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GUIDING QUESTIONS

1. How would you define classroom management?

2. How would you define function-based support?

3. What data would you use to evaluate your classroom management?

4. What information would you use to prioritize supports to 
intensify?

5. What criteria would you use to assess implementation fidelity and 
outcomes?

CLASSROOM CONTINUUM

All specialized interventions are more effective and more 
durable with universal, school-wide behavioral expectations 
as a foundation.

intensive, individualized
5% of student population

targeted, small group
15% of student population

primary prevention provided to all students, 
effective for approximately 80% 
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CLASSROOM MANAGEMENT

CLASSROOM MANAGEMENT
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CLASSROOM MANAGEMENT

STUDENT CENTERED

Math

Reading

Behavior

Writing

Essential Question:
Is the student successful at this level of 
support?

The difference is the intensity and 
frequency of supports. 
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INTENSITY + FREQUENCY

General education classroom
Several students not meeting behavior 
expectations

Teacher focused on intensity and 
frequency use of effective classroom 
practices

Positive student outcomes
Decrease instances of unexpected behavior

EVIDENCE-BASED PRACTICES 
Maximize Structure
1. Classroom Expectations
2. Classroom Procedures and Routines
3. Active Supervision

Continuum of Strategies to Acknowledge & Reinforce Expected Behavior
4. Encouraging Expected Behavior

Continuum of Strategies to Respond to Unexpected Behavior
5. Discouraging Unexpected Behavior

Actively Engage Students in Observable Ways
6. Opportunities to Respond
7. Activity Sequencing & Offering Choice
8. Academic Success & Task Difficulty

GREAT8

Simonsen, B., Fairbanks, S., Briesch, A., Myers, D., Sugai, G. (2008). Evidence-based practices in classroom management: Considerations for 
research to practice. Education And Treatment of Children, 31(3), 351-380.
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Data-based Decision 
Making Process to 

Support Classroom 
Practices and Systems

Simonsen & Freeman, 2019

SUCCESS SCREEN

BA C=+
Student 

Characteristics
skills, abilities, 
family/culture, 

functional desires, 
academic history, 

school history

Teacher/School Control

What could I do to maximize the 
probability of the student demonstrating 

expected behavior?

Desired State
measureable skills 

that predict 
favorable student 

outcomes 
(academic and 

social behaviors)

Scott, Hirn, & Cooper, 2017
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SUCCESS SCREEN

BA C=+
Student 

Characteristics
skills, abilities, 
family/culture, 

functional desires, 
academic history, 

school history

Teacher/School Control

curriculum (modeling, explicit, etc.), 
engagement, expectations, environment 

(routines, consistency, physical 
arrangement, etc.), time, feedback

Desired State
measureable skills 

that predict 
favorable student 

outcomes 
(academic and 

social behaviors)

Scott, Hirn, & Cooper, 2017

STRATEGY OR SCAM?

We can’t make kids learn and we 
can’t make kids behave. We can 
create environments that increase 
the likelihood students will learn 
and behave.  -Dr. Tim Lewis
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CLASSROOM CONTINUUM

24

4-5

30

1-2
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PHASES OF LEARNING

Acquisition

Fluency

Maintenance

Generalization

Simonsen & Myers, 2014

CLASSROOM CONTINUUM

24

4-5

30

1-2
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ALLISON

During: When: Student will: Outcome:

Function:

FUNCTION OF BEHAVIOR

Myers, 2017
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FUNCTION OF BEHAVIOR

Myers, 2017

ALLISON

During:

Work time

When:

Teacher circulates near 

Student will: 

Drop pencil, get tissues, 
go to the trashcan

Outcome:

Function:
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DECISION
MAKING

Morgan & Davenport, 2018

ALLISON

During:

Work time

When:

Teacher circulates near 

Student will: 

Drop pencil, get tissues, 
go to the trashcan

Outcome:
Teacher moves on

Function:
Avoid attention



2/22/19

16

Purple: Gain Attention

Blue: Avoid Attention

Green: Avoid Task

ALLISON
?

?

During:

Work time

When:

Teacher circulates near 

Student will: 

Drop pencil, get tissues, 
go to the trashcan

Outcome:
Teacher moves on

Function:
Avoid attention
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KEVIN

During: When: Student will: Outcome:

Function:

KEVIN

During:
Class instruction and 
work time

When:
The teacher is working 
at the board

Student will:
Make loud noises, tap 
others, make faces, 
dance

Outcome:
Students laugh

Function:
Gain attention
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KEVIN

?

