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Welcome!

In this presentation we are going to discuss why we should monitor for discipline disproportionality, what we will monitor, getting at the root cause, and determining what to do about it. Most of the recommendations in this presentation are from the National Center on PBIS. There is a link their website, along with several other resources, at the end of this presentation.


By the end of the session, participants will...

« Know how to use three common metrics for monitoring

equity in outcomes

 Know what data to review to determine why
disproportionality is occurring

 Know how to interpret this data and select appropriate
strategies to address disproportionality.
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This session is going to be divided into four parts: First, we will discuss the data that shows that certain marginalized groups of kids are consistently disciplined more harshly by schools than are their peers. Next we will discuss 3 metrics that you can use to monitor for discipline disproportionality, and can be used to monitor your progress toward addressing the problem; the third section will discuss using other data sources to diagnose possible causes for the disproportionality; Finally, we will briefly discuss some general strategies that you can use to address disproportionality in discipline in your school. Unfortunately, we will not have time to go into detail regarding what these interventions look like. Rather, we’ll talk about how your data can point you in the right direction.
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So, why should we monitor for disproportionality on top of collecting big 5 data? The answer is because sometimes differential outcomes can hide in aggregate data. It’s a little like driving with your eyes closed. <Click> If you’re not monitoring, you may be putting kids at risk.


Discipline Disproportionality: All other things being equal,
some students receive harsher consequences for disciplinary
infractions based on their membership in a demographic group.

EQUITY
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So, what do we mean by discipline disproportionality? As it will be used in this presentation, disproportionality refers to fact that “all other things being equal, some students in all of our schools tend to receive harsher consequences for behavior infractions, and that these harsher consequences are more related to their membership in a marginalized group than in their behavior.


Racism: Actions or inactions that intentionally or unintentionally
promote or maintain white supremacy.
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Even though this presentation is not just about disproportionality related to race, research consistently shows that students of color, especially African American students, experience harsher discipline than their peers, even when controlling for behavior or SES.
The word racism is a politically charged word. Most of us, when we think of racism, we think of Proud Boys, Bull Connor, or white men dressed in sheets and burning crosses; we think of overt and intentional acts. Most importantly, most of us would not define ourselves as racist.
However, if racism is viewed as actions or inactions that intentionally or unintentionally promote or maintain white supremacy, this creates an opportunity for us to be reflective and consider how our own actions or inactions contribute to a social structure that harms our kids.
My point in providing this definition is that I want us to focus on our own actions or inactions, and how these actions or inactions impact our students.
To quote our very own Deb Lintner “when I know better, I do better.” This is my goal for each of us today: that we will recognize ways that we can do better, give ourselves grace, and commit to doing better.



Think of a time when by word or action you
challenged white hegemony.

Think of a time when by action or inaction you
failed to challenge the status quo: what would
you do differently?
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When I was just starting out as a teacher, I lived in an apartment where there was a fire in one of the units. We were evacuated, the fire department came they put out the fire and we were let back in. As I was walking back into the lobby, a white man who lived in the building told me, “you know who it was: it was the Blacks!” This was the most overtly racist thing anyone had ever said in my presence and I was totally caught off guard, and didn’t say anything to challenge this statement. For years, I kicked myself for my failure to act. There was some good that came out of this experience. I have never wanted to feel that ashamed of myself again, and have challenged such statements many times since then.
For the next minute, I want you to think about a time in your life when by word or action you challenged white supremacy. I also am going to challenge you to think of a time when maybe you could have done or said something, but didn’t. If you could do it over again, what would you do differently?
For somewhat obvious reasons, I’m not going to ask anyone to share your responses to these two statements. 
My guess is that everyone of us can think of a time when maybe we could have acted or said something, but didn’t. We can also think of times when we challenged the status quo said or did something that challenged the status quo. 


African American Students are more likely...

Receive an ODR

Receive corporal punishment
Be suspended or expelled
Be punished for discretionary offenses =
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So I want to quickly review why this is important. First, members of any demographic group can experience disproportional outcomes, and research shows that discipline is meted out unequally based on race and ethnicity, gender, gender identity, Socio Economic Status, and disability. However, African American students in general, and African American boys in particular are much more likely to be disciplined harshly than any other group! Furthermore, it is so ingrained in our systems and our culture that we may not realize we are doing it, and if we do, we tend to attribute it to them: their behavior; their culture; their socio-economic status. So I want to start by briefly describing what research tells us about disproportional discipline among African American Students, then we’ll briefly discuss disproportionality among other marginalized groups
African American Students are more likely to receive an ODR, receive corporal punishment, be suspended, and be expelled than any other demographic group for the same offenses.
These findings hold when controlling for the type of behavior and socioeconomic status!
Furthermore, African American students are more likely to be written up or suspended for subjective/discretionary offenses, such as disobedience, disruption, defiance, disrespect, attendance problems and failure to show for detention. 



