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Session Outcomes

Participants will...

e Identify characteristics of situations where a simple
Functional Behavior Assessment (FBA) / Behavior
Intervention Plan (BIP) or a complex FBA/BIP are
warranted

e Review the process and tools for conducting a
simple FBA and developing the BIP
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Simple v. Complex
FBA/BIP

HOW DO YOU KNOW WHICH WAY TO GO?
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FBA, or Functional Behavior Assessment, is
a process for gathering information about
student behavior in order to develop a BIP,
or Behavior Intervention Plan.
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The process for simple FBA and
complex FBA is the same - but
complex FBA/BIP may require

specialized expertise and resources.

MO SW-PBS teaches simple
FBA/BIP as part of a schoolwide
tiered behavior support system.




Common Elements of FBA

> Define the problem behavior

> Review existing data

> |nterview relevant stakeholders
(teachers, family, student)

> Develop a summary statement or
hypothesis with possible function

> Conduct observations to confirm
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Problem Behavior

Operationally defined - observable and measurable



General Category Observable Description

Defiant o Tells adults, “No!”
o Yells, “Iwont doit!”
o Uses profanity

Disruptive o Talks loudly while another person is speaking
« Beats loudly on the desk
Physically Aggressive « Throws supplies off desk

 Pushes peers
« Hits peers

Noncompliant « Remains seated after being directed to move to
another location

o Leaves materials in desk when directed to get out
supplies to start work.
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Julia is unmotivated to complete her work.

Derek completes assigned writing tasks.

Erinis often off-task during science and
math class.

Joel gets out of his seat and walks around
the room during science and math class.
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Simple or Complex?

High frequensschehaviors Dangerous behaviors
that 3#€ NOT dangerious > Fredlent fighting
> #Talking out > rowing objects

Significant property
destruction

> Running from the school
Self-injury

¥ Runningin
classroom/hallway

Not following directions
Incomplete work

Name calling

Arguing
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Review Existing Data

What information do you already collect that can be
compiled to begin forming a picture of the student?




Helpful Data to Review

Regularly Collected Data Other Helpful Information

> Office Discipline Referrals > Nurse Visits

> Classroom Discipline Data > Counselor Visits

> 1SS/OSS > Current or previous

>  Attendance/Tardy classroom supports for

> Grades student behavior or

> Assessment Performance academic performance
(like MAP scores, CBM > Current or previous
scores, STAR, DIBELS, and participation in behavior or
other universally academic interventions

administered assessments)



Does the student already have an |[EP?




Using the Data

What do you see in the existing student data that
can help begin forming a picture of the student?
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Interviews

Student, Family, Teachers




Students

Go to the source!
Having a
conversation can
help you put the
information you

already havein
perspective.

Listen for clues.

aving a Conversation

Family

Get on the same page
with family members.

Understand how school
and home may look
similar or different.

Understand the goals
families have for the
student, and what
supports and strengths
they can bring to the
table.

Teachers

Clarify information
about what, where,
when, with whom, how
often, etc. about the
unexpected behavior.

Get information about
how the student’s day
goes - what types of
activities are successful,
what types of activities
are associated with the
unexpected behavior?



What to Ask

Keep a short, focused conversation that wi
help you determine function.

4D HO2 Student
Interview

4D HO3 Family
Interview

4D HO4
Teacher/Staff
Interview

Functional Bel
Student I

Student:
leterviewers |

interview Questions
1. Descride a typicad diy fof yo

2 Whan do you Bke to do after
kool when you et home each
-

3 Ingeneral what do yoo Bee to do
i your free time?

Functional Behavior Assessment
Family Interview Form

Student: Date
leterviewer:
Fatruly Masssher: Functional Behavior Assessment
Stafl Interview Form
Intorview Questions Student: Due,
1. Descride a typocad day lor your Jf Stalf Irzerviewed:

2 Whan does your child So after
w200l whten he or she pets hoeng
cach day?

3 Does he or 3¢ spoesd tene with
frieeds or poople his o 2o cwn

4. Do yvs spetd timne with fiends
of people your own ige?

5. What is your favorite dass in
scheal?

What do yoz Ree ddout that
Crs?

