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E14 - The Class-wide Function-based Intervention Team (CW-FIT) Program as a Tier II Strategy at the Classroom Level in Elementary & Middle Schools



MAXIMIZING YOUR SESSION PARTICIPATION

Consider 2 questions:

— Where are you 1n implementation of
PBIS and 1s your school ready to focus
on classrooms?

— What will I do with what I learned?




VWHERE ARK YOU IN THE
IMPLEMENTATION PROCESS?

ADAPTED FROM FIXSEN & BLASE, 2005

* We think we know what we need so we are planning to move forward
(evidence-based)

| Installation I

 Let’s make sure we're ready to implement (capacity infrastructure)

| Initial Implementation |

* Let’s give it a try & evaluate (demonstration)

|

* That worked, let’s do it for real and implement all tiers across all
schools (investment)

 Let’s make it our way of doing business & sustain implementation
(institutionalized use)

| Full Implementation
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SESSION OBJECTIVES:

e |EARN THE CORE COMPONENTS OF THE CW-FIT INTERVENTION

e [DENTIFY INITIAL STEPS TO TAKE IN CONSIDERING ADOPTION AND INITIAL
IMPLEMENTATION

e BECOME FAMILIAR WITH THE EVIDENCE SUPPORTING CW-FIT
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TIME | TO LEARN

www.cwiit.ku.edu



CHALLENGES IN ELEMENTARY AND
MIDDLE SCHOOL CLASSROOMS

oClassroom management

oTime spent on challenging behavior

oTraining (classroom mngt. /
challenging behavior)




OVERVIEW OF CW-FIT

o Common functions maintaining problem behaviors:
e Teacher attention
e Peer attention

» Escape

o Students not responding to CW-FIT (universal)
receive targeted strategies:

o Help cards
o Self-management

o For students not responding to targeted strategies:
» Intensify/modify targeted strategies
» Functional assessment




CW-FIT TEACHING SKILLS

o Direct instruction of skills to meet
expectations

e Define

» Model

» Role play

e Feedback

e Practice
o Teach and practice (3-5 days)
o Pre-correct at start of instruction
o Incidental teaching







CW-FIT PROGRAM

oGroup Contingency
» Teams
e Daily point goal set

e Points awarded every 2-5 minutes to
oroups 1n which all students are
displaying behavioral skills at the
beep

» Reward given at end of class to all
ogroups who met goal

oTeacher Praise




TEAMS

o(Class 1s divided 1nto 3-6 teams (2-5
students)

oTeams are usually “rows” or groups
that the teacher may quickly and
easlly differentiate between.

oSome students may need to be on
“thelr own team.”




TEACHERS SCORE & RECORD POINTS

o As the timer beeps, teachers scan the room and
glve points to each group actively engaged in
appropriate behavior at that moment.

o Points are awarded contingent on entire group




REINFORCERS

STRONGLY ENCOURAGE QUICK
ACTIVITIES OR PRIVILEGES

o Five minute of freeze dance game

o Five-minute class game (for teams that met the goal)
o Use of gel pens during the next academic lesson
o Tickets as part of a class or school-wide reinforcement svstem

o Bonus choice time




TIER TWO

o For students who are “nonresponsive”
» Based on observational data

o Function based thinking

» QABF — teacher ratings

QUESTIONS ABOUT BEHAVIORAL FUNCTION (QABF)

Paclawskyj et al (2000)

X =Doesn't apply 0 = Never 1 = Rarely 2 - Some 3 = Often

Score

1. Attention

:23' 6. Reprimand
4: {1, Draws

2 \ 16. Reaction
6. |

7. 91, “Come se€’
8. ||

9. ] Tota\

10. |8

11.

12. |

12 el

Escape
2. Escape

7.Do somethfmg

12. Not do
17. Alone

292, “Leave along”

Total

3. Self-stim

8. Thinks alone

43. Notning to do
18, Repetitive

23, Enjoy by seff

Rate how often the student demonstrates the behaviors in situations where they might occur. Be sure to rate
how often each behavior occurs, not what you think a good answer would be.

