
Monitoring and Addressing Discipline 
Disproportionality

Using Discipline Data



By the end of this session, you will…

• Be aware of the pervasive and harmful impact of discipline 
disproportionality on kids

• Use data to monitor for discipline disproportionality
• Use data to identify likely cause of disproportionality
• Know general strategies to address common causes of 

disproportionality

Presenter
Presentation Notes
Disproportionality affects kids in all states, including Missouri. We know that punishment harms kids, and so disproportionate punishment harms some students more than others. Today we are going to discuss some ways that you can use data to monitor for disproportionality, and identify when it rises to the level of concern. We will then discuss some of the causes of disproportionality in discipline, and how to use data to narrow down which cause is at play in our school. Finally, we will discuss some strategies that you can use to address disproportionality in your schools.




What this session is not

• Deep dive into how to implement strategies

Presenter
Presentation Notes
This is kind of a dense presentation, and so I want to be clear that we won’t have time to do a deep dive into the different strategies. But hopefully, you will have enough information to get started.



Discipline Disproportionality: All other things being equal, 
some students receive harsher consequences for disciplinary infractions 
based on their membership in a demographic group.  

Presenter
Presentation Notes
There is a large and growing body of research that shows that students in certain demographic groups receive more frequent and harsher consequences in schools than do other students. What follows is just a snapshot of some of these findings. This is pervasive! It occurs in small rural schools, suburban schools, and urban schools. It exists in schools with different demographic makeups, and does not just affect students of color.



African American Students are more likely…

McFadden, Marsh, Price, and Hwang, 1992
Skiba, Chung, Trachok, Baker, Sheya, and Hughes, 2014; Losen and Skiba, 2010; Costenbader and 
Markson, 1998; McFadden, Marsh, Price, and Hwang, 1992; Gordon, Piana, and Kelecher, 2000; Losen
and Gillespie, 2012; Losen, et al., 2015; Petras, et al., 2011; Raffaele-Mendez, Knoff, and Ferron, 2002; 
Skiba, Nardo, Michael, and Peterson 2002; Raffaele- Mendez and Knoff, 2003

• Receive an ODR
• Receive corporal punishment
• Be suspended or expelled



LatinX and Native American Students are more likely…

Peguero and Shekarkhar, 2011
Gordon, Piana, and Kelecher, 2000;
Losen and Gillespie, 2012

• Be punished
• Be suspended or expelled



LGBTQ students are expelled more frequently than are students who 
identify as heterosexual

Himmelstein and Bruckner, 2011



Poor students are more likely to be suspended or expelled than are 
students from higher SES families

Skiba et al., 2014; Petras, et al., 2011; Noltemeyer and Mcloughlin, 2010



Boys are more likely than are girls to be …
• punished
• suspended or expelled

African American Boys are more likely than other boys to be suspended or 
expelled

African American Boys with disabilities are 5 ½ times 
more likely to be suspended or expelled than other 
students

Students with disabilities are more likely to be suspended

Constenbader and Markson, 1998; 
Raffaele-Mendez, Knoff, and Ferron, 2002;
McFadden, Marsh, Price, and Hwang, 1992

Constenbader and Markson, 1998; 
Raffaele-Mendez, Knoff, and Ferron, 2002; 
McFadden, Marsh, Price, and Hwang, 1992

Losen and Gillespie, 2012; 
Losen et al., 2015

Losen, et al., 2015



These relationships hold when we control for 
behavior and poverty!

Himmelstein and Bruckner, 2011; Skiba, Nardo, Michael, and Peterson, 2002; Skiba, et al., 2014; Blake, Butler, 
Lewis, and Darensbourg, 2011; Gregory and Weinstein, 2008; Peguero & Shekarkhar, 2011; Raffaele-Mendez and 
Knoff, 2003; Skiba, et al., 2002; Skiba, Horner, Chung, Rausch, May, and Tobin, 2011

Presenter
Presentation Notes
This is key! It is not that kids of color don’t sometimes misbehave. However, statistically, they tend to get harsher and more frequent consequences that have more to do with their membership in a group than it does their behavior or the fact that they are poor! We as educators and administrators tend to treat some kids differently, despite our best intentions. 



African American Students are more likely to 
be suspended for discretionary offenses

• disrespect, 
• disruption, 
• defiance, 
• attendance problems, and 
• failure to show for detention

Skiba, Nardo, Michael, and Peterson, 2002; Bain and MacPherson, 1990; Cooley, 1995; Raffaele-Mendez and Knoff, 2003; Skiba et al., 1997; 
Gregory and Weinstein, 2008; Morgan-D’Atrio, Northrup, LaFleur, and Spera, 1996; Richart, Brooks, and Soler, 2003; Rosen, 1997; Brooks, 
Schiraldi, and Ziedenberg, 1999; Dupper and Bosch, 1996; Skiba et al., 1997

Presenter
Presentation Notes
There is a relationship between the severity of consequence and the seriousness of the behavior, meaning that if you get in a fight or bring a weapon to school, you are more likely to be suspended or expelled. However, because the number of low level offenses far outnumber the more serious behaviors, the majority of suspensions are for lower level offenses. 

