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Session 1 OQutcomes:

e Adopting and implementing high quality core
curriculum and instruction

o Assessing academic and behavior interventions




My Background

e State-Level: Individual Student Focus

¢ Turned into MTSS
e District-Level: Parallel design and implementation

. Integrated planning beginning about 4 years ago




Our Journey

e SMSD is the third largest district in Kansas providing an education
to approximately 25,000 students

® 46 schools — 33 elementary level

* First ring suburb

° Formally started our efforts with Rtl in 2005

-
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Core Beliefs:

eEvery student learns and
continually achieves to high and
challenging standards.

~«Education includes both SO(D

~~_and academic competencies.

eThe teacher is the most
important influence on student
achievement.

eEveryone has an individual,
collaborative, and collective
responsibility for each student.

eEveryone in the educational
community continually reflects
and learns in an empowering
culture.

eChange is inevitable and
necessary; our response is
intentional.

g SMSD Strategic Plan for Student Success

Mission Statement:
The educational

community will
relentlessly
empower each
student to succeed
through an
Intentional multi-
tiered system of
support




Our Path

° Elementary Buildings

® Addressed infrastructure and implementation for academic system.
® Added infrastructure for behavior system and implemented Tier 1.

® District focused remaining training from an integrated standpoint.




4 Who is A

supported?

. :  District Leadership Team
Multiple schools wiin local [e=aSXSUlERe:ElILS

IS ond Implementation - Principal Leadership Team
Team eacher Leadership Cadres

e District MTSS Facilitator

’

I\IES el  Building Leadership

»  Building Leadership Teams

All students Buildina Staff o :
e »  Building Integrated Committees

How Is support
provided?

Students

SMSD Structure of Support’




District-Level Implementation

The role of the district is to standardize the
process while the role of the buildings is to
customize implementation.

St. Martin, K. & Vail, J. (2013). Rtl Innovations Conference. Salt Lake City, Utah




‘SMSFK

Shawnee Mission School District

“Freedom is the greatest when the ground rules are clear. Chalk
out the playing field and say, “Within those lines, make any

decisions you need’”

Dick Brown, ‘

Transition Management Advisor




= Intervention

BLUEPRINTS FOR IMPLEMENTATION

L] -
National Association of State Directors of Special Education, Inc. DlStrl Ct Level




NASDSE Blueprint at the District Level

¢ Consensus

Communication process where foundational “Whys” are
taught, discussed, and embraced

¢ Infrastructure

Identification of key practices being implemented and
practice gaps addressed

° Implementation

Structures and supports are put 1n place with sustainability as
the key



e
Essential Elements

® Prevention/ Early Intervention
® Evidence-Based Curriculum, Materials, and Strategies
e Data-Based Decision Making

S Problem—Solving Process

® Team-Based Approach

-




Integrated Functions Across A
Continuum of Support

< Team approach
Evigence-bed
practice

Behavior Support
1Joddng dl1wapeay

.
MIBL. S
MICHIGAN'sS

Inregrared Behavior & Learning Supporr INiriarive
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” Implementation Research
Fixen et al., 2005

Implementation Stages
-4 VEARS sl

Initial Full

Implementation Implementation

B implementation B Implomentation

Exploration Installation
B Assess neads B ACQUIrg resources

W Examing H Proparg drivers drivers
innovations organization B Manage chango B implementation
® Data systoms outcomes
B Improvement B Innovation outcomes
cycles B Standard practice




The Hexagon Tool

Exploring Context

The Hexagon Tool can be used as a
planning tool to evaluate evidence-
based programs and practices during
the Exploration Stage of
Implementation.

See the Active Implementation Hub
Resource Library

http://implementation.fpg.unc.edu {

5 Point Rating Scale:
High = 5; Medium = 3; Low = 1.
Midpoints can be used and scored as a 2 or 4.

High | Med | Low

Need

Fit

Resource
Availability

Evidence

Readiness for
Replication

Capacity to
Implement

Total Score

/
/
J

.,réapacily to Implement

J/ »  Staff meet minimum qualifications

*  Sustainability

«  Staff Competencies

*  Organization
=  Leadership
*  Financial

*  Buy-in process operationalized

=  Practitioners
=  Families

~—

Need in agency, community, state

* Health, human service & socially significan
Issues

* Parent & community perceptions of need

* Data indicating need

NEED

CAPACITY

Fit with current Initiatives \
» Agency, community,

state priorities \
* Organizational structures

e ‘\
-

P . READINESS

/,,r"ﬁ::adiness for Replication

= Qualified purveyor

= Expertor TA available

*  Mature sites to observe

=  Several replications

*  Operational definitions of
essential functions

operationalized:

h! ®

AY -« Org Support

= Implementation components \
-~
Staff Competency

= Leadershi p. /-”/

\
\
\
\
\
\

EVIDENCE

Evidence

* Dutcomes — Is it worth it?
Fidelity data

= Cost— effectiveness data
Number of studies
Population similarities
Diverse cultural groups
Efficacy or Effectiveness

RESOURCES .

