
The Automated Data Based 
Decision-Making/Solution Plan

For Google



By the end of this session, you will…

• Understand the logic behind the DBDM/Solution Plan
• Use a practice site to enter data into the Automated DBDM/Solution 

Plan for Google
• Know how and where to access the DBDM/Solution Plan for Google

Presenter
Presentation Notes
The purpose of this session is really two-fold: I want you to understand the logic behind the DBDM/Solution Plan, but then I want you to introduce you to what I hope is an easy to use, automated google form that will make data based decision-making using office discipline referrals easier.



Fist to Five

Presenter
Presentation Notes
Fist to Five: How comfortable are you with our Data Based Decision Making Cycle?



• DATA COLLECTION
• MORE THAN JUST RECORD KEEPING;
• IT’S ABOUT MAKING DECISIONS WITH THE DATA!



Start with the “Why”
• Decisions are more likely to be effective and efficient when 

they are based on data.
• Establish cycles of continuous improvement

Adapted from PBIS APPS (2016) 

Presenter
Presentation Notes
Trainer Notes: This is a slide adapted from PBIS APPS SWIS facilitator Training

On this slide, highlight for participants that informed decisions are the most effective decisions. When a decision is based upon information, especially data, it is more likely to effectively address the true problem. Furthermore, when we schedule times to regularly revisit data and use the data to make informed decisions, we establish cycles of continuous improvement.

A good analogy of the importance of using data is that of the patient who visits the doctor because he is losing weight and his hair is falling out. The doctor does not immediately start the patient on chemotherapy! Rather, she runs some tests. After running the tests, she determines that the patient is not getting enough protein. Had she gone with her first impression, she would have been solving the wrong problem!



We need

• The Right Data
• At the Right Time
• In the Right Format

Thomas Gilbert, 1978

Presenter
Presentation Notes
To use data for decision making, we cannot keep collecting all possible data. However, we do need to collect certain high leverage data that can lead to better decisions. If we are not collecting that high leverage data, it will not be available when we need it



Pre-Requisites

• Data Management System
• Procedures for 

• Collecting data
• Entering data
• Running reports

Presenter
Presentation Notes
Before we  go any further, to make good decisions using discipline data, you have to have the data readily available. We strongly recommend that schools select an electronic data management system, such as SWIS, the Data Collection tool, or some student information systems. Once  you have such a system, you will need procedures to collect the data, enter it into the electronic data management system, and run reports.



Think, Pair, Share

• Does your school have a data management system?
• SWIS
• Data  Collection  Tool
• Student Information System
• Other

• Do you have procedures for …
• collecting ODR information?
• entering ODR data into the system?
• running reports?



Cause Effect

Presenter
Presentation Notes
Data based decision making is empowering! It rejects the idea that student behavior is willful or capricious. Rather, it is based on the notion that adult actions influence student outcomes. To truly leverage DBDM, we cannot just monitor student outcomes, we also have to monitor the actions of adults that impact those outcomes. After all, how will we know whether our plan is working if we do not know whether we are implementing our plan?



Fidelity Outcomes

Types of data

PBIS Apps 2016

Presenter
Presentation Notes
Therefore, there are two kinds of data we want to pay attention to: 
Fidelity data tells us about the systems and practices that we, as adults, provide to students. Adult Behaviors
Outcome data tells us about the impact that our current systems and practices are having on students. Kid Behaviors



Leadership for Learning Framework
Lucky
High results
Low understanding of 
antecedents
Unlikely to replicate results

Leading
High results
High understanding of 
antecedents
Replication of results likely
Continued improvement likely

Losing Ground
Low results
Low understanding of 
antecedents
Replication of failure is likely

Learning
Low but improving results
High understanding of 
antecedents
Continued improvement likely

Adapted from  Reaves (2006)
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Learning
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Presenter
Presentation Notes
Some of you may be familiar with this 4x4. It came out of the PLC literature, and was adopted by SWIS in their SWIFT at SWIS training. This captures the idea behind data based decision making. Schools that do not use data for decision making tend to fall in the lucky or losing ground quadrant. Either they are getting poor results and don’t know why or what to do to change turn things around, or they are getting good results, but they don’t know why and cannot replicate them. When we start using our data, hopefully we move into the learning and leading quadrants. In the learning quadrant, we are beginning to understand the causal relationships that our data help us to identify, but we aren’t getting the results we want, yet. Once we move into the leading category, we are effectively using data to identify causal relationships, identify strategies that will help us to achieve the desired outcomes, and to begin to achieve those results.