That said, African American students are much more likely to be suspended for these lower level, so called discretionary offenses.  These offenses require some interpretation on the part of the teacher or administrator. 



African American girls are more likely to be 
suspended for violating white middle class norms 
of femininity

Blake, Butler, and Smith, 2015



Harsh punishments harm kids!

Presenter
Presentation Notes
So, if you are not already disturbed by the gross unfairness of the way schools tend to hand out discipline, here is a quick review of some of the harm that we disproportionately impose upon students of color, LGBTQ students, poor students, and students with disabilities



Exclusionary Discipline…

Denies 
Students 

Opportunity 
to  

Learn

Gregory, Bell, and Pollock (2014); Skiba, Arredondo, and Williams (2014)

Presenter
Presentation Notes
Schools that rely on exclusionary discipline experience lower academic achievement at the school and individual student levels. 

State accountability test scores (Rausch & Skiba, 2005)
Reading achievement (Arcia, 2006)
School grades (Rocque, 2010)
Writing achievement (Raffaele Mendez, Knoff, & Ferron, 2002).

Suspension denies kids the opportunity to learn, and in this  way has  a negative impact on student achievement.

Keep in mind, this argument applies to use of buddy rooms and recovery/intervention rooms! Exclusionary discipline, by definition, removes the student from the learning environment! Not saying that you should  not use  them, just to keep this in mind.




Creates feelings 
of alienation

Exclusionary Discipline…

Presenter
Presentation Notes
Exclusionary practices also damage adult-student relationships and increase feelings of alienation from school. Exclusionary discipline sends the message to the student that he or she is not wanted! Resulting feelings of alienation increases the likelihood that the student will act out in the future!

Remember  the corollary: it  is  hard  to  disrespect someone who you have a  relationship with.



Exclusionary Discipline…

Increases 
Unexpected 

Behaviors

Tobin, Sugai, and Colvin, 1996



Exclusionary Discipline…

Increases Risk 
of 

Dropout

Balfanz, Byrnes, and Fox, 2014

Presenter
Presentation Notes
One suspension in the 9th grade increases risk of drop-out from 16% to 32% (Balfanz, Byrnes, and Fox, 2014)
Two suspensions in the 9th grade increases  drop-out risk to 42% (Balfanz, Byrnes, and Fox, 2014)
And 50% of students with 3 or more suspensions on  their record wind up dropping out!

Suspension is a better predictor of drop-out than GPA or SES (Suh and Suh, 2007)!




Suspension…

Increases Risk 
of 

Arrest 
and 

Incarceration

Fabelo, 2011

Presenter
Presentation Notes
Students suspended for discretionary offenses are nearly 3 times more likely to come into contact with law enforcement.

Also, incarcerated individuals are over 8 times more likely to have dropped out than to have graduated (Christle, Jolivette, & Nelson, 2005). 

In other  words, through its effect on dropping out, suspension increases the likelihood of incarceration!



Think, Turn, Talk

• Are all students disciplined equitably at your school?
• How do you know?



Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Tilly 2008

Presenter
Presentation Notes
This presentation is all about using our data to address discipline disproportionality in our schools. I am going to discuss national center’s recommendations for monitoring and addressing disproportionality. This is very similar to the process that MiBLSI took Mr. Shackelford’s school through to address the disproportionality in his school. 

So this is a basic data based decision-making model. Any DBDM that you use must answer the four questions on the slide. We can use these four questions as a framework for addressing discipline disproportionality in our schools. We will begin by monitoring certain data points to determine whether we have a problem. Then we try to identify the cause of the problem. After this, we will identify some concrete steps that we can take to address the problem. Finally, if we have time, we will briefly discuss how to determine whether our strategies had the desired effect.



Early Warning System 

• Risk Index
• Risk Ratio
• Compositional Effects

McIntosh, K., Barnes, A., Eliason, B., & Morris, K. (2014

Presenter
Presentation Notes
Remember that old story about the blind men trying to describe an elephant, based on a different part of the elephant. One says it’s like a snake, another describes it as a tree, a third as a wall, a fourth as a fan? Equity statistics are like that. Each describes things from a slightly different perspective. 

