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Introduction

Yearly billions of students experience
traumatic events (neglect, abuse, etc.)

Trauma impacts the development of children
and their social, emotional, behavioral,
academic and physical abilities

During traumatic experiences the brain
operates in a state of fear

This state leads to adaptive changes in
emotions, behavior and cognitive challenges
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Introduction
Each year in the United States there are millions of children who experience traumatic events, such as abuse or neglect.  These traumatic experiences impact the developing child and increase his or her risk for emotional, behavioral, academic, social, and physical problems.  For millions of abused and neglected children, the nature of their experiences adversely influences the development of their brains.  During these traumatic experiences, these children’s brains are in a state of fear-related activation.  This activation to the brain leads to adaptive changes in emotional, behavioral, and cognitive functioning to promote survival, but these changes often create challenges.  The purpose of this literature review is to outline how these traumatic experiences affect brain development, impact students in the school environment, and identify interventions that can be used in the school setting to help these children be successful.  



Introduction (Continued)

The purpose of the session

Describe how traumatic
experiences affect brain
development

Impact students in school

ldentify interventions for
student success



The Brain

The hand model of the brain

Daniel J. Siegel, Mindsight (Melbourne: Scribe, 2010), p.15
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Place your thumb in the
middle of your palm as
in this figure.

Now fold your fingers
over your thumb as the
cortex is folded over the
limbic areas of the brain.




The Brain (Continued)

Three parts of the brain
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The Brain
	Prior to discussing how trauma impacts brain development, it is very important to be knowledgeable of the three main parts of the brain and how they function.  The three parts of the brain are the neocortex, limbic system, and reptilian brain.  Each part has its own responsibility although they work together (Forbes, 2012, p. 24).   
	The largest, most rational area of the brain is called the neocortex.  The neocortex is involved in logic, reasoning, self-awareness, conscious thought, insight, executive control, and delayed gratification.  A functioning neocortex is necessary for individuals to use decision-making skills and make plans for the future (Forbes, 2012, p.24).
	The next part of the brain is the limbic system and it includes the amygdala, hypothalamus, and hippocampus.  The limbic system works to regulate mood, memory, and attention.  The limbic system is the main emotional center of the brain: in addition, it is the pleasure-seeking part of the brain.  The limbic system keeps track of our memories that produce agreeable and disagreeable experiences.  The limbic system manages self-preservation, fear, and protective responses related to defense such as fight or flight.  The limbic system is also where our emotions regarding attachment and relationships are stored (Forbes, 2012, p. 24).  
	The third part of the brain is the reptilian brain.  This part of the brain is the oldest part of the brain.  The reptilian brain consists of the brain stem and the cerebellum.  The reptilian brain is where our vital life functions, such as heart rate, digestion, breathing, circulation, and stress responses are controlled.  The main focus of the reptilian brain is survival (Forbes, 2012, p. 24).  In the reptilian part of the brain, there is no such thing as later, tomorrow, or next week because the future does not exist in this part of the brain (Forbes, 2012, p. 25).
	Generally, the neocortex is in control and it works to subdue the survival impulses of the limbic and reptilian brain.  For example, although someone may feel the impulse of anger in the limbic system, the person can use his or her neocortex to use decision-making skills to determine how to cope with the anger.  Consequently, the person may decide that walking away from the situation would be the best decision instead of acting on instinct and fighting while angry (Forbes, 2012, p. 25).
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Executive Skills and the Brain
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8 Key Executive Functions

Executive functions are skills everyone uses to organize and act on Information. If your child has
executive functioning issues, he may struggle with some or all of the following skills.

Skill What it means How it looks

Kidswith weak impulse control might blurt out
inappropriate things. They're also more likely to
engage in risky behavior.

Impulse control helps your

Impulse Control child think before acting.

Emotional control helps your Kidswith weak emotional control often overreact.

Emotional Control child keep his feelings in They can have trouble dealing with criticism and
check. regrouping when something goes wrong.

