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Expecta4ons	  

Be	  Respec(ul	  
•  Be	  an	  ac4ve	  listener	  
•  Use	  notes	  for	  side	  bar	  conversa4ons	  
	  

Be	  Responsible	  
•  Silence	  cell	  phones—reply	  appropriately	  
	  

Be	  a	  Problem	  Solver	  
•  Ask	  ques4ons	  as	  needed	  to	  clarify	  concepts	  or	  direc4ons 	  

	   	   	   	   	   	   	   	   	   	   	   	   	   	   	  	  



Learner	  Outcomes	  

•  Iden4fy	  challenges	  to	  implementa4on	  of	  high	  
quality	  Behavior	  Interven4on	  Plan	  
– Replacement	  behaviors	  not	  included	  or	  
ambiguous	  

– Func4onal	  equivalence	  of	  replacement	  behavior	  
missing	  

– Limited	  descrip4ons	  of	  Implementa4on	  and	  
Follow-‐up	  



	   	  	   	  Ac4vity:	  Examine	  your	  BIP	  to	  Check	   	  
	   	  	   	  Technical	  Adequacy	  of	  Core	  Components	  

–  Developed	  rela4vely	  soon	  aNer	  FBA	  (e.g.	  within	  30	  days)	  
–  FBA	  hypothesis	  is	  included	  or	  referenced	  on	  BIP	  
–  Minimum	  of	  one	  Antecedent	  Strategy:	  

•  Included	  and	  Linked	  to	  FBA	  Summary	  Statement	  
•  Described	  in	  enough	  detail	  to	  pass	  “stranger	  test”	  

–  Minimum	  of	  one	  Teaching	  Strategy:	  
•  Included	  and	  Linked	  to	  FBA	  hypothesis	  (func@onal	  equivalence	  or	  incompa@ble	  behavior)	  
•  Described	  in	  enough	  detail	  to	  pass	  “stranger	  test”	  

–  Minimum	  of	  one	  Reinforcement	  Strategy:	  
•  Included	  and	  Linked	  to	  FBA	  Summary	  Statement	  (func4onal	  equivalence	  provided)	  
•  Described	  in	  enough	  detail	  to	  pass	  “stranger	  test”	  

–  Strategy	  included	  to	  stop	  reinforcing	  problem	  behavior	  (change	  maintaining	  
responses)	  

–  Need	  for	  crisis	  plan	  considered	  and	  described	  in	  detail	  (if	  applicable)	  and	  linked	  to	  
hypothesis	  

–  Implementa4on	  and	  Evalua4on	  plan	  described	  in	  detail	  
–  Fidelity	  plan	  described	  in	  detail	  

(Iovannone	  &	  Chris4ansen,	  2011)	  	  



SeZng	  Events	  
Difficulty	  with	  	  

academic	  task	  the	  	  
previous	  day	  

Triggering	  
Antecedents	  

	  

“Get	  out	  your	  	  
book.”	  

 

Maintaining	  
Consequence	  

	  

Sent	  to	  the	  	  
office.	  

 
 

Desired	  Replacement	  
Behavior	  

Iden4fy	  emo4on	  
&	  ac4on	  to	  take	  

	  	  

Maintaining	  
Consequence	  
Successful	  

engagement	  in	  
work	  &	  play	  

	  
Problem Behavior 

Draw on paper 
Yell 

Throw book 
Throw chair 

Acceptable	  	  
Replacement:	  

Use	  “Op4ons”	  Card	  

Sample	  BIP	  

Func4on	  
	  
Escape	  
the	  task.	  

Teach	  
	  

1)  Teach Child to use 
the “options” card. 

2)  Teach Child how 
to use the 
resource folder. 

3)  Teach Child  how 
to identify emotion 
and action to take 
to self-regulate 
and appropriately 
engage in 
scheduled 
activities. 

Prevent	  
1)  Child and a staff member will 

create a schedule of work 
activities for each day to allow 
him to preview work he will be 
assigned for the day. 

2)  Break the work into parts. 
3)  Create a folder with resources 

to help Child complete tasks. 
4)  Use research-based strategies 

to provide additional academic 
instruction. 

 	  	  

Reinforce	  
	  

1) Child	  will	  earn	  breaks	  	  
for	  using	  the	  “Op4ons”	  
card.	  

2) ANer	  Child	  completes	  	  	  	  
2	  or	  3	  problems,	  check	  
his	  work	  and	  privately	  
provide	  posi4ve	  
feedback	  for	  his	  
a]empts	  to	  correctly	  
complete	  the	  work.	  