With regard to disproportionality metrics, they all look at the data from a slightly different perspective. As such, where one metric may not indicate disproportionality exists, another does. Also, some are better at monitoring your impact on disproportionality than others. So we need we need more than one metric in order to spot disproportionality, and spot it early. The measures national center recommends, and that we will look at today are the Risk Index, the Risk Ratio, and Compositional Effects





Risk Index: An expression of the likelihood that a 
demographic group will experience the outcome 
of interest at least once!

15
= 0.58

26



Number of students in group receiving 
outcome at least once = Risk Index

Number of students in group

Presenter
Presentation Notes
A risk ratio is calculated by dividing the number of students in the targeted group that have experienced the outcome of interest at least once divided by the number of students who are members of that group.

The group can be any subgroup of students, and the outcome of interest can be any outcome, desired or undesired.



15 students with IEPs have 1 or more 
ODR = 0.58

26 students with IEPs

Presenter
Presentation Notes
So let’s look at an example; say we are interested in monitoring the risk index of students with IEPs for receiving an office referral. In this example, we have 15 students with IEPs who have at least one ODR out of 26 students with IEPs. This number tells us the proportion or percentage of students who have one or more ODRs



18 students with IEPs have 1 or more 
ODR = 0.69

26 students with IEPs

Presenter
Presentation Notes
As you can see, as we go throughout the school year, this number only stays the same or increases. 



21 students with IEPs have 1 or more 
ODR = 0.81

26 students with IEPs



26 students with IEPs have 1 or more 
ODR = 1.00

26 students with IEPs

Presenter
Presentation Notes
Furthermore, once all of the students have at least one ODR, the number stops changing all together! Therefore, while the risk index can give us information about the percentage of students who have received an ODR, no matter what we do, that number ain’t going down!




Risk Ratio: A measure of the likelihood that a 
demographic group will experience an outcome of 
interest compared to a comparison group

0.58
= 1.93

0.30

Presenter
Presentation Notes
A risk ratio is a comparison between the target group and a comparison group. Any more, the comparison group is usually all other students



Risk Index of Target Group = Risk Ratio
Risk Index of All Other Groups

Presenter
Presentation Notes
Once you have calculated the risk index, the risk ratio is a simple additional step. You simply divide the risk index for the target group on the outcome of interest by the risk index for all other students on the outcome of interest



RI for students with IEPs 0.58 = 1.93
RI for students without IEPs 0.30

Presenter
Presentation Notes
For example, if we determine that .58 of students with IEPs have one or more ODRs, and .30 of all other students have ODRs, we divide .58 by 0.30 to get a risk ratio of 1.93. In this example, students with IEPs are 1.93 times more likely to receive an ODR than are students without disabilities.

So, how should we interpret this. If students are nearly twice as likely to receive an ODR, it sounds kind of bad, right. But how do I determine whether this is within an acceptable range, or not.





Presenter
Presentation Notes
A risk ratio of 1.00 is parity; It means both groups are just as likely to experience the outcome. Anything above 1.00 indicates overrepresentation. Anything below 1.00 indicates underrepresentation. But when does over or under representation rise to the level of concern? At what point do we have a problem?



SWIS Norms
25th Percentile 

(2011-
2012 data)

SWIS Norms
50th Percentile 

(2011-
2012 data)

EEOC 4/5ths Rule 
for

Disparate Impact

Equity 0.62 to 1.38 0.16 to 1.84 0.80 to 1.25

How to interpret Target group is more 
than 1.38 times as likely 
to experience outcome

Target group is more 
than 1.84 times as likely 
to experience outcome

Target group is more 
than 1.25 times as likely 
to experience outcome

Recommended 
Use

Schools with low risk 
ratios

Schools with high risk 
ratios

Any context, any 
outcomes

McIntosh et al., 2014

Presenter
Presentation Notes
National Center gives us a couple of different ways that we can interpret risk ratios, which includes a combination of internal and external benchmarks. An internal benchmark is simply a comparison of the risk ratio for the target group against previous months or years. Are we doing better than last year? 

Another option is to use risk ratios calculated from 2011 SWIS data. 1.38 is at the 25th percentile, and 1.84 is at the 50th percentile. National Center recommends shooting for 1.38 if your risk ratio is relatively low, and 1.84 if your risk ratio is relatively high. 

Finally, the EEOC uses what is know as the 4/5ths rule to identify “disparate impact.” Using the EEOC 4/5ths rule, any risk ratio between 0.80 and 1.25 would be considered equitable outcomes



Presenter
Presentation Notes
Risk indices and risk ratios give us measures of the relative risk that any individual member of a group has of experiencing a specific outcome. But in these calculations, we consider only the risk of experiencing 1 or more outcomes per person. What gets lost are the total number of outcomes. In other words, some kids may experience the outcome of interest multiple times. In some cases, the risk index or risk ratio may show no or minor disproportionality. But if we took into account all of the students with multiple ODRs, we may find that there is a large discrepancy. In order to take into account students who experience the outcome multiple times, we need one more metric. For this, we turn to compositional metrics.