Community values \\

A
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N

o
S
""-u___h
T
~

e

"
Resources and supports for: S/
= Practice Setting /

= Technology supports {IT dept.) /
Staffing

Training /
Data Systems .n"J
Coaching & Supervision
Administration & system

0

T /

e i

s

22013 Karen Blase, Laurel Kiser and Melissa Vian Dyke
Adapted from work by Laurel ). Kiser, Michelle Zabel, Albert A Zachik, and loan Smith (2007)
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The Hexagon Tool

Exploring Context

The Hexagon Tool can be used as a

planning tool to evaluate evidence-
based programs and practices during

the Exploration Stage of
Implementation.

See the Active Implementation Hub
Resource Library
http://implementation.fpg.unc.edu

EBP:

5 Point Rating Scale:
High = 5; Medium = 3; Low = 1.
Midpoints can be used and scored as a 2 or 4.

High | Med | Low

Need

Fit

Resource
Availability

Evidence

Readiness for
Replication

Capacity to
Implement

Total Score

\,_H..

-
e

: /
~ / CAPACITY

Need in agency, community, state

* Health, human service & socially significa
Is5ues

* Parent & community perceptions of n

* Data indicating need

Capacity to Implement
/ Staff meet minimum qualifications y
«  Sustainability /
+ Staff Competencies
*  Organization

=  Leadership
*  Financial

*  Buy-in process operationalized
=  Practitioners f

=  Families

\ d
" READINESS

‘,,t"'ﬁeadiness for Replication ' P are &
= Qualified purveyor
= Expert or TA available \\ - -
*  Mature sites to observe D D
=  Several replications \\

*  Operational definitions of
essential functions
= Implementation components \
operationalized: P
= Staff Competency ~

EVIDENCE

- Org Support 7 Evidence
) L'*’d‘“/hﬁ/ * Dutcomes — s it worth it?
- - Fidelity data

\

Cost — effectiveness data
Number of studies
Population similarities
Diverse cultural groups
Efficacy or Effectiveness

%
.
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Adapted from work by Laurel ). Kiser, Michelle Zabel, Albert A Zachik, and loan Smith (2007)
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The Hexagon Tool

Exploring Context

The Hexagon Tool can be used as a
planning tool to evaluate evidence-
based programs and practices during
the Exploration Stage of
Implementation.

Capacity to Implement
Staff meet minimum qualifications
«  Sustainability
+ Staff Competencies
*  Organization

=  Families

Need in agency, community, state

* Health, human service & socially significan
Is5ues

* Parent & community perceptions of need

* Data indicating need

NEED

\ Fit with current Initiatives
.\ * fAgency, community,

See the Active Implementation Hub *  Leadership g:’;:n‘:;‘i:::\i": tructures
¥ *  Financial . uetu

Resource Library +  Buyin process operationalized A\ Community values

http://implementation.fpg.unc.edu *  Practitioners / Y

EBP:

5 Point Rating Scale:
High = 5; Medium = 3; Low = 1.
Midpoints can be used and scored as

High

Need = Technology supports (IT dept.) /
o, 0 . = Staffing
InltlatIVCS = Training
Fit V|DENCE = Data Systems .f'J
] ] . L] = Coaching & ervision /
p—— District priorities or -~ - Couching & superision. ;
. /
Availability . S 4
strategic plan ~ /
Evidence . . K‘"\\ /
Community values ot effectveness data ~/
Reat!ine_ss for Population similarities
Replication Diverse cultural groups
Capacity to » Efficacy or Effectiveness
Implement
Total Score

~. /
~. / CAPACITY

Fit with Current

RESOURCES ™~

Resources and supports for:
Practice Setting

/

i

22013 Karen Blase, Laurel Kiser and Melissa Vian Dyke
Mapted from work by Laurel ). Kiser, Michelle Zabel, Albert A Zachik, and Joan Smith (2007)
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The Hexagon Tool

Need in agency, community, state

* Health, human service & socially significan
Is5ues

* Parent & community perceptions of need

* Data indicating need

Exploring Context

The Hexagon Tool can be used as a \
planning tool to evaluate evidence- /
based programs and practices during ' '
the Exploration Stage of
Implementation.