Think, Pair, Share

• Is your school losing ground, lucky, learning or leading?
• How do you know?



“Patterns of office discipline referrals may prove 
a simple, available, and useful data source to aid 

in assessment, monitoring, and planning.”

George Sugai, Jeffrey Sprague, Robert Horner, and Hill Walker (2000)

Presenter
Presentation Notes
Read the slide or direct participants to read the slide.




Data puts the problem in the context, not in 
the student! Horner (2011)

Presenter
Presentation Notes
By looking at data that shows the connection between adult behaviors and kid behaviors, we begin to see kid behavior as influenced by our actions and the surrounding context. When we do this, we are less likely to take the behavior personally, which might cause us to act in ways that escalate the behavior. Instead, we are more likely to respond objectively and more effectively.



A Behavior Improvement Plan for the School

Presenter
Presentation Notes
Before we get to far, the purpose of the DBDM/Solution Plan is intended to improve schoolwide behavior. We use schoolwide office discipline referral data to create a behavior improvement plan for the entire school. We are not looking at small groups of kids, or individual kids. 



OUTCOMES

PRACTICES

Presenter
Presentation Notes
You may have seen this diagram, before. One way to think about or interpret it is as a cyclical, iterative process. We start with our desired outcomes; what is it we want for our students? A safe and orderly learning environment? Positive behavioral outcomes? Next, we review our data to determine whether there is a disconnect between what we want for our students, and what we are currently experiencing. Furthermore, we analyze the data to determine causal relationships between what we are currently doing and the results we are currently experiencing. Based on this analysis, we select the practices that will help us to achieve the desired results for our students



Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Tilly 2008
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Presenter
Presentation Notes
We encourage all schools to use a data based decision-making process, although the DESE no longer endorses any specific process. In 2008, Tilly identified 4 steps that must be a part of any decision making model. This is similar to the way I just described the systems, data, practices, and outcomes graphic we just discussed. 

The four steps that Tilly identified are first to review data to determine whether there is a problem and what that problem is. The second step is to analyze the data to determine why that problem is occurring. The third step is to select action steps that are likely to successfully address the problem. The fourth step is to return to the data to determine whether the intervention had the intended effect on student outcomes. Finally, the diagram is a cycle to illustrate that once the goal has been met, the team continues on to identifying a new problem, thus establishing cycles of continuous improvement.

So let’s take a look at the first step: using our data to identify a problem. So, how do we know if there is a problem?






Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Tilly 2008



Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Tilly 2008

Presenter
Presentation Notes
We encourage all schools to use a data based decision-making process, although the DESE no longer endorses any specific process. In 2008, Tilly identified 4 steps that must be a part of any decision making model. This is similar to the way I just described the systems, data, practices, and outcomes graphic we just discussed.
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Presenter
Presentation Notes
The animation just shows that this is a cyclical process. Once you answer the 4th question, “Did the intervention work?” you are ready to go back to your data to identify the next problem. This creates cycles of continuous improvement.
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Presenter
Presentation Notes
So let’s take a look at the first step: using our data to identify a problem. So, how do we know if there is a problem?






To make good decisions, we must…

• Find the problem
• Define the problem

Adapted from PBIS APPS (2014) 

Presenter
Presentation Notes
Trainer Notes: This is a slide adapted from PBIS APPS SWIS facilitator Training

To make good decisions, we need to use data to do two things: we must find our problems, and we must define the context that contributes to the problem. 



What do we need to know to find problems?

• What?
• Where?
• When?
• Who?
• How often?

Presenter
Presentation Notes
There are 5 questions that can help us to find problems. These are sometimes referred to as WH questions: What, where, when, who and how often.
What are our problem behaviors? Where are problems occurring? When are problems occurring? Who are engaged in most problem behaviors? And how frequently are we receiving ODRs by month, behavior, location, time of day, and student group? When we look at data that answers any one of these questions, we can identify possible problems. For example, knowing what problem behaviors students are engaged in may inform us that we haven’t clearly taught them our expectations. Knowing where problems are occurring may alert us to the need for more supervision. Knowing when a problem is occurring can give us a clue that we need a new procedure. Finally, knowing which group of students are engaged in problem behaviors can alert us to teachers who may need additional supports, or a gap in learning or reinforcing of expectations. 

