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2. We are educators
With science on our side



First Week of Term One...

Design a vocabulary lesson:
e Assess current level
e Explicitly teach new terms

* Practice opportunities w/ feedback
e During lesson
* Independent work

e Test for mastery & provide feedback
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“Shouldn't you be reading that to me out loud ar something?”



3. Problem solving isn’t
as simple as three circles
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Bob is caught in the vicious loop of shampoo
bottle directions: “Lather, rinse, repeat.”



Problem Solving Logic

1. Establish Ground Rules

* Nothing sacred / Everything is
Important

e Not about “philosophy” or “theory"
* Keep focus on outcomes

* Allow for a transition period (Phase
of Implementation)

e 2-3 years



Problem Solving Logic

2. Start with Data

 Understand that data are simply a
“sample” of what is going on

e Data must be contextualized

e Don’t drown in the data

e Assess the integrity of the data (plan to
correct)

e Keep the conversation focused on data
that are “in your control”



Problem Solving Logic

3. Match Practices to Data

o Strategies, curricula, and resources
independent of what is currently in
place

e Don’ t limit to what you currently
know — outside resources

* Build your daily schedule around
priorities



Problem Solving Logic

4. Align Resources to Implement
Practices
* New roles to reach outcomes will
require training and on-going
technical assistance (systems)



4. The Ship has Got to Sail

* Focus on the 80%

e Apply problem solving / function based logic to
those still on the dock
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Mnre_wnznms?_ --- Saaaaaaaaay—why are you
being so nice to me all of a sudden?”



“You're on. Ten to one if | start howling I'll have
everyone here howling inside five minutes.”
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“All right! Rusty’s in the club!”




5. Data is not a “four letter word”

e Does it answer YOUr questions

* Consistency
* Agreement

* And ves, it really is important that you send
data to your district/region/state contacts on
time
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6. Myths & Missed Opportunities?

e Clearly define expected behaviors (Rules)
e All Settings
e Classrooms

* Procedures for teaching & practicing expected behaviors

* Procedures for providing specific positive
feedback

e Procedures for responding to problem
behaviors

* Procedures for data-based decision making

e Family Awareness and Involvement
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The colloquial/common understanding of Intrinsic
Motivation:

“motivation that comes from inside an individual”
“the person choosing to do something for themselves”

The RESEARCH definition of Intrinsic Motivation:

“doing something because it is inherently interesting or
enjoyable, with no expectation of it leading to a separable
outcome.”

J. Payne, APBS 2016



Regulatory

Extrinsic Motivation

style (4 subtypes of Extrinsic Motivation)
(type of — p— .
o External Introjection Identification Integration
motivation) :
regulation
Salience of |Ego involvement.| Conscious valuing of [Hierarchical synthesis
rewards/ Focus on activity. of goals
Associated | punishments, approval from | Self endorsement of |Congruence of values
processes compliance, self or others goals with wider group
Reactance
Locus of
controiy | EXternal |Somewhat| Somewhat Internal
regulation
(Who is in External Internal
charge?)
Ty p i ca I “I do this because “I am doing this because | “I do this because I think it is | “I do this because the action is
someone or something is it’s important to important — my action fits my congruent with the values |
thoughts making me. As soon as someone | care about own values” share with a wider group, and
that stops, | stop” and | would like to will lead to things happening
please them” to benefit that group”
Exam p I e Someone working a job | Washing your partner’s A marathon runner training A teacher working hard to

they don’t really like
because it pays well

car because you know
they love a clean car and
it will make them feel

good

hard to run a marathon they

won’t win because they value

hard work and fitness

teach their class because they
want to make a difference to
society




Example of Extrinsic motivation #1

e Big Bang Theory



Example of Extrinsic motivation #2
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Example of Extrinsic motivation #3
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Example of Extrinsic motivation # 4

WE CAN CHANGE THE
WORLD AND MAKE IT
A'BETTER PLACE. IT
IS IN YOUR HANDS TO
MAKE A DIFFERENCE.
MELSON MANDELA




I OSTARTED A FIRE IN

THE LAB— ON PURPOSE]
Hoy ABOLT Mou 7

I TAPPED my

PENCIL ON MV DESK
DURING STUDY TIME.




s there a place for

punishment
in SW-PBS?



General Guidelines

How are you going to prevent it from
happening again?
1. Minors addressed with an instructional focus

2. School wide procedures for majors are
followed

3. If student removed from setting, debrief and
plan to prevent
I.  What does student need to be successful?
1.  What can we do to help?



Continuum Logic

e 80-90% will respond to Universal supports, as well
as “traditional” school-based consequences for
behavioral infractions

* 10% who require Tier |l supports to be successful
will respond to negative consequences
inconsistently

e Students requiring Tier Ill supports will also require
highly individualized responses to significant
behavioral infractions



Always Follow Problem Solving
Logic of SW-PBS

e Careful review of the data

* Insure positive instructional supports are in place
with high fidelity and remain in place across any
negative consequences

* Implement the least intrusive negative
consequence and carefully monitor student
behavior



Science of Behavior

Do not use any negative consequence,
package, system, or program without
understanding the behavioral principle
involved



Punishment

Punishment = contingent withdrawal of
reinforcement or presentation of an
aversive to decrease behavior.

 TYPE | Contingent presentation of an
aversive to decrease behavior.

 TYPE Il Contingent withdrawal of
reinforcement to decrease behavior.




Disadvantages of Punishment

* Does not “teach” what to do instead
e Can be easily abused

* All predicated on the assumption student:
 Knows what to do instead

e Has the skills to use appropriate behavior
under similar context

e Consistent environmental supports to
increase the likelihood the student uses
appropriate skill



Possible Side Effects
Associated with Punishment Practices

e avoidance

* escape

e withdrawal
* aggression



Saturday “School”?

e Breakfast Club



Common School Punishment

e Suspension/Expulsion
* Loss of privileges

* Time Out

* Response Cost

e Behavioral Principle?
e Type Il Punishment
e Type | Punishment
e Positive Reinforcement
 Negative Reinforcement



L2 ]
guY.

g that

re just not reachin

OV, We'

“You kn



Acknowledgement Systems

* Class Dolo

e Color coded cards
 Level systems

e Warnings/check marks
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Apply Logic of SW-PBS to
Address Major Behavioral
Infractions



Saturday School



/. Always Make Supporting
Classroom Teachers a
Priority



Classroom Systems

e Teach
* Brief in-service, single
topic focus

* Practice (performance
feedback)

e Peer coaching
* Principal “walk
through”

* Direct observation /
data collection




Don’t “just” observe &
Count



*Tell me & | forget
Teach me & | remember
°Engage me & | learn

Ben Franklin



The state says all students
must do “X” to get “credit”



Accommodations Guide Model

Accommodations Guide Worksheet

1. Gather materials.
O Three samples of student work demaonstrating frequent errors or low grades
O Student Individualized Education Program [IEP)

2. Identify Bread Problem Areas.

What are the generzl indicators of concern? Check all that apply.

Arademic Attentional/ Behavioral
0 Reading [0 Following Directions
O Math 0 Easily Distracted
O writing 0 Sustaining Attention/Effort
0 Attention to Detail
O Planning & Time Management
O Test Anxiety

Continue on next page =2



=. Identify accommodations matched to student meaed.

Based on the broad areas of student need identified in Step 1, choose at least one corresponding accommaoadation
A glossary of accommodations can be found on page G.

which you are willing and able to implement.

Academic Concerns
Reading

Type of Probl=m

suggested Accommodations

— Difficulty reading Fluantly — Read materials alowd
o ~ - ~ —_ Read materials alowd
— Difficulty with reading comprehension = Use highlighted rextbook
OO Reads slowly (| Extended time
Math

Type of Problam

Suggested Accommodations

understanding of word problems

= Calculator
—_ Unable to rapidly access mmath facts — Fact table
— Extended tirme
— PAanipulative dewvices
— Difficulty manipulating numbers — Wisual organizers (e.g., graph paper)
— Transpaoses nurmbaers — Self-monitoring list to douwuble check waork
O Extended time
[ | Difficulty with conwverting word problers O Graphic erganizer
to mathematical expressions D Prowvide math expressions or formulas
= Prelimimize distracting information in vword problems
—_ Reading difficulties thatimpede — Read word problerms aloud
=
(-

Type of Problam

WVVritinmg

suggested Accommodations

Use graphic organizer
Extended time

(. | Praowvide penS/pencil grip
— Use word processor for drafts and final copwy
(. M otor skill deficits (| Dictate work into audio recording dewvice
(- Use dictation program
— Extended time
(| Use spelling and grammar assistive dewvices (e.g..
Spell Chack)
— Difficulty with spelling (| Teacher or peer proofreading
() Allow for re-submission of work after feedback
— Extended time
— Use graphic organizers
(= Difficulty organizing writing O Cchunk large assignmeants into smaller tasks
—

Prowide model of completed writing task




Behavioral Concerns
Following Directions

Suggested Accommodations

[
[ |
=
=

Suggested Accommoadations

Read directions aloud

Hawve student repeat directions back

simplify number of instructions on page

Reword instructions using simpler language
t or bold font key directions

Easily Distracted/ Sustaining Effort/Attention to Detail

aaooaoooaoonoao

Give short and simple directions

Highlight key words in directions and text

ise highlighted textbook

Check im frequenitly with the student

Assign a peer partner

Use graphic organizers

Prowvide guided notes

Plan hands-on activities

Freqgquent breaks (use private signal)

Cue with a device (e.g., sports watch, timer) to stay on task
Self-monitoring sheet for on-task behawvior

Self-monitoring sheet/rubric for task completion

Limit lemngth of sustained effort (e.g., reading, reasoning)] by providing breaks or assistance
Chunk large assignments imto smaller tasks

Chanmnge seat to reduce distractions

Planning and Time Management

Suggested Accommodations

Qoaaa

Prowvide start-up assistance and fregquent feedback
Chunk large assignments into smaller tasks

Use graphic organizers

Use self-monitoring sheet) rubric for task completion
Use self-monitoring sheets for organization

Test Anxiety

Suggested Accommodations

Qoaoa

Chunk similar test Items togather (e.g., chunk all multiple cholc2 together, all true/false togathear)
Diwide test into smaller segments (e.g., fewer problenns per page)

Use graphic organizers

Allowr student to choose seat where he/fshe feels most comfortable

Allow student to choose preferred way to respond to test questions

Continue on next page —=*




4. Coordinate accommodations.

List the accommodations selected from pages 2 and 2.
Mext, review the accommodations listed in the student’s IEP. List accommodations from the IEP. Circle amny overlap.
Accommodations Suggested by the Guide Accommaodations on IEP

5. Meet with the student for input and preferences. Write any notes in the box below.

- Ml eet with the student to discuss the academic or behawvioral concerns. Examine the permanent products
during the discussion, if haelpful.

- Describe the accommodations that were recommended by the Accommodations Guide and those
currenthy indentified in the IEP.

- Acsk the student for his/her input regarding accommuodations hefshe thinks may be halpful.

- Discuss specific assignments, conditions (e.g., independent work)}, and fregquency of the accommodations.
Some accommoadations may not be necessary for all circumstances.

- Encourage the student to share his/her thoughts about the accommaodation.




List accommodations to be implemented and evaluated.

- Create a single list of accommodations to be evaluated for effectiveness. Prioritize based on student input and
teacher preference. List in the order accommodations will be tested.™
- Determine if thhe accommeoedation will be used during Imnstruction for classroom teaching activities and assignments
or for testing. It is possible to use an accommodation for both purposas.
- Define and describe the conditions under which the accommodation will be provided for the student [see below].
Accommmodation Instruction or Testing Actineity Description
=3 INnstruction Inde-penden: =e=at Time and = half
wWork
EM. Extended Time B Testing Unit tests
Quizzes reguiring Time and a half
written responseas
= Instruction GrouD, pair, or Teacher-created or pre-made
independent writing organizers [(e.g., story maps, writing
EX. Graphic Organizer tasks scaffolds)
O Testing
OV Instruction
al
0 Testing
O  Instruction
.
O Testing
O Instruction
32
O Testing
O Instruction
A
O Testing
O  Instruction
=]
O Testing
O instruction
=
O Testng
OO0 Instruction
Fa E
[ Testing

#plan to evaluate the effectiveness of each accommuodation one at a time to determine the most beneficial
accommodations for the student. IT specific accommodations are already in place and effective, continue prowviding
the accommodation as usual and test additiconal accommaodations one at a time to determine if student outcomeas
are enhanced.



7. Teach the accommodation(s).

- Teach the student how to access and use the accommedation using curricular materials and in authentic
settings, if possible. Ensure the student understands how to use the accommodation correctiy.

- Be cure the student has a clear understanding of how to request the accommaodation if it is not prowvided.
Model and role-play how to appropriately request the accommodation.

- Multliple opportunities for practice may be necessary.

8. Examine at least three samples of student work/tests to determine if there is change in
performance trend:
s after the student can use the accommodation independently, or

- within 4 — 6 weaks of implamentation

(Assigrnments should be comparable in quantity, level of difficulfty, and type as the initial assignments in Step 1.)

Defermine improvement In any of 1. Continue using The accommodation.
the following (circle all that apply):
- Grades Yes - 2. Determine whether additional indicated
- O ality of work accommodations would further improve
- Work completion perfermance (Step G). Repeat steps 7-5.
- MAcademic engagement

o]

O 1.select another accommodation from within the problem area (Step 3) and repeat Steps 7-5.

O 2. Determine if problem area was misidentified. Select an accommodation from another problem area

[Step 2). For example, a student who was thought to hawve difficulty with math calculation may actually
ba struggling with custaining attention. Roepoat Stops 2-82.

OO 2. Determine if alternative imterventions are needed (e.g., Missing Assignment Tracking, Organizational
Skills).

O 4.suggest the IEP team consider modifications to the general education curriculum.
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Accomumodation

Definition

Caloulator

Calculation dewvices (e.g., calculators) may be appropriate to compensate for a student’s disability in
calculation. ICis iMmpoartant to Know the goal of instruction anmnd assessmeant before making decisions
about the use of calculation dewices. For example, Ifstudents are learming subtraction with
regrouping, using a calculator would not give a student anm opportunity to show regroupimg. 1T
students are learning problerm solving skills (e g., bargain shopping for iterms of a better valuea), themn
the use of a calculator Mmay remowe the calculation barrier and allow the student to demonstrate his
or her reasoning skills.

Extended time

Extended time is a specific, pre-determined amount of extra time to complete assignments, projects,
and assessments with ne grading penalty. For timed tests, a standard extension may be time and one
half. This means that & student is allowed 20 minutes to take a test that normally has @ 60-Minute
limit. Double time may also be allowed. The amount of extended time Mmay be determined on a case-
byw-case basis by a student’™s IEFP team. Usually, “unlimited” time 1s not appropriate or Tfeasible.
Students who hawve Too much time may lose interest and motbwvation to do their best work.

Fact table

rAultiplication fact grid or other tool to help students readily access basic computation facts.

Graphic
arganizers

Graphic organizers help students arrange information in order to organize their work, stay focused on
the content, and recognize connections and patterns. Wenn diagrams, story maps, and time lines are
examples of graphic organizers. A wide variety of organizers are awvailable for free download from the
Internet at htto/ffreeclogy.comfgraphicorgs/.

Teachers canmn make their own organizers 1o meet specific instructional needs. Students should be

encouraged 1o create thelr own graphic organizers or re-create organizers they find helpful.

Guided notes

Handowut that outlimes the lecture with blanks for importantideas (e.g.. key concepts, definitions.,
facts). student fills N the blanks as the lecture Is presented. See CARS Opportunities o Respond
Teacher Handouwt.

Highlighted
Text ook

Textbook with key words and information pre-highlighted by a teacher or student with good study
skills. Highlighted texts cam be pravided to the student for use during class or at home.

MRlanipulative
Drewices

Physical objects (2.2., counters, blocks, paper chips, buttons, play money) students can arrange to
better understand 1:1 correspondence, ratios, or other relationships.

Ml ultiple or
Freguont broolos

Breaks given at pre-determined intervals or after completion of assignment, tests, or activities.
Sometirmes a ctudernt Mmay be allowed to talko broaoks when individually nooadad.
student becomes angry or frustrated and asks to lzave the classroom, or the teacher recognizes cuas
im the student's behavior that signals a need for time away from the assignment or classroom.

For oxampla, tha

Read materials
aloud

Teacher or other gualified person reads text word-for-weord crally to students. This may also include
the use of books on tape and audio warsions of written materials. During testing, readers should uss
an ewven inflection so that the student does not receive any clues by tha way information is resd.
Furthermeore, readars may not clarify, elaborate, or provide assistance to students during testing
situations. A student should hawve the option of asking a readear to slow down or repeaat text;
therefore, readers should corally present text to orne student at a time rather than im a group format.

Self-monitoring
checklist

Student follows a sequential checklist To complete a task or follow a strategy. The checklist may also
e paired with a rubric for self-evaluation of task completion against teacher expectations. Rubistar
is & free tool to create rubrics, http:ffrubistar.dteachers.org/.

Spelling and
Eran mar
assistive dewvices

Pocket spell checkers or word processor spelling and grammar check programs may be an appropriate
accommodation o help students communicate more effectively durimg writing assigmnments.

Wiswual
organizers

Graph paper, highlighters, place markers, scratch paper, and templates.




8.Having Difficult
Conversations

Ethnicity, religion, race, sexual
orientation, gender identity....



Focus on Big Outcomes &
Work Backwards to a
Range of Specific Behaviors

Respect =
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“Dean't eat the flippers, Zeke,
or they'll know we're tourists.”’




e it I

“Frank ...don’t do that.”



9. Pay Attention to
Implementation Science



Research Findings on Scaling Up

(Fixsen, Naoom, Blase, Friedman, & Wallace, 2005, p. 70)

e Best evidence documents what
doesn’t work:

e Information dissemination alone
*Training by itself




Research Findings on Scaling Up

(Fixsen, Naoom, Blase, Friedman, & Wallace, 2005, p. 70)

What does work
 Long term, multi-level approaches
» Skills-based training
* Practice-based coaching
 Practioner performance-feedback

e Program evaluation
 Facilitative administrative practices



10. Is your school a place

you would send your own
children?



Positive School Climate and
Academic Achievement

In a study of 173 schools, it was found that the
relationship between higher achievement scores and a
positive school environment was stronger than the
relationship between higher achievement scores and
any of the following: parent support, teacher
excellence, student commitment, school leadership,
instructional quality, or resource management.

West. R.P,, et al., Utah State Univ, 2007



Make every opportunity count...

e Atlantaspeechschool.org



Resources - pbismissouri.org

Behavior Support Framework | moswpbs@missouri.edu

EMu sw PBS Home About Tier1 Tier2 Tier3 Topics Sl Profle Q

Missouri School- Wide Positive Behavior Support

Glmproving outcomes for all
students.

| T . “»
Positive, proactive, preventative behavior supports.




Resources - pbis.org

View Text-only Version Q Ea Resources

PB' Positive Behavioral
Interventions & Supports

MOLANVE CEIRTEN SCHOOL FAMILY COMMUNITY TRAINING RESEARCH EVALUATION

Funded by the U.S. Department of Education's
Office of Special Education Programs (OSEP), the
Technical Assistance Center on PBIS supports
schools, districts, and states to build systems
capacity for implementing a multi-tiered

SCTG Webinar (May 17th): What building teams should ask of their districts

approach to social, emotional and behavior

support, The broad prirpose:of BAIS 16 ta I AIATE 2018 Leadershi P Forum Registration is now open!

the effectlveress, etficléncy dhc equity ol sc ol Featured Content: Getting Back to School after Disruptions

and other agencies. PBIS improves social, | Featured New Pages: Forum RDQ Briefs/ Using Data for Classroom Support / FWPBIS Resources
emotional and academic outcomes for all '
students, including students with disabilities and

students from underrepresented groups.

#l What's New & Upcoming Events Q Behavior Related Policy & School Climate Transformation

List of new postings and current information about Information for PBIS related policies. Government Current information about PBIS for School Climate
PBIS events. announcements and documents are listed. Transformation Grant awardees.
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