Flexible Thinking F\crmblcthwrnkmgallows your Kidswith "rigid thmkmg don’troll W\th the
child to adjust to the punches. They might get frustrated if asked to
unexpected. thinkabout something from a different angle.
Working memory helpsyour Kidswith weak working memory have trouble

Working Memory child keep key information in remembering directions--even if they’ve taken
mind. notes or you've repeated them several times.

self-monitoringallows your Kidswith weak self-monitoring skills may be

A Al Chl,ld to evaluatehow he’s surprised by a bad grade or negative feedback.
doing.
Planningand prioritizinghelp  Kidswith weak planningand prioritizing skills may
Planning and Prioritizing your child decide on a goal not know which parts of a project are most
anda plan to meet it. important.

Kidswho have weak task initiation skills may

Task initiation hel hild
askinftiation ielpsyour chl freeze up because they have no idea where to

Task Initiati i
GRLSILE UG take action and get started.

begin.
Organization letsyour child Kidswith weak organization skills can lose their
Organization keep track of things physically  train of thought--as well as their cell phone and
and mentally. homework.

www.NCLEXQuiz.com




The Brain (Continued)
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Hippo wearing a HAT – 
Hypothalamus – (Below the thalamus) Regulating ANS (Autonomic Nervous System – Flight/flight  vs. Rest/Digest) Triggering the release of hormones in your nervous system
Amygdala – (Aggression center) Fight, flight, freeze
Thalamus – Sensory relay station (controls senses  all except smell)
Hippocampus – Memory (Long and short term memory)


The Brain (Continued)
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Forbes, H. (2012).



The Brain (Continued)
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Any examples such as this will add to your presentation.


The Brain (Continued)

Normally the
neocortex functions
from top to bottom
motion

Neocortex is In
control (i.e.

Reptilian Brain
someone angry)
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Forbes, H. (2012)



The Brain (Continued)

THE AMYGDAILA

HIJACK

The amygdala in the limbic system is a storehouse for emotional memaries and is
responsible for survival instincts, such as “fight or flight”. When the amygdala is hijacked,
it also causes many different anxiety disorders.

Thalamus

However, in situations where therm
treme stimulus the activation of
the amygdala shuts off the prefrontal
cartex function making one’s
emotional reactions primany to one's
intellectual abilities. This experience
led the “amygdala hijack®
Amyagdala hijack: The amygdala
overrides the cortex when extermnal Amygdala
stimuli triggers encugh of
an ematkonal charge.
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The amygdala hijack
exhibits three signs:

If you or someone you care about is struggling
with an anxiety disorder, call our facility today to
Spoak 1. representative about sesking therapy. SOVEREIGN
HEALTH GROUP
SO kR 866-532-0684 | wrvrw.scwheatth.cony
e N GA P

Lakeside Connect = httpobat by
Neurcscisnce Online - hi1p:

Sources.
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https://youtu.be/Lr-T6NAV5V4
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The Effects of Trauma

WHAT IS
TRAUMA?
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Turn and talk  (Review the scenarios that was answered during “Do Now”)

http://watersedgecounselling.com/author/admin/
http://momentousinstitute.org/blog/cat/education
http://momentousinstitute.org/blog/cat/mental-health
http://momentousinstitute.org/blog/cat/trauma







What is Trauma

Forbes defines it as “Any event that is
more overwhelming than which is
ordinarily expected”

This event can have the child feel
hopeless, scared, worthless & insecure

Body/emotional dysregulation

Trauma is different for each person

The perception of the child and the
event

It is inevitable — environment plays a
role in the degree of severity

experienced by the child
Forbes, H. (2012).
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What is Trauma?
	Trauma has a severe impact on the brain which often impacts a person’s behaviors and emotions.  Forbes (2012) defines trauma as “any event that is more overwhelming than which is ordinarily expected” (p. 11).  The event can result in the child feeling out of control and experiencing several emotions, such as scared, insecure, and worthless.  Children experience traumatic events in various ways, so what one person views as stressful may be different to someone else.  Thus, trauma is defined by the child’s perception of the event and any situation or event that leaves a child feeling overwhelmed and alone should be considered trauma. Traumatic events cannot always be avoided and whether a traumatic event results in negative consequences depends greatly on whether the child has resided in an environment that provides the child with adequate attention, love, and support from others. 


