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Guiding Questions

e What is an ‘ah-ha’ that you have from this
information?

e In what capacities does this material connect
with our work?

e What opportunities exist for parallels
between trauma and our MO SW-PBS
framework? What areas could be
strengthened? What areas need to remain
discrete from one another?
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Objectives

Differentiate between a traditional and a trauma-
informed approach to education.

Identify the SW-PBS effective teaching and learning
practices that align to a trauma-informed framework.
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Common View

Trauma-Informed View

Views negative behavior solely as student choice. Utilizes punitive
consequences to motivate students (shame, blame, guilt, rejection,
isolation or deprivation).

Views students as wanting to do well but possibly 1) lacking the necessary
skills to get their needs met or 2) having developed misunderstood patterns
of behavior in response to challenges. Considers students may have a
negative world view that influences their interactions.

Characterizes student challenges in negative language (acting out,
uncontrollable, manipulative, naughty, defiant). Communicates an
expectation of failure,

Characterizes student challenges in constructive language (in need of
emotional regulation, calming strategies or skills).

Refers to the student with a label (e.g., “Tier 3" or “"EBD").

Eliminates the use of labels and uses richer language to describe the student
(e.g., Lance does well with his peers when he receives assistance on the

playground).

Utilizes an authoritarian approach.

Uses a collaborative approach.

Punishes or minimizes the importance of the student’s coping
strategies.

Recognizes that behavior is communication and searches for the function of
the behavior. Strives to support the student meeting the function of the

behavior in positive and productive ways.

Does not take the whole student into account (strict focus on
academics only, reduced capacity for genuine warmth or concern,
prioritizes task completion exclusively).

Recognizes student academics, behavior, social-emotional learning, health,
and family and community wellness as connected and works to integrate
support from a whole student perspective.

Does not teach expectations to the student and assumes the student
should already know.

Teaches and re-teaches expectations in school. Understands that teaching is
not simply telling. Differentiates instruction for both academic and behavioral
expectations.

Creates systems by which the student must demonstrate he/she is
worthy of intervention or must qualify for services (e.g., special
education).

Promotes systems that are integrated (not “siloed”) and a culture where all
students get what they need to be successful, regardless of whether they

qualify for services or not.

Prioritizes the needs of the school or staff over the needs of the
student.

Fosters a student-centered environment.

Uses professional “insider” language or jargon.

Uses language that can be understood by students and families considering
comprehension level, language skills, and native language.




Paradigm shifts...

1. Function-based thinking

2. Label behavior, not people

3. Teaching & re-teaching is crucial (teaching is not telling,
avoid assumptions)

4. MTSS (integrated, collaborative approach to student-

centered supports for all)
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Function-Based Thinking...

Function Chart

“*Human behavior is functional. ‘
|'
== ?
“*Human behavior is predictable (and G | =

N _f= 7 =
maintained by outcomes). ] == J o]

Adult ) P

“*Human behavior is learned (and -
therefore Changeable) ) Power/Control are not usually functions...

Ask yourself, “How do you know that the
function is power/control?”
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What’s wrong with you?

What happened to you?




Math: Teach, Practice, Reinforce, Repeat
Reading: Teach, Practice, Reinforce, Repeat

Writing: Teach, Practice, Reinforce, Repeat

Behavior: Runish-—Runish-Punich—Repeat

Teach, Practice, Reinforce, Repeat
www.patrickmulick.com

L{i University of Missouri



for all students

s learn ng outcor

on ana f::l(}l‘,tﬂfﬁ)‘.: of curricula
speclal equcation

limate and safe learning

Prevents unnece

~ial education
evaluations through

} SOIving

Supports students mental and behavioral health

Facilitates effective disc
practice

S and

Pr«

and

C ’ [ 3 ' cinmn
>Cre \q Data-Driven Decisions

' University of Missouri

Varying Levels of

Progress Monitoring -
- iREet s Ll at /it Support (Tiers]




Tiered Support

Intensive, Individualized Intervention
» Remediate foundational skills

* Increased dosage and intensity of instruction
 Increased progress monitoring frequency

Targeted Small Group Intervention
» Assessment identifies needs

* Increased dosage and intensity of instruction
 Increased progress monitoring frequency

Core Instruction for All Students
» Clearly articulated scientific research base
* Involve explicit instructional strategies

* Provide consistent organizational and instructional
routines

Tier 3 — Intensive @

* |Individualized
 Assessment-based
* |Intense, Durable Procedures

Tier 2 — Targeted m

« Some Students, At Risk
« High Efficiency
« Rapid Response

Tier 1 Universal

« All Students
« All Settings
* Preventive, Proactive

RTI Action Network www.rtinetwork.org
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http://www.rtinetwork.org/
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it's all fun and games
until someone figure
out the FUNCTION of
your BEHAVIOR!