Compositional metrics can be expressed several ways, but the one we are going to use is simply the percentage of the total outcomes attributed to a group relative to their percentage of the total population.

This chart is taken from SWIS, and shows the percentage of the total ODRs attributed to a group compared to the percentage of the total enrollment made up of by that group. In this particular chart, you can see that the percentage of ODRs per group is similar to the percentage of the total population made up of by that group.



Presenter
Presentation Notes
One final note: The U.S. Government Accountability Office warns that none of these metrics are valid in subgroup populations smaller than 10 individuals. This is because in small populations, a relatively small change in the number of outcomes can have large differences in the disproportionality metrics, thereby introducing bias. 

Having a small population does not mean that there are not problems related to equity at the school; just that these metrics are not valid if the school is the unit of analysis. National Center recommends that in such cases schools consider running equity metrics at the district or regional level.



Think, Turn, Talk

• At your school, do you have an electronic data management system 
that enables you to access information needed to run risk indices, risk 
ratios, and compositional metrics?

• SWIS
• MO SW-PBS Data Collection Tool

• If not, or if you don’t know, what is your next ste[p(s)?



Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Tilly 2008

Presenter
Presentation Notes
The next question in our DBDM is “Why is the problem occurring?” What is the root cause?



What are Possible Causes?



Possible Causes of Disproportionality

• Inadequate implementation
• A misunderstanding of expectations
• An academic achievement gap
• Lack of student engagement
• Explicit or systematic bias
• Implicit bias

McIntosh et al., 2014

Presenter
Presentation Notes
So, you’ve run your equity metrics and determined that you have disproportionality. Now what? First, it’s important to note that while finding disproportionality indicates that kids are experiencing differential outcomes, it does not tell you why. The PBIS National Technical Assistance Center has identified a number of different possible causes of disproportionality in disciplinary consequences.

I am going to discuss each of these in greater detail, and will include a brief description of data patterns that might serve as indicators of the particular cause of the disproportionality. In addition 



Inadequate Implementation 

• Safe, welcoming environment
• Positive relationships
• Predictable

McIntosh et al., 2014

Presenter
Presentation Notes
If SW-PBS is implemented with fidelity, we create safe welcoming environments for students, where all students feel a connection to the school. This is especially important for marginalized populations.

Second, PBIS fosters positive relationships between staff and students.

Third, and this is important, PBIS creates a predictable environment for students. It’s sort of like a train that is riding the rails. We know where it’s going; we know what’s going to happen! 

When we implement SW-PBS with fidelity, not only do students know the behavior expectations, they know how adults will respond if they behave as expected, and if they engage in unexpected behaviors. ALL STUDENTS ARE TREATED THE SAME WAY FOR THE SAME BEHAVIOR!!!! By this, I am not talking about color blindness. Rather, I mean that staff would praise students at the same rates for engaging in expected behaviors!

Finally, we make the environment more predictable by providing staff with standardized procedures for responding to unexpected behaviors. When we have tools in our toolkits, we are less likely to overreact when stressed, and more likely to “stay on the rails.”




Misunderstanding  of Expectations

• 82% of teachers are white
• 55% of the public school student population are students of color

Ambiguity is Bias’s Best Friend!

Presenter
Presentation Notes
Along those lines, we need to be on the same page with regard to how we define expected and unexpected behavior in schools. The majority of teachers are still white, while increasingly  our students are students of color. As I alluded to at the beginning of the presentation, we tend to view the world through a cultural lens. Behaviors that some students view as within the range of acceptable behaviors, teachers may feel cross the line. Furthermore, if there are no agreed upon, operational definitions of expected behaviors, behaviors become open to interpretation by staff. This can lead to some students receiving ODRs for behaviors that are not considered problems in other students in the same school. As we shall see, ambiguity is bias’s best friend!



Academic Achievement Gap

McIntosh et al., 2014

Presenter
Presentation Notes
 Let’s face it: As educators, it is our responsibility to meet the academic needs of all of our students. Unfortunately, academic achievement gaps exist in many of our schools. Behavior and academic skills are interrelated. If we fail to meet the needs of a significant portion of a minority population, that population may engage in escape motivated behaviors, resulting in a discipline gap, as well.