What is Trauma

Separation from a parent
Disruptive home life
Medical procedures and //or
serious illness

Unmet needs

Mother with post-partum
depression

Poverty

Lack of a stimulating
environment

Racial discrimination

Sexual, physical, or verbal abuse
Divorce

MNeglect

Bullying (including from siblings)

Absence of consistent rales and
boundaries
Parent's emotional rigidity

=]

Domestic fighting or violence

Single-parent households
Two-parent working households
Multiple siblings

Poor nutrition

Foster care

Adoption

Car accidents

Deaths in the family
Parent's failure to express
affection

Depressed parent

Absent parent

Unmatiuned parent
Overwhelmed parent

Witnessing community and
televised violence

*arent’s failure to praise
and encourage

Frequent moves
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Presentation Notes
I encourage you to really emphasize that trauma is in the eye of the beholder. So many adults say to a child, "That's nothing worth getting upset about." or some such dismissive comment.


What is Trauma

Emotional
Dysregulation

Forbes, H. (2012).
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What is Trauma?
	Trauma has a severe impact on the brain which often impacts a person’s behaviors and emotions.  Forbes (2012) defines trauma as “any event that is more overwhelming than which is ordinarily expected” (p. 11).  The event can result in the child feeling out of control and experiencing several emotions, such as scared, insecure, and worthless.  Children experience traumatic events in various ways, so what one person views as stressful may be different to someone else.  Thus, trauma is defined by the child’s perception of the event and any situation or event that leaves a child feeling overwhelmed and alone should be considered trauma. Traumatic events cannot always be avoided and whether a traumatic event results in negative consequences depends greatly on whether the child has resided in an environment that provides the child with adequate attention, love, and support from others. 


How Trauma Can Impact Children at School

National Child Traumatic Stress Network
Trauma impacts relationships
Trust, connection, self regulation, safe

VS. unsafe

Problems in above areas carry over in
friendships and school

(The National Child Traumatic Stress Network, n.d.)


Presenter
Presentation Notes
How Trauma Can Impact Children at School
	Research suggests that trauma can impact children and how they interact and build relationships with others.  According to the National Child Traumatic Stress Network (no date), children who have experienced trauma through abuse or neglect often have difficulty forming healthy relationships.  It is through relationships with close attachment figures that children learn to trust others, manage their emotions, and determine whether the world is safe.  If children view the world as dangerous and determine they cannot trust others, it may result in the children being more guarded, aggressive, and distrustful of others.  Consequently, these children may have problems forming friendships and romantic relationships and have difficulty with authority figures, such as teachers or other school personnel (p. 1-2).
When faced with ordinary stressful situations, children who have experienced trauma may experience extraordinarily significant physical changes in their bodies.  Research suggests that the reason for these physical changes occurring is likely due to having an underdeveloped immune system and stress response system.  Consequently, when the child is exposed to ordinary levels of stress, these systems may automatically respond as if the child is under severe stress and result in the child breathing rapidly, heart pounding, or shutting down completely.  Although these responses would be considered normal in stressful situations, they would be considered abnormal in the context of normal stress (The National Child Traumatic Stress Network, n.d., p. 2).  
Children who have experienced trauma may experience body dysregulation.  Body dysregulation is having an abnormal intense reaction to sensory stimuli.  Hence, they may be overly sensitive to sounds, smells, touch or light.  For example, a teacher touching a student lightly on his or her shoulder may result in the student screaming in pain.  In addition, these children may injure themselves without feeling pain.  For example, students that engage in self-injurious behaviors may not feel pain despite puncturing the skin.  Not only may these children injure themselves, but they may also suffer from physical problems without being aware of them.  For example, they may complain of chronic pain in different parts of their bodies but doctors would be unable to find a cause (The National Child Traumatic Stress Network, n.d., p. 2). 
	Research suggests that children who have experienced severe trauma often internalize stress that may result in dissociation to cope.  Dissociation is defined as people being able to mentally separate themselves from the experience.  Hence, they may see themselves as detached from their bodies, feel as though they are in a dream, or that the experience is happening to someone else.  Once children learn to dissociate as a defense mechanism, they may automatically dissociate during stressful situations.  Consequently, children who dissociate in the classroom may have difficulty being fully present in daily activities which can negatively impact learning and social interactions.  In the classroom, teachers may think these children are daydreaming or not paying attention (The National Child Traumatic Stress Network, n.d., p. 3)
 	Research suggests that children who have experienced trauma may have difficulty identifying, communicating, and managing their emotions (The National Child Traumatic Stress Network, n.d., p. 2).  This idea supports the significance of brain development and how brain development impacts how emotions are experienced.  As previously discussed, if the neocortex is operating with control over the survival instincts then a person would be able to use logic when faced with stressful or challenging situations. However, children who have experienced trauma are often functioning in survival mode and their limbic system becomes more powerful in influencing behaviors than the neocortex.  If children do not utilize their rational thoughts and decision-making skills in the neocortex, they will not always make the best decisions.  In the classroom setting, these students would be identified as being easily triggered and they may respond aggressively and defensively to any perceived blame or attack.  When a child functions from survival mode, the child tends to lack impulse control and does not consider consequences (Forbes, 2012, p. 26; The National Child Traumatic Stress Network, n.d., p. 3).  



