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District-Level Systems for MTSS:

Designing Connections Between 

Academic and Behavior Supports



Session 2 Outcomes:

 Establishing teams

 Establishing data-decision rules for student 

identification and response to intervention

 Developing timelines



My Background

 State-Level: Individual Student Focus

 Turned into MTSS

 District-Level: Parallel design and implementation

 Integrated planning beginning about 4 years ago



Our Journey

 SMSD is the third largest district in Kansas providing an education 

to approximately 25,000 students

 46 schools – 33 elementary level

 First ring suburb

 Formally started our efforts with RtI in 2005



Core Beliefs:
Every student learns and 

continually achieves to high and 

challenging standards. 

Education includes both social 

and academic competencies.

The teacher is the most 

important influence on student 

achievement. 

Everyone has an individual, 

collaborative, and collective 

responsibility for each student. 

Everyone in the educational 

community continually reflects 

and learns in an empowering 

culture.

Change is inevitable and 

necessary; our response is 

intentional.

Mission Statement:

The educational 

community will 

relentlessly 

empower each 

student to succeed 

through an 

intentional multi-

tiered system of 

support

SMSD Strategic Plan for Student Success



Our Path

 Elementary Buildings 

 Addressed infrastructure and implementation for academic system.

 Added infrastructure for behavior system and implemented Tier I.

 District focused remaining training from an integrated standpoint.





“Freedom is the greatest when the ground rules are clear.  Chalk 

out the playing field and say, ‘Within those lines, make any 

decisions you need’.”

Dick Brown,

Transition Management Advisor 





NASDSE Blueprint at the District Level

 Consensus
 Communication process where foundational “whys” are 

taught, discussed, and embraced

 Infrastructure
 Identification of key practices being implemented and 

practice gaps addressed

 Implementation
 Structures and supports are put in place with sustainability as 

the key



Essential Elements

 Prevention/Early Intervention

 Evidence-Based Curriculum, Materials, and Strategies

 Data-Based Decision Making

 Problem-Solving Process

 Team-Based Approach



Integrated Functions Across 

Continuum of Support

Team approach

Problem-Solving 

Process

Evidence-based 

practices
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www.scalingup.org



Implementation Research

Fixen et al., 2005



We’ve Been Waiting………



16

Structure of the SWET-R

Data Source Number of Items

Product Review 18 Products

Administrator Interview 8 Questions

Teacher Interviews 5 Questions

Classroom Observations 35-45 minutes,

6 scoring components



District-Level Support for 

Establishing Teams



Students

Building Staff

Building Leadership 

Team

LEA District Cabinet 

and Implementation 

Team

All staff

All students

Multiple schools w/in local 

district

• District Leadership Team

• Principal Leadership Team

• Teacher Leadership Cadres

• District MTSS Facilitator

• Building Leadership Teams

SMSD Structure of Support

Who is 
supported?

How is support 
provided?

• Building Integrated Committees



Balas & Boren, 2000; Fixsen, Blase, Timbers, & Wolf, 2001

Implementation of Effective Practices with 

and without an Implementation Support Team

Implementation 
Team

No 
Implementation 

Team

Percent of 
Implementation

80% 14%

Time 3 Years 17 years



Types of Teams to Support RtI 

Implementation

1. A District-Level MTSS Team to Make 
Things Happen for the District

2. A Building Leadership Team to Make 
Things Happen for the School

3. A Grade-level Team with Support to 
Make Things Happen for Groups of 
Students

4. A Problem-Solving Team to Make 
Things Happen for Individual 
Students



What a District-Level Team Does 

Build Commitment—

Some Things You Just Don’t “VOTE” On!

