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OUTCOMES

At the end of this session, you will be able to…

• Understand behavior is a form of communication.

• Identify the specific behaviors of the 7 phases of the Acting Out 
cycle.

• Identify environmental supports that can be provided to intervene 
early in the acting out cycle.

Presenter
Presentation Notes
Optional: You may wish to post these outcomes on a poster or provide a copy as a place mat for each team.



“General education teachers have to deal with 
ever increasing numbers of students who are 

difficult to manage and teach. In addition, teachers 
are discovering that the management practices 
that have worked so well over the years with 

typical students do not seem to be very effective 
with these more difficult students.”

Colvin, 2004

Presenter
Presentation Notes
Note to Consultants: 
Many teachers feel that too much time is devoted to students who have behavioral challenges.  We must stress that working to prevent challenging behavior improves the school climate and provides educational benefit for all students.

Read the slide or direct participants to read the slide, then say,
“Managing challenging behavior relieves stress within the entire school culture, provides more focused instructional time and increases the likelihood all our children will achieve academic and social success!”

“ ‘The focus of PBS is on assisting the school to achieve broad changes that facilitate more positive outcomes for all participants in the system. In this light, the reduction of challenging behaviors is viewed as an important . . . goal that is of value primarily because of its . . . effect on producing meaningful lifestyle and cultural changes that are stable and enduring.’ ” 
Carr, E.G., Dunlap, G., Horner, R.H., Koegel, R.L., Turnbull, A., Sailor, W., Anderson, J., Albin, R.W. & Fox, L. Positive behavior support: Evolution of an applied science. Retrieved Nov. 26, 2013 from http:www.apbs.org/files/pbsevolutions.pdf





“THE SNOWBALL ROLLING FAST TO THE RIGHT CANNOT 
BE SLOWED BY THE OCCASIONAL FAILURE.  LIKEWISE, 
THE SNOWBALL ROLLING FAST TO THE LEFT WILL NOT 

BE SLOWED BY THE OCCASIONAL SUCCESS.”



PRINCIPLES OF FUNCTION-BASED SUPPORT

• Human behavior is functional

• Behavior serves a purpose

• Results/consequences of a behavior affect future occurrences of that behavior

• Human behavior is predictable

• Environmental conditions can set up, set off, or maintain appropriate or 
inappropriate behavior 

• Human behavior is changeable

• Understanding the predictors, consequences and function of problem behavior 
is key for designing effective interventions. 

Presenter
Presentation Notes
Read the first bullet, then say,
“Consequences of a behavior teach the student which strategies are most effective.  All of us use effective strategies more often than ineffective strategies to get our needs met.”

Read the next 2 bullets, then say,
“Because we can predict which conditions set up and maintain appropriate behavior and inappropriate behavior, we can design effective routines that increase the likelihood students will behave appropriately.”






BEHAVIOR IS FUNCTIONAL 
NOT GOOD OR BAD

• Functional: It pays off for the student in some way… so 
he/she will do it again

• Adults may see the behavior as being “good” or “bad”, but the 
student does it because it is effective; it works for him/her

Presenter
Presentation Notes
Read the slide or direct participants to read the slide.



UNDERSTANDING CHRONIC CLASSROOM MANAGED 
PROBLEM BEHAVIOR

• Behavior is a form of communication, unfortunately some 
students learn that problem behavior is the most efficient way 
for them to communicate their needs.

• If a student repeatedly engages in a problem behavior, he/she 
is doing it because it is effectively meeting his/her needs.

• The behavior is functional or serves a purpose.

Presenter
Presentation Notes
Read the slide or direct participants to read the slide, then say,
“One example of a student exhibiting problem behavior to effectively meet her need is the student who ‘blurts out responses’ during class discussions.  The teacher responds to the student by saying, ‘Remember to raise your hand and wait to be called on before answering.’  The teacher continues the discussion by asking a question.  The student raises her hand and the teacher calls on another student.  The next time the teacher asks a question, the student blurts out the answer.”

“If we want students to effectively meet needs by engaging in appropriate behavior, we must look for and find the ABC pattern of problem behavior.  Then we build a hypothesis about why the problem behaviors are occurring and implement strategies to prevent the problem behavior and to teach appropriate behavior.”



Behavior

Obtain/Get
Something

Avoid/Escape Something

Tangible/
Activity

SocialStimulation/
Sensory

PeerAdult

FUNCTIONS OF BEHAVIOR

Presenter
Presentation Notes
Direct participants to review the chart of the two functions of behavior, then say,
“Humans engage in behavior to obtain something or to avoid/escape something.  What is that we are attempting to obtain or avoid?  We may be attempting to obtain sensory input, social interaction (otherwise known as attention), an object or an activity.  We may be attempting to avoid/escape those same things.”

“Have you ever attempted to avoid completing paper work by cleaning out your work area?  Have you ever attempted to get someone who was working on another task to talk to you by walking close to the person and smiling?  Think of some times this week when you attempted to obtain or avoid something.”



LIMITED EFFECTIVENESS  

“Unfortunately, most of the practical techniques used by teachers to 
respond to acting-out children are only of limited effectiveness and 

some, such as reprimands, arguing, and escalated hostile interactions, 
can actually strengthen the behaviors they are intended to suppress or 

terminate.”

Hill Walker, 1995
The Acting-Out Child: Coping With Classroom Disruption

Presenter
Presentation Notes
Direct participants to read the Hill Walker quote, then say,
“Please, turn to a shoulder partner and share your thoughts regarding the meaning of this quote.”
Provide approximately 1 minute for the discussion, then say,
“. . . the number one reason that teachers do not deal with or overlook problem behavior is an uncertainty of WHAT to do.  Many of the techniques used by teachers–including reprimands, raised voices, threats, or even ignoring the behavior–actually may, inadvertently, be strengthening the problem behavior.”

“We’ll first focus on what we can do to PREVENT defiant and noncompliant behavior.”



STOP AND THINK

If you look at the ABC’s of a specific Behavior you will better 
understand the FUNCTION or Purpose of that behavior for the 

student. 

• What is the child trying  to communicate?
• What does the child see as the outcome?

(gained or avoided what?)
• What can we do to change the behavior? How can we help meet 

the child’s need?

Presenter
Presentation Notes
Read the first statement on the slide, then say,
“Think about a student in your classroom/school that engages in problem behavior more frequently than other students.  Ask yourself these questions:
What is the child trying to communicate?
What is the child trying to gain or avoid?
What can we do to change the behavior?  In other words, how can we help meet the child’s need?”

“Discussions should focus on the function rather than the form of the specific behavior because intervention is based on meeting the function.  
Example: A child runs when certain types of writing tasks are assigned because she will be sent to the office. Intervention would  not be focused on ‘stopping the running’, rather, the intervention would be focused on coping with difficult writing tasks.”




THE SOURCES OF EMOTIONS

• Researchers believe that the 
frontal lobes and the amygdala 
are among the most important 
brain structures affecting 
emotions. 

• Feelings of happiness and 
pleasure are linked to the 
prefrontal cortex. 

• Anger, fear, sadness, and other 
negative emotions are linked to 
the amygdala. 

Presenter
Presentation Notes
Say, “So why do these children have difficulty expressing emotions when they are frustrated or angry?”�Read the slide or direct participants to read the slide, then say,
“Epinephrine and norepinephrine - are released by the adrenal medulla and sympathetic nerve endings in response to fear and anger. These are also called ‘fight or flight’ hormones. Lots of glucose is generated, but not for use by the brain primarily, but by muscle. Since the brain is used to avoid a confrontation like this, the body has bypassed the thinking organ and increased the energy at the working organs; thus, a person who is experiencing anger, fear or frustration is not operating in the part of the thinking part of the brain.”







UPSTAIRS/DOWNSTAIRS BRAIN

• Downstairs Brain (well developed at birth)

• Responsible for basic functions (breathing/blinking), innate 
reactions and impulses (fight/flight), and for strong emotions 
(anger/fear).

• Upstairs Brain (fully mature by mid-twenties)

• More intricate mental processes (thinking/imagining/planning)

• Controls higher-order thinking and analytical thinking

• When working well, can regulate emotions, consider 
consequences, think before acting, and consider how other feel.



BEHAVIORS OCCUR IN A CHAIN

• Series of stimuli/response reactions 
• Effective management of behaviors 

during early phases will reduce the 
likelihood the later phases when the 
more serious behaviors will occur. 

In order to control a behavioral 
chain, the links need to be identified 

and broken.

Student crawls under the desk.

Teacher says, “You’ll have to go to the office.”

Student rips up assignment.

Teacher says, “You have to do it before you go to recess.”

Student says, “I hate this!”

Teacher assigns task.

Presenter
Presentation Notes
Say, “We must respond quickly and calmly to provide assistance when a child makes a social behavioral error to prevent the likelihood that misbehaviors will escalate into more disruptive behavior.”

Ask participants to recall a recent teacher-student behavior chain, then say, 
“Describe what you believe could have been done differently to “break the chain.”




WHAT NEEDS TO BE DONE TO BREAK THE 
ESCALATING  CHAIN OF BEHAVIOR?

• Identify how to accurately assess in which phase the 
student is operating. 

• Identify environmental supports that can be provided to 
intervene early in the escalation.

• Identify replacement behaviors that can be taught & serve 
similar function.

Presenter
Presentation Notes
Say, “Each behavior needs to be prompted by a preceding behavior.  If the preceding behavior is not present, or interrupted, the next behavior will not occur. How can we develop an effective system to break the escalating chain of behavior?”
Read the slide or direct participants to read the slide.




THE ACTING-OUT CYCLE

• Acting out behavioral cycle 
is defined in seven phases.

• Specific features at each 
phase should allow staff 
some predictability in 
planning for students. 

• Our goal is to interrupt the 
student’s cycle.

Presenter
Presentation Notes
Read the slide or direct participants to read the slide, then say,
“The Acting-Out Cycle provides a model to represent behaviors in an escalating chain.  Using this model can assist school teams to develop procedures to respond to students who engage in acting-out behavior.”



A SEVEN PHASE MODEL 

1. Calm

2. Triggers

3. Agitation

4. Acceleration

5. Peak

6. De-escalation

7. Recovery

Presenter
Presentation Notes
Say, “The escalated behavior pattern for the teacher-student interaction in the previous example, and the de-escalated pattern can be described in the 7 phases listed on this slide.”




Taken From: “Managing the Cycle of Acting-Out Behavior In the Classroom” by 
Geoff Colvin, 2004

Presenter
Presentation Notes
“The specific phases that describe successive student behaviors in the Acting-Out Cycle are depicted in this graphic.  ‘This model represents the interdependent behavioral dynamics of the student behavior during an escalating and de-escalating interaction.” (Colvin, 2004, p. 12)



Taken From: “Managing the Cycle of Acting-Out Behavior In the Classroom” by 
Geoff Colvin, 2004

Presenter
Presentation Notes
“Angry and aggressive students are relatively calm in the initial phase of the acting-out behavior cycle.  During this phase the students are able to exhibit, in varying degrees, the essential behaviors to succeed in class.”




PHASE 1: CALM

What is it? 
• Students exhibit appropriate, cooperative behavior and are 

responsive to staff directions. 
What does it look like? 
• Student is cooperative. 

– Sets personal goals. 
–Follows directives.
–Accepts praise.
–Accepts corrective feedback. 
–Ignores distractions.

Presenter
Presentation Notes
“To all outward appearances, their behavior is appropriate, generally cooperative, and responsive to the teacher’s directions and expectations.” (Colvin, 2004)




PHASE 1: CALM

What should we do?
Intervention is focused on prevention.

• Create positive environment to increase appropriate behavior.

• Arrange for high rates of successful academic and social engagements.

• Teach Social Skills

• Problem solving

• Self-management and relaxation strategies

• Assess Problem Behavior

• Examine academic and behavioral learning history

• Identify triggers and the function

Presenter
Presentation Notes
“The most effective way to intervene in problem behavior is to prevent it from occurring.  
Antecedent Strategies: 
Clarify academic and social/behavioral goals.
Design the physical space to facilitate accomplishment of academic and social/behavioral goals and establish efficient procedures.
Teach and post expectations and procedures.  Teach effective problem solving.
Reinforce students for exhibiting appropriate behavior.
Consistently correct inappropriate behavior and teach self-management.”



STRATEGIES CURRENTLY IN PLACE TO 
MAINTAIN A CALM ENVIRONMENT

• What classroom practices do you have in place to create a 
calm environment?  How do you know?

• Classroom Expectations and Rules

• Classroom Procedures and Routines

• Encouraging Appropriate Behavior

• Discouraging Inappropriate Behavior



Taken From: “Managing the Cycle of Acting-Out Behavior In the Classroom” by 
Geoff Colvin, 2004

Presenter
Presentation Notes
“Triggers are defined as those events that set off the cycle of acting-out behavior.”



PHASE 2: TRIGGERS

What is it?
• Triggers are activities, events, or behaviors that provoke anxiety and set 

off the cycle of problem behavior.
What do triggers look like?
• Student experiences a series of unresolved conflicts.

• Repeated failures
• Frequent corrections
• Interpersonal conflicts
• Timelines
• Low rates of positive reinforcement

Presenter
Presentation Notes
Read the slide, then say, “Triggers are defined as those events that set off the cycle of acting out behavior.  Other names for triggers include: antecedents, aversive stimuli or negative circumstances.”



PHASE 2: TRIGGERS

• School-Based Triggers

• Conflicts

• Changes in routine

• Peer provocations

• Pressure

• Ineffective problem solving

• Facing errors during 
instruction

• Facing correction procedures

• Nonschool-Based Triggers

• High needs homes

• Health problems

• Nutrition needs

• Inadequate sleep

• Dual diagnoses

• Substance abuse

• Gangs and deviant peer groups

Presenter
Presentation Notes
Say, “In general, there are two types of triggers operating in this phase: 
(a) school-based triggers and (b) Nonschool-based triggers,” then direct participants to read the slide.



PHASE 2: TRIGGERS

What should we do?
Intervention is focused on prevention & redirection.

• Pre-correct before triggers are present. 

• Identify the content and predictable problem behavior

• Provide Active Supervision

• Specify expected behavior

• Rehearse/practice expectations

Presenter
Presentation Notes
Read the slide, then say, “Correction procedures are applied AFTER problem behavior occurs.  Precorrection procedures are applied BEFORE problem behavior occurs.  Precorrection involves telling the students exactly what to do to exhibit appropriate behavior BEFORE a problem occurs.  For example, if a student typically exhibits problem behavior during independent math tasks, the teacher can stand near the student and provide assistance in getting started before the work is assigned.  Precorrection is one of the simplest and most effective strategy for managing triggers.”



PHASE 2: TRIGGERS

• When triggers are present, break the cycle and redirect the 
student back to the calm stage by:
• Increasing opportunities for success.
• Reinforcing what has been taught.
• Teaching social skills for managing triggers.
• Considering function of problem behavior in 
planning/implementing response.

Presenter
Presentation Notes
Read the slide, then say, 
“Based on the assumption that academic skills and social behaviors are learned and can be taught, strategies for managing social behavior problems should address both antecedents and consequences.  
Preteach academic content and social behavior BEFORE the student is asked to respond to allow the student who has difficulty to respond correctly.  
Reinforce what has been taught on a regular basis.  
Explicitly teach specific social skills, such as using simple phrases or appropriate physical gestures to use when the student encounters difficult academic or social tasks.  A list of effective social skills curricula called ‘Social Skills Curricula at A Glance’ can be found on http://pbismissouri.org/archives/2746  ”  
In some cases a student’s behavior may be too serious to be changed through a curriculum approach.  These students will require a more intensive individualized program.  This will involve a functional behavior assessment and development of an individual behavior support plan.”



Taken From: “Managing the Cycle of Acting-Out Behavior In the Classroom” by 
Geoff Colvin, 2004

Presenter
Presentation Notes
“Once the Phase Two triggers begin to take effect, the student moves from the Calm phase to Phase Three, Agitation.”



PHASE 3: AGITATION

What is it?
• Characterized by emotional responses (e.g., anger, depression, worry, 

anxiety, and frustration.)
What does it look like?
• Student exhibits increase in unfocused behavior.

• Increase in movement
• Off-task
• Out of seat
• Talking with others
• Social withdrawal

Presenter
Presentation Notes
Say, “Agitation is a general behavioral term or response class that includes emotions such as being angry, upset, depressed, worried, frustrated or anxious.  Students often display high levels of agitation as a result of their inability to manage the triggers identified in Phase Two.” (Colvin, 2004, pp 23-24).




PHASE 3: AGITATION

Increases in Behavior
• Darting eyes
• Busy hands
• Moving in and out of 
groups

• Off-task and on-task cycle

Decreases in Behavior
• Staring into space
• Avoids eye contact
• Short, terse one-word 
responses

• Sits on hands; hands 
behind the back

• Withdrawal from groups

Presenter
Presentation Notes
Say, “In general, agitation can be manifested in one of two ways: (a) Responses indicating increases in behavior; or, (b) Responses indicating decreases in behavior,” then say, “Read the behavioral characteristics of students operating in the Agitation Phase.”



PHASE 3: AGITATION

What should we do?
Intervention is focused on reducing anxiety.
• Teacher Proximity
• Independent Activities
• Passive Activities
• Movement Activities
• Academic lesson is not priority at this time; moving student 
back to calm phase is primary goal.

Presenter
Presentation Notes
Read the slide, then say, “Overall, adults working with students at this phase should show empathy; recognize the student’s problem and communicate concern for the student’s well-being.  The emphasis should shift from supporting the student in the assignment as it has originally been assigned, to supporting the student to cope with the demands of his or her anxiety.”



PHASE 3: AGITATION CONT.

What should we do?
Intervention is focused on reducing anxiety.
• Calming Strategies 

• Teacher Empathy
• “Are you ok?” “Is there something I can help you with?” “Do you need a 

minute to yourself?”
• Assist Student to work on the Task
• Provide Space
• Provide Assurances and Additional Time
• Permit Preferred Activities (within set parameters)

Presenter
Presentation Notes
Read the slide or direct participants to read the slide, then say,
“You should monitor the student closely when you offer assistance with the task!
 If the student does not respond positively, shift the focus away from the task onto a quiet activity or movement activity.”





PHASE 4: ACCELERATION

What is it?

• Escalated behaviors intended to test limits. Students exhibit engaging 
behavior that is highly likely to obtain a response from another 
person – typically the teacher. 

What does it look like?
• Student displays focused behavior.

• Partial compliance with a direction
• High intensity
• Threatening
• Personal

Presenter
Presentation Notes
Read the slide or direct participants to read the slide.



PHASE 4: ACCELERATION

• Questioning and arguing
• Making noises 
• Provocation of others
• Failure to follow 

directions
• Compliance with 

accompanying 
inappropriate behavior

• Whining and crying
• Avoids tasks/activities
• Threats and intimidation
• Destruction of property
• Work is partially 

completed or 
completed far below 
the student’s usual 
standard 

Engaging behaviors that may be exhibited:

Presenter
Presentation Notes
Read the slide or direct participants to read the slide.



PHASE 4: ACCELERATION

What should we do?
Intervention is focused on safety.

• Move slowly and deliberately toward the problem situation.
• Speak privately if possible.
• Minimize body language.
• Keep a reasonable distance.
• Speak respectfully.
• Use non-confrontational limit-setting procedures

Withdraw if problem behavior escalates

Presenter
Presentation Notes
Read the slide, then say,
“Limit-setting procedures must be taught during Calm phase.
Debrief once student is back to Calm phase.”




PHASE 4: ACCELERATION

What should we do?
• Non-confrontational limit-setting procedures

• Establish Initial Setup
• Rehearse the Steps with the Class
• Establish a short list of Negative Consequences

• Present the Information as a Decision
• Follow – Through

• Acknowledge when the student begins to engage in appropriate behavior

• Calmly and quietly administer negative consequence when the student 
continues problem behavior

Presenter
Presentation Notes
Read the slide, then say,
“Non-confrontational limit-setting procedures should be established at the start of the school year. 
Initial Setup 
During the Initial Setup, all members of the class are taught the procedures that will be followed when a student is engaging in noncompliant and disruptive behavior.  This eliminates surprises for the students and increases the likelihood that all class members (teacher and students) will remain calm when one student’s behavior is escalating.  The teacher can create a short list of negative consequences or the teacher can work with the class to create the list of consequences.  The consequences should be logical and easy to administer (e.g. loss of privilege, short time-out, detention, etc.)”

Present the Information as a Decision
Present the expected behavior and the negative consequence as a decision for the student to make.
Allow some time for the student to decide (usually less than a minute.)
Withdraw from the student, attend to other students or engage in some other task.

Follow-Through
It is important that students are quickly and quietly acknowledged for engaging in the expected behavior.

(Colvin, 2004, pp. 103-109)
It is equally important that the teacher quickly, quietly and VERY calmly administers the negative consequence when children continue to engage in the problem behavior.  



Taken From: “Managing the Cycle of Acting-Out Behavior In the Classroom” by 
Geoff Colvin, 2004

Presenter
Presentation Notes
“Peak represents the most serious or intense behaviors in the student’s repertoires during the acting-out cycle.  Generally, the student’s behaviors are characterized by behaviors that are so serious that the class cannot continue.”



PHASE 5: PEAK

What is it?
• Students with acting-out behavior may be a threat to 

themselves or others.
What does it look like?

• Student is out of control & displays most severe problem 
behavior.

• Physical aggression
• Property destruction
• Self-injury
• Escape/social

Presenter
Presentation Notes
Read the slide or direct participants to read the slide, then say,
“Peak behaviors often appear to pose a threat to the safety of the student or other people in the immediate environment.  These behaviors indicate heightened anger and frustration.”



PHASE 5: PEAK

What should we do?
Implement Safety Plan

1. Identify behaviors that signal the safety strategies should be used.

2. Describe each action that must be taken to keep everyone safe.

3. Identify the personnel that will assist in implementing the plan.

4. Identify what the other children will do.

5. Have personnel (accessed through a code word over the intercom 
or accessed by having a responsible child go to the office) and 
materials (crisis bag) readily available.

Presenter
Presentation Notes
Say, “The focus at this phase is student and staff safety!”
You are liable for the student’s safety.  Liability has the following parameters: 
A plan must be in place and documented
The plan must be implemented exactly like it was designed.”




SAFETY STRATEGIES

• Safety strategies are different from response interventions.  
• They should be used only in situations where there is 
serious risk of injury to self, others, or valuable property.

• Preliminary data indicate that crisis management procedures 
are overused and unnecessarily used (George, 2000).

Presenter
Presentation Notes
Read the slide, then say, 
“Examples of behaviors that may require Safety Strategies:
Running out of the building,
Throwing objects that pose risk of harm at other people in the room.”





Taken From: “Managing the Cycle of Acting-Out Behavior In the Classroom” by 
Geoff Colvin, 2004

Presenter
Presentation Notes
“The De-escalation phase marks the beginning of the student’s disengagement and corresponding reduction in intensity of behavior.”



PHASE 6: DE-ESCALATION

What is it?
• This phase is characterized by student disengagement and 

reduced acting-out behavior.
What does it look like?
• Student displays confusion but with decreases in severe behavior.
• Social withdrawal
• Denial
• Blaming others
• Minimization of problem

Presenter
Presentation Notes
Read the slide or direct participants to read the slide, then say, 
“Students at this phase are disengaging from conflict; however, they are not especially cooperative or responsive to adult social influence.”  



PHASE 6: DE-ESCALATION

What should we do?

Intervention is focused on removing excess attention.
• Reduce stimuli and interaction with other people to prevent further 

escalation and to provide time to calm down

• Assign low level independent task

• Emphasize starting anew

• Avoid blaming

• Don’t force apology

• Follow up with the student at another time when the student is perfectly calm.

Presenter
Presentation Notes
Read the slide.  
“Do not attempt to debrief with the student at this phase.”



PHASE 6: DE-ESCALATION

• Teacher/Staff Procedures

• Isolate the student

• Decision is made to retain student at school or send home

• Complete exit paper work as appropriate

• Engage in independent work with clear criteria

• Determine consequences

• Restore the environment if appropriate

• Resume regular schedule

Presenter
Presentation Notes
Read the slide, then say,
“You will need to develop a system for communicating the procedures for this phase to all staff.  All staff need to be familiar with and understand the procedures to use during the De-escalation phase.  If this is not it place it could cause the behaviors to escalate again.” 



PHASE 6: DE-ESCALATION

• Isolate the student
• Choose a location
• Provide adequate supervision
• Cool down time
• Length of time

Presenter
Presentation Notes
“The first step following a serious incident is to isolate the student with adequate supervision.  Here are some guidelines for implementing this step:
Choose a location – have a designated location chosen ahead of time.  For example, a small room, corner of a room, or a section of another room.  It is very important that the location is away from the flow of traffic and other stimulation.
Provide adequate supervision – Needs to be provided at all times because the student may regress to exhibiting serious acting out behavior.
Cool down time – The primary purpose for isolation is to provide the student with an opportunity to cool down or to become more collected.  Within a few moments, separated from other students and class activities, the involved student will have more opportunity to reflect on his or her serious behavior.  Moreover, it is important to separate the student from other students to prevent inappropriate interactions or face saving behavior.
Length of time – The amount of time that a student needs to cool down will vary from student to student and will also depend on the gravity of the acting out behavior.  Typically, a student should be left alone in the range of 5 to 10 minutes. 
The supervisor should make himself seen by the student on a periodic basis during this isolation time.  There is no need for interactions, however, the mere presence of the supervisor will help to provide security or assurance for the more emotionally involved student.”  




PHASE 6: DE-ESCALATION

• Decision is made to retain student at school or send home
• Send student home 
• Allow the student to calm down
• Release student to parent or designee
• Set a de-briefing session upon the student’s return

• Retain student at school 
• Use additional steps  as follows

Presenter
Presentation Notes
Read the slide, then say, 
“Depending on arrangements, the school resources, district resources, and severity of the behavior problems exhibited in the peak phase, the student may be sent home.  In these cases, it is recommended that the student calm down and then leave the school setting.  A debriefing session should be conducted as soon as possible after the student returns to school.” 



PHASE 6: DE-ESCALATION

• Engage in independent work with clear criteria
• Probe level of cooperation
• Insure the student has a mastery of the task
• Choose task that require active responses
• Set a reasonable standard for completion

Presenter
Presentation Notes
Read the slide, then say,
“Calmly and quietly provide a low-level task to the student.  Be absolutely certain that the student can easily complete the task.”




Taken From: “Managing the Cycle of Acting-Out Behavior In the Classroom” by 
Geoff Colvin, 2004

Presenter
Presentation Notes
“In the final phase, Recovery, the student returns to a nonagitated, and relatively normal state.”



PHASE 7: RECOVERY

What is it?
• This is a period of regaining the equilibrium of the calm phase.
What does it look like?
• The student is likely to be relatively subdued.

• May attempt to correct problem
• Unwillingness to participate in group activities
• Social withdrawal & sleep
• Student may display eagerness to engage in non-academic 

activities

Presenter
Presentation Notes
Read the slide or direct participants to read the slide.



PHASE 7: RECOVERY

What should we do?

• Positively reinforce any displays of appropriate behavior.
• Intervention is focused on re-establishing routine activities.
• Debrief (after student has been calm at least 20 minutes)
• Not an aversive consequence
• No more than 3-5 minutes

Presenter
Presentation Notes
Say, “The main focus at this phase is to help the student to return to normal activities and engage in learning,” then read the slide or direct participants to read the slide.



DEBRIEFING PLAN

• Purpose of debrief is to facilitate transition back to program 
and to effectively problem solve, not further negative 
consequence
• Identify the sequence of events
• Pinpoint decision making moments during the sequence of 
events

• Evaluate the decisions
• Identify acceptable decision options for future situations.

Presenter
Presentation Notes
Say, “The debriefing strategy is designed to help the student to pinpoint the critical events that may have contributed to the acting-out incident and then to teach acceptable replacement behaviors for similar situations in the future,” 
then have participants read the slide.



DEBRIEFING PLAN

• Problem solving example:

• Identify triggers?

• What did I do?

• What new behavior will I learn to respond to triggers?

• When will I practice my new behavior?

• Can I do it when I begin to become upset?

Presenter
Presentation Notes
Say, “These are the questions that will guide the development of the plan.  This process should be completed by a trusted adult talking with the student, NOT having the student independently write the plan.”



ACTING- OUT DEBRIEFING SAMPLE

Presenter
Presentation Notes
Access handout called “Acting-Out Debriefing Sample.” Google Drive> MO SW-PBS State Team> CDR Files>Training>Tier 1>Emerging Advanced>EA Session 2>Handouts

Direct participants to read the slide.



FINAL THOUGHT

“It is always important to remember that “if you 
inadvertently assist the student to escalate, do not be 

concerned; you will get another chance to do it right the 
next time around.”

Colvin, 1989
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Read the slide.





Contact Information:
Becky Boggs- boggsre@mst.edu
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