Lack of Student Engagement

McIntosh et al., 2014

Presenter
Presentation Notes
Related to the academic achievement gap is lack of student engagement. Do we incorporate engaging instructional strategies into all of our lessons? Do we teach a curriculum that tells a story from one race or ethnic perspective? A few years ago, I copresented with a friend of mine who was African American. She told the story of her son who was a straight A student. They moved to a suburb, and within a few months the school wanted to refer him for special education! She asked him what was going on (something the hadn’t thought to do). He told her that nothing they were learning was about him and his experience as an African American. At that time, the district did not have a curriculum that spoke to a diverse student body.



Explicit or Systematic Bias

McIntosh et al., 2014

Presenter
Presentation Notes
Explicit or systematic bias is where policy or procedures have a disparate impact on a group. It can be intentional or unintentional. An example of intentional bias might include something like English only rules. An example of unintentional policies might be zero tolerance rules that cause us to over rely on suspension for addressing problem behaviors, especially ambiguous behaviors requiring interpretation. 



Implicit Bias

Implicit bias is unconscious or unintentional influence of stereotypes 
in decision making. Although unintentional and unconscious, if left 
unaddressed, implicit bias harms students.

1. We all have them!
2. They are not necessarily aligned to our values!
3. We are more likely to act on them in ambiguous situations, that call 

for quick decisions, and when we are stressed!

Presenter
Presentation Notes
Finally, Implicit bias also affect decisions that impact equity. The national technical assistance center defines implicit bias as unconscious or unintentional influence of  stereotypes in decision making. Although unintentional and unconscious, if left unaddressed, implicit bias harms students. 

There are three points I want to be clear about:

We all carry implicit bias! I carry implicit bias. Everyone in this room carries implicit bias! These biases arise from the cultural milieu that we are each immersed in since the time we were born. But once we know they are there, we can monitor our selves and act in ways that align with our values.

Which brings up the second point: Implicit bias does not necessarily reflect our values. We can be committed to equity, and still fall prey to implicit bias. 

3. Finally, we are more likely to act on our implicit biases than on our values when the situation is ambiguous, where we must make snap decisions, and when we are stressed (i.e., hungry, tired, etc.)



Vulnerable Decision Points

Presenter
Presentation Notes
I was sharing with my son the fact that I recognized that I hold implicit biases. My son, who is often wise beyond his years, replied, “Yeah, but you don’t act on them.”

Vulnerable decision points are when we act on them! Yesterday, Shawn talked about vulnerable decision points. These are settings where, because of stress ambiguity, or we just don’t have a strategy, we act on our implicit bias rather than school policy or good teaching.



Harvard Project Implicit

https://implicit.harvard.edu/implicit/takeatest.html

Presenter
Presentation Notes
If you want to explore your own implicit biases, there are a series of tests at Harvard’s Project Implicit Website. Just remember, the purpose is not to make you feel bad, but to help you to become self aware, so that you can change thought patterns AND so you can work to ensure that your own actions are more aligned with your personal values.

https://implicit.harvard.edu/implicit/takeatest.html


How Do We Identify Possible 
Causes
Of discipline disproportionality



Data Sources to Identify Possible Causes

• Implementation Fidelity Data
• Patterns of Office Discipline Referral Data
• Academic Achievement Data

McIntosh et al., 2014

Presenter
Presentation Notes
There are three primary sources of data that can give you clues to help you identify the possible causes of disproportionality 



Implementation Fidelity

• Self Assessment Survey (SAS) >80%
• Tiered Fidelity Inventory (TFI) >70%
• Schoolwide Evaluation Tool (SET) >80%/80%

McIntosh et al., 2014



Classroom Observations

• Are all students receiving high rates of specific positive feedback 
compared to reprimands?

Gion, C. (under review)

Presenter
Presentation Notes
You can also use classroom observations to determine if staff are treating students from different demographic groups differently. For example, Cody Gion, a graduate student of Kent McIntosh conducted a study in which he found a small group of secondary teachers who were experiencing disproportionality in the classroom gave very low rates of specific positive feedback to all students, but much higher rates of reprimands to African American students than to other students. After the intervention, they increased SPF for all students, and decreased reprimands for African American students. This intervention decreased ODRs for all students, and reduced the discipline gap to 0.




Academic Data

• Disaggregated by demographic subgroups
• Compare to ODR Patterns

• Location
• Time of day
• Who

McIntosh et al., 2014

Presenter
Presentation Notes
Review your academic data. Is there an academic achievement gap between the demographic group of interest and other demographic groups? If so, this may indicate that students are engaging in escape motivated behaviors, either because students lack the skills to be successful in specific classes, or because the curriculum and instruction are not engaging to this demographic group.

