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Session Outcomes

Participants will...

● Identify characteristics of situations where a simple 
Functional Behavior Assessment (FBA) / Behavior 
Intervention Plan (BIP) or a complex FBA/BIP are 
warranted

● Review the process and tools for conducting a 
simple FBA and developing the BIP
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Simple v. Complex
FBA/BIP 

HOW DO YOU KNOW WHICH WAY TO GO? 



“
FBA, or Functional Behavior Assessment,  is 
a process for gathering information about 
student behavior in order to develop a BIP, 

or Behavior Intervention Plan.



“
The process for simple FBA and 
complex FBA is the same - but 
complex FBA/BIP may require 

specialized expertise and resources.
MO SW-PBS teaches simple 

FBA/BIP as part of a schoolwide 
tiered behavior support system.



Common Elements of FBA

▷ Define the problem behavior
▷ Review existing data
▷ Interview relevant stakeholders 

(teachers, family, student)
▷ Develop a summary statement or 

hypothesis with possible function
▷ Conduct observations to confirm



Common Elements of FBA

▷ Define the problem behavior
▷ Review existing data
▷ Interview relevant stakeholders 

(teachers, family, student)
▷ Develop a summary statement or 

hypothesis with possible function
▷ Conduct observations to confirm



Problem Behavior
Operationally defined - observable and measurable



Could any person recognize the 
behavior from your description?



 or Is this behavior observable?

Julia is unmotivated to complete her work.

Derek completes assigned writing tasks.

Erin is often off-task during science and 
math class.

Joel gets out of his seat and walks around 
the room during science and math class.



Simple or Complex?

High frequency behaviors 
that are NOT dangerous

▷ Talking out
▷ Running in 

classroom/hallway
▷ Not following directions
▷ Incomplete work
▷ Name calling
▷ Arguing

Dangerous behaviors

▷ Frequent fighting
▷ Throwing objects
▷ Significant property 

destruction
▷ Running from the school
▷ Self-injury
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Review Existing Data
What information do you already collect that can be 
compiled to begin forming a picture of the student?



Helpful Data to Review

Regularly Collected Data

▷ Office Discipline Referrals
▷ Classroom Discipline Data
▷ ISS/OSS
▷ Attendance/Tardy
▷ Grades
▷ Assessment Performance 

(like MAP scores, CBM 
scores, STAR, DIBELS, and 
other universally 
administered assessments)

Other Helpful Information

▷ Nurse Visits
▷ Counselor Visits
▷ Current or previous 

classroom supports for 
student behavior or 
academic performance

▷ Current or previous 
participation in behavior or 
academic interventions



Does the student already have an IEP?



Using the Data 

What do you see in the existing student data that 
can help begin forming a picture of the student?

4D HO1
Existing School Data 
Inventory
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Interviews
Student, Family, Teachers



Having a Conversation

Students

Go to the source!

Having a 
conversation can 
help you put the 
information you 
already have in 
perspective.

Listen for clues.

Family
Get on the same page 
with family members.

Understand how school 
and home may look 
similar or different.

Understand the goals 
families have for the 
student, and what 
supports and strengths 
they can bring to the 
table.

Teachers
Clarify information 
about what, where, 
when, with whom, how 
often, etc. about the 
unexpected behavior.

Get information about 
how the student’s day 
goes - what types of 
activities are successful, 
what types of activities 
are associated with the 
unexpected behavior?



What to Ask

Keep a short, focused conversation that will 
help you determine function.

4D HO2 Student 
Interview

4D HO3 Family 
Interview

4D HO4 
Teacher/Staff 
Interview



How Interviews 
Inform Planning

Information from the 
interviews may not 
directly speak to the 
unexpected behavior 
happening in the 
classroom, but can give 
insight we can use to 
help inform function, 
and make a Behavior 
Intervention Plan.
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Develop a Summary 
Statement

Hypothesizing the Function of Behavior



Compiling the Information

++

During __________________________, when _______________________ , 
the student will _______________________________________________ , 
because ______________________________.  Therefore the function 
of the behavior is to ___________________________________________ . 
This is more likely to happen when ___________________________ . 



Function of Behavior



Using the Adapted FACTS

Organizing the 
information to find 
the function makes 
the task much simpler.

The teacher/staff 
interview can provide 
the information to 
complete the context 
analysis and answer 
important questions.
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Confirm the Summary 
Statement

ABC Observation



“During math and reading, when asked to work with 
a group or independently, the student will interrupt 

others, make comments unrelated to the work, 
mimic classmates, and grab items off others’ desks, 
because the other students will tell her to stop and 
become engaged in a disagreement. Therefore the 

function of the behavior is to get peer attention.

This is more likely to happen at the beginning of the 
week or after short breaks.  



Confirming the Summary 
Statement

If the team feels 
pretty confident in 
their hypothesis, an 
ABC Observation will 
be used to confirm.  

Remember, we’re only 
interested in the 
identified behavior(s).

4D HO5 A B C 
Observation 
Recording Form
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What about students with IEPs?
How does the process look different?



Informal or Formal?

Informal 

Review existing data ONLY                                    
(No parental consent 
required)

Follow FBA process

Develop a BIP    
(Becomes part of IEP)

Formal

If needing  to gather ANY 
additional information 
(observations, checklists, 
assessments, etc),  you 
have entered the Re-eval 
Process and must have 
parental consent to move 
forward



Coming Soon!



Developing the BIP
How can we make changes to the environment, in 

addition to teaching the student, in order to support 
successful behavior?



Use the Matrix and the ECPs! 

What should the student do instead of the current 
unexpected behavior?

▷ Identify the expected behavior from the matrix
▷ Plan for support and teaching the expected behavior
▷ Ensure the replacement behavior meets the same function 

as the problem behavior - student is trying to get his or her 
needs met

▷ Provide reinforcement for success!
▷ Avoid reinforcing the unexpected behavior

Communication is the key!



Visit http://pbismissouri.org 

http://pbismissouri.org


Thanks!
Any questions?

maynarddk@missouri.edu

rectordl@missouri.edu

smhckd@mail.missouri.edu 

mailto:maynarddk@missouri.edu
mailto:rectordl@missouri.edu
mailto:smhckd@mail.missouri.edu