A variation of the Big 5 questions will also help us to define the problem. More on that in a bit.



The Initial Big 5 Data Report

Per Day/Per Month

Problem Behavior

Location

Time of Day

Students

Select a red flag as a 
focus

Presenter
Presentation Notes
The initial Big 5 data report is used to answer the Big 5 questions. We are looking for the most frequently referred behavior, location, time of day, and group of students for the month. These “red flags” help us to narrow down a possible problem on which to focus.



Selecting a Problem on which to Focus

• Select a Focus problem that will give you the 
biggest change for the least amount of effort.

• Consider the number of ODRs potentially impacted
• Focus area should involve 10 or more students

• 10+ = Systems Issue 

• Consider safety of students

Rob Horner, 2011

Personal Communication with Rob Horner, 2016

Presenter
Presentation Notes
When selecting a focus problem to target, we want to follow Rob Horner’s advice and select a focus that will lead to the biggest change for the least amount of effort. With this in mind, consider how many ODRs would be impacted if the problem were solved. 

Also, keep in mind that the school is the unit of analysis. Try to find a focus problem that involves 10 or more students, as this is indicative of a systems issue. Problems involving fewer than 10 students might be best addressed by referring individual students to the tier 2 or tier 3 team.

Last but far from least, teams should give extra weight to problems that may affect student safety. 



National 
Median

Presenter
Presentation Notes
This chart depicts ODRs per day per month for the current school year. The chart was pulled from SWIS, and provides a National median number of ODRs per day per month for a school this size. Although this chart will not help us identify our red flag, it does help us to chart whether our past efforts are moving us in the right direction, relative to past months and years. It can also be used to identify possible problem months in the coming school year. Note that while there was one month that was above the National Median, the school’s response to October and Nov data seems to have gotten them back on track!



Presenter
Presentation Notes
The report by problem behavior tells the team what are their most frequently referred problem behaviors. In this example, the team notes that the most frequently occurring problem behaviors are physical aggression and Disruption. Please note that there may be times when there are more than one problem behaviors that occur at similar rates, or that one problem is more of a problem for the school than others. At this point in the decision making process, it is okay to identify more than one possible red flag, and there may be times when you identify a red flag that is not your most frequent problem. Later in this module, we will discuss decision rules to help you to narrow your focus to one red flag for the coming month.



Presenter
Presentation Notes
The referrals by location chart graphs the location where most referrals are coming from. Not surprisingly, most referrals at this school are coming from the classroom, although there are also quite a few coming from the hall.



Presenter
Presentation Notes
The referrals by time chart graphs the frequency of office referrals by time of day. This chart shows that 12:45 PM is the time of day when problem behaviors were most frequent during January. Knowing this gives the team some insight, but leaves some unanswered questions: what is happening at 12:45 that might contribute to problems? Also, in considering time of day as a possible focus, it should be noted that there are relatively few ODRs at 12:45. If the team wishes to focus on time of day, they may want to consider a using block of time, such as 12:30-1:30, as this would likely impact more students.



By Students

42 referrals
• 22 students with 1 ODR
• 7 students with 2 referrals
• 2 students with 3 referrals

Presenter
Presentation Notes
There are also more than one way to answer the question “who are the students engaged in problem behaviors. One is to look at the frequency of ODRs by student. This lets us know whether we have a schoolwide problem, or if we have a small number of students who could benefit from some additional Tier 2 or Tier 3 supports. This table shows that most of the ODRs are spread out among many students, suggesting the problem is schoolwide.



Presenter
Presentation Notes
Another way to answer the question “who” is to look at referrals by grade level. If the majority of our office referrals are coming from one grade level, we may want to focus our intervention on that grade level.



Simple Problem Statements

• Per Day Per Month: 1.5 ODRs in January
• Behavior(s): Physical Aggression and Disruption (14 each)
• Location: Classroom (16)
• Our most frequent time of day was 12:45 PM (6)
• Students: 42 ODRs evenly distributed among 31 students
• Students: 6th Grade (16)

Presenter
Presentation Notes
The initial big 5 data report has given the team enough information to make a number of simple problem statements that answer our Big-5 Questions: How frequent, what, where, when, and who. These statements include: 

The school averaged 1.5 ODRs per day in January
Physical aggression and Disruption were the most frequently referred problem behaviors
Most problem behaviors occurred in the classroom
Most problem behavior in January occurred at 12:45 PM
42 ODRs were evenly distributed among 31 students
Finally, most of the problem behaviors came from 6th grade students




Does this mean…?