3) Child	  	  will	  be	  able	  to	  
earn	  points	  for	  
iden4fying	  emo4on	  &	  
taking	  ac4on	  to	  self	  
regulate.	  

	  

Maintaining	  
Consequence
5-‐Min	  Break	  	  
from	  task	  

5	  



Iden4fy	  Replacement	  Behavior	  

What	  do	  you	  want	  the	  student	  to	  do	  instead	  of	  
engaging	  in	  the	  problem	  behavior?	  
•  Func4onally	  Equivalent	  Replacement	  Behavior	  

•  Short-‐term	  replacement	  behavior	  that	  meets	  the	  same	  
func4on	  as	  the	  problem	  behavior	  

•  Desired	  Replacement	  
•  Developing	  new	  general	  skills	  that	  remove	  or	  reduce	  the	  

student’s	  use	  of	  the	  problem	  behavior.	  	  

	  



Desired	  Replacement	  Behaviors	  
	  

•  Coping	  &	  tolerance	  skills:	  to	  teach	  socially	  
acceptable	  ways	  of	  coping	  with	  situa4ons	  that	  
cannot	  be	  changed.	  

	  

•  General	  adap3ve	  skills:	  to	  expand	  social,	  
communica4ve,	  and	  academic	  competence	  in	  order	  
to	  prevent	  problem	  situa4ons	  and	  help	  student	  
pursue	  preferences	  &	  interests	  

	  

Halle,	  Bambara,	  Reichle,	  2005	  



Desired	  Replacement	  Behavior	  
Problem	  Behavior	   Func@on	   Desired	  Replacement	  

Behavior	  
	  

Quiet	  when	  addressed	  by	  
peers;	  Cries;	  
Turns	  around	  and	  walks	  
away	  

Escape	  peer	  interac4on	   Use	  appropriate	  
nonverbal	  signal	  or	  simple	  
verbal	  phrase	  to	  respond	  
to	  peers.	  

Rips	  paper;	  	  
Cusses	  and	  walks	  around	  
the	  room	  

Escape	  difficult	  tasks	   Appropriately	  seek	  
assistance	  to	  ini4ate	  or	  
complete	  work	  (	  replace	  
refusing	  to	  start	  a	  task)	  

Pushes	  or	  hits	  peers	   Gain	  peer	  interac4on	   Use	  simple	  phrase(s)	  to	  
ini4ate	  appropriate	  
interac4ons	  with	  peers	  



Teaching	  Desired	  Replacement	  
Behavior	  

•  Teaching	  requires	  task	  analysis	  of	  the	  
behavior,	  progressively	  shaping,	  modeling,	  
cueing	  and	  eventually	  fading	  to	  increase	  the	  
independent	  use	  of	  the	  problem	  behavior	  	  
– Shaping:	  reinforcing	  closer	  and	  closer	  
approxima4ons	  to	  desire	  behavior	  	  

– Modeling:	  demonstra4ng	  the	  desired	  behavior	  	  
– Cueing:	  showing	  the	  student	  under	  what	  
condi4ons	  the	  behavior	  should	  be	  performed	  	  



Replacement Behavior: Ask for Break 
from Difficult Writing Tasks 

Desired Behavior: Complete Written 
Language Task independently 

Antecedent:	  
Task	  too	  
difficult	  

	  
Asked	  to	  write	  

a	  story	  
summary	  

	  

Func@on:	  
Escape	  Difficult	  
Wri4ng	  Tasks	  

Natural	  
Consequence:	  	  

Task	  Competence;	  
Success	  with	  

Wri]en	  Language	  	  

Approximation Step #1: Ask for break 
using only 3 break tokens per  period 

 Approximation Step #3:  
 Ask for teacher help  

 Approximation Step #2: 
With permission student can write 

topic and 3 descriptive words. 

Task	  Analysis	  



Teaching	  Desired	  Replacement	  
Behavior	  

Modeling	  behavior	  	  
•  Keep	  simple	  -‐	  one	  skill	  at	  a	  4me	  	  
•  Minimize	  irrelevant	  details	  	  
•  Use	  repe44on	  	  
•  Use	  several	  different	  models	  	  

– At	  least	  two	  examples	  should	  be	  modeled	  for	  each	  
behavior	  so	  that	  the	  students	  are	  exposed	  to	  
examples	  in	  different	  situa4ons.	  	  



Teaching	  Strategies	  
•  Prac4ce	  the	  new	  behavior	  when	  the	  student	  is	  
calm,	  relaxed,	  and	  at	  4mes	  when	  problems	  do	  
not	  occur.	  

•  Provide	  mul4ple	  opportuni4es	  for	  the	  student	  
to	  role	  play	  and	  prac4ce	  using	  the	  new	  behavior	  	  

•  Teach	  the	  student	  when	  to	  use	  the	  replacement	  
behavior.	  

•  Use	  role	  play	  and	  prac4ce	  with	  feedback	  in	  the	  
natural	  environment.	  	  



Teaching	  Strategies	  

•  Teach	  the	  student	  to	  recognize	  the	  specific	  
situa4onal	  and	  internal	  cues	  (e.g.,	  a	  student	  feels	  her	  
heart	  pounding	  just	  before	  it	  is	  her	  turn	  to	  read	  
aloud)	  that	  naturally	  happen	  before	  the	  behavior	  
should	  occur.	  Minimize	  the	  use	  of	  teacher-‐related	  
cues	  because	  they	  foster	  dependency	  on	  the	  
teacher.	  

•  An4cipate	  when	  the	  student	  is	  about	  to	  make	  a	  
mistake	  (or	  about	  to	  experience	  difficulty	  when	  
ini4ally	  learning	  a	  new	  coping	  skill)	  and	  provide	  
support	  to	  ensure	  success.	  



Reinforcement	  Strategy	  

Cau2on	  
•  Use	  immediate	  reinforcers	  at	  the	  outset	  of	  the	  
program.	  	  
–  The	  most	  effec4ve	  way	  to	  shape	  or	  increase	  a	  desired	  
behavior	  is	  to	  reinforce	  it	  every	  4me	  it	  occurs	  and	  to	  
reinforce	  it	  immediately.	  But	  if	  we	  look	  at	  what	  
schools	  and	  parents	  oNen	  do,	  we	  find	  them	  saying	  
things	  like,	  "If	  you're	  good	  today	  in	  school,	  you'll	  get	  a	  
reward	  when	  you	  get	  home."	  or	  "If	  you	  earn	  [x]	  
number	  of	  points	  every	  day	  this	  week,	  you'll	  get	  [this	  
great	  reward]	  on	  Friday."	  At	  the	  beginning,	  you	  need	  
to	  provide	  the	  reinforcers	  immediately	  or	  quickly	  aNer	  
the	  behavior	  occurs.	  	  



Reinforcement	  Strategy	  

Cau2on	  
•  What	  the	  child	  will	  work	  for	  one	  day	  might	  not	  
interest	  them	  the	  next	  
– Conference	  occasionally	  with	  the	  student	  to	  see	  
what	  he	  or	  she	  finds	  mo4va4ng.	  	  

– Create	  a	  reward	  “menu”	  that	  has	  a	  number	  of	  
choices	  and	  review	  it	  every	  two	  or	  three	  weeks	  to	  
make	  sure	  it	  is	  s4ll	  mo4va4ng	  to	  the	  student.	  	  



Implementa4on	  Plan	  
1.  Iden4fy	  and	  communicate	  with	  the	  person	  who	  

will	  train	  school	  personnel	  how	  to	  implement	  
each	  part	  of	  the	  BIP	  

2.  Iden4fy	  each	  ac4on	  that	  must	  be	  completed	  to	  
implement	  the	  BIP.	  

3.  Iden4fy	  resources	  needed	  	  to	  complete	  each	  
ac4on.	  

4.  Iden4fy	  the	  person	  responsible	  for	  comple4ng	  
each	  ac4on.	  

5.  Establish	  a	  4meline	  to	  complete	  each	  ac4on.	  
	  



Implementa4on	  Plan	  
•  Provide	  descrip4on	  on	  how	  supports	  will	  look	  in	  
classroom	  seZng	  

•  Describe	  each	  support	  selected	  in	  detail	  by	  task-‐
analyzing	  steps,	  providing	  scripts	  and	  describing	  
adult	  behaviors	  

•  Schedule	  4me	  to	  train	  the	  team/teacher	  the	  
strategies	  prior	  to	  implementa4on	  

•  Plan	  for	  training	  students	  and	  other	  relevant	  
individuals	  

•  Provide	  ongoing	  support	  once	  plan	  is	  
implemented	  

v  Behavior	  Interven4on	  Map	  
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