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Responsiveness to Intervention
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Intensive, Individual Interventions

“Individual Students’ = 5%
+Assessment-based
+High Intensity

Interventions < 5-10%
“Some students (at-risk)
+High efficiency
-Rapid response

Intensive, Indivi

5% m ndividual Students
+Assessment-based
~Intense, durable procedures
510% mmlpy T 1
“Some students (at-isk)
“High efficiency

+Rapid response

Universal Interventions « 80-90%
*All students

+Preventive, proactive

80-90% » Universal Interventions
+All settings, all students
+Preventive, proactive

Circa 1996
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Academic-Behavior Connection

Algozzine, B., Wang, C., & Violette, A. S. (2011). Reexamining the relationship between
academic achievement and social behavior. Journal of Positive Behavioral
Interventions, 13, 3-16.

Burke, M. D., Hagan-Burke, S., & Sugai, G. (2003). The efficacy of function-based
interventions for students with learning disabilities who exhibit escape-maintained
problem behavior: Preliminary results from a single case study. Learning Disabilities
Quarterly, 26, 15-25.

Mclntosh, K., Chard, D. J., Boland, J. B., & Horner, R. H. (2006). Demonstration of combined Academi 4
efforts in school-wide academic and behavioral systems and incidence of reading and
behavior challenges in early elementary grades. Journal of Positive Behavioral
Interventions, 8, 146-154.

Mclintosh, K., Horner, R. H., Chard, D. J., Dickey, C. R., and Braun, D. H. (2008). Reading
skills and function of problem behavior in typical school settings. Journal of Special
Education, 42, 131-147.

Nelson, J. R., Johnson, A., & Marchand-Martella, N. (1996). Effects of direct instruction,
cooperative learning, and independent learning practices on the classroom behavior of
students with behavioral disorders: A comparative analysis. Journal of Emotional and
Behavioral Disorders, 4, 53-62.

Wang, C., & Al ine, B. (2011). inking the { ip between reading and behavior
in early elementary school. Journal of Educational Research, 104, 100-109. Mar 10 2010
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Essential Behavior
Management Practices
in Non-classroom
Settings

See Non-classroom Behavior
Management Self-Checklist

Non-classroom
* Positive expectations & routines
taught & encouraged
* Active supervision by all staff

— Scan, move, interact
» Precorrections & reminders
» Positive reinforcement




Non-Classroom Self-A 't
Name. Date
Setting 0 Hallway o Entrance o Cafeteria

Time Start,
o Playground o Other ime Sta
Time End

Tally each Positive Student Contacts | Total #

Tally each Negative Student Contacts | Total # Ratio of Positives to Negatives:
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Essential Behavior &
Classroom Management
Practices

See Classroom Management Self-
Checklist

Posiive Behavioral
Interventions & Supports

Classroom Management Practice Rating
1. Ihave arranged my to minimize ing and distracti Yes No
2. Ihave structure and predictability in my (e.q., explicit Yes No

routines, specific directions, etc.).

3. I have posted, taught, reviewed, and 3-5 positively stated ions (or Yes No
rules).

4. I provided more frequent for ap behaviors than inappropri Yes No
behaviors (See top of page).

5. | provided each student with multiple opportunities to respond and participate during Yes No
instruction.

6. My instruction actively engaged students in observable ways (e.g., writing, verbalizing) Yes No

7. Iactively supervised my classroom (e.g., moving, scanning) during instruction. Yes No

8. lignored or provided quick, direct, explicit reprimands/redirections in response to Yes No
inappropriate behavior.

9. I have multiple in place to P behavior (e.g., Yes No

class point systems, praise, etc.).

10. In general, I have provided specific feedback in response to social and academic behavior ~ Yes No
errors and correct responses.