• We averaged 1.5 ODRs per day per month in January. These ODRs 
were for Physical Aggression and Disruption in the classroom at 12:45 
PM, and were committed by 6th graders.

Presenter
Presentation Notes
Animated

But are each of the simple problem statements related? For example, can the team say that “We averaged 2.25 ODRs per day per month in January; these ODRs were for Physical Aggression and Disruption in the classroom at 1:45 PM, and were committed by 6th graders”? Turn to a shoulder partner and share your answers. Be sure to justify your response

(Consultants, ask one or two volunteers to share)

<click> The problem is, that what is really going on is sometimes masked by aggregate numbers. We really don’t know that the 8 referrals for physical aggression were among the 32 referrals that occurred in the classroom. The initial Big-5 data report does not provide the context for the problem. <Click> 

This is why we need to select a focus problem and conduct a deeper analysis in order to contextualize the problem. Why is this important? Because we know that the environment is contributing to the problem behaviors we are seeing, and if we identify these environmental factors, we can develop action steps that specifically address what is really going on, and change the behaviors.



Presenter
Presentation Notes
This slide uses an oversimplification to illustrate how the way that ODRs are distributed can be misleading. In the first chart, we can see that by far the majority of ODRs are coming from the classroom. <Click> Using the same data set, we see that fighting is the most frequent problem behavior. These two charts, alone, might give the impression that students are fighting in the classroom. However, when we look at the same data in a stacked bar graph, we can see that because of the way fighting is distributed over a variety of locations, disruptive behavior is the most frequently occurring problem in the classroom. This deeper analysis occurs at step 2: Analyze to Prioritize



The Initial Big 5 Data Report

Per Day/Per Month

Problem Behavior

Location

Time of Day

Students

Select a red flag as a 
focus

Presenter
Presentation Notes
Of all the red flags that we identified, we can choose any that meet our criteria of involving more than 10 students, giving us the biggest bang for the effort, or involving student safety. For purposes of our example, we are choosing to focus on physical aggression, because it involves student safety. At this point, we are ready for a deeper analysis to determine possible cause of physical aggression



To make good decisions, we must…

• Find the problem
• Define the problem

Adapted from PBIS APPS (2016) 

Presenter
Presentation Notes
Trainer Notes: This is a slide adapted from PBIS APPS SWIS facilitator Training

To make good decisions, we need to use data to do two things: we must find our problems, and we must define the context that contributes to the problem. 



Define the Context

• How can we narrow our focus so that we are addressing the right 
problem?

• For the problem you identified on which you want to focus, answer 
the remaining Big 5 Questions as they pertain to the focus problem

• What?
• Where?
• When?
• Who?

Presenter
Presentation Notes
For this step, we choose one of our red flags. It might be the behavior, location, time of day, or group of students. Then we dig into this red flag to see what is going on. Again, we will use the Big-5 Questions, this time to guide our data analysis.



Big 5 Questions Define the Context

Presenter
Presentation Notes
Once the team has identified a focus problem, they are ready to answer the remaining big 5 questions as they specifically relate to this focus problem in order to define the context surrounding the problem. Remember, each of the questions address frequency. Therefore, once we have identified a focus area, we only have three remaining questions. For example, if the team decides to focus on addressing their most frequently occurring problem behavior, they need to determine where this behavior is occurring, when this behavior is occurring, and who are the students who are engaged in this behavior. If the team decides to focus on a problem location, they need to determine what problems are most frequently occurring in this location, when are problems most frequently occurring at this location, and who are the students most frequently engaged in problem behaviors in this location. If the team decides to focus on a time of day, they need to determine what are the most frequently referred problem behaviors at this time, where are problems most frequently occurring at this time, and who are the students most frequently engaged in problem behaviors at this time. Finally, if the team decides to focus on a group of students who are frequently engaged in problem behaviors, they need to determine what are the problem behaviors these students are most frequently engaging in, where are these students most frequently engaged in problem behaviors, and when are these students most frequently engaged in problem behaviors. 



Focus Problem: Behavior

What
Physical 

Aggression

Where? When? Who?