Physical
4. \npain

9. Whenil

14, Physical
problem

19.
Uncomfortable
24, Not feeling
well

Total

Tanqible

g, Accessto
items

10. Takes away
15. You have
20, Peer has

25, “Give me
that’
Total
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Approximately 345 students participating in Treatment classes, 52 identified as at-risk (15%), 23 needed tier 2 intervention (44%) (Maybe be inflated due to teacher desiring student to do self-management even though teacher is aware that the student has made sufficient progress with CW-FIT)

Ways students are identified for tier 2: examining observational data, and Teacher nomination using the QABF- Questions about Behavioral Function- 25 items indirect assessment, form by Packlawkyj et al, 2000; Yields 5 categories reflecting the behavioral functions of Attention, Escape, Non-social, Physical, and Tangible; Four point likert-type scale anchored with frequency descriptors of Never, Rarely, Some, and Often. 

Sample items include: ' Engages in the behavior to get attention'; 'Engages in the behavior to get access to items such as preferred toys, food, or beverages'; 'Engages in the behavior when there is nothing else to do'; 'Engages in the behavior to escape work or learning situations'; and 'Engages in the behavior more frequently when he/she is ill'. 



TIER TWO

Help Cards Self-Management

o Addresses
Escape/Avoidance

e For students who need
additional help with
work

o Taught in small group
booster session

o Peer or teacher help

o Addresses students with

attention seeking
behaviors

o Presented as a “privilege”

o Taught in small group

booster session

Name:

Date:

Points:

CW-FIT Rules
Follow Directions &
Get teacher attention (wait)
Ignore peer behaviors ‘
Do your work *

Aall
S

Q/

MORE | TO TEACH

TOTAL Points:

Goal: TIME | 10 LEAR




How A SCHOOL CAN
MANAGE CW-FIT




CW-FIT MIDDLE SCHOOL
(MS) e

Behavior
o Respect for
« Teacher
« Peers
* PrOperty




Academic Compliance
» Following Directions
« Staying On-Task

« Being Prepared
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CW-FIT MS DIFFERENCES

oTraining

oCoaching

oLessons

olntervals

oRewards and Reward Schedule




T identify on-1ask behavior, you will teach two lessens; one on Respect and ane an how 1o
Follow Directiond. You will refer back to thess behaviars thraghout O&-FIT.

M5 CW-FIT Expeciation Lesson Script - Teaching Lesson (10 minutes masimum)

Today wa are going to review aur Expeciation 3

bn your growups, | want you to discuss what foods like in owr

classraam,

I am going ta give you 3 minutes, When the timer goes off, | will ask each graup to ghe me an
exgmple of what is, O 1 will sk vou wivy i impartani.
Definition ond Aationole

Okay, 2 minutes is up. (Ask each group to share definltion and rationale)

Srudent Participation

[Groups share]

Those werne greatl

{Dption: You can write down key words/phrases i the expectation steps are not already posted
ir the classroam)

Rewlew

Liat's do dur best 1o show irh eaf Elasiraom by {read the i on the
poster)
s |
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Sthogl: Teackher:

Clazx Arrangement: Create diagram of OW-FIT Teams and seating arrangement.

—_—
*Be sure 1o iIndicate the position of doors, windows, or amything to help orlent in the rocen,

I mbes of Tearm

Teams and Active Monitoring
»  Clags showld be divided into 3-6 teams, depending on class size and composition
= Studients reed 10 be awane of what team thery arg on and their leammates
&  [Positian yoursell in the clind s0 you can easily scan the reom and identily teara and
memiers
# Al students Mokt B in view = no “dead rones”

= Active supervision for points
e ——

NEDeEE § T TRAL
TERAE [ 70 il

S
d\ v

L

MORE | TO TEACH
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TEAMS

o All students must be 1n view
o Active supervision for points

o No ‘dead zones’




1. Closs period length (Bell to bell)

2. CW-FIT run time (in minutes)

3. Thmer interval {inminutes)

4. CW-FIT divided by Timer interval_______ = #of intervais
5. W of Intervals musltiplied by B0% = Goal

Podnts & Profe
Whien the limer beeps, scan the room and awand paints to 3 group If EVERY member of that
group is exkibiting the classroom expectations. You, or a student helper, use tally marks to keap
track of points awarded, First place a tally mark in the Total Timer Beeps Column and then for
each Team that feckives & palnt. I & DEam dos HoT PECEhE & point, encourage them that thene
are many cpparmunithes 1o Improve thelr behavior,

Pairing Paints with Prose

When reconding points: Remember to mention the objective e.g., “Team 1, great job raising
your hands™ and cccastonally refier back to the classroom expesctation “Team 3 & 6, lstening to
your classmates opinions is way to show Respect, way to gol”

Profee to Reprimand Rotio
Throughout your lesson, your prafse ko reprimand ratio should be d:1. You can prowide
encauragement and praise n between timer beeps.