How Trauma Can Impact Children at School

Traumatized students do not experience
ordinary stress the same

Physical changes

Underdeveloped immune and stress

response system
(The National Child Traumatic Stress Network, n.d. p 2)



How Trauma Can Impact Children at School (Continued)

Window of Stress Tolerance

Stress Response System
Increased heart rate, »
blood pressure, st o iy
student shuts down ses o Ay
Body/emotional ¢
dysregulation Ancy il

Forbes, H. (2012)



How Trauma Can Impact Children at School (Continued)

Hyper-arousal Bottom-Up Control
Increase anxiety 17,
Exaggeration of > .
startle responses b\ G
Panic e
Rage
Accentuation of
personality traits

Mid-Brain
{Limbic System)

Reptilian Brain

Figure 3.3 The dysregulated brain operates with a “bottom-up control” system.

(Forbes, 2012, p. 26)



How Trauma Can Impact Children at School (Continued)

Bottom-Up Control

Hypo-arousal e
- Flatten affect > r‘{
- Disengagement V>
- Depression M
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- Hopelessness

Reptilian Brain

Figure 5.2. The dysregulated brain operates with a “bottom-up control” system.

(Forbes, 2012, p. 26)



How Trauma Can Impact Children at School (Continued)

Hypo-arousal
And

Tnable to focus or sit still Defiant
Hyper-a rousal Will not adhere to rules Withdraws from peers

Aggressive Tardy

Resistant to directives Absent

Argumentative Disassociates—shuts down

Anxious before tests Avoids tasks
Impulsive Numbs out—"1 don’t care” attitude
Risk-taking Forgetful

Forbes, 2012, p. 26)



How Schools Can Help

T I e I S R W I —
neurological pathways |

Can adapt to positive
or negative
experiences

(Craig, 2016; Forbes, 2012)

Forbes, H. (2012)
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Presentation Notes
I encourage you to time your presentation so that you leave adequate time for this section. This is what participants want the most.
How Can Schools Help 
Healthy teacher-student relationship
Regulated environment
Meeting children’s emotional needs
Reducing stress that leads to overwhelm