Presenter
Presentation Notes
Once the team selected their focus, they are ready to further analyze the problem by asking the remaining Big-5 questions as they relate specifically to the problem behavior: Physical Aggression. 

To do this, it is helpful to have an electronic data system like SWIS that will allow the team to quickly add a filter for the focus problem and run graphs for the remaining Big 5 Charts for the month in question.

However, if you do not have such a system, it is usually possible and feasible to do this by hand. Please see the module on drilling down by hand available on our website.



Presenter
Presentation Notes
Animated
So, most of our ODRs are coming from the classroom. However, if we ask where the physical aggression is occurring, <click> we find that nearly all of them are coming from the hall. Had we started by asking what was going on in the classroom that was leading to all this physical aggression, we might get a very different answer than if we asked what was going on in the halls!



Presenter
Presentation Notes
Animated
Same is true for time of day. Most of the ODRs are coming at 12:45. However, <click> when we ask when most of the ODRs for Physical aggression are occurring, we find they are happening at 1:00, with a smattering throughout the day.



Presenter
Presentation Notes
Animated
Likewise, 6th and 8th graders have received the majority of the ODRs, with 7th graders holding their own. However, <click> when we look just at ODRs for physical aggression, we find that the majority of them are coming from 7th graders, with only 2 from the 8th grade.



Focus Problem: Physical Aggression

• Hall
• 1:00 PM
• 6th (6) and 7th Graders (8)

Precision Statement
The focus problem for the month of January was Physical Aggression in 
the Halls at 1:00 PM O'clock, and performed by 6th and 7th graders.

Presenter
Presentation Notes
Now, the team is ready to write a precision problem statement. This statement reads, “The focus problem for the month of January was Physical Aggression in the Halls at 1:00 PM O’clock, and involving primarily 6th and 7th graders.”

Note that this statement more accurately defines the context surrounding the physical aggression, and allows us better information on which to problem solve.



Identify Replacement Behavior

• What do you want them to do instead?
• Should be tied to the matrix

Use conflict resolution strategy

Keep hands feet and objects to self

Presenter
Presentation Notes
Animation
Now that we know what our problem is, it is important that we identify what we want students to do instead. This will guide us as we develop our solution plan. Take 1 minutes to talk with your team (or shoulder partner) and brainstorm one or more possible replacement behaviors.

(Select two or three participants to share their ideas)

<click> Here are a couple of possible replacement behaviors, that we will use to model the DBDM/Solution plan in the remainder of the presentation. These aren’t The main thing is that you want the replacement to be OMPUA. In our example middle school, we have identified two possible replacements: keep hands, feet and objects to self, and use a conflict resolution strategy. The first is already on our matrix; the second is not.
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Presenter
Presentation Notes
So, the next step in any DBDM process that Tilly identified is analyzing the data to determine why the problem is happening.  This is a little different in the procedure for using ODR data.  Because we are not looking at individual student motivation, but on the student body as a whole, we are going approach the problem as a need for intensifying Tier 1 interventions.



• They do not know the expectation
• They are not fluent in the expected behavior
• The unexpected behavior works for them

• It gets them something they want or need

Why Do Kids Engage in Unexpected 
Behavior?

Gresham, Sugai, & Horner (2001) 

Presenter
Presentation Notes
 We know, generally, why students engage in unexpected behavior. 1) They don’t know what behavior is expected; 2) they are not fluent in the expected behavior; 3) the unexpected behavior serves a student need. This knowledge tells us how we must approach addressing schoolwide behavior problems



Why Do Kids Engage in Unexpected
Behavior?

Don’t know 
Expectations

• Have we clarified
expectations?

• Have we taught
expectations?

Not Fluent
• Adequate practice?
• Different settings?

Functional 
Relationship

• Gain?
• Have we reinforced?
• Have we corrected?

• Avoid?

Gresham, Sugai, & Horner (2001) 

Presenter
Presentation Notes
As we try to tease out whether students know the expectations, one of the first questions we should ask is whether we have an expectation on our matrix that we want the students to do instead of the unexpected behavior.



Terry’s Questions

• Have we adequately prevented unexpected behavior?
• Have we adequately clarified our expectations?
• Have we adequately taught expected behavior?
• Have we adequately reinforced expected behavior?
• Have we consistently corrected unexpected behavior?