Bonus PoiaLs

Bonus points can be awarded for correct behavior amytime during the lesson,
o Effective if 2 team s working hard but has fallen short of the goal
s [ndividual students can earn & bonus point for thelr team
o Used to encourage indididusl Target Stsdent’s behavior

R o A i
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What ressarch tells us about Posithve Reinforcement...
It creates positive classroom environments.
% It prowides suppaorts for children with antisocial B ADHD characteristics.
ot improves dady behasior,
& it establishes systems that help “teach® appropriate behaviors & seif-regulation.
it helps to motivate students, Motivated students e school and teachers better,
% It helps students to accept mild negative consequences.
o It s eMective when the status gue Bat working.

Seap 1: Bags by explaining 10 shadents that you ane going 1o b implemaenting OW-FIT and 19y
Cih garn cerlain privileges and e Baded on the points that thay earn i @ besrm, AS & clads,
wing @re podng to creabe a Bt of rewards.
Step 2: Before asking students to give suggestions, 0o a short pre-teaching about:

@ How 1o appropristely make sugpestions (raise hand, wait 1o be called on, etc )

B How 1o resct ¥ womeons makoss & suppedtion thad they don't Bke

. When the timer goes off (or at 2 predetermined time) we will stop this acthity, 5o best

Lo SEay on task 20 that we can el & ey thing as possible Bated.

Seap 3: Lse the whileboard/chalkhoard or & Lirge pad & on easel 3o that all Audents can see
tha itersr that are being suggeried and writter. Start By sugpeting something that you thick il
studenis will agree with {e.g. Talk Time, computer tire, ebc. | Ask the sbadents if that would be
somithing that they would ke 1o be able 1o eam, and il so then write (L on the board. Proceed
by arsking Tor more sufibeitions and wriling thiem on 1R Board.
Stepd; Lse thés st to make up your rewards “menu”. Al bems do not need Bo be on the menu

at all times. Bepeat the preference assessment every 30 often, when it seems (o the stucends
rrgght b piiting tred of (ha [hings on thi anigingl §L
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What research tells us about Positive Reinforcement...
o It ereates positive classroom enviranments,

It prowides supports for children with antisocial B ADHD characieristics,
& improves dady behavior,
it establishes systems that help "teach® appropriate behaviors & self-regulation.
# It helps to motivate students, Motivated students liee school and teachers better,
:t it helps students o sccept mild negative consequences.

& I efective wien the Stanus Guo Bt working.

Procedures for Assessing Shedent Renforcer Prefienenoes

Stap 1: Bagi by eplaining o slodents that you an going 1o be implomanting ON-FIT and 1y
cn warn ceriain privleges and iveer Bated o the points that they earn i 3 bear. A8 2 clads,
wou arg golng Lo creabe 3 81 of rewards.
Step I Before asking students to pive suggestions, do a short pre-teaching abowt

3. How \o appropriately make sugBEstions (ratse Mand, wall o be called on, et

B How 1o restt if wemeone makes J supieition thad they don't e

. ‘When the timer poes off (or at a predetermined time] we will stop this acthdty, so best

o sty on task 10 that we Can et & ey things a5 possible Bed,

Stap ¥: Use the whiteboardfchalkboard or a Lrpe pad &0 an easel 1o that all iudents can see
thie ilers that are Being suggested and writter. Slart By sugesting something that you thisk
studients will agree with {e.g. Talk Time, computer time, ete. L Ask the stedents if that would be
samething that they would ke 1o be able 1o eam, and i so then wribe |t on the board. Proceed
by pking lor more supBeitions and wriling them on e Board.
Stap d; Lise this 151 to make up your rewards “menu”. Al e 3o not need o be on the mena

ak all iimes. Repeat ihe preference assessment every 30 oftem, when it seems e the studenis
might ba pitting tead of th thingi on tha ongined e

e 1 R i
TisAE il LA
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Schont: Taachar Chaprv Nare
| R Subeat