African American girls are more likely to be
suspended for violating white middle class norms
of femininity
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African American girls are more likely to be suspended for violating white middle class norms of femininity.


LatinX and Native American Students are more likely...

* Be punished
* Be suspended or expelled
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Gordon, Piana, and Kelecher, 2000;
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LatinX and Native American students are also more likely to be punished, suspended, or expelled than their peers.


LGBTQ are more likely to experience harsh discipline than students
who identify as cisgender heterosexual
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Himmelstein and Bruckner, 2011
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Students who identify as LGBTQ are more likely to be expelled from school than their peers, and this relationship holds when controlling for behavior.


Poor students are more likely to be suspended or expelled than are
students from higher SES families
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Skiba et al., 2014; Petras, et al., 2011; Noltemeyer and Mcloughlin, 2010
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Poor students are also more likely to be suspended or expelled than higher SES students, but I want to emphasize that low SES does not explain the discipline inequities experienced based on race and ethnicity.


Boys are more likely than are girls to be ...
e punished
« suspended or expelled

Constenbader and Markson, 1998;
Raffaele-Mendez, Knoff, and Ferron, 2002;
McFadden, Marsh, Price, and Hwang, 1992

African American Boys are more likely than other boys to be
SUSpended Or expe”ed Constenbader and Markson, 1998;

Raffaele-Mendez, Knoff, and Ferron,
2002;

McFadden, Marsh, Price, and Hwang,
1992

Students with disabilities are more likely to be suspended

Losen and Gillespie, 2012;
Losen et al., 2015

African American Boys with disabilities are 5 2
times more likely to be suspended or expelled than
Other Students Losen, et al., 2015
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Furthermore, membership in certain marginalized groups has a cascading/compounding effect on disproportional disciplinary outcomes.
Boys are more likely to be punished, suspended or expelled than are girls
African American boys are more likely to be suspended or expelled than other boys
Students with disabilities are more likely to be suspended than their non-disabled peers, and this is with their due process protections
Finally, African American Boys with disabilities are 5 ½ times more likely to be suspended or expelled than are all other students. 

To put this last number in perspective, the usual disproportionality that we see with African American students is about 2 ½ to 3 times more likely to be suspended or expelled than their peers.


Are all students disciplined equitably at your
school? How do you know?

. Take a moment to reflect on the question.
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So, again, this question is more to take about 30 seconds to have each of us reflect on whether all students are treated equitably in our schools. If we can answer yest, then how do we know? 
Keep in mind that there is diversity in all of our schools, even though they may appear homogeneous


Monitoring Equity

* Any Subgroup
* Any outcome
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So, how do we monitor the outcomes experienced by our students? We are going to briefly discuss three metrics that you can use to monitor for disproportionality in discipline. But first, I want to point out that while the focus of this presentation is on equity in disciplinary consequences, these metrics can be used with any student demographic group, and for any outcome. They are not limited to race and ethnicity, but can be used to monitor inequitable outcomes by presence of a disability, SES status, gender, etc. Furthermore, you are not limited to ODRs, suspensions and expulsions, but can look at placement in Special Education, gifted and talented, or any other outcome over which you have a concern.


!- arly Warning System

Risk Index
Risk Ratio
Compositional Metrics
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Think of Equity Metrics as the “Canary in the Coal Mine.” They provide an early warning that there might be a problem, so that the team can address the problem. Furthermore, once a problem has been identified, these metrics can be used to monitor your progress as you work to address the inequity you found. They don’t necessarily tell you why the problem is occurring, just that there is a problem that needs your attention.

The National Center on PBIS recommends that schools monitor three metrics, the Risk Index, the Risk Ratio, and Compositional Metrics. Each of these metrics look at equity from slightly different perspectives, and taken together they give a good overall picture of equity of outcomes in a school. Fortunately, the are all fairly easy to calculate, and there are excel sheets and student information systems that can calculate them for you.