Overall classroom management score:
#ves__
10-8 “yes” = “Super” P

7-5 ‘yes” = “So-So” <5 ‘yes” = ‘Improvement Needed"

1. Did | have at least 4 positive for 1 negative student contacts? Yes No
2. Did | move throughout the area | was supervising? Yes No
3. Did | frequently scan the area | was supervising? Yes No
4. Did I positively interact with most of the students in the area? Yes No
5. Did | handle most minor rule violations quickly and quietly? Yes No
6. Did I follow school procedures for handling major rule violations? Yes No
7. Do I know our school-wide expectations (positively stated rules)? Yes No
8. Did | positively acknowledge at least 5 different students for Yes No
isplaying our school-wid ions?
Overall active supervision score:
7-8 “yes” = “Super Supervision”
5-6 “yes” = “So-So Supervision” #Yes_
<5 ‘yes” = “Improvement Needed”
Is
Classroom M. Self-A
Teacher. Date
Rater
Instructional Activity Time Start
Time End
Tally each Positive Student Total # | Tally each Negative Total #
Contacts Student Contacts
Ratio of Positives to Negatives: to1
Q ive Behavioral
Interventions & Supports.
Typical Contexts/ Classroom-Wide Rules/Expectations
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Have plan.
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Stop, Step Back, Stop, Step Back,
Think, Act Think, Act

Stop, Step Back,
Think, Act
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Q Enter quietly Quietly Quietly Your self and
others around you
Kamaksrifig Respect | Treat equipment | Your selfand | Yourself and
with care others others around Quietly
Mindothers | 2roUndveu you
personal space
Haveaseat | Raise handif | Workonyour | Putequipment
o o N o | equestion | classassignment | away in proper
Inuuiaqatiuni |Responsibility | Be prepare quietly place
ikayuutitic with materials | Take notes
Ikayuutifiq - when Raise hand if you
SRy necessary have a question
Listen
Help other's | Raise hand if | Help other if | Help others clean
s: — . with class You can needed up
avaqatigiiyufiq| cooperation materials explain it to Help clean th
the others in telp clean the
a different a3
way

Shishmaref School AK, Lyon Johnson, Aug 9, 2011

Coaching Evaluation Tools

* External
« Tier | implementation

« Self-assessment
« Tier | implementation

» Team/coach self-assessment
« Tier | implementation

» Coach/team assessment
« Tiers 11/l

« Tier Il/lll implementation
» External assessment
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Getting Started:
“Team Implementation Checklist” (TIC)

Effective Behavior Support Team Implementation Checklists
(Quarterly)

School Date of Report
District, County state

INSTRUCTIONS: The EBS team should complete both checklists quarterly to monitor activities
for implementation of EBS in the school.

EBS Team Members

Person(s) Report

Checkiist #1: Start-Up Activity
Status: Achieved, In Progress, Not Started

Complete & submit Quarterly.

Date: | Oct. Dec. Mar. May
(MMIDD/YY)
Establish Commitment
Status:
1. Administrator's support & active involvement.
2. Faculty/Staff support (One of top 3 goals,
80% of faculty document support, 3 year Status:
timeline).
Establish & Maintain Team
Status:

3. Team established (representative)

4. Team has regular meeting schedule, effective | g1 c:
operating procedures. :

5. Audit is completed for efficient integration of
team with other teams/initiatives addressing Status:
behavior support.

Self-Assessment

6. T completes EBS self- Status:
survey.
7. Team summarizes existing school discipline | oy .
data. .
8. Strengths, areas of immediate focus & action | oy o
plan are identifie

Establish School-wide Expectations
9. 3-5 school-wide behavior expectations are Status:
defined.
10. School-wide teaching matrix developed Status:

11. Teaching plans for school-wide expectations Status:
are developed. i

12. School-wide behavioral expectations taught

directly & formally. Status:

13. System in place to acknowledge/reward

school-wide expectations. Status:

14. Clearly defined & consistent consequences
and procedures for undesirable behaviors are | Status:
developed
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Establish Information System

15. Discipline data are gathered, summarized, & | Status:
reported

Build Capacity for Function-based Support

16. Personnel with behavioral expertise are Status:
identified & involved.

17. Plan developed to identify and establish
systems for teacher support, functional
assessment & support plan development &
implementation.