5 Chans Ackty % Whaie Growp __ Small Growp _ Indapencent __ One-io-Ong __ Tramslion _

CWFIT Procedsnes Qtsereed

Ot pgeddson desh pond P13

"2 Tea port can depined W12

3 Dy pont grad posied. NF 1 2]

4 Pecorecy orsels T teg iy o tesur NP1 2]

T LT LEBRENE

TH P snasied I s 1t vae o skT W13 3

(T Prispns b g o agprma 4 1 W13 g
"8 Prase i repreundy sere befuvarid achc LU Q’/
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CLASS-WIDE DATA

| School | Teacher | Subject | Class Activity Code Observer | Dhate | Time
LG 5G I T
Condifion- Obzervathon Type Feliabiality Eehability Score
Experimental [ ] Control [] Baseline [ ] Intervention [ ] Comparison [ ] Feversal [ ] YW [] Y
Praise Individual Praise (Group Fepnmand Indivadial Fepnmand Group
Werbal /> Werbal Faoints Werbal arbal
Group | T [ F =4 Y 5 7 ] ] i) T = iE] 7] (5 & T ] ] 0| Tem
1P
2
-
3
El
5
[
7
]
Codla: plm () for Om- Tank; mimms (-) for OF Task, and uash (1) for unabls o cbeave
Class Armangsement: Comments: Class
Mean

Class Activity Codes = Asrangement
LG = Large Group (teacher lad)

SG = Small Group = 6 (teacher kad)
LA = IndividualIndependent Work

T = Transihom

Primary Observer:

Eehabality Observer:

# of students present-

Updated 6282013
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STUDENT ENGAGEMENT

100
90
80

73 /:

90.8

£ 76.6
£ 70
é‘ﬁ 60 65.8
3 50
S 4
g 30
S 20
= 10
0 1
Baseline-e-Expl mbermention/ Cohen’s d
Comparison
Experimental | Mean: 65.8 Mean: 90.8 0.94
SD: 0.08 SD: 0.07
Control Mean: 73 Mean: 76.6
SD: 0.08 SD: 0.07




DISRUPTIVE BEHAVIOR

16 14.7
- 14
E 12
E 0 12.1 8.8
E
g
“i 6
) 4.2
=2
0
Baseline Intervention/ Cohen’s d
Comparison
Experimental | Mean: 14.7 Mean: 4.2 0.58
SD: 0.09 SD: 0.09
Control Mean: 12.1 Mean: 8.8
SD: 0.09 SD: 0.09




TEACHER PRAISE YEARS

Rate per Hour

20 ~

18 A

—
o]}
1

—
S
L

=
[\]
1

—
=
1

(0]
1

Experimental

Control

® Baseline

® Intervention/
Comparison

= Peer Model

T
*\X\ :

¢
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TOTAL REPRIMANDS

12+

10 -

B Baselne

o Intervention'
Comparizon

= Peer Model

Rate per Houy

T
gl

7

MORE | TO TEACH
TIME | 10 LEAR
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THE IMPORTANCE OF
ENGAGEMENT FOR
ACADEMIC SUCCESS




TEACHER SATISFACTION & COMMENTS

o What was most helpful in learning to implement
CW-FIT?
* Modeling of intervention (videos or staff)
e Consulting with staff
e Practice

o “This worked really well... groups improved in what
work they were able to complete.”

o “It was helpful to get some students to follow directions
and 1t 1s good team building.”

o “We play CW-FIT during Math and they improved
their scores more than ever in Math this time...I am
going to start playing during reading too!”




STUDENT SATISFACTION & COMMENTS

o Liked the game (Over 92%)
o Requested to play it at other times of the day
o Students replicated the game during recess and at home

o “When we play the game my teacher is nice.”
o “I like getting rewards for being good.”

o “It makes me pay attention better.”