& Do you have people in your disses
who you like 10 work with?

7. Wit ire sotne things you have
troutie with?

4. What does he or She say about
what's Mappenieg is sconl?

S What are sorne of your
s challerges?

S Wit are soene things your <)
does very wel?

7. What are your poals for your il

at2aoee and sodd?
R What are some things you do very
wel?
Netes:
9. What are your poals for yoursel
at 2aore and soo?
Notes:
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INTERVIEW QUESTIONS
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2 Liwthe Craes and watjects that defne the stede? by sctedule. nchade trmes Setween casoey,
larch, before xchood 30d st for complex schocule Seaturrer [y, odd)/even ay] f appropriste
X Voo each tirse lnted, bdioabe the activity in which the stadens i typically engaged (e wnud! grosp
lastruction, béependert writing acthvty, tration, oic.).
Voo each tirse lnted, bdicate the licditood of the prodlem debantor cocurring (1 = low, 6 = Sigh)
Voo each tirse liatec, what ix 3¢ raoat common resporar to the probiers behaviar?
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E 3ceze things the wtacert
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N
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xtudert choawe whea ergaged o
“free crze™

X Wi a3cits Zoes the eudert iee to
P S WY

»

VI peers Goex the macent Lo 63
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Information from the
interviews may not
directly speak to the
unexpected behavior
happening in the
classroom, but can give
insight we can use to
help inform function,
and make a Behavior
Intervention Plan.
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g
Develop a Summary

Statement

Hypothesizing the Function of Behavior




Compiling the Information

During ~when ,

I

because . Therefore the function

of the behavior is to
This is more likely to happen when




Function of Behavior

[ Problem Behavior J
(Obtain/Get Something] [ Escape/Avoid Something ]

{Stimulation/Sensory] [ Social ] { Tangible/Activity J

' !
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Using the Adapted FAC

Organizing the

information to find
the function makes
the task much simpler.

The teacher/staff
interview can provide

the information to

SECTION 4: CONTEXT ANALYSIS OF SOCIAL/BEHAVIORAL PERFORMANCE

* Completed by each of the student’s classroom teachers

Problem Be

Context

List the Activities/Context in order of Priority for Behavior Support: Sele
6: (Only combine routines when there is significant (a) similarity of activities (con

problem behavior(s).)

Problem B

h

Problem Behavior:

is most likely to occur durir|

is least likely to occur durin|

__e. get specific sensory input
__f. removed from adult(s)

__g removed from peer(s)

__h. specific activity removed
__i. specific sensory input removed

complete the context
analysis and answer
important questions.

1) Schedule: 2) Activity: 3) Likelihood of 4) What is the response to the
(Time & Subject) Problem: problem behavior?
1. Large Group (Write the # of the response that most often
Activity Low High applies & is most likely maintaining the
2. Small Group problem behavior.)
Activity
1. Adult(s) res
2. Judependent = SECTION 5: DESCRIPTION OF THE ANTECEDENT
Activity avior, or]
WoTransitsons 2. Peer(s) resp|  Rank order the top two p s of problem beh in the context identified in Part A. Then ask follow-up
5. Unstructured soilent) questions to get a detailed understanding of each predictor.
Activity 3. Student obta
: :““"“’ "‘:‘ Antecedents (Rank order top 2 predictors) Follow Up Questions - Be as Specific as possible
. Peer(s it
= A‘C‘I:::v‘;:'l z] __a Large Group Activity 1fa, b, ¢, d or e- Describe setting/activity/context in detail
7. Student sent ___b. Small Group Activity
1 2 3 4 5 6 —c lndepfr-xdcm Activity
T 2 3 4 5 6 ___d. Transition B
T2 3 56 __e. Unstructured Activity 1, g h, or i - Describe task/demand in detail
123 45 6 —£ TT’:;'I"" .
123 456 S —
T2 5 4 56 SECTION 6: DESCRIPTION OF THE CONSEQUENCE
7 54 56 Rank order the consequences that appear most likely to maintain the problem behavior in the context lvolce t6ne, voltime
TR identified in Part A. Ask follow-up questions for consequences ranked #1 & 2.
123456 e (Rank order top 2 consequences) | Follow-Up Questions - Be as Specific as possible
1 23 45 6 ___a.adult(s) respond (look at or talk to student) Ifa or b - Which adults or peers respond?
1 23456 __b. peer(s) respond (look at, laugh or talk to
T2 3 4 5 ¢ student)
__c. get specific activity How did the adults or peers respond?
__d.get specific object