B
Risk Index: An expression of the likelihood that a

member of a demographic group will experience
the outcome of interest at least once!

# experiencing outcome at least once
# in group

= Risk Index
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A risk index is simply the risk that a member of a demographic group will experience an outcome at least once. 
It is calculated by dividing the number of students in the demographic group who have experienced the outcome at least once, by the total number of students in that demographic group.
It is the proportion of students from the demographic group who have experienced the outcome at a given point in time
In other words, if one student in a demographic group has had at least one ODR and there are 10 students in that demographic group, the risk index is 1/10th or 0.10; 1 in 10 students have experienced this outcome. it will be 0.10 even if that student has 200 ODRs, provided he is the only member of the subgroup with an ODR, and there are 10 members of the subgroup.

<Click> So, lets say we have 60 students in our school who are on an IEP. And of those 60, 36 have received at least one ODR. Then the risk ratio for a student with an IEP of receiving an ODR is .60. In other words, 60% of the students on an IEP at this school have received an ODR.




Risk Index

Advantages Disadvantages
Compare groups at point in - Unstable
time

Not sensitive to outliers
Used to calculate Risk Ratio
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The risk index has advantages and disadvantages. The advantages are that it can be used to compare different demographic groups at a given point in time. In addition, it is not sensitive to the effect of outliers; in other words, if you have a student with 33 ODRs, the risk index only counts this student one time in the calculation; finally,  it is used to calculate Risk Ratios, which we will discuss next.
The disadvantage of the risk index is that it is unstable-by this I mean that it starts out at 0 at the beginning of the year, and only increases throughout the remainder of the school year



'S
Risk Ratio: A measure of the likelihood that a

demographic group will experience an outcome
of interest compared to a comparison group

Risk Index of Target Group = Risk Ratio
Risk Index of All Other Groups
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A risk ratio is a measure of the likelihood that a demographic group will experience an outcome compared to a comparison group. Usually, the comparison group is all other groups. 

The risk ratio is calculated by dividing the risk index of the group of interest by the risk index of all other groups.

<Click> So, if the risk index for students with IEPs to receive an ODR is .6, and the risk index for all other students is .2, then .6 divided by .2 is 3.00, which means that in this example, students with an IEP are 3 times more likely to receive an ODR than are all other students.


A Risk Ratio of “1.00” is Parity

EQUITY
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The way to interpret a risk ratio is that a risk ratio of 1 is equivalent to saying 1:1, or parity. A risk ratio of 2 is the same as saying 2:1, or twice as likely; A risk ratio of 3 is equivalent of saying 3:1 or 3 times as likely, and a risk ratio of 0.50 is equivalent of saying 0.5:1 or half as likely.


Risk Ratio

Advantages Disadvantages
Compares impact on group of . Does not account for all
interest to all other groups incidents experienced by the
Not sensitive to outliers group

Stable: can be used

throughout the school year
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The risk index has advantages and disadvantages. The advantages are that it can be used to compare different demographic groups at a given point in time. In addition, it is not sensitive to the effect of outliers; in other words, if you have a student with 33 ODRs, the risk index only counts this student one time in the calculation; finally,  it is used to calculate Risk Ratios, which we will discuss next.
The disadvantage of the risk index is that it is unstable-by this I mean that it starts out at 0 at the beginning of the year, and only increases throughout the remainder of the school year



SWIS Norms SWIS Norms EEOC 4/5ths Rule
25th Percentile 50th Percentile for
(2011- (2011- Disparate Impact
2012 data) 2012 data)
Equity 0.62to0 1.38 0.16 to 1.84 0.80to 1.25

How to interpret

Target group is more
than 1.38 times as
likely to experience
outcome

Target group is more
than 1.84 times as
likely to experience
outcome

Target group is more
than 1.25 times as
likely to experience
outcome
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Recommended
Use

Schools with low
risk ratios

Schools with high
risk ratios

Any context, any
outcomes
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When is a risk ratio great enough that we should be concerned?
The National Center on PBIS gives us a couple of different ways that we can interpret risk ratios, which includes a combination of internal and external benchmarks. An internal benchmark is simply a comparison of the risk ratio for the target group against previous months or years. Are we doing better than last year? 

Another option is to use risk ratios calculated from 2011 SWIS data. 1.38 is at the 25th percentile, and 1.84 is at the 50th percentile. National Center recommends shooting for 1.38 if your risk ratio is relatively low, and 1.84 if your risk ratio is relatively high. 