POSITIVE STUDENT COMMENTS
o Enjoy CW-FIT

o “It’s fun and gives children a chance to learn good
habits.”

o Teamwork

o “It helped me get to work as a team with other people
and make more friends.”

o Academics
o “It helped me concentrate when I was writing.”

o Rewards

o “Kids like prizes, and although they might mind if
they have to follow rules, it’s a fun challenge and the
reward 1s worth it.”
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“There is not taking away points.”



IMPLICATIONS

o It generally isn’t hard to learn to implement CW-FIT

o YET teachers that really need support in
1mplementing need it up front (first two weeks are
critical)

o So they establish good habits and that they implement
with ease yet with quality of implementation.

o School teams will want to monitor broadly and monitor
more closely for classes that a) show low fidelity
/quality early on b) have a tough group of students.




CW-FIT Evaluation — Interview/Observations

- B =5 —

Location
Staff questions Observations
Cin a scala of
1-4, 4 baing
SCORING the highest,  Aretha
M aX+12=2 Doy o0 aiethe skil s tha paint
do yau 4X+<12=1 usathe impravamant  poshars shaet on
e < 4y +120=1 brmer? R in studant ey d=play?
ow o 4 + = 120=10 angagamant  display?
. ahring CAY-
FIT.

Do v ke it when
your feacher does CVW

— ]

:
Didwaur 1eam recesve o i
a CW FIT reward inthe m’w;j‘rr;‘?mm t
past week? a a
| |
T H ¥ H ¥ H T A ¥ H T A A ¥ H
¥ N ¥ M WO ¥ N Y OH " N ¥ N v M
Total Tatal




Sustainability Factors

Active SWPBS team met regularly

Principal was supportive, encouraged adoption
and large number of teachers implemented (n=14)

SWPBS team reviewed Interventions e.g., Check
in Check out, CW-FIT

Active Grade level teams met regularly,
provided a forum for discussing CW-FIT

Instructional coach observed CW-FIT while
observing content area classes

Principal, team assigned teachers to train

CW-FIT in follow-up year
|




oWeb-site with materials and
links to video examples

www.cwiit.ku.edu

o National and international
dissemination

o Factors: Principal support,
Initial Coaching, Check-ins
and Team based support



http://www.cwfit.ku.edu/

QUESTIONS AND COMMENTS




www.cwiit.ku.edu

THANK YOU!

Dr. Howard P. Wills

Associate Research
Professor

| € 'University of Kansas -
Juniper Gardens
Children’s Project

hpwills@ku.edu



Presenter
Presentation Notes
Richard


SEE CW-FIT AT WHAT
WORKS CLEARINGHOUSE...

REVIEWED...
EVIDENCE WITHOUT
RESERVATIONS




RCT EFFICACY PUBLICATIONS

o General findings were that class-wide on-task behavior and
teacher praise increased; reprimands decreased; teachers and
students reported that CW-FIT was effective and they liked
using it.

o Students at risk for EBD also improved on-task behavior and
reduced disruptive behaviors.

Kamps, D., Wills., H., Bannister, H., Heitzman-Powell, L., Kottwitz, E., Hansen, B.,
& Fleming, K. (2014). Class-Wide Function-Related Intervention Teams “CW-
FIT” efficacy trial outcomes. Journal of Positive Behavior Interventions, 17, 134-
145.

Wills, H., Kamps, D., Fleming, K., & Hansen, B. (2016). Student Outcomes of the
Class-wide Function-Related Intervention Team Program. Exceptional Children.

Wills, H., Kamps, D., Caldarella, P., Wehby, J., & Romine, R. S. (2018). Class-
wide Function-Related Intervention Teams (CW-FIT): Student and Teacher
Outcomes from a Multisite Randomized Replication Trial. The Elementary
School Journal, 119(1), 29-51.

Wills, H., Wehby, J., Caldarella, P., Kamps, D., & Swinburne Romine, R. (2018).
Classroom Management That Works: A Replication Trial of the CW-FIT
Program. Exceptional Children, 0014402918771321.
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We have a growing body of evidence and we have previously reported these findings.