Presenter
Presentation Notes
My friend Terry Bigby used to ask 5 questions when analyzing schoolwide behavior problems: 1) have we arranged the environment to prevent unexpected behaviors from occurring (such as active supervision)? Have we clarified expected behaviors? In other words, have we identified and put on our matrix a replacement behavior for the unexpected behavior? Have we taught the students the expected replacement behavior (remember, teaching is not telling once, but rather it is teach and practice, teach and practice)?  Have we adequately and equitably reinforced the expected behavior? This means all kids, not just the kids who are always behaving appropriately, or in some cases, just the kids who have challenging behavior. Finally, have we consistently corrected the unexpected behavior? This means that ALL staff consistently respond the same way to classroom managed and office managed variations of the unexpected behavior.

Although answering these questions can get you to the why of why the problem exists, we find it is simpler to plan to intensify tier 1 interventions by focusing our attention on addressing each of Terry’s questions as they relate to the unexpected behavior or setting on which we are focusing.
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Presenter
Presentation Notes
Which leads us to the third question on Tilly’s steps that must be included in any DBDM: what can we do to resolve the problem?



Intensify Tier 1!

Presenter
Presentation Notes
The answer to this question is “intensify tier 1 practices” by focusing our efforts on the problem we are trying to resolve. Again, Terry’s questions provide us with those components of Tier 1 that we are intensifying:
Prevention
Clarification
Teaching
Reinforcement
And correction.



Focus Problem: Physical Aggression

• Precision Statement
• The focus problem for the month of was Physical Aggression in the 

Halls at 1:00 PM O'clock, and performed by 6th and 7th graders.

• Replacement Behaviors:
• Keep hands, feet and objects to self
• Use conflict resolution strategy

Presenter
Presentation Notes
Take another look at the Focus Problem. As a team (or with a shoulder partner), discuss how would you intensify your tier 1 practices to prevent the problem behavior and/or encourage the appropriate behaviors. 

(Consultants ask several individuals to share their ideas)



Intensifying Tier 1

• How will we prevent unexpected behavior? 
Increase active supervision in the halls
Identify a conflict resolution strategy
• What will we teach?
Lessons: Keep hands feet and objects to self; conflict resolution strategy
• What behavior will we recognize? How?
Keeping hands, feet and objects to self; using conflict resolution strategy; We will 
give out special red “respect” tickets
• What behaviors will we consistently correct? How?
Behaviors that lead to physical aggression (horseplay, disrespectful language); 
Redirect, reteach, choice, conference
ODRs for Physical Aggression

Presenter
Presentation Notes
Animated

The Solution Plan is designed to guide teams toward intensifying tier 1 systems. The solution plan guides you to identify steps you can take that will:
Prevent the problem behavior
Teach the replacement behavior(s)
Encourage or reinforce the appropriate behaviors
And Discourage inappropriate behaviors

When used in conjunction with our analysis and the resulting replacement behaviors we identified at step 2, the solution plan guides us toward selecting action steps that are aligned with best practice and directly address the precise problem that we identified.

Using our middle school example involving physical aggression, the solution plan might guide us to:

Identify prevention strategies such as <click> increasing active supervision in the hall and <click> selecting a conflict resolution strategy.
 
Lessons might cover: <click> Keep hands, feet and objects to self, and <click> when and how to use the conflict resolution strategy.

Replacement behaviors to recognize might include: <click> Keeping hands, feet and objects to self and <click> Using the conflict resolution strategy

Behaviors that would be corrected might include <click> gateway behaviors that can lead to physical aggression, such as horseplay, disrespectful language, etc., and <click> physical aggression. Finally, we might identify or reinforce some standard procedures for addressing the minor gateway behaviors and the major physical aggression. These procedures might include <click> offering redirects, reteaching appropriate behaviors, offering choice, student conference, and, for the major physical aggression, sending the student to the office with an office disciplinary referral.



The Solution Plan

• Intensification of Tier I
• Action Plan Format

Adapted from PBIS Apps (2016)

Presenter
Presentation Notes
Once  you have identified tier 1 intensification strategies, a Solution Plan is completed. A solution plan was developed by national center, and is basically just an action plan that guides you toward intensification of Tier 1, and also guies you toward planning for self/team accountability. For each of the Tier 1 “Solution Components,” the team identifies action steps that will focus the Tier 1 Component on addressing the specific problem that the team has identified. The team holds itself accountable by identifying an indivdiaul who will be responsible for seeing to it that each action step is complete, and selecting a timeline for completing the action steps. The team identifies any need for professional development/communication with staff. Finally, the team determines observable measures that will let them know when the action step has been completed.