Finally, the EEOC uses what is know as the 4/5ths rule to identify “disparate impact.” Using the EEOC 4/5ths rule, any risk ratio between 0.80 and 1.25 would be considered equitable outcomes



Compositional Metrics: the percentage of total
outcomes experienced by a target group
compared to the percentage of the total
enrollment made up of the target group.

# of outcomes for # of subgroup
group x 100 enrolled x 100
# outcomes for all # of all students

students enrolled



Presenter
Presentation Notes
Risk indices and risk ratios give us measures of the relative risk that any individual member of a group has of experiencing a specific outcome. But in these calculations, we consider only the risk of experiencing 1 or more outcomes per person. What gets lost are the total number of outcomes. In other words, some kids may experience the outcome of interest multiple times. In some cases, the risk index or risk ratio may show no or minor disproportionality. But if we took into account all of the students with multiple ODRs, we may find that there is a large discrepancy. In order to take into account students who experience the outcome multiple times, we need one more metric. For this, we turn to compositional metrics.

Compositional metrics can be expressed several ways, but the one we are going to use is simply the percentage of the total outcomes attributed to a group relative to their percentage of the total population.

This chart is taken from SWIS, and shows the percentage of the total ODRs attributed to a group compared to the percentage of the total enrollment made up of by that group. In this particular chart, you can see that the percentage of ODRs per group is similar to the percentage of the total population made up of by that group.



Compositional Metrics

Advantages Disadvantages

. Accounts for all . Sensitive to outliers
outcomes/incidents
experienced by the group
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The risk index has advantages and disadvantages. The advantages are that it can be used to compare different demographic groups at a given point in time. In addition, it is not sensitive to the effect of outliers; in other words, if you have a student with 33 ODRs, the risk index only counts this student one time in the calculation; finally,  it is used to calculate Risk Ratios, which we will discuss next.
The disadvantage of the risk index is that it is unstable-by this I mean that it starts out at 0 at the beginning of the year, and only increases throughout the remainder of the school year





Presenter
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Keep in mind that The U.S. Government Accountability Office warns that none of these metrics are valid in subgroup populations smaller than 10 individuals. This is because in small populations, a relatively small change in the number of outcomes can have large differences in the disproportionality metrics, thereby introducing bias. 

Having a small population does not mean that there are not problems related to equity at the school; just that these metrics are not valid if the school is the unit of analysis. The National Center on PBIS recommends that in such cases schools consider running equity metrics at the district or regional level.



Possible Causes

And what can be done
.f_
,‘ B /
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So our canaries have identified that we have a problem with the equitable distribution of consequences, but we still don’t know why or what to do about it. 
For this we will need to look at additional data sources, and make inferences based on what that data tells us. 
Based on these inferences, we will determine the best approach to address the problem.


Why are some demographic groups disciplined
more harshly than others in our schools?

- Take a moment to reflect on the question.
- Type answer in chat, but do not submit until | give the signal
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So let’s take advantage of our collective knowledge and throw some ideas on the table. Then we will review recommendations from National Center.
We are going to use a waterfall process. This means, I’m going to give you about 1 minute to think of one possible reason why some groups of students are disciplined more harshly than others, and then type your response into chat. However, I want you to wait until I give the signal before you hit submit.


Possible Causes of Disproportionality

Inadequate implementation
- A misunderstanding of expectations
- An academic achievement gap

Lack of student engagement -
Explicit or systematic bias -
. . . ‘
- Implicit bias " ..
& & y_

& &
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So, you’ve run your equity metrics and determined that you have discipline disproportionality with one or more demographic groups. Now what? First, it’s important to note that while finding disproportionality indicates that kids are experiencing differential outcomes, it does not tell you why. We will need to look at other data sources for this. 
This slide shows some of the common reasons for discipline disproportionality that have been identified by the National Center on PBIS. While each of these should be addressed in every school, we also want to focus our efforts where we have a weakness, and where our efforts are likely to do the most good.
These possible root causes include
Inadequate implementation of SW-PBS
A misunderstanding of expectations
An academic achievement gap
Lack of student engagement
Explicit or systematic bias
And Implicit bias.