Give Permission and Guide the 

Abandonment Process

Allocate Resources

Coordinate Staff Development

Ensure the Work Gets Done

Evaluate Outcomes



District Leaders: Content Knowledge

Understanding of:

 Effective professional development delivery models

 Staff and budget requirements to integrate general and 
special education services

 Barriers that will occur and that must be addressed 
during implementation

 Use of, and support for, technology necessary to 
ensure efficient and effective implementation

 Stages of change and variables necessary for the 
smooth transition to the use of PSM and MTSS

Goodman, S. & Gibbons, K. (2011). RtI Innovations



Supports
Schools will have:

 Functional, representative DLT

 District Implementation Plan

 Professional Development (school, itinerant staff)

 Technical Assistance/Coaching

 Instructional Resources -Tier I, II, III

 Policies and Procedures

 Data Systems that allow evaluation of:
 Effectiveness of Tiers of Instruction

 Progress of PS/RtI Implementation

 Routine meetings for evaluation of data/planning

Goodman, S. & Gibbons, K. (2011). RtI Innovations



Additional Roles

Provide a vision for outcome-based service delivery

Reinforce effective practices

Expect accountability

Goodman, S. & Gibbons, K. (2011). RtI Innovations



Student Educational 
Services

Special 

Education
Curriculum

and Instruction
Title

Resources

Staff

Development

Assessment and Data

Career and Tech 
Ed

ELL

Principals

Early Childhood

Summer 
Programs

FEW

SOME

ALL



Building Leadership Teams





Assessing School Leadership Team





District Guidance



Academic Team

• Membership:

• Cross representation of 
faculty

• Purpose:

• Lead planning, 
implementation, and 
evaluation of goals in SIP  
related to academics

PBIS/

Social Learning Team

• Membership:

• Cross representation of 
faculty

• Purpose:

• Lead planning, 
implementation, and 
evaluation of goals in SIP  
related to social learning

Other

• Membership:

• Purpose:

Building Improvement Team
Membership:

• Leads from all working teams led by principal.

Purpose:

• Ensure communication and coordination across working teams in the context of the School Improvement Plan.

• Review building data as a whole – work off of summaries from working teams



District Tools/Guidance
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Our Profile
Measure On-track Needs Support Needs Intense 

Support

DIBELS

Measure On-track Needs Support Needs Intense 

Support

DIBELS

Measure On-track Needs Support Needs Intense 

Support

DIBELS

Measure On-track Needs Support Needs Intense 

Support

DIBELS

Measure On-track Needs Support Needs Intense 

Support

DIBELS

Measure On-track Needs Support Needs Intense 

Support

DIBELS

Kindergarten Goal: First Grade Goal:

Second Grade Goal: Third Grade Goal:

Fourth Grade Goal: Fifth Grade Goal:



Tied to School Improvement Goal: 

Maintenance of Students On-Track
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Tied to School Improvement Goal: 

Progress for Students Needing Support
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What We’ve Learned……

 Build in the basic agenda items per month as you know the 

standing issues that need to be addressed.

 Consider making the agenda accessible to all so people can 

access and add agenda items.

 Ensure a debrief and planning after each benchmark 

assessment with the Academic Team and the Building Team so 

those on the PBIS team are present and can make 

connections.



What We’ve Learned……

 Use your action plan at each meeting

 Update what you’ve done, status of work in progress, and 

identify new issues that have come up

 Don’t feel like you have to change the world….. Tackle 

important issues and make progress toward improvement in 

a systematic manner



Professional Learning Communities

3. Professional 

Learning 

Communities



Grade Level Team Agendas



Tools Help Facilitate the Process



Grade Level Team Action Plans







Individual-Student Teams

3. Grade-Level 

Teams3. Individual 

Student 

Teams



Norms/Purpose

Profile

Customizing 
Intervention

Differentiating
Core



Norms/Purpose



Profile



Customizing
Intervention



Differentiating
Core



District Tools



District Tools



Critical Areas for Evaluation and Eligibility
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Needs for Differentation in Core
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IEP
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Intentional Planning for
Differentation in Core to Promote 

Meaningful Involvement

Customization 
of Interventions to

Meet IEP goals



Data-Based Decision Making



Creating

an

Interdependent

Education

System



Who Needs Support?

In What Areas?