Rules

e Consistent & Predictable

e EXxplain does not Excuse som@pcards_
(function-based problem- . . z
. Je 1INiNng the FuU
solving)

o Maybe they're doing the best
they can...and maybe it's not [——
good enough \ ek ollow th bl |
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Effective Positive Classroom
Environments

“We can’t make kids learn. We can’t make kids
behave. All we can do is create environments that
Increase the likelihood that students will learn. We
create environments that increase the likelihood that

students behave.”

(T. J. Lewis, personal communication, 2015)
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Effective Classroom Practices

Classroom Expectations

Classroom Procedures & Routines
Encouraging Expected Behavior
Discouraging Inappropriate Behavior
Active Supervision

Opportunities to Respond

Activity Sequencing & Choice

Task Difficulty

e Oy 1 AL

‘ DOs anp DON'Ts oF A ’I
l TRAUMA-INFORMED
COMPASSIONATE CLASSROOM
. CREATE A SAFE SPACE
ﬂ . Cons de olo ly physical safety but
the childre motional safety as well.
D le—— l
ESTABLISH PREDICTABILITY ‘ \
Write out a schedule and prepare
children fo r transitions. Ilheosc eate
a sense of secunty safety. —
BUILD A SENSE OF TRUST
Follow thr ogh ith your promises and Ir
situations where changes are unav odaoe
H octasp arent with you caaatos

OFFER CHOICES
Empower students and offer
‘power with® rather than

‘power over” strategies.

STAY REGULATED

D At Help your students (and yourself!) stay in the

CATA "Resiliency Zo ne' loo omote optimum leaming. Ha e
\! (':’///) regulation tools ready to help stu Te ts bumped out
- X of the zone i toehehoeaosalag Nervous,

panicky) or hypoarou umb, depressed, fatigued).

There’s really only one DON'T v '
Let’s not punish kids for behaviors
that are trauma symptoms. E C H O
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Components of
Trauma-Informed Care

Creating a
Safe
Environment

Supporting
and Teaching
Emotional
Regulation

Substance Abuse for Mental Health Services Administration, 2014
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Supporting All Students with
Classwide Social Skills Instruction

SEL programs can be taught in
general education classrooms to
all students at tier 1, whether or
not they are identified as at risk.
This allows many disorders that
frequently go unnoticed and
untreated, such as internalizing
disorders, to be addressed.

(Kramer, Caldarella, Young, Fischer, & Warren, 2014)
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Tiered Support - Practices
|ES * WWC deninghouse  =new

S Behavior Find What Works based on the evidence
: I?xamples “ Behavior https://ies.ed.qgov/ncee/wwc/F\WW
R\*\pul’ul =2 ~. § Classwide

y Positive Behavior
o Interventions

Positive Behavioral
Interventions & Supports

https://www.pbis.org
&) P8I

http://pbismissouri.org
&tﬁx Educating Hearts.

https://casel.org

How to Teach SR% Inspiring Minds.

Procedures | W5

that Your Students
Will Actually Follow

Core Instruction for All Students

P AR A Clearly articulated scientific research base

3 ”.:o\v P 2 2 RS W . ag o . .
\s~%m’?\~t} s = S « Involve explicit instructional strategies

\ XS A == | * Provide consistent organizational and instructional

routines

Examples are for illustrative purposes only. No endorsement or recommendation for a particular
strategy or program is implied by the presenter. Source for examples: What Works Clearinghouse,
Simonsen et al, 2008.

RTI Action Network www.rtinetwork.org
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http://www.rtinetwork.org/
https://www.pbis.org/
https://ies.ed.gov/ncee/wwc/FWW
http://pbismissouri.org/
https://casel.org/

Classwide Social Skills Instruction

Z \/=
Af&&\ Educating Hearts.
Inspiring Minds.

2524

Program Guides

S
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https://casel.org/guide/

Components of
Trauma-Informed Care

Creating a
Safe
Environment

Supporting
and Teaching
Emotional
Regulation

Substance Abuse for Mental Health Services Administration, 2014
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Supporting All Students with
Classwide Social Skills Instruction

Mental health is FOR ALL TMatrix | A | s oo | e[S | .

- Ground social-emotional 0 O™
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O rgamzed with others. Walk to ~ applause. your seat. \'
. . . . Q right. Invite friends to
(teaching matrix that is used for precorrection; = N join me
e.g., places to eat at lunch ... “"does everyone = / GC
I ‘\ Use my breathing ush in
have a plan for where. they are going to eat /R»/ < Qec it e e [ i | e
lunch based upon their needs”) Responsibi of b [P et | Testchers| T
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A
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What Zone Are You In¢