Diaghosing Root Cause

.« TFI, SAS or SET (implementation fidelity)

- ODR Big 5 Data disaggregated by subgroup
- Academic data disaggregated by subgroup
- Walkthrough data

« Curriculum audit

- Policy audit
- Optional: calculated risk ratios for different
demographic groups
. Time

« Location
« Teacher
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I went over the possible causes first, because I thought this might help some of the data sources we are going to use to diagnose disproportionality make more sense. The TFI, SAS, and/or SET not only help to determine whether SW-PBS is being implemented with fidelity, they also help identify core components that are being implemented weakly or not at all. A Big 5 ODR report disaggregated by demographic groups can help us to determine if there are times or locations when a disproportional response is more likely to occur. It can also give us an idea as to whether certain students are more likely to be written up for vague or ambiguously defined behavior expectations. Finally, ODR data combined with a discipline policy audit can give us an idea as to whether we are over relying on zero-tolerance consequences, and whether such consequences disproportionally fall on certain demographic groups.

Walkthrough data can inform us whether teachers are using strategies and practices that students find engaging. A curriculum audit can provide evidence of whether students see themselves and their cultures represented positively in the curriculum. Finally, at least one source recommends using risk ratios for different demographic groups at different times, locations, and for different teachers. Again, this also 


Inadequate Implementation

Data Indicators

- <70% Tier 1 Scale of the TFI

- <80% on the SAS total score

. Schoolwide Evaluation Tool (SET) >80%/80%
. Large Numbers of Students with multiple ODRs [

Mclntosh et al., 2014
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If SW-PBS is implemented with fidelity, we create safe welcoming environments for students, where all students feel a connection to the school. This is especially important for marginalized populations.

Second, PBIS fosters positive relationships between staff and students.

Third, and this is important, PBIS creates a predictable environment for students. It’s sort of like a train that is riding the rails. We know where it’s going; we know what’s going to happen! 

When we implement SW-PBS with fidelity, not only do students know the behavior expectations, they know how adults will respond if they behave as expected, and if they engage in unexpected behaviors. ALL STUDENTS ARE TREATED THE SAME WAY FOR THE SAME BEHAVIOR!!!! By this, I am not talking about color blindness. Rather, I mean that staff would praise students at the same rates for engaging in expected behaviors!

Finally, we make the environment more predictable by providing staff with standardized procedures for responding to unexpected behaviors. When we have tools in our toolkits, we are less likely to overreact when stressed, and more likely to “stay on the rails.”




Solution: Implement SW-PBS!

. All staff!
. All settings!
. All students!
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If your data indicates that you are not implementing SW-PBS with fidelity, use your data to identify opportunities to improve. You can use SW-PBS Fidelity assessments, individually or in combination, to identify opportunities for growth. 


Misunderstanding of Expectations

Data Indicators

. Target group has large proportion of ODRs for defiance, disrespect,
disobedience
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Along those lines, we need to be on the same page with regard to how we define expected and unexpected behavior in schools. About 80% of our teachers are white and middle class,  while increasingly  our students are students of color. We tend to view the world through a cultural lens. Behaviors that some students and their parents view as within the range of acceptable behaviors, teachers may feel cross the line. Furthermore, if there are no agreed upon, operational definitions of expected behaviors, behaviors become open to interpretation by staff. This can lead to some students receiving ODRs for behaviors that are not considered problems in other students in the same school. As we shall see, ambiguity is bias’s best friend!

The answer is to identify specific behaviors that define the expectations, and to teach these to the students.


Obtain Stakeholder Input in Operational
Definitions of Unexpected Behaviors
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Furthermore, we need to take into account how students and families define the behavior expectations. 
This is part of culturally responsive SW-PBS. By surveying families about how students should demonstrate the expectations, you can incorporate culture and cultural values into your expectations matrix. Obviously, this may mean translating communications into the language of the student’s home.


Personal Matrix

Expectation

At school, it looks
like..

At home it looks
like...

In my neighborhood, it looks
like...

Be safe

Be respectful

MO SW-PBS SUMMER INSTITUTE

Be responsible

LEQUITY

Gion, C. (under review)
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Finally, consider having the students fill out a personal matrix.
A personal matrix can help students to see how they demonstrate expectations differently in different settings


Academic Achievement Gap

Data Indicators
. Academic achievement gap
- Low performing students have many ODRs

. Consequence = escape from instruction
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Mclntosh et al., 2014
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 Let’s face it: As educators, it is our responsibility to meet the academic needs of all of our students. Unfortunately, academic achievement gaps exist in many of our schools. Behavior and academic skills are interrelated. If we fail to meet the needs of a significant portion of a minority population, that population may engage in escape motivated behaviors, resulting in a discipline gap, as well.