During:
Class instruction and 
work time

When:
The teacher is working 
at the board

Student will:
Make loud noises, tap 
others, make faces, 
dance

Outcome:
Students laugh

Function:
Gain attention

RAYANNE

During: When: Student will: Outcome:

Function:
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RAYANNE

During:
Class work time

When:
The teacher gives a 
direction

Student will:
Refuse, shout rude and 
disrespectful comments, 
sigh dramatically

Outcome:
Other students laugh

Function:
Gain attention

RAYANNE

During:
Class instruction and 
work time

When:
The teacher is working 
at the board

Student will:
Make loud noises, tap 
others, make faces, 
dance

Outcome:
Students laugh

Function:
Gain attention
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EDDIE

During: When: Student will: Outcome:

Function:

EDDIE

During:
Class instructional 
times

When:
Prompted for work

Student will: 
Shout disrespectful and rude 
comments to teacher and 
others

Outcome:
Students avoid Eddie, teacher avoids 
prompting Eddie for work

Function:
Avoid task
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EDDIE

During:
Class instructional 
times

When:
Prompted for work

Student will: 
Shout disrespectful and rude 
comments to teacher and 
others

Outcome:
Students avoid Eddie, teacher avoids 
prompting Eddie for work

Function:
Avoid task

ASHLEY

During: When: Student will: Outcome:

Function:
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ASHLEY

During:
Class

When:
Asked/Prompted to 
work on a task

Student will: 
Stare ahead silently, 
put her head on her 
desk, ignore teacher.

Outcome:
Teacher sends her out of room.

Function:
Avoid task

ASHLEY

?

During:
Class

When:
Asked/Prompted to 
work on a task

Student will: 
Stare ahead silently, 
put her head on her 
desk, ignore teacher.

Outcome:
Teacher sends her out of room.

Function:
Avoid task
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Adapted FACTS
Functional 
Assessment 
Checklist for 
Teachers and 
Staff

ADAPTED FACTS

Adapted from March et al., 2000

MO SW-PBS, 2019

PROBLEM BEHAVIOR PATHWAY

Setting Event
Unexpected 

Behavior
Maintaining 

ConsequenceAntecedent

Targeted Routine: 
________________
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PROBLEM BEHAVIOR PATHWAY

Setting Event Antecedent Approximate 
Behavior

Maintaining 
Consequence

Unexpected  
Behavior

Maintaining 
Consequence

Desired 
Behavior

Natural 
Consequence

Targeted Routine: 
________________

PROBLEM BEHAVIOR PATHWAY

Unknown Antecedent Ask for break 
or assistance

Relief from 
task or 

engagement

Refuse to 
work

Removal from 
task and 

classroom

Begin and 
complete work 
independently

Complete task 
and move on

During independent 
work time…
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Unknown Antecedent
3. Ask for 
break or 

assistance

Relief from 
task or 

engagement

2. Refuse to 
work

Removal from 
task and 

classroom

5. Begin and 
complete work 
independently

Complete task 
and move on

Morgan & Davenport, 2018

During independent 
work time…

1. Skip Class
Absent from 

School

4. Attempt work 
independently

PROGRESS 
MONITORING

EXAMPLE GRAPH: ASHLEY
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SHANE

During: When: Student will: Outcome:

Function:

CLASSROOM CONTINUUM

24

4-5

30

1-2
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INTENSITY + FREQUENCY

General education classroom
Several students not meeting behavior 
expectations

Teacher focused on intensity and 
frequency use of effective classroom 
practices

Positive student outcomes
Decrease instances of unexpected behavior

CLASSROOM MANAGEMENT
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A GROUP OF UNICORNS

GREAT8

GRAPHIC ORGANIZER
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GUIDING QUESTIONS

1. How would you define classroom management?

2. How would you define function-based support?

3. What data would you use to evaluate your classroom management?

4. What information would you use to prioritize supports to 
intensify?

5. What criteria would you use to assess implementation fidelity and 
outcomes?

CONNECT WITH US

DR. KELSEY MORRIS

MorrisKels@missouri.edu

Co-Director, MU Center  for School-wide PBIS

Assistant Teaching Professor

DEANNA MAYNARD, NBCT

MaynardDK@missouri.edu

Virtual Production Coordinator,

Missouri School-wide PBS 

@MORRISKELS

@DEANNATV
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CONNECT WITH US

bit.ly/mizzoupbis

@ PBIS

www.pbismissouri.org

MO SW-PBS SUMMER INSTITUTE
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www.pbisforum.org
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Building a Success Screen 
 