Adapted from PBIS Apps (2016)

Presenter
Presentation Notes
This is an example of how we would complete the Solution Plan for our example.




Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Is there a 
problem?

Why is the 
problem 

happening?

What can 
be done 

about the 
problem?

Did the 
intervention 

work?

Tilly 2008

Presenter
Presentation Notes
The final step is to determine if the intervention is working, and, at the end of the intervention period, if it had the desired effect. We will talk briefly about both



Are we making adequate progress?

Presenter
Presentation Notes
Prior to implementing the plan, the team identifies data points that informs them as to whether they are making the desired progress toward the goal. Teams should select both an implementation fidelity and student outcome measure. 

Are we doing what we said we would? 
How do we know?
If not, why not? 
Are there obstacles to full implementation?
Are we making adequate progress toward our goal?
How do we know?
Monitor and adjust accordingly!



Monitoring Data

Fidelity of Implementation
• Count of Recognition
• Lesson Accountability
• Likert Type Scales

• Sticky dots
• Survey

• Walkthroughs/Observations

Student Outcomes
• Count of ODRs
• Count of Replacement Behaviors
• Number of times students use a 

new strategy

Presenter
Presentation Notes
Implementation and outcome progress monitoring data depends on the plan and the goal. Keeping that in mind, here are some examples of ways you can monitor whether you are implementing the plan, and whether students are making adequate progress toward desired outcoes.



Adapted from PBIS Apps (2016)

Presenter
Presentation Notes
At the bottom of the solution plan is a row headed “Progress Monitoring Data Collection.” The team identifies at least one data point to measure whether adults are doing what they said they would do, and at least one data point to measure whether students are making adequate progress toward the goal. In addition, it asks that teams identify someone to be responsible for collecting, summarizing and sharing the data, and sets target dates for doing this.



Evaluate Plan

• Did you achieve the goal?
• If not, did you implement with fidelity?

Presenter
Presentation Notes
The second piece to step four is evaluating the plan. This is very similar to progress monitoring, in that we are once again looking at implementation and outcome data.



Goal not met Goal met
Plan not 
implemented

Are there obstacles to 
implementation?
Yes: Modify plan to 
eliminate the obstacles
No: Implement the plan

Look at data to determine 
why the goal was achieved, 
so you can replicate

Plan 
implemented

Re-analyze data; develop 
an alternate hypotheses; 
modify the plan to address 
the alternative hypothesis

Plan for sustained 
implementation

Return to data to identify a 
new problem to address

Presenter
Presentation Notes
This slide shows a decision making rubric for evaluating the plan and determining next steps. It is based on two questions: Did we meet our goal? And Did we implement our plan? 

If the Goal was not met and the team did not implement with fidelity, then the team must determine whether there were obstacles to implementation. If so, they should modify the plan and try again. If there were no obstacles, then the team needs to implement their plan.
If the goal was not met and the team implemented the action steps with fidelity, then they should reanalyze the data and reassess whether they identified the correct problem and whether their action steps were aligned with the problem
If they met their goal, but they did not implement their plan, they may want to go back to the data to determine why the goal was met. This may help them to avoid or solve problems in the future.
Finally, if the goal was met, and they implemented the plan with fidelity, then they should go back to the data and begin the cycle again with a new focus problem. This proactive approach to solving problems will help the team to establish cycles of continuous improvement.




Then we do it  all over again…

• Creating cycles of continuous imporovement



DBDM/Solution Plan for Google Docs

• Takes teams  step by step through creating a Solution Plan or 
Monitoring Meeting

• Auto fills the DBDM/Solution Plan forms
• Sends email with link to form
• Regional Consultants  automatically receive copies  of Solution Plan 

and Monitoring Meeting forms!
• Meets the MO SW-PBS quarterly data reporting requirement











DBDM/Solution Plan for Google

https://pbismissouri.org/dbdm-solution-plan-google-form/


Make a Commitment

• What will you commit to?
• Tell a partner



Questions & Contacts

Gordon Way, Ed.D.
wayg@Missouri.edu

http://pbismissouri.org/

mailto:wayg@Missouri.edu
http://pbismissouri.org/
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