Achievement Gap

Individualized &
Intensive
Early Identification

Small Group,
rapid response
early intervention

Early Identification
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All Students
e Core Curriculum
e Core Instruction
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If your data suggests that an academic achievement gap may be causing escape motivated behaviors, I strongly recommend you implement or strengthen your academic RtI. The beauty of RtI, is that, if done well, it provides core instruction to all students and an early intervention safety net for kids who are struggling. In this way, they can be caught up before they get so far behind that it is too late. But like SW-PBS, you have to have the systems in place and implemented with fidelity for it to work.


Lack of Engagement: Curriculum
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One frequently sited cause of an achievement gap is a curriculum that the students have trouble relating to. Do we teach a curriculum that tells a story from one racial or ethnic perspective? A few years ago, I co-presented with a friend of mine who was African American. She told the story of her son who was a straight A student. They moved to a suburb, and within a few months the school wanted to refer him for special education! She asked her son what was going on (which, by the way, the school had not thought to do). He told her that nothing they were learning was about him and his experience as an African American. He did not see himself represented in the content he was being taught. The district’s curriculum had been written by white people for white children.
Representation in the curriculum should not be limited to race and ethnic identities. 
A curriculum audit can help you to identify opportunities to make the curriculum more representative of all students.


Lack of Student Engagement: Instruction

MO SW-PBS SUMMER INSTITUTE

Mclntosh et al., 2014
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Another possible cause of the achievement gap is the absence of engaging instructional strategies.


Lack of Engagement: Instruction

MO SW-PBS ETLPs MO DESE ETLPs

Active Supervision
Opportunities to Respond

Activity Sequencing and Choice
Task Difficulty - Reciprocal teaching

Feedback

Assessment Capable Learners
Metacognition

MO SW-PBS SUMMER INSTITUTE

More info:
http://pbismissouri.org/

https://www.moedu-sail.org/

https://apps.dese.mo.qgov/WeblL ogin/login.aspx
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MO SW-PBS has identified 8 Effective Teaching and Learning Practices, the last four of which increase student engagement. These four evidence based practices include Active Supervision, Opportunities to Respond, Activity Sequencing and Choice, and Task Difficulty. MO SW-PBS has posted lots of resources on these practices. We are currently developing and posting virtual learning modules on our website.

Similarly, MO DESE has identified a number of practices based on John Hattie’s work. These practices have been shown to be effective strategies for improving student learning. MO DESE has posted materials on the MO EduSail website, and is also in the process of developing virtual learning modules over these practices.

http://pbismissouri.org/
https://www.moedu-sail.org/
https://apps.dese.mo.gov/WebLogin/login.aspx

Explicit or Systematic Bias

Data Indicators
Disproportional ODRs Across multiple settings

Disproportionality in ISS/OSS
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Explicit or systematic bias is where policy or procedures have a disparate impact on a group. It can be intentional or unintentional. An example of intentional bias might include something like English only rules. An example of unintentional policies might be zero tolerance rules that cause us to over rely on suspension for addressing problem behaviors, especially ambiguous behaviors requiring interpretation. 


Explicit or Systematic Bias

Enact strong anti-discrimination policies
- Accountability for actions

- Commit to use data
- Hiring practices
. Professional development

. Evaluation

: ' A
e Mclintosh, Girvan, Horner, Smolkowski, & Sugai, 2018;
~ R ) Pettigrew & Tropp, 2006;
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Presentation Notes
If disproportionality is consistent across multiple settings, it is an indicator of explicit or systematic bias. National center recommends changing and implementing policy to address explicit or systematic bias. For example, commit to use data to identify, monitor, and address discipline disproportionality. Include a commitment to equity as a criteria in hiring. Include equity, cultural responsiveness, addressing implicit bias, etc., in your professional development. Finally, incorporate equity outcomes into your administrator and teacher evaluation systems.


Implicit Bias

Implicit bias is unconscious or unintentional influence of stereotypes
in decision making. Although unintentional and unconscious, if left
unaddressed, implicit bias harms students.

1. We all have them!
2. They are not necessarily aligned to our values!
3. We are more likely to act on them in ambiguous situations,

MO SW-PBS SUMMER INSTITUTE

that call for quick decisions, and when we are stressed!
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Finally, Implicit bias also affect decisions that impact equity. The national technical assistance center defines implicit bias as unconscious or unintentional influence of  stereotypes in decision making. Although unintentional and unconscious, if left unaddressed, implicit bias harms students. 