Research suggests that children are resilient and have a flexible neurological pathway that allows them to change and adapt through positive experiences (Craig, 2016; Forbes, 2012).  Similar to negative circumstances impeding the brain’s development, positive experiences can strengthen it.   Hence, there are various interventions school counselors, administrators, teachers, and parents can implement to assist with rewiring the pathways of the brain.  Cole et al. (2005) encourages caregivers to use the Attachment Regulation Competency (A.R.C.) model to assist with rewiring the pathways of the brain.  The A.R.C. acronym stands for building secure attachments between child and caretaker, improving self-regulation skills, and increasing competencies in multiple areas.   
Researchers suggest that building a relationship with children is one of the most effective ways for a teacher to help a child who has experienced trauma (Cole et al., 2005; Craig, 2016; Forbes, 2012).  Research has shown the importance of relationships, support, and connection in times of trauma and tragedies.  Teachers can do this in classroom communities by showing that everyone is valuable and supported (Melrose, 2012).  Whenever children believe someone appreciates them and cares for them, they will begin to feel a sense of safety and they will be more open to learning.  Some specific techniques that adults can use to build relationships with students who have experienced trauma includes expressing joy in students’ accomplishments, giving these children special jobs in the classroom, and spending time with them by having occasional lunches with them (Cole et al., 2005, p. 67).  Adults at school should take time talking to these children and it helps to speak privately, at eye level, and only when the child is physically close instead of yelling across the room.  Whenever an adult must have a discussion with a child about his or her behaviors, the adult should always listen to the child’s side of the story, but also correct any misconceptions the child may have in respectful way (Craig, 2016. p. 96).   
In order for children who have experienced trauma to be successful at school, they need to feel physically and emotionally safe at school.  Researchers believe that some of the academic and behavioral difficulties that children with traumatic pasts experience are a result of them being in a persistent state of fear.  There are several techniques that can be used to help children feel safe at school.  First, teachers should take preventative measures to eliminate teasing and bullying in the classroom resulting in a safe and positive environment.  Children who have experienced trauma need predictability at school, and it helps for teachers to have daily routines, visual schedules, and calendars.  In addition, teachers should have predictable transitions from one activity to the next.  Whenever there is going to be a change in activities or the daily schedule, it is necessary for adults to help students anticipate the change ahead of time, and school personnel should be able to support any child who needs to calm down due to the stress associated with the changes (Cole et al., 2005, p. 62; Craig, 2016, p. 92).
In order for children who have experienced trauma to learn how to handle their emotions appropriately when triggered, they need to learn self-regulation skills.  In general, internal regulation relates to the child’s ability to calm down after experiencing a stressful event.  A child whose basic needs were not met does not have the ability to regulate his or her emotions when problems arise (Forbes, 2012, p. 15).  Self-regulation requires children to understand the emotions they are feeling and comfort themselves in stressful situations with the use of calming tools.  Some children find physical movements, such as swinging, rocking, or yoga comforting, while others may prefer visual stimuli, such as reading and low lighting in the classroom (Craig, 2016, p. 38).  Teachers can also allow students to soothe themselves by listening to music and providing noise cancelling headphones to eliminate distractions.  In order for students to self-regulate, teachers should provide a safe location within the classroom where students can use their preferred calming tool (Cole et al., 2005, p. 53-54).  Lastly, when schools allow students to participate in patterned rhythmic activities, such as walking, dancing, singing, and meditative breathing, students will be able to return to a calmer cognitive state, where problem solving and higher-order thinking can occur (Craig, 2016; Perry, 2013; Wiley, 2004).   
Children who have experienced trauma can be taught how to use mindfulness to rewire their brains allowing them to use their neocortex to produce awareness, concentration, and better decision making skills.  Some mindfulness techniques include guided imagery and meditation.  During these techniques, children heighten their senses by observing what their bodies are feeling, what their ears are hearing, and what their mind is exploring.  As children become more aware of their internal state, they learn to self-regulate and become less impulsive.  Consequently, they have more learning opportunities in the classroom and more connectedness with others (Craig, 2016, p.77).   It is important for teachers to allow time for students to use mindfulness techniques throughout the day, especially during transitions, to help them become more aware of their emotional states (Craig, 2016, p. 78).
Children with traumatic histories need help developing a positive outlook about life due to them often focusing on problems and stress.  Due to having negative thinking, they may need more reassurance and more opportunities to practice positive thinking.  Adults in the school setting can help by providing children the opportunity to set realistic goals related to their behaviors and evaluate the progress towards meeting their goals.  Allowing students to make choices strengthens their sense of empowerment and can help them overcome the chronic feeling of powerlessness (Craig, 2016, p. 39).




How Schools Can Help (continued)
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Reprimand in private
Eye level
Listening thoroughly
Grace and accountability

Sense of safety and belonging

(Cole et al. 2005 p 62; Craig, 2016, p 92)

Preventive measures with
bullying
(Craig, 2016. p 96)



How Can Schools Help (Continued)

Create Emotional Space
Give acceptance without solving the issue

Ask exploratory questions to create a deeper understanding
Allow the child to be upset without insisting the child stop being upset

Accept that the child’s reality may be skewed, and do not try to convince
him/her of a different reality

Tolerate the negative and exaggerated feelings the child is expressing for the
moment to help him/her calm down

Give understanding to the child’s issue but not necessarily agree with it



How Can Schools Help

Be kind, loving, safe and patient

Listen with no agenda of teaching a life lesson — simply listen — the life lesson
will come afterwards

Validate the child’s struggle without identifying what he/she needs to do
differently That will come later when the child is calm and regulated

Engage in conversation but do not force or insist on answers
Focus on the relationship — Strive for emotional safety and stay regulated

TRUST THE PROCESS!!!