How are We Doing?
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3x per year

Universal Screening

Frequent

Progress Monitoring 

Reviews



Reading Screening 

and Progress Monitoring

Tier Scope Assessment Assessment 

Level

Administered 

by

Frequency

Tier I

Universal 

Screening

All 

Students

DIBELS: K-6

MAP: 3-6

Grade Level

Assessment 

software 

determines 

level

Classroom 

teacher / 

building team

MAP Proctor

Fall, Winter, 

Spring

Fall

Tier 2

Strategic 

Progress 

Monitoring

Some

Students

DIBELS Grade Level

Classroom 

Teacher / 

Interventionist
Every other 

week

Tier 3

Intensive 

Progress 

Monitoring

Few

Students

DIBELS

Grade Level

Off grade level 

when 

appropriate

Classroom 

Teacher / 

Interventionist
Weekly

Adopted 2007-08

Rev. 2013



Math Screening 

and Progress Monitoring

Tier Scope Assessment Assessment 

Level

Administered 

by

Frequency

Tier I

Universal 

Screening

All 

Students

TEN and 

MBSP: K-2

MAP: 3-6

Grade Level

Assessment 

software 

determines level

Classroom 

teacher / 

building team

MAP Proctor

Fall

Fall

Tier 2

Strategic 

Progress 

Monitoring

Some

Students

TEN or MBSP Grade Level

Classroom 

Teacher / 

Interventionist

Every other 

week

(MBSP App/Con –

Monthly)

Winter –Spring 

Benchmark

Tier 3

Intensive 

Progress 

Monitoring

Few

Students

TEN or MBSP

Grade Level

Off grade level 

when 

appropriate

Classroom 

Teacher / 

Interventionist

TEN – Weekly

MBSP Comp –

Weekly

MBSP App/Con 

- Monthly

Rev. 2013



Behavior Screening 

and Progress Monitoring

Tier Scope Assessment Assessment 

Level

Administered 

by

Frequency

Tier I

Universal 

Screening

All 

Students

All 

Environments

SMSD Student 

Discipline 

Reporting 

System

Teacher/parent 

referral

District Defined 

Majors and 

Minors

Referrals 

completed by 

Certified or 

Classified Staff

Ongoing

Tier 2

Strategic 

Progress 

Monitoring

Some

Students

ODR’s and 

assessment 

matched to 

specific 

behavior

N/A Determined by 

team

Determined by 

team

Tier 3

Intensive 

Progress 

Monitoring

Few

Students

ODR’s and 

assessment 

matched to 

specific 

behavior

N/A Determined by 

team

Determined by 

team



Using the Screening Data to Plan for 

Instructional Support



Corine This Fall

Past Performance



Inside Corine’s book…..
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Screening: 

Who needs additional assistance?

In what areas?

Show picture of class report or 

student profile

What do I see/hear 

in group 

instruction?

What do I see/hear 

in small group?

What do the data 

suggest?
1

0

0

1

0
0



On-Track with Phonemic Awareness and 

Phonics: Strengthen & Stretch

O.K. PSF

O.K. NWF - CLS

Phonics Concerns

O.K. PSF

Low NWF- CLS

Phonemic Awareness Concerns

Low PSF

O.K. NWF - CLS

Phonics and Phonemic Awareness Concerns

Low PSF

Low NWF - CLS

O.K. =

DIBELS:   

Low = 

DIBELS:       or

Differentiated Workshop Open Court Interventions or First Grade PALS

Open Court Interventions - KPALS First Grade PALS - EIR

Grade K Winter/Spring

Grade 1 Fall



Matching to Frontline Interventions

Open Court 

Intervention

KPALS PALS REWARDS Cars & 

Stars

Read 

Naturally

EIR

Adult 

attention

X X X X X

Peer 

attention

X X X



Effectiveness of Intervention Support Decision Criteria

Targeted Students Evaluation of 

Intervention 

Effectiveness 

Consider 

Decreasing 

Intervention 

Intensity

Consider 

Increasing 

Intervention 

Intensity

Maintain 

Intervention 

Intensity

All 

Classwide 

Intervention

Check classwide 

status at winter and 

spring benchmarks

At least 80% of the 

class is at 

benchmark

There is minimal 

change in the 

percent of students 

at benchmark

Students are 

making progress 

toward benchmark

Some 

Strategic

Intervention

Consider progress 

and regrouping at 

no fewer than 6 

weeks & minimum 

3 data points*

Three consecutive 

data points above 

the aimline and at 

benchmark (grey 

bar)