There are three points I want to be clear about:

We all carry implicit bias! I carry implicit bias. Everyone in this room carries implicit bias! These biases arise from the cultural milieu that we are each immersed in since the time we were born. But once we know they are there, we can monitor our selves and act in ways that align with our values.

Which brings up the second point: Implicit bias does not necessarily reflect our values. We can be committed to equity, and still fall prey to implicit bias. 

3. Finally, we are more likely to act on our implicit biases than on our values when the situation is ambiguous, where we must make snap decisions, and when we are stressed (i.e., hungry, tired, etc.)


Implicit Bias

- ldentify Vulnerable Decision Points

. Create, practice, pre-correct and implement “Neutralizing Routines”
- Short “If...then...” statements
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Mendoza, Gollwitzer, & Amodio, 2010
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Our response to implicit bias should be to identify Vulnerable Decision Points, and then address them with neutralizing routines.
This is kind of jargony so let me explain.


Vulnerable Decision Points

Data Indicators

Disproportional ODRs tend to cluster around a certain time of day
or in a specific setting

» dbd

MO SW-PBS SUMMER INSTITUTE

fﬂ,’ S\ :
d \
8 EQUITY
1 4 hL N


Presenter
Presentation Notes
A vulnerable decision point is a setting or context where our stress levels are higher and, therefore, our stereotypical beliefs are more likely to influence our decisions. VDPs may occur right before lunch when we are hangry and tired. Or, it may be in situations where student behavioral expectations are not well defined.

The point is, this is our behavior pattern that we are defining and addressing.


Neutralizing Routine

Pause
Reframe the Situation
. Take care of yourself

MO SW-PBS SUMMER INSTITUTE
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A neutralizing routine is really just a replacement behavior for a teacher. It’s a strategy that we use to take a step back, take a breath, and think before we act. We give ourselves precorrects before our typical Vulnerable Decision Point. We rehearse it. 


T.R.Y. for Teachers

. Take a deep breath

. Reflect on your emotions

. Youth’s best interest

“Let’s try that again.”
“Let’s try it a different way.”

“Let’s try it how we do it here.”

EQUITY Vcntosh 2017
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Here is an example of a neutralizing routine provided by Kent McIntosh. It uses the acronym TRY.
Take a deep breath
Reflect on your emotions
Act in the Youth’s best interest.


Make a commitment!

- Monitor
- Root Cause Analysis
. Intervention
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I would like to do another waterfall, this time with what you think you would be willing to commit to. This could be a major commitment, like we will  begin monitoring disproportionality, or something smaller, like bringing this information back to the team for further exploration.
We are going to do the waterfall again, so go ahead and type your commitment, then when I say go, hit enter. I’m going to give you about a minute to type up your idea.


Resources

Disproportionality Calculator

MO SW-PBS Data Collection Tool

Harvard Project Implicit

MO SW-PBS Equity Resources

MO SW-PBS Effective Teaching and Learning Practices
MO DESE Effective Teaching and Learning Practice

MO SW-PBS SUMMER INSTITUTE

National Center on PBIS Equity Resources
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These are links to different tools and resources that I both drew on, and that can assist you to monitor and address equity in your schools. If you download the presentation, these links should be live.

https://unccdtat.github.io/
https://pbismissouri.org/tier-1-data-tools/
https://implicit.harvard.edu/implicit/takeatest.html
https://pbismissouri.org/equity/
https://pbismissouri.org/tier-1-effective-classroom-practices/
https://apps.dese.mo.gov/WebLogin/login.aspx
https://www.pbis.org/topics/equity

Questions?!?

Gordon Way, Ed.D.
wayg@Missouri.edu
@way_gordon
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So, I’m going to ask my web integrity monitor to help me out. If you have a question, please raise your hand, or type it in chat.


mailto:wayg@Missouri.edu

Welcome to EQUITY WEEK!

MISSOURI SW-PBS
SUMMER INSTITUTE

VIRTUAL CONFERENCE
SUMMER 2021

THANK YOU FOR JOINING US!
Please complete the
Evaluation Surve

Session 5 will start at 1:15 p.m.

Please use the same Zoom
meeting link to join the next
session.
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Session 4
Insert Zoom Link

https://forms.gle/k29NArsbWF1a4crM6
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