Forbes, H. (2012)



My Personal Experience

1st - 5t grade student
(Self)

3'd — 8th grade student

(Regulation)
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Jordan’s Routine

RELAXATION ROUTINE

Breathing techniques TN B =

FACE... IT. ARMS...

Body relaxation techniques

4. TENSE UP YOUR 5. TENSE UP 6. BREATHE

SHOULDERS THEN... YOUR LEGS. .. IN
AND CHEST.. RELAXATION. .

_
\/ BREATHE OUT
\ y ... THEN RELAX! o
R A

NST—

Breathing in (inhaling) with the Diaphragm
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The photos on the right are attractive, but may not add to the theme. If you deleted them, you could enlarge the Relaxation Routine


Jordan’s Routine (continued)

Mindfulness

(Tools for centering and
grounding yourself in the
present moment)

Examples:
Meditation or relaxation
recordings, grounding
objects (like a rock or
paperweight), voga mat,
breathing exercises.

Mindfulness Techniques
(Craig, 2016, p 77)

Grounding the body
Growth Mindset
Thinking — thoughts
affect feelings which
affect actions




Jordan’s Routine (continued)

* Visualization
technigues




Jordan’s Routine (continued)

> Additional calming supports
(Cole et al., 2005, p 62; Craig, 2016, p 92)




Jordan’s Routine (continued)

> Calming corner

>Sensory tools
(Craig, 2016, p 38)




Jordan’s Routine (continued)




Jordan’s Routine (continued)

Self regulation skills TfOT:Es OF
REGULATION’
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might consider expanding this slide to two slides. Important information that probably won't be readable to the handout.

https://www.thriftbooks.com/a/leah-kuypers/1838461/

Jordan’s Routine (continued)

Self regulation skills - _
9 The ZONES of Regulation®

! -}
l-t' -;'
— f
) | <)
BLUE ZONE GREEN ZONE YELLOW ZONE RED ZONE
Sad Happy Frustrated Mad/Angry
Sick Calm Worried Terrified
Tired Fealing Okay Silly/Wiggly Yelimng/Hitting
Bored Focused Excited Elated
Mowving Slowhy Ready o Learn Loss of Some Contnol Ot of Control
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https://www.thriftbooks.com/a/leah-kuypers/1838461/

Jordan’s Routine (continued)

>Setting realistic goals

' Blue Zone
Tools: rest Stop

Take a break.

Think happy thoughts
Talk about your fealings.
Ask Tor a hug.

Drawa picture

Green Zone
TGGES. o Time

Complete your work.
Listen 1o the teachear
Remember your daily goal.
Think happy thoughts.
Help othars.

Take abreak.

Talk to the teacher.
Squeeze my stress ball.
Go for a walk,

Take three deep breaths.

Red Fone
Tools: sip

Take a break.

Squeera my stress ball.
Take three deep breaths.
Count to ten,

Talk about my problem.

www . MotrifzFineDesigns.com
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| waaint 1o

oy

s | will
to meaet my goal.

g0 | will
lo maet my goal.

| want fo
by

50 | will
te maat my goal.




Jordan’s Routine (continued)
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Trauma-—
Impacts brain development

Negatively impacts relationships
Detrimental to academic welfare
Weakens self regulation skillset

Schools, families, and communities can work
together to counteract the adverse effects of trauma


Presenter
Presentation Notes
Conclusion
	Trauma impacts brain development in children and can result in children having difficulty forming relationships, difficulty using problem solving skills, and lacking self-regulation skills.  The lack of these skills often results in these children experiencing challenges in the school setting that makes it difficult for them to learn and remain in the classroom.  School teachers, counselors, and other school faculty can work together to form relationships with these children, create a safe environment, and teach self-regulation skills.  Once these children learn to regulate themselves enough they can start to allow their neocortex to be in charge when faced with stressful situations.  Although teaching children who have experienced trauma will take time and the results will not be visible overnight, research suggests the skills they learn will build upon each other and with time, the adverse effects of trauma can be reversed.  
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¥ Motivation and Praise
Understanding the

links between curiosity,
confidence, praise,
motivation and leaming

o Robert Plutchik's Wheel of Emotions

Resilience

good Uﬂlm"'ﬂ Managing life’s ups
Making Decisions ~ and downs and
Helping children learning to keep
problem-solve and a balance
learn how to make

good decisions
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MOVE~ Move in SpaceTask Cards

retricval or delivery

A heany Toy, a few books, a file to the
secretamy, an ervelope to the cuastodicn
an old phere beok in o bowx, amy objocr
that the child con corrmy and feel they
\are making o specia and imporhonT