By comparing academic skills and achievement to patterns of ODRs, you can identify the extent to which the discipline data is possibly escape motivated due to a lack of skills or engagement. In other words, 
do locations and times of day in which you are receiving ODRs correspond to the need for students to use a particular skill? 
Is the curricula in affected classes culturally representative? 
Are their high rates of opportunities for students to respond? 




Office Discipline Referral Patterns

• How Often?
• What?
• Where?
• When?
• Who?

Presenter
Presentation Notes
SW-PBS Schools collect contextual data around office discipline referrals. This data helps us to answer questions that we are calling the Big 5: How often are problems occurring, what are the unexpected behaviors students are engaged in, where are unexpected behaviors occurring, when are unexpected behaviors occurring, which student demographic groups are receiving ODRs?

In order to identify the possible cause of the disproportionality, we are going to drill down into the data in order to answer the Big 5 Questions as they specifically relate to our demographic group of interest.



ODR Patterns
• Demographic Group

• What
• Defiance
• Disrespect
• Disruption

• Misunderstanding of expected behavior
• Inadequate implementation

Presenter
Presentation Notes
A drill down is when you use your data system to filter out variables you are not interested in, so that it does not obscure the answer to the question that you are looking for. 

In this case, we are going to filter out data from all demographic groups except the demographic group where we found disproportionality. The first question we are going to ask is “what are the unexpected behaviors that these students are engaged in?” If the answer is defiance, disrespect, and disruption, it is a clue that there may be a misunderstanding between how staff and students define expected and unexpected behaviors.

Since implementation of SW-PBS involves operationally defining expected and unexpected behaviors, as well as having standardized responses to unexpected behaviors it might also be a sign of inadequate implementation.





Drill Down

• Demographic Group
• Where
• When
• Who

Vulnerable Decision Point
• Specific location and time of day
• Specific teachers

Indicator of Implicit Bias

Presenter
Presentation Notes
A vulnerable decision point is a setting where students are more likely to receive disproportional consequences. 

Identification of a vulnerable decision point also involves filtering ODR data by the demographic group of interest 
Is there a specific location (or small number of locations) where most of the ODRs are coming from?
If spread out, this may indicate the problem is explicit or institutional bias
Are there times of day when these students are more likely to get ODRs? 
Are all demographic groups getting ODRs at these times, or is it specific to the demographic group of interest? 
If unique to the demographic group: Who are the staff members writing the referrals

If the demographic group of interest is receiving disproportionate numbers of ODRs at a specific location, a specific location, and/or from specific staff members, you have identified a vulnerable decision point.

This is a possible indicator of Implicit Bias. We will discuss strategies to address implicit bias in a bit.




ODR Patterns

• Drilldown
• Disproportionality is consistent 

across many settings

Explicit/Systematic Bias

Presenter
Presentation Notes
If your drill down shows that ODR patterns show the demographic group is receiving ODRs consistently across many settings, this indicates that there may be explicit or systematic bias. It suggests that there are policies that disproportionally impact a specific demographic group. Policies that punish students from speaking native languages, or for certain dress code violations are some of the most obvious examples of this



Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Tilly 2008

Presenter
Presentation Notes
Once we used our data to identify a possible cause of the disproportionality, we need to select a strategy to address it. Some of these strategies are going to appear obvious, and I’ll spend a little less time on these. Others require a little more explaining. Unfortunately, time won’t allow me to give more than an overview of each of these strategies.



Possible Causes of Disproportionality

• Inadequate implementation
• A misunderstanding of expectations
• An academic achievement gap
• Lack of student engagement
• Explicit or systematic bias
• Implicit bias

(McIntosh et al., 2014)

Presenter
Presentation Notes
So, you’ve run your equity metrics and determined that you have disproportionality. Now what? First, it’s important to note that while finding disproportionality indicates that kids are experiencing differential outcomes, it does not tell you why. The PBIS National Technical Assistance Center has identified a number of different possible causes of disproportionality in disciplinary consequences.

I am going to discuss each of these in greater detail, and will include a brief description of data patterns that might serve as indicators of the particular cause of the disproportionality. In addition 



Think, Turn, Talk

• Thinking about the possible causes, what are some possible practices 
that would address these causes.



Implement SW-PBS!

• All staff!
• All settings!
• All students!

Presenter
Presentation Notes
If your data indicates that you are not implementing SW-PBS with fidelity, use your data to identify opportunities to improve. You can use SW-PBS Fidelity assessments, individually or in combination, to identify opportunities for growth. 