Three consecutive 

data points below 

the aimline

Data points not 

consecutively 

above or below the 

aimline

Few

Intensive 

Intervention

Consider progress 

and regrouping at 

no fewer than 6 

weeks & minimum 

3 data points*

Three consecutive 

data points above 

the aimline and 

benchmark (grey 

bar)

Three consecutive 

data points below 

the aimline

Data points no 

consecutively 

above or below the 

aimline

*Support document would guide teacher to consider both classwide and individual student progress  
Adopted 2007-08

Rev. 2013



Effectiveness of Intervention Support Decision Criteria

Targeted Students Evaluation of 

Intervention 

Effectiveness 

Consider 

Decreasing 

Intervention 

Intensity

Consider 

Increasing 

Intervention 

Intensity

Maintain 

Intervention 

Intensity

All 

Classwide 

Intervention

Check classwide 

status at winter and 

spring benchmarks

At least 80% of the 

class is at 

benchmark

There is minimal 

change in the 

percent of students 

at benchmark

Students are 

making progress 

toward benchmark

Some 

Strategic

Intervention

Consider progress 

and regrouping at 

no fewer than 6 

weeks & minimum 

3 data points*

Three consecutive 

data points above 

the aimline and at 

benchmark

Three consecutive 

data points below 

the aimline

Data points not 

consecutively 

above or below the 

aimline

Few

Intensive 

Intervention

Consider progress 

and regrouping at 

no fewer than 6 

weeks & minimum 

3 data points*

Three consecutive 

data points above 

the aimline and 

benchmark

Three consecutive 

data points below 

the aimline

Data points no 

consecutively 

above or below the 

aimline

*Support document would guide teacher to consider both classwide and individual student progress  

Rev. 2013



Effectiveness of Intervention Support Decision Criteria

Targeted Students Evaluation of 

Intervention 

Effectiveness 

Consider 

Decreasing 

Intervention 

Intensity

Consider 

Increasing 

Intervention 

Intensity

Maintain 

Intervention 

Intensity

All Check schoolwide

ODR data monthly

PBIS annual 

evaluations

N/A There is an 

increase in the 

number of students 

with ODR’s 

(average per 

day/per month

Number of ODR’s 

remains stable.

Some 

Strategic

Intervention

Consider progress 

and regrouping at 

no fewer than 6 

weeks & minimum 

3 data points*

Three consecutive 

data points above 

the aimline and at 

benchmark

Three consecutive 

data points below 

the aimline

Data points not 

consecutively 

above or below the 

aimline

Few

Intensive 

Intervention

Consider progress 

and regrouping at 

no fewer than 6 

weeks & minimum 

3 data points*

Three consecutive 

data points above 

the aimline and 

benchmark

Three consecutive 

data points below 

the aimline

Data points no 

consecutively 

above or below the 

aimline

Rev. 2013



Miguel

Lizette

Cheyanne



District Tool



Strengths Big Idea Needs
 Teacher: Organization, participation, self control, 

motivation, listening skills, focused, tries hard, 
enjoys pleasing people

 Proud of improvement
 Many friends – great social skills
 Leadership skills – good to put in charge of group
 Energetic
 Flexible
 Awareness of reading strengths and needs

Learner 
Attributes

Teacher: persistence, self-advocacy (this will be important 
for her to express her needs), risk-taking, needs to ask for 
help/clarity/reteaching

 Parent reported understanding and application of 
phonics

 Teacher: short vowels

 Psych: Correctly reads errors when prompted that 
an error was made. 