Capacity to Implement ™~ . - o~ \

NEE D \ Fit with current Initiatives \

.\ * fAgency, community,

state priorities \
N Organizational structures \‘
\\ Community values k

See the Active Implementajg
Resource Library RCSOUI‘CCS and SllOl'tS
http://implementatiog

for: FIT

EBP: Curricula & Classroom \
J Technology supports A
. Staffing

o Training

\ >

5 Point Rating Scal
High = 5; Medium
Midpoints can be

Resources and supports for:
= Practice Setting

Need (] Data Systems = Technology supports (IT dept.)
= Staffing
o o o = Training
Fit Coaching & supervising - Data Systems
- Caac_hi_ng &_Supenris.ion _f"
Resource Administration and system " Administration & system
Availability Evidence
= Qutcomes— |5 it worth it?
Evidence * Fidelity data

= Cost— effectiveness data

Readi P » Number of studies
edl _""'?'_55 or * Population similarities
Replication = Diverse cultural groups
» Effi Effectiveness
Capaci‘t\r tD cacy or ectivel
Implement
Total Score

22013 Karen Blase, Laurel Kiser and Melissa Vian Dyke [ I
Adapted from work by Laurel ). Kiser, Michelle Zabel, Albert A Zachik, and Joan Smith (2007) R oY
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Need in agency, community, state

* Health, human service & socially significan
Is5ues

* Parent & community perceptions of need

* Data indicating need

Evidence
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. Fidelity data

Cost-effectiveness data

ement
mum qualifications

AN
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Diverse cultural groups Femiles
group / CAPACITY FIT -
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' READINESS 4 RESOURCES ~
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+  Operational definitions of \ ?tr:T:mna; /
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= Implementation components \ A Coaching & L i/
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Implement
Total Score
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The Hexagon Tool

Need in agency, community, st

* Health, human service & socia
Issues

* Parent & community peg

* Data indicating need

Exploring Context

The Hexagon Tool can be used as a

planning tool to evaluate evidence- R ead . or Ren 1t10
based programs and practices during o

. Capacity to Implement S~ . -~ -
the Exploratlorl Stage of Staff meet minimum qualifications ¢ AP O

Implementation. / * Sustainability
/ «  Staff Competencies
*  Organization

See the Active Implementation Hub *  Leadership
N =  Financial s C C O ODSCE C
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The Hexagon Tool

Exploring Context

The Hexagon Tool can be used as a
planning tool to evaluate evidence-
based programs and practices during
the Exploration Stage of
Implementation.

Capacity to Implement
Sustainability
Organization

Leadership
Financial

See the Active Implementation Hub
Resource Library
http://implementation.fpg.unc.edu Practitioners
Families

EBP:

2 Point F.aung

Caacit to Imlement

¢ Staff meet minimum

qualifications
Sustainability
- Staff competencies
- Organization
- Leadership
- Financial
.

Buy—in Process

Operationalized

Staff meet minimum qualifications

Staff Competencies

Buy-in process nperatimalizedj,/

/
/‘j - CAPACITY

Need in agency, community, state
* Health, human service & socially significan
Issues
* Parent & community perceptions of need
* Data indicating need

\
\

\ * Organ izational structures
\\ Community values

FIT \\

NEED

* fAgency, community,
state priorities

/

RESOURCES

Resources and suppaorts for:
* Practice Setting

= Technology supports (IT dept.)
= Staffing

= Training

- Data Systems

= Coaching & Supervision

= Administration & system /

EVIDENCE

Evidence

* Dutcomes — |5 it worth it?
« Fidelity data

= Cost— effectiveness data
» Number of studies

* Population similarities

= Diverse cultural groups

» Efficacy or Effectiveness

22013 Karen Blase, Laurel Kiser and Melissa Vian Dyke
Adapted from work by Laurel ). Kiser, Michelle Zabel, Albert A Zachik, and loan Smith (2007)
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” Implementation Research
Fixen et al., 2005