Status:

Complete & submit Quarterly. Status: Achieved, In Progress, Not Started
1. EBS team has met at least monthly. Status:

2. EBS team has given status report o faculty at | g\

least monthly. us:

3. Activities for EBS action plan implemented. | Status:

4. Accuracy of implementation of EBS action

plan assessed Status:

5. Effectiveness of EBS action plan

implementation assessed. Status:

6. EBS data analyzed. Status:

— 1. Specify/define need

D_at_a'baseq 2. Select right evidence-
Decision Making based solution

3. Monitor

Datausedfo..... —— implementation fidelity

— 4. Monitor progress

5. Improve
implementation

s supports

1. School establishes policy
for norm violating behavior @

2. Kid caught engaging in

norm-violating behavior @

3. Educator opts to complete
discipline referral

4. Administrator opts tesm™ A
formalize incident

ODR Data Point ~~

6 Nov 2013

RCT & Group Design PBIS Studies

Bradshaw, C.P., Koth, C. W., Thornton, L. A., & Leaf, P. J. &009) Altering school climate (hrough school-
wide Positive Behavioral Interventions and Supports: Findings from a group-randomized
effectiveness trial. Prevention Science, 10(2), 100-115

Bradshaw, C. P., Koth, C. W., Bevans, K. B., lalongo, N., & Leaf, P. J. (2008). The impact of school-wide
Positive Behavioral Interventions and Supports (PBIS) on the organizational health of elementary
schools. School Psychology Quarterly, 23(4), 462-473.

Bradshaw, C. P., Mitchell, M. M., & Leaf, P. J. (2010). Examining the effects of School-Wide Positive
Behavioral Interventions and Supports on student outcomes: Results from a randomized controlled
effectiveness trial in elementary schools. Journal of Positive Behavior Interventions, 12, 133-148.

Bradshaw, C. P., Pas, E. T., Goldweber, A., Rosenberg, M. S., & Leaf, P. J. (2012). Integrating school-
wide posmve behavioral interventions and supports with tier 2 coaching to student support teams:
The PBISplus model. Advances in School Mental Health Promotion 5, 177-193.

Bradshaw, C. P., Reinke, W. M., Brown, L. D., Bevans, K. B., & Leaf, P. J. (2008). Implementation of
school-wide Positive Behavioral Interventions and Supports (PBIS) in elemen(ary schools
Observations from a randomized trial. Education & Treatment of Children, 31,

Bradshaw, C. P., Waasdorp, T. E. & Leaf, P. J. (2012). Effects of School-Wide Posmve Behavioral
Interventions and Supports on child behavior problems. Pediatrics, 130(5), 1136-1145.

A P. (in press). Examining the link between forms of

bullying behaviors and perr,epnons of safety and belonging among secondary school students.
Journal of School Psychology.

Horner, R, Sugai, G., Smolkowski, K Eber, L., Nakasato J., Todd, A & Esperanza J., (2009). A
randomlzed wait-ist controlled positive behavior support
in elementary schools. Journal of Positive Behawor lnlerventlons, 11 133 145,

Homner, R. H., Sugai, G., & Anderson, C. M. (2010). Exammmg the evidence base for school-wide positive
behavior support. Focus on Exceptionality, 42(8), 1

Waasdorp, T. E., Bradshaw, C. P., & Leaf, P. J 2012; The impact of School-wide Positive
Behavioral Interventions and Supports (SWPBIS) on bullying and peer rejectiop--
ranczo;mzed controlled effectiveness trial. Archives of Pediatrics and Adolescefitibediciteyioral
116(2), 149-156
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Implementation

IMPLEMENTATION
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Not Effective
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Student
Beneilt

Reduced
Probability of
Student Benefit

PRACTICE

Not
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Low Probability
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Low Probability
for Student
Benefit

Fixsen & Blase, 2009
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