Inadequate Implementation

• Identify opportunities for growth
• Clear, operationally defined expectations
• Clear, operationally defined unexpected behaviors
• Teach and practice expected behavior
• High, equitably distributed rates of reinforcement
• Decision rules for classroom managed and office managed behaviors
• Consistent, standardized procedures for responding to unexpected classroom 

managed behaviors 
• Consistent, standardized procedures for responding to unexpected office 

managed behaviors 

Presenter
Presentation Notes
If your survey data suggests that your school is not implementing SW-PBS with fidelity, then use that data to identify opportunities for growth. Pay special attention to developing and implementing:
Clear, operationally defined expectations
Clear, operationally defined unexpected behaviors
Teach and practice expected behavior
High, equitably distributed rates of reinforcement
Decision rules for classroom managed and office managed behaviors
Consistent, standardized procedures for responding to unexpected classroom managed behaviors 
Consistent, standardized procedures for responding to unexpected office managed behaviors 

Any one of these that is not in place makes your school vulnerable to disproportionality




Misunderstanding of Expectations

• Identify opportunities for growth
• Clear, operationally defined expectations
• Clear, operationally defined unexpected behaviors
• Teach and practice expected behavior
• High, equitably distributed rates of reinforcement
• Decision rules for classroom managed and office managed behaviors
• Consistent, standardized procedures for responding to unexpected classroom 

managed behaviors 
• Consistent, standardized procedures for responding to unexpected office 

managed behaviors 

• Identify opportunities for growth
• Clear, operationally defined expectations
• Clear, operationally defined unexpected behaviors
• Teach and practice expected behavior
• High, equitably distributed rates of reinforcement
• Decision rules for classroom managed and office managed behaviors
• Consistent, standardized procedures for responding to unexpected classroom 

managed behaviors 
• Consistent, standardized procedures for responding to unexpected office 

managed behaviors 

Presenter
Presentation Notes
If your survey data suggests that your school is not implementing SW-PBS with fidelity, then use that data to identify opportunities for growth. Pay special attention to developing and implementing:
Clear, operationally defined expectations
Clear, operationally defined unexpected behaviors
Teach and practice expected behavior
High, equitably distributed rates of reinforcement
Decision rules for classroom managed and office managed behaviors
Consistent, standardized procedures for responding to unexpected classroom managed behaviors 
Consistent, standardized procedures for responding to unexpected office managed behaviors 

Any one of these that is not in place makes your school vulnerable to disproportionality




Obtain Stakeholder Input in Operational 
Definitions of Unexpected Behaviors

Presenter
Presentation Notes
This is part of culturally responsive SW-PBS. By surveying families about how students should demonstrate the expectations, you can incorporate culture and cultural values into your expectations matrix. Obviously, this may mean translating communications into the language of the student’s home.



Personal Matrix

Expectation At school, it  looks like.. At home  it  looks like… In my neighborhood, it looks 
like…

Be safe

Be respectful

Be responsible

Gion, C. (under review)

Presenter
Presentation Notes
As part of his study on specific classroom practices, Eoin Bastable also had students complete a “personal matrix,” where they operationalized the behaviors that defined the expectations in different settings. 

Students are not told that the behaviors that they engage in in other settings are “inappropriate.” Rather, they are simply told that they are demonstrating expectations differently at school, and that they will teach and practice this different way of showing expectations.



Achievement Gap

All Students
• Core Curriculum
• Core Instruction

Students at Risk
• Standard Protocol Interventions
• Rapid response
• Frequent progress monitoring

Individual Students
• Individualized Intervention
• Frequent progress monitoring

Early Identification

Early Identification

Presenter
Presentation Notes
If your data suggests that an academic achievement gap may be causing escape motivated behaviors, I strongly recommend you implement or strengthen your academic RtI. The beauty of RtI, if done well, is that it provides it serves as a safety net to catch kids and skill them up before they get so far behind that it is too late. This is not special education. It is general education. But like SW-PBS, you have to have the systems in place and implemented with fidelity for it to work.



Lack of Engagement: Curriculum

• Conduct a curriculum audit
• Are all students represented in the curriculum

Presenter
Presentation Notes
Related to and possibly a cause of the achievement gap, is a lack of engaging curriculum in the classroom. Consider conducting a curriculum audit. Does social studies and history content include multiple cultural perspectives and interpretations? Do Com Arts classes include representative literature of diverse authors and subjects?



Lack of Engagement: Instruction

• MO SW-PBS Effective Teaching and Learning Practices
• Active Supervision
• Opportunities to Respond
• Activity Sequencing and Choice
• Task Difficulty

• MO DESE Effective Teaching and Learning Practices
• Assessment Capable Learners
• Metacognition
• Reciprocal teaching
• Feedback

More info: 
http://pbismissouri.org/
https://www.moedu-sail.org/

Presenter
Presentation Notes
Related to and possibly a cause of the achievement gap, is a lack of engaging instruction. MO SW-PBS has identified 8 Effective Teaching and Learning Practices, the last four of which increase student engagement. These four evidence based practices include Active Supervision, Opportunities to Respond, Activity Sequencing and Choice, and Task Difficulty. MO SW-PBS has posted lots of resources on these practices. We are currently developing and posting virtual learning modules on our website.