 Teacher: Showing herself to be more careful

Alphabetic 
Principle

 Parent reported difficulty recalling sight words
 KU: TOWRE – 2 Sight Word Efficiency < 1st %ile
 KU: WRMT-R – Word Identification – 17th %ile

 Parent reported regular confusion with letters (‘b’ 
and ‘d’)

 KU: TOWRE – 2 Phonemic Decoding Efficiency – 3rd

%ile
 KU: WRMT-R – Word Attack (no timing) 27th %ile

 KU: TOWRE – 2 Total Word Reading Efficiency 
Index - 1st %ile

 KU: GORT-5 – 5%ile on accuracy

 QPS: Multisyllabic words and r-controlled vowels, 
common beginning and ending consonant digraphs

 Parent concern
 Teacher: Rereads for clarity and correcting
 Can read with expression
 When rereading, increased by at least 25%
 Can attend to smoothness

Fluency  KU: TOWRE – 2 Total Word Reading Efficiency 
Index - 1st %ile

 KU: GORT-5 – Rate and Fluency at 5th %ile
 Teacher: sometimes choppy
 Continued attention to all dimensions of fluency to 

avoid only paying attention to rate.

 Teacher: Loves acting out meanings of words
 Substituting words that carry the same meaning.
 Managing science vocabulary a strength (teacher 

notes that explicit instruction/repeated exposure 
important)

Vocabulary  Teacher: Word analysis, recall, multiple meanings
 Remembering which word is which – can be 

overwhelming

 Parent reported strength
 KU: OWLS II Listening Comprehension subtests
 Teacher: Recall of details, predicting, inferring, 

drawing conclusions
 Student is aware this is a strength

Comp.  Teacher: Using context to determine word 
meanings, sequencing

 KU: Fluency hinders comprehension

 Teacher: oral language, able to generate ideas for 
writing tasks

Language  Teacher: spelling, conventions, reversals
 Writing in complete sentences
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Instructional Focus Decisions and Discussion
Introducing Concept  Strength
Listening Comp  Strength
Vocabulary  Teacher and parent have a current plan that allows Joanne extra practice with the 

words. As long as this continues to work at home, decision is to stay the course.
 Academic Vocabulary: 

o Consider using the stoplight preassessment with class to determine 2-3 words 
that may be added into instruction.

o Dawn will determine if academic vocab. is in list format by unit. Idea is for 
student to have these words in her journal and she be challenged to use X 
number of the words in her journal writing.

Comprehension
Shared Read

Strategy Instruction
Strategy Application

Skill Instruction
Skill Application

Genre
Research and 

Inquiry

 Overall strength

 As reading becomes more independent, may need to revisit

Language Arts
Writing Traits

Writing Process

Grammar
Spelling

 Mrs. Smith will pair Joanne with a peer to go through directions or shorten exercises 
that require much reading prior to writing practice. She will determine those 
activities/exercises that focus on essential skills, giving Joanne more time to spend on 
important activities.

 At home, mom will emphasize with Joanne that she is to write for a specified amount of 
time (25 min.) instead of focusing on having to write a page and a half. Basic 
expectations as to how much to write will be reinforced. (emphasis on incorporating as 
many of the academic and spelling words as possible)

 Decision was made not to shorten her spelling list, but rather have her continue the 
method of “say it, spell it, write it” that is reinforced in Corrective Reading. In addition, 
mom may explore whether having Joanne draw boxes around letters to provide a visual 
cue for word: (example: soil)

•

Mrs. Smith found the Wonders spelling words printed so that Joanne can do a pretest in the 
first column – check for correctness in second column, and fix up in remaining columns.

Leveled Readers  Mrs. Smith will prioritize finding at least 2x per week to meet with Joanne in a leveled 
reading group. We understand this is part of Wonders core – Focus right now is 
establishing new Wonders routines for the teacher and class.
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What We’ve Learned……
 Formal data reviews are essential.

 Starts with routine – conversations have to deepen over 
time.

 Essential to learn to make sense of multiple pieces of 
data – as well as academic and behavioral data together!

 Data-based protocol is essential for determining 
eligibility and need for special education.





www.rti-innovations.com



Thank you for your time ~ May your work prepare 
each building to serve the next student that walks 

through their door ~ dawn


