P

E

Plan for what you want

Experiment with empirically documented best practices

E











One Team’s Journey to PEACE
P

E

A

C

E

Plan for what you want

Experiment with empirically documented best practices

Analyze your data

Challenge your limiting beliefs

Establish a support network

E



Final Thoughts



One Team’s Journey to PEACE
P

E

A

C

E

“Having common expectations across our 
grade level helped give us a common lens to 

view the data.”
“The way we were collecting data wasn’t really 

helpful because most of the behaviors that were 
issues never rose to the level of a referral.”

“If every team did what we did — we’d reach 
more kids earlier.”

“Teaching my expectations gave my students 
and me a chance to really figure out what’s going 
on. Now, I feel more comfortable talking about 

student success and have better data for 
conversations.”

“I would definitely recommend this to 
another teacher!”

“The matrix made me more consistent 
with what I expect and how I was 
holding students accountable.”

“I learned how well students respond to behavior 
specific praise (BSP), even though they are older 
students. I let go of the stereotype about using 

BSP based on age or grade level. It works.”

“Having my own matrix made me more 
consistent and more purposeful. I am a more 

purposeful teacher because of this 
experience.”



One Team’s Journey to PEACE
P

E

A

C

E

“Having common expectations across our 
grade level helped give us a common lens to 

view the data.”
“The way we were collecting data wasn’t really 

helpful because most of the behaviors that were 
issues never rose to the level of a referral.”

“If every team did what we did — we’d reach 
more kids earlier.”

“Teaching my expectations gave my students 
and me a chance to really figure out what’s going 
on. Now, I feel more comfortable talking about 

student success and have better data for 
conversations.”

“I would definitely recommend this to 
another teacher!”

“The matrix made me more consistent 
with what I expect and how I was 
holding students accountable.”

“I learned how well students respond to behavior 
specific praise (BSP), even though they are older 
students. I let go of the stereotype about using 

BSP based on age or grade level. It works.”

“Having my own matrix made me more 
consistent and more purposeful. I am a more 

purposeful teacher because of this 
experience.”

“Things are different. Things 
are better. It wasn’t the kids 
who changed. It was us who 

changed.” 



Always the Anchor
Effective Practices for Teaching and 
Learning & Classwide PBIS
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