A ream of paper T the copy
meching, o ream of paser o a

o LMLE Fromn

Classroom books o T
Collecting brary book to retur £
weral rocms.

brary

chassrocm hooch

dock o fhe office

Take schosl mail from the offics to
the leading deck or from the leading

P

= recyeiing From camreeme ]

chairs de not gat moved f

o can be put up carly. These con be |
used for o mid-day hoavy work tosk. |

=+ thing

1
[}
w

1 Ry

-
Ehairs up

Balloon wolloy
kecpirg the

your school has o treadmill or
o ewercise sguipment got help
L

ohy

and marage

f it iis now o you

balloon up
the cir os long
s possible, is
grear fu

shildren w
L | | besketba

Child nat yot strang eneugh to
=7 A cousle crumaled

piccas of popar can substit

garder

Carry and warer plants in T

garden, a chessroom
or flowsr box for

grear heary wark

Using the enlarged koyboard
[or orher be
posted on the wall, ha
child usc a boan bog to throw
ourt betters to Find abc’s

spell words, count to 20, or
[ answor math problcmes.

crs & rumber]

he

e

A coupls lops around a
desigrated rowute in
hool. Children are

metiveted o show

resporaibility and de

) | his one independertty.

hoowy work: Task. Lo

the child wear o here
miash: as they wallk the
desigrated route to
make it more fun

+hrawing or dribs
groat aorobic act

Ty for some.

Tuns can halp get

firom poars

ping the cu=todian or a favorite Teacher
d Fool vahxblc ard build estesm and pe

:an can

F the
rccognition

| Print Fneh &

Print Path © 2016
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( WORK~ Move in PlaceTask Cards )

One count = one second. Sradually increasze count over time.

Hold + pose for oz lorg as is Balance challenged children should kesp thsir toss
comfortable, you can talk about on the ground <o they can held the pose, they com
where the cagle is fiying, in order alzo lear cgairst a stoody cbject. Howe them ook
to ercourage o good strotch, do at an oye-lowel ploce on the wal to improve foous Twist trurk rother Tha
cre pose on both sides, then move|  |and balence. Do pose on both sides neck. Hold this twist for a
crto o secord pose. — ;:' comfortable amount of

v 5 4__._‘—'-"""_#’ +imec on bot
Thi: o power posc. The X h—._, ther do o sscond yoga pose
child's thigh is on a low chair -

1 This is a challenging ore.
groar subtic and strong solf-

Fot their botrom. Work on

mairtaining wisual focus on cn

eye-lovel place on the wall. regularion tesk that con be wsed i
o pose on both sides o the classrocm

3 r -
This done im combiration with ‘ The Press Horg poster and hand
tall sitting on the Floor with W ‘ prints con be used.  Hove _:'-"

W ||| making believe with the c
- back the river’ hold up the wal
| protect the fortrass from ovi

iz a good counrer —

w .
Count sooonds holding The
po=e and repetitions rather — This is a wery chollenging poss. Do

that trying o mowve onto puch
ps. —

. this with the child to set reasonable

" rar expociations

Cortract - robor is
to change it by contrelling the cxtromes. Both Lemon Squesze’ and Tense ard Relax’ are exomple of this

sffective strategy for some children to loarm solf awarsness of their muscle stafe and loarm

Make this a longer - decper tosk Tractos shiz a orager - decper task by
by deing 10 repetitions at hands doirg B repetitions at harads, then Repetitions can b
ther foes. hands, foes and so on. clbows, arms, feot, lnoes and focs

”_lﬂ*ﬂ

-
ER 3]

counted pushing
Forword and
feet moved o th
and pulling back undor

their scat.

wgireg might bz all o
child can manage i they

have just dors a hard

workous \\

Sirging can bring joy and
cen

Ecrablich o specific
routing bosed on OT, PT,
or PE toacher
recommandations.

ort to onc who s —
g owT.

n be added o

Sirgi
athen Move in Place tashks

o help make them longer. ——
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| Quadriceps Stretch \ Hero Pose ] | Chair Push Up
L — N = sl g =)
= ~ N T N ™
| Plank Pose VAS 5 |
= = Wall 5
Gon

Ly = |"'

i
] - =-- b
e o

Hold for count of _
\do it times.