Similarly, MO DESE has identified a number of practices based on John Hattie’s work. These practices have been shown to be effective strategies for improving student learning. MO DESE has posted materials on the MO EduSail website, and is also in the process of developing virtual learning modules over these practices.

http://pbismissouri.org/
https://www.moedu-sail.org/mtss-facilitator-materials/


Explicit or Systematic Bias

• Enact strong anti-discrimination policies
• Accountability for actions

• Commit to use data
• Hiring practices
• Professional development
• Evaluation

McIntosh, Girvan, Horner, Smolkowski, & Sugai, 2018;
Pettigrew & Tropp, 2006; 

Presenter
Presentation Notes
If disproportionality is consistent across multiple settings, it is an indicator of explicit or systematic bias. National center recommends changing and implementing policy to address explicit or systematic bias. For example, commit to use data to identify, monitor, and address discipline disproportionality. Include a commitment to equity as a criteria in hiring. Include equity, cultural responsiveness, addressing implicit bias, etc., in your professional development. Finally, incorporate equity outcomes into your administrator and teacher evaluation systems.



Implicit Bias

• Identify Vulnerable Decision Points
• Create, practice, precorrect and implement “Neutralizing Routines”

• Short “If…then…” statements

McIntosh, Girvan, Horner, Smolkowski, & Sugai, 2014
Mendoza, Gollwitzer, & Amodio, 2010 

Presenter
Presentation Notes
So, this is jargonny and sounds more complicated than it really is. A vulnerable decision point is a setting when we as adults have a tendency to act on stereotypical beliefs. It may come at a time of day when we are hangry, tired, or stressed. It may be in situations where we have a new student, behavior is subjective. Or, it could be an ambiguous situation where we are not sure how to address the behavior.

The point is, this is our behavior pattern. We address it by identifying a neutralizing routine, which is sort of a replacement behavior for adults. A neutralizing routine are probably most useful if we express them as a short if/then statement. For example, “if the student is disrespectful, I will handle it after class”

Furthermore, we rehearse our neutralizing routine prior to going into the setting where we tend to have react disproportionally.



Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Tilly 2008

Presenter
Presentation Notes
This presentation is all about using our data to address discipline disproportionality in our schools. So this is a basic data based decision-making model. Any DBDM that you use must answer the four questions on the slide. We can use these four questions as a framework for addressing discipline disproportionality in our schools. We will begin by monitoring certain data points to determine whether we have a problem. Then we try to identify the cause of the problem. After this, we will identify some concrete steps that we can take to address the problem. Finally, if we have time, we will briefly discuss how to determine whether our strategies had the desired effect.



Goal not met Goal met
Plan not 
implemented

Are there obstacles to 
implementation?
Yes: Modify plan to 
eliminate the obstacles
No: Implement the plan

Look at data to determine 
why the goal was achieved, 
so you can replicate

Plan 
implemented

Re-analyze data; develop 
an alternate hypotheses; 
modify the plan to address 
the alternative hypothesis

Plan for sustained 
implementation

Return to data to identify a 
new problem to address

Presenter
Presentation Notes
This decision making guide will help you to determine next steps. It is based on two questions: 1) was the goal met; and 2) did we implement the plan with fidelity.

If the Goal was not met and the team did not implement with fidelity, then  the team must determine whether  there were obstacles to implementation. If so, they should modify the plan and try again. If there  were no obstacles, then the team needs to implement their plan.
If the goal was not  met and the team implemented the action steps with fidelity, then they should reanalyze the data and reassess whether they identified the correct problem and whether their action steps were aligned with the problem
If they met their goal, but they did not implement their plan, they may want to go back to the data to determine why the goal was met. This may help them to avoid or solve problems in the future.
Finally, if  the goal  was met, and they implemented the plan with fidelity, then they should go back to the data and begin the cycle again with a new focus problem. This proactive approach to  solving  problems will help the team to establish cycles of continuous improvement.




Think, Pair, Share

• What are three things you want to remember from today?
• What is one thing you will commit to doing?
• Be prepared to share

Presenter
Presentation Notes
Take to think of three things you want to remember from today’s presentation.
What is one thing you are willing to commit to? It can be as simple as “explore further.”
Turn to a shoulder partner and share.
Be prepared to share with the whole group.



Questions?!?

Gordon Way, Ed.D.
wayg@Missouri.edu
@way_gordon

mailto:wayg@Missouri.edu
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