If ¢, d or ¢ - What specific item, activity or sensory input did
the child get?
Iffor g - From which adults or peers was the child removed?

1fh or I - Describe specific task/activity/sensory input
removed.
(Specifically describe the type of work within subject arcas)

Can the student independently perform the task? Y N

ANTECEDENT (s)/Triggers PROBLEM BEHAVIOR(s) CONSEQUENCE(s)/ Function
When this happens . .. Student will ... .. Because this happens.. . .
SETTING EVENT Therefore the function is to

obtain/avoid




Common Elements of FBA

> Define the problem behavior

> Review existing data

> |nterview relevant stakeholders
(teachers, family, student)

> Develop a summary statement or
hypothesis with possible function

> Conduct observations to confirm




Conﬂrm the Summary
Statement

ABC Observation
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During math and reading, when asked to work with
a group or independently, the student will interrupt
others, make comments unrelated to the work,
mimic classmates, and grab items off others’ desks,
because the other students will tell her to stop and
become engaged in a disagreement. Therefore the
function of the behavior is to get peer attention.

This is more likely to happen at the beginning of the
week or after short breaks.




Confirming the Summary

Statement

If the team feels
pretty confident in
their hypothesis, an

ABC Observation will
be used to confirm.

Remember, we're only
interested in the
identified behavior(s).

List Initial Summary Statement

4DHO5ABC
Observation
Recording Form

ANTECEDENT BEHAVIOR OU'T‘COME/CONSEQUENCE
During: When: The student will: Because:
Therefore the function is to
obtain/avoid
Activity Observed:
Time Antecedent Behavior Outcome/Consequence

C Large group O Directed to work on tasks O adult(s) respond (look at

activity requiring specific or talk to student)
O Small group academic skills O peer(s) respond (look at,

activity O Directed to laugh or talk to student)
C Independent complete O  get specific activity fobject

activity nonacademic tasks O getspecific sensory input
O Transition O Given correction [0 adult attention removed
O Unstructured O Working/playing w Peers O peerattention removed

activity O Alone (no interaction) O specific activity fobject

O Engaged in self-selected removed
Specify: task O specific sensory input
[ Directed to stop removed
self-selected
task Notes:
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Informal or Formal?

Informal Formal

Review existing data ONLY If needing to gather ANY
(No parental consent additional information
required) (observations, checklists,

assessments, etc), you

Follow FBA process
P have entered the Re-eval

Develop a BIP Process and must have
(Becomes part of |IEP) parental consent to move
forward
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Developmg the BIP

How can we make changes to the environment, in
addition to teaching the student, in order to support
successful behavior?




Use the Matrix and the ECPs!

What should the student do instead of the current
unexpected behavior?

> |dentify the expected behavior from the matrix

> Plan for support and teaching the expected behavior

> Ensure the replacement behavior meets the same function
as the problem behavior - student is trying to get his or her
needs met

> Provide reinforcement for success!

> Avoid reinforcing the unexpected behavior

Communication is the key!



http://pbismissouri.org

BBMU sw PBS Home About Tierl Tier2 Tier3 Topics SI Profile Q
-

Missouri School-Wide Positive Behavior Support

Tier 3 Workbook & Resources

+ K

Listed below is a comprehensive list of MO SW-PBS Tier 3 Resources. Download a full copy of the MO SW-PBS Tier 3 Team Workbook.

TIER 3 WORKBOOK

Tier 3 Overview
Tier 3 Readiness

Tier 3 Core and Action Teams
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Thanks!

Any questions?
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