 

 
 

 

Maximize Structure Respond to Behavior
Actively Engage 

Students in 
Observable Ways

1. Classroom Expectations 4. Encourage 

    Expected Behavior

6. Opportunities 

    to Respond

2. Classroom Procedures 

    & Routines

5. Discourage 

    Unexpected Behavior

7. Task Difficulty &

    Academic Success

3. Active Supervision 8. Activity Sequencing &

    Offering Choice

Great8

A B C
p

+ =
Student Characteristics Teacher/School Control Desired State

skills, abilities, 
family/culture, 

functional desires, 
academic history, 

school history

What could I do to 
maximize the 

probability of me 
legitimately being 
able to say to that 
kid “Good for you! 
You did that right!”

measurable skills 
that predict 

favorable student 
outcomes 

(academic and 
social behaviors)

Scott, Hirn, & Cooper, 2017



Meets or Exceeds Expectations

Proficient with Support

Improvement Needed

Unsatisfactory

Performance

List your students who (a) meet or exceed expectations 
and (b) are proficient with support. The number should be 
greater than or equal to 80% of the classroom population.

List your students whose behavior needs improvement. 
The number should be less than or equal to 15% of your 
classroom population.

List your students whose behavior performance is 
unsatisfactory. The number should be less than or equal to 
5% of your classroom population.

Classroom Capacity

Total # of 
Students (N)	 _______ students

5% of Total

N x 0.05

_______ students

15% of Total

N x 0.15

80% of Total

N x 0.80

_______ students

_______ students



Function-based actions:  Purple = Gain Attention   Blue = Avoid Attention   Green = Avoid Task 

 

                  Using the  to Increase Student Success 

Maximize Structure Respond to Behavior Actively Engage Students 
in Observable Ways 

1. Classroom Expectations 
 

Å Clarify expected behavior 
and provide specific 
precorrects 

Å Teach student how to: 
o Ask for attention 
o Self-Monitor 
o Ask for a break 

Å Consider student 
participation in social 
skills instructional group  

Å Teach academic skills 
 

 

4. Encourage  
    Expected Behavior 
 

Å Increase reinforcement of 
expected behavior 

o High rates of verbal 
and non-verbal 
feedback 

o Increase positive 
communication 
between home and 
school 

Å Provide increased 
opportunities for interaction 
with adults and/or peers 

Å Provide opportunity to earn 
time for self-selected 
activities 

Å Reward student for 
attempting tasks, staying 
focused on tasks 

____________________________ 
5. Discourage  
    Unexpected Behavior 
 

Å Provide consistent and 
calm response 

Å Limit verbal interaction 
for problem behavior 

Å Teacher ignore problem 
Å Prompt peers to ignore 

problem behavior 
Å Non-verbal signal 
Å Offer brief assistance 
Å Offer alternative methods 

or materials for task 
Å Schedule standard times 

to make up work 
 
 

 

6. Opportunities  
    to Respond 
 

Å Increase OTR 
o Partner/Group 
o Verbal and Non-verbal 

options 
o Pre-conference with 

student(s) to build a 
variety of engaging 
response strategies 

Å Use technology 
o Interactive Games 
o Discussion Boards 

2. Classroom Procedures  
    & Routines 
 

Å  Teach Procedures 
Å  Teach how to ask for help 
Å  Individualize procedure 

for use of resources (e.g. 
assistive technology, 
100’s chart, multiplication 
table, graphic organizers) 

Å  Check to see if student   
has needed materials and 
if not, provide them before 
they are needed 

 
 

7. Task Difficulty & 
    Academic Success 
 

Å Design assignments to meet 
student skill level 

Å Pre-teach content 
Å Modify amount or type of 

activity 
Å Provide extra help/check for 

understanding 
______________________________ 
8. Activity Sequencing & 
    Offering Choice 
 

Å Provide opportunity to help 
other students 

Å Provide option to work 
independently 

Å Provide task list and allow 
student to choose order of 
completion 

Å Provide opportunity to engage 
in a preferred activity first  

Å Allow student to choose 
location, materials, etc 
 

3. Active Supervision 
 

Å Increase Active 
Supervision  

o Schedule more 
frequent 
interactions 

o Proximity Control 
o Provide task 

check-in (eg, 3 
more minutes…) 

 

🦄 
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