Work in Place

_'f__)' ,\_‘ -

Hold for count of __
do it times.

wall Push
I"‘-—,_-

b
Hold for count of _

A \do it times.
s
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( BREATHE~ Using BreathTask Cards )

- o = -
- Blowsing with lips or through o
straw can ko domec on the Fhy
— usirg whotowsr matcrcls yow
c mwerencss of beeath by il “\ might haovee on hard. ¥ou g
having the child place their hands i’ e bll o
s thie tumery whon sithing oe ty Breerth et o moee ot paper
lrying on the Floor. Encourags 3 FH. s Frees
rhom To foous on counting _g.
Breaths and noticing how this can - X T e ————
calen FHwsir body ard mind iy gl - -
FI and decp broaths in.
Bhie Fuatt
Ankron Breath 2 miTow Blow bndbaics .f'lf Model ard ercourages shos and
i - < _

: corsrolled biowing.
Proterd cach Finger is a candle, ard blow o0 il W[ e e

_ o e cngaging the child in the soup

SME candle at @ Time. ' prctend by asking “What is the
S soup of the day? “Chicksn

noodle, or Bocsted rod popper®™

bsfore cownrring broeaths

Comstirg may bo possitlc |

Loorrirdg To wear heodohonss cam be wital for kids B mimurfes conc imoa tent con be Some childrern are Fot
wiho ore. sournd sonsiivwe or wihom rood doop prossorc calming for come. Youare working cocthed by the fecling
o their heads They are mot abile, stortwith a B with o child who likcs hiding under of a weighted blanket
o+ by a ploasert activity tobles they may be ceeking a cmall .
£ the routine and gradually | | space for themeclhwes. They might alss

s weorTL e the child has boss thes lights turwed low.
accommodated to ths fecling of heodphores, they If ywou do not havs o tent, a largs
are more likely o be able o e them To oeoid cardbsard boor or a o] oo

serscry owveriood in class, or knch, or ot asses subistihirhe

= ,lr r — TTT——
% | & 2 N
—r
- 4
.
i ) - fm=
Ligten 18 mas YR s = Zpses -
1 - . .
P2 A& T is a docp pressure tochmigue. TF you haee Prohondirg you Wisighted blorkests con be
chuldrer wio froguority scck scnscry npat, o oo lowirag om a hugehy helpful for somes
to orash ro things, sssk desp pressure, alweys faworite pet can | |children, I youw hawe children
wart hugs. or haws o hard tHime shaying in their ows| [bBe catharsic who sk p pressures, always
oy Space you Moy wanT To Ty This pressens Ty medclirg e hugs. or howe a hard sime
rolling with @ therapy bal. Be sure 1o opphy “réce kithy. Lam| |staying i

moderare pressure, but the let the child ack for ez For o, T IR Ty BWOnT TS Ty e
meors o less pressure. O waay 1o orgage childron | |well cars for blarkosts, Foaey bap blank:
= hamws. e chilkd males. prchoend choicos and Hhee wau, whot do shesulder wrops or weighted

ot sproads on the child s dhoice- SEE POSTER o resmd wosts [Primt Fath & =20
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Meountain Breathing | =
Breathe in counti up, | .
_J.\l_:qaw out =liding d:?.,.-._PJ;.} L Infinity Breath |

o
- - —

'\

- —~

Blow feathers with ¢4
| Balloon Breath | a straww. | Blow bubbles.

_ D, - )
<) L=

.

B, J
- ” o \ g 1]
- -?-'x-' o' -»’}\.
- - Slowhy blow out the
Tense: Breathe in candles on youwr cake Smell your soup

Relox: Breathe ourt
. y y \ Blow vour soup
p ey o R S [ Frint Path & Z0Ls ] -

Be With Your Breath Print Path © 2016
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SQUARE
BREATHING

1 2 3 4

bBreathe in or 4 saconds

1
nald Tar 3 2  heobd for
4 2 . 4
g e caad 1 A sEConeds
" =

EBreafle oul for 4 secands

4 3 2 1
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