TIER 2 RESULTS

o Students at risk for EBD improve on-task and reduce
disruptive behaviors when adding self-management or help

cards to CW-FIT.

o Kamps, D., Wills, H., Heitzman-Powell, L., Laylin, J., Szoke, C., Hobohm,
T., & Culey, A. (2010). Class-Wide Function-based Intervention Teams:
Effects of group contingency programs in urban classrooms. Journal of
Positive Behavior Interventions, 13, 154-167.

o Wills, H. P., Kamps, D., Hansen, B. D., Conklin, C., Bellinger, S.,
Neaderhiser, J. & Nsubuga, B. (2010). The Class-wide Function-based
Intervention Team (CW-FIT) Program. Preventing School Failure, 54,
154-171.

o Kamps, D., Conklin, C., & Wills, H. (2015). Use of self-management with
the CW-FIT group contingency program. Education and Treatment of
Children, 38, 1, 1-32.




OTHER FINDINGS

o CW-FIT is a useful intervention when used multiple
times during the class day.®

o CW-FIT variations are effective in secondary settings.?

o CW-FIT variations are effective in preschool settings.¢

Wills, H., Shumate, E., Iwaszuk, W., & Kamps, D. (2014). CW-FIT: Group
contingency effects across the day. Education and Treatment of Children, 37,
191-210.

Trevino-Maack, S., Kamps, D., & Wills, H.P. (2014). A group contingency plus
self-management intervention targeting at-risk secondary students’ class-work
and active responding. Remedial and Special Education. DOI

10.1177/0741932514561865.

Caldarella, P., Williams, L., Hansen, B. D., & Wills, H. P. (in press). Managing
student behavior in early elementary classrooms with Class-Wide Function-

Related Intervention Teams. Early Childhood Education Journal.




oKamps, D., Wills, H., Heitzman-Powell, L., Laylin, J., Szoke,
C., Hobohm, T., & Culey, A. (2010). Class-Wide Function-
based Intervention Teams: Effects of group contingency programs in

urban classrooms. Journal of Positive Behavior Interventions, 13, 154-
167.

oWills, H. P., Kamps, D., Hansen, B. D., Conklin, C., Bellinger,

S., Neaderhiser, J. & Nsubuga, B. (2010). The Class-wide Function-
based Intervention Team (CW-FIT) Program. Preventing School Failure,
54, 154-171.

oKamps, D., Conklin, C., & Wills, H. (2015). Use of self-management
with the CW-FIT group contmgency program. Education and Treatment
of Children, 38, 1, 1-32.

oNelson, M. A., Caldarella, P., Hansen, B. D., Graham, M. A., Williams,
L., & Wills, H. P. (2018). Improving Student Behavior in Art
Classrooms: An Exploratory Study of CW-FIT Tier 1. Journal of Positive
Behauvior Interventions, 1098300718762744.

oHansen, B. D., Caldarella, P., Williams, L., & Wills, H. P. (2017).
Managing Student Behavior in Dual Immersion Classrooms: A Study of
Class-Wide Function-Related Intervention Teams. Behavior
modification, 41(5), 626-646.




oWills, H., Shumate, E., Iwaszuk, W., & Kamps, D. (2014). CW-FIT:
Group contingency effects across the day. Education and Treatment of
Children, 37, 191-210.

oCaldarella, P., Williams, L., Jolstead, K. A., & Wills, H. P. (2017).
Managing student behavior in an elementary school music classroom: A

study of class-wide function-related intervention teams. Update:
Applications of Research in Music Education, 35(3), 23-30.

oNaylor, A. S., Kamps, D., & Wills, H. (2018). The Effects of the CW-FIT
Group Contmgency on Class-wide and Individual Behavior in an Urban
First Grade Classroom. Education and Treatment of Children, 41(1), 1-
30.

oCaldarella, P., Larsen, R. A., Williams, L., Wills, H., Kamps, D., &
Wehby, J. H. (2017). Effects of CW-FIT on Teachers’ Ratings of
Elementary School Students at Risk for Emotional and Behavioral

Disorders. Journal of Positive Behavior
Interventions, 1098300717723353.

oWeeden, M., Wills, H. P., Kottwitz, E., & Kamps, D. (2016). The effects
of a class-wide behavior intervention for students with emotional and
behavioral disorders. Behavioral Disorders, 42(1), 285-293.

oCaldarella, P., Williams, L., Hansen, B. D., & Wills, H. (2015).
Managing student behavior with class-wide function-related

intervention teams: An observational study in early elementary
classrooms. FEarly Childhood Education Journal, 43(5), 357-365.
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