Implementation Stages

Full

Exploration Installation  Implementation
W Assoss noeds B ACUIre resourcos B implementation
B Examing B Propare drivers
innovations organization B Implementation
B Examing H Propare outcomes
implementation implementation B Innavation outcomes
W Assess fit N Proparo staff W Standard practico




We’'ve Been Waliting.........

e

School-wide Evaluation Tool for Reading
(SWETR)

Kim St. Martin, Ph.D.
Ed Huth, Ed.S.
Anna Harms, Ph.D.
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Structure of the SWET-R P

Data Source Number of Items
Product Review 18 Products
Administrator Interview 8 Questions
Teacher Interviews 5 Questions
Classroom Observations 35-45 minutes,

6 scoring components

\_ 25 e




SMSk

Shawnee Mission School District

Our district’s framework




4 MTSS Literacy Framework Grades K-6

Intervention
Level

DIBELS
Composite

Frequency

Interventionist

Grouping

Daily Core
Instruction

All Instructional
Levels

Kindergarten = 70 minutes

Grades 1-6 = 120 minutes
comprehensive literacy block

*Workstations during small group
differentiation may be replaced with

structured intervention

Classroom
Teacher

Whole Class
(ALL)

Classwide
Intervention

Supplemental
Intervention

More than 50% of
class not at
benchmark

Strategic

Incorporated into Daily Core
Instruction

3-5 times per week

30 minutes per session during
small group differentiation

workstation time

Classroom
Teacher

Varies according
to building model
(classroom
teacher, reading
specialist, &/or
aide)

Whole Class
(ALL)

Small Groups
(SOME)

Intensive
Intervention

Intensive

5 times per week

45-60 minutes per session
replacing workstations and

additional time outside the

literacy block

Varies according
to building model
(classroom
teacher, reading
teacher, &/or
specialist)

Smallest
Groups (FEW)

Adopted 2007-08
Rev. 2013 /




4 MTSS Math Framework Grades K-6

Intervention
Level

Data
Instructional
Recommendation

Frequency

Interventionist

Grouping

Daily Core
Instruction

All Instructional
Levels

Kindergarten = 40 minutes +
30 for all day K

Grades 1-3 = 90 minutes
Grades 4-5 = 70 minutes
Grade 6 = 60 minutes

Classroom
Teacher

Whole Class
(ALL)

Classwide

More than 50% of

Incorporated into Daily Core

Classroom
Teacher

Whole Class
(ALL)

30 minutes per session

Sometimes replaces
workshop

(classroom
teacher, math
specialist, &/or

aide)

Intervention class not at Instruction
benchmark
Supplemental Strategic 3-5 times per week Varies according | Small Groups
Intervention to building model (SOME)
20-30 minutes per session (classroom
teacher, math
specialist, &/or
aide)
Intensive Intensive 5 times per week Varies according Smallest
Intervention to building model | Groups (FEW)

/

Rev. Z01>



" MTSS Social Com

netency Framework Grades K-6

™~

Intervention
Level

Data
Instructional

Recommendation

Frequency

Interventionist

Grouping

Schoolwide
Positive
Expectations

All Grade Levels

Determined by Building Team
All school teaching fall, winter, sping
Weekly focus lessons throughout year

Whole School

Daily Core
Instruction

All Instructional
Levels

Second Step (min/wk)
Kindergarten = 20
Grades 1 =25
Grades 2-3 = 30
Grades 4-5 =35
Grade 6 =25

Classroom
Teacher and/or
Social Worker

Whole Class
(ALL)

Supplemental 2-5 ODR’s Determined by intervention Determined by Small Groups
Intervention team (SOME)
Intensive 6+ ODR’s Determined by intervention Determined by Smallest
Intervention team Groups or
Individual
(FEW)

/

Rev. Z01>



District Structures for Support:
Core Cadres

'Purpose:

Provide leadership with colleagues
oPrOViding staff development

oModel lessons

oFacilitation of discussions




Effective Core




Schedule Indicates Adequate Time for
Core Instruction

™~

Product Indicator 0 1 2

Score

The school does | The school has a
1. There 15 evidence | not have a daily | schedule that shows
that the school hasa | reading schedule. | one of the following

School-wide | schedule to provide at » 60 to 89 mumutes
reading | least 9 mimtesof | -OR- for daily instruction | I 52001 has 2 schedule
schedule for | daily core in any grade level | & = :E;ngﬁmmﬁ
providing core | instructonal ime in | Less than 60 « A combimmaton of dailv af all erade levels for
reading readmg. (This fime munutes are 00 mumites on A1l stude mgm
instruction. | block should not scheduled any some days of the '
include writing day of the week week and 60 to 89
insiruciion.) for core readng mumutes on the
mstruction other days.