Frustrated
Worried
Silly/Wiggly
Excited
Loss of Some
Control

vy University of Missouri



I \ .8 NAigo

- .
- - Coping Skills
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. Gives your heart & mind a Can't do &t for 100 long
¥ s : break Doesn’t resclve any
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= . - - - i o v . o & Great for short term relet b vsohe It haed 56
0 Al J ires & Great 1o get through a orius concentrate
A\ hyper
1 ﬁ‘ﬁ S Helps slow or stop Sometimes It's better to
dissociation’ (feeling numb stay a bit dis
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fast I will use my seif-talk strategies
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Become your own best friend Sometimes can feel
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Ooasi 65+ Suik OF Shas superficial (but it's not)
& t You deserve it!
6
calm
engine
Can help to shift long-term, The more emotional you
f ve thunking habits feel the harder this is to
do. In particular
1o be more logical can feelings of shame can
slow engine hetp reduce extreme emotion make this very hard
8
Help som ol nile at Pros Cons
Access trange e how many a > o
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10

www.indigodaya.com
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https://drive.google.com/open?id=1HonGMY_d6xcpz4AbFsri273hnna6QBWM
https://drive.google.com/open?id=1rQt4SEbsOQheEiVtCKb2BUnrkr4OncKU

MINDFULNESS IS A NEUROLOGICAL INTERVENTION

Grounding Strategies
Mental Grounding
Counting, categories, easy recall
Physical Grounding

Take a deep breath, run cool water over your
hands, tapping, squeeze lemons

Self-soothing Grounding
Positive self-talk, positive memory

3 University of Missouri



MOVEMENT

- Brain Breaks (yes, at the secondary level)
- APL Brain Breaks Guide More Resources
- Take A Break Toolbox

- Small movement can make a huge difference
- Tapping foot, throwing away some trash, moving seats
- Tell a joke, Community Meeting, Play a song

- Assign a task, encourage interaction with a younger peer
- Check yourself before you wreck yourself: What does your body look like?

Low & Slow
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https://drive.google.com/file/d/0B5JSPkiOlzV6SFJWMnVOX3l0S3c/view?usp=sharing
https://goo.gl/mdgpG9
https://drive.google.com/open?id=1_w4vxd2WKtUlh1jgGCJDHYO639CRGYAw

Components of
Trauma-Informed Care

Creating a
Safe
Environment

Supporting
and Teaching
Emotional
Regulation

Substance Abuse for Mental Health Services Administration, 2014
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Your Role

“I have come to a frightening conclusion. I am the decisive element in the

classroom. Itis my personal approach that created the climate. Itis my

daily mood that makes the weather.

As a teacher, I possess tremendous power to make a child’s life miserable
or joyous. I can be a tool of torture or an instrument of inspiration. I can

humiliate or humor, hurt or heal.

In all situations it is my response that decides whether a crisis will be
escalated or de-escalated and a child humanized or dehumanized.”

~ Dr. Haim Ginott
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YOUR Self-Care
X

A

YOU GOTTA
NOURISH
TO FLOURISH

-

Self-care is not selfish.
You cannot serve from
an empty vessel,

Sometimes self-care is exercising

and eating right. Sometimes it’s
¥

) g spending time with loved
_‘t . ones and taking a nap. And

< sometimes it's watching
‘ an entire season on TV

4 in one weekend while you

;‘é lounge around in your

pajamas. Whatever

o e s SOOThES your soul.
e = *
A N

e Grounding yourself
o Grounding Strategies:
https://goo.gl/NWQgJu
o Finding Time:
https://go00.gl/WsMehw

e Self-Care beyond right now
(What is your plan to replenish
the well?)

o Worksheet Link:

https://g00.gl/sSpgcD
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https://goo.gl/NWQgJu
https://goo.gl/WsMehw
https://goo.gl/sSpgcD

MINDFULNESS IS A NEUROLOGICAL INTERVENTION

Grounding Strategies
Mental Grounding
Counting, categories, easy recall
Physical Grounding

Take a deep breath, run cool water over your
hands, tapping, squeeze lemons

Self-soothing Grounding
Positive self-talk, positive memory
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Comparing Burnout, Vicarious Trauma
and Secondary Trauma

Cumulative, usually over long
period of time

Predictable
Work dissatisfaction
Evident in work environment

Related to work environment
conditions

Can lead to health problems

Feel under pressure

Lack of motivation
and/or energy

No evidence of triggers

Remedy is time away from
work (vacation, stress leave) to
recharge or positive change in
work environment (this might
mean a new job)

Cumulative with symptoms that
are unique to each service provider

Less predictable
Life dissatisfaction
Permeates work and home

Related to empathic relationship
with multiple client’s/patient’s
trauma experiences

Can lead to health problems
Feel out of control

Symptoms of post-traumatic
stress disorder

May have triggers that are unique
to practitioner

Remedy is treatment of self, similar
to trauma treatment

Immediate and mirrors
client/patient trauma

Less predictable
Life dissatisfaction
Permeates work and home

Related to empathic relationship
with one client's/patient’s trauma
experience

Can lead to health problems
Feel out of control

Symptoms of post-traumatic stress
disorder similar to client/patient

Often have triggers that are similar to
the client’'s/patient’s triggers

Remedy is treatment of self, similar
to trauma treatment

.
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YOUR Self-Care - Boundaries
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https://www.youtube.com/watch?v=xATF5uYVRkM

m set station news arts & life music programs

EDUCATION

How Learning Science Is Catching Up To
Mr. Rogers

“You've made this
day a special day,

by just your being

you. There's no

person 1n the whole

world like you.

And I like you just

the way you are.”
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