Kindergarten
CalendardWT &S

Reading Core

1zt Grade

Ricading Core

2nd Grade

Feading Core

Frd Grade

Epecialz

Epecialz

dth Grade Sth Grade Ekh Grade
Epecialz Epecialz-
On Mo Ereak Dy On Mo Break Da
EcitEE will be ZcilEE will be
Taught Taught
ELOCE 1

Specialz

will do EcilEE

when not in
Specials

Reading Core

Eth EcifEE

Planner




District Tool

Sheaanos Minutes Compansd to District Minutes - Daily

Grmde Subject Arss DEstrict Shaaanoes — Half day
K FazmingiLA. Ta 7a
WathEmatios 4 40
Soooal Stude=s 1= 1=
Somnom) Hamitn 1% 15
Specmis e (=]
Recmss bepond PE Z — 0 min 4 — 20 min. &m
1 FazmingiLA. 1z 13
WiathEmatios =l o8
Sl Shode=s 33 33
Somnom) Hamitn Eel 5
Specmis =] =]
Recmss bepond PE Z- 20 min. Z — 20 min.
z PememdurgiLA. iz b i
kathamatcs =0 100
Sl Shode=s 33 33
SomnomHamitn El 5
Speomils 50 a0
Rmomss beyond PE - 20 min. 2 — 20 min.
H PememdurgiLA. iz b i
kathamatcs =0 100
Sl Shodes ] 35
Somno Ry e =]
Speomils 50 a0
Reozss beyand PE 1 — 20 man 1-30
< Reeading /LA iz 175
Mathematics 70 100
Sl Shudees 43 43
Somno Ry a8 45
Speomis 50 (=0
Reomss beyond PE 1 = 30 min 1 -3 min.
3 Reszdang LA 130 140
Mathematics 70 =]
Sl Shodees 43
SoenoeHealth 43
Specsils S0 (=]
Regmes Deyond PE 1 - 20 min 1 — 20 min.
5 Reszdang LA 1 155
Wathematics =] TS
Sooel Shudes 30
SoenoeHealth =0
Specsils S0 (=]
Regmcs Deyond PE 1 —3min 1 - 20 min.




e

Evidence Base of Core Program

Product Indicator 0 1 2
The school only provides
one of the followmg
documentation: The school provides the
follownng documentation:
An extemnal review (e.g.,
Indiana Feading An extemal review (e g,
Textbook Review, What Indiana Reading Textbook
Works Cleanmghouse, Fewview, What Works
The school does other ymbiased research) Clearinghonse, other
not have or internal review {e.g., mhbiazed research) or
documentation using A Consumer's internal review (e.g., using
that an external or | Gude to Analyzing a A Consumer s Gude to
Infemal review Core Feading Program or | Analyzing a Core Feading
7. There 1s was usaed to select | Gudelines to Review Program or Gundelines to
Documentation | documentation | program Comprehensive Core Eeview Comprehensive
of an evidence- | that the district Reading Program) was Core Feading Program)
based core has selectedan | -AND- utilized before program was utilized before
reading evidence-based was selected program was selected.
program. core reading The school does
program. not have OFR AND
documentation of
mmproved student | Unbiased research, Unbiased research, disinct
outcomes as a district data, or data from | data, or data from schools
result of usmg the | schools with siomlar with similar demographics
program demographics mmdicate indicate that the core
that the core reading reading program selected
program selected IMPTrovVes all students” (1e.
mproves all students’ core, strategic, Infensive)

(1.e. core, strategic,
i.nIens-ive} reading
outcomes at all grades in
which the program is

being used.

reading outcomes at all
grades in which the
program 1s being used.
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Reviewer CodsMams KINDERGARTEN Critical Elsmenis A nalysis

Phonemic Awareness is the ability to hear and moipidar the sound structive of language. It is a strovg predicior of reading sircess.
Fhonemic mearensss 5 an audiomn: s andcons iss of mdtinle comporenss.

Phonological and Phonemic Awareness Instruction

Evidonca

Fating Critarion Inftial] Tercirmciiom Waak Week

1 Pyozressas from the szsisr phonsmic
O O O | zwareness activitiesto the mors difficul
(==, isolation blendinz se=mentation
and manipolation) (@5

:

2 Teachses new phonsmdc awarensess

O O 0O |skills explicitly usine moltiplk modsk
{wl
E_* 3 Tezches phonsmic awarensss skills
O O O |svstematically {w)

4 Fallowing tezcher madsls, providas
O multipls opparmnities for stud=nE o
r=spand arzlly (w)

e
0Q

5. Int=zrates letter-sound comrespandsncs
instroction to phonalagical
Fwaren=ss phonsmic awarensss (wi

ne o6
Og Og
O

§_In s=cond halfof kinderzenten, focnsss
O | on seementation or the combination of
blending and semmentation {55

o
0

1. Anzlyzas wasds 2t the phonsmea Jeval




S s
Goviiwas CCSSO gl

Councof v Achieve

| NASBE

NATIONAL ASSOCIATION OF
STATE BOARDS OF EDUCATION

Revised Publishers’ Criteria for the Common Core State Standards
in English Language Arts and Literacy, Grades K-2

David Coleman * Susan Pimentel

1. Materials allow for flexibility in meeting the needs of a wide range of students. Students
come to school unevenly prepared to read. While the primary purpose of a beginning
reading instruction program is to ensure that all students learn how to read, some
students will move ahead quickly and should be able to move on once they have
demonstrated mastery of the basic content. Additionally, adjustments should be made to
programs now in use to refine content and methodology that will likely “catch™ more of
those students who otherwise would fall behind and require remedial work.

2. Materials include effective instruction for all aspects of foundational reading fincluding
distributed practice). Materials that are aligned to the standards should provide explicit
and systematic instruction and diagnostic support in concepts of print, phonological
awareness, phonics, vocabulary development, syntax, and fluency. These foundational
skills are necessary and central components of an effective, comprehensive reading
program designed to develop proficient readers with the capacity to comprehend texts
across a range of types and disciplines.




g What We’'ve Learned......

e Evaluation of strengths and weaknesses of a core series is an

OIlgOiIlg and necessary conversation.

* Use the plans developed through the problem—solving process

to guide overall building and district guidance.

District: Shi Mission School District .
ot e tason el DiBeLS@D
Year: 2013-2014

Status Report

DIBELS Mext
Beginning of Yea Middle of Year End of Year

r
DIBELS Composite Score
@ 4% in=1378) [ &7% (n=1426) 70% (n =1479)
[ 15% in=330) O 14% (n=201) 13% (n = 268)
W 20% n=430) W 20% (n=423)

17% (n = 368)

EO3@

Phoneme Segmentation Fluency
B 72% in=1554)
[ 21% n=a47) Not tested at this time. Not tested at this time.
W75 n=146)

[ 645 in = 1368! [ 75% (n = 1603) @ 70% n=1478)
O 23% (n=400) O 16% (n=338) O 13% (n=284)
W 1a% (n=201) B 10% (n=204) W 7% n=353)

NWF Whole Words Read
O se% (n=1202) O 20% (n=1714) @ =1% (n=1704)
4 5 [m] (n=214) O 13% n=287)
W 10% (n=217) B 7% n=142)

DORF Words Correct

B 0% (n=1220) [ s5% (n=1380)
Not tested at this fime. [ 17% (n=387) [ 15% (n=308)
k W 23% (n=405) W z0% (n=a25)




Writte

n Guidelines for Teaching Core

™~

Product Indicator 0 1 2 Score
The wnitten gudelines melude
all of the following for all
grade levels:
= A hst of components to
- teach m each lesson that
8. The distmct : S :
provides written | The district does *‘ﬁ“ ?’-“1‘1 crifical reading
gudehnes for not provide The wri 51 um:];gng
Written components of | suidelines. . “]"iiﬂ! od pp e components
guidelines for | the core reading ngJic%eh s i Y
teaching the | program that -OR- omy two o _ »  Gudelines for v ; .
core reading | need to be blﬂlel_s.mﬂm 2-point DEE,ithEIE—tﬂH@ID]’ _n
program consistently The gnidelines are cnterion for every omutted due to student
implemented | not available for | 22° g:;‘-';‘gg‘ted explicit
i'ig:fﬂ all grade | every grade level. netractional Toutines to

nse.
» Pacing suggestions.
« (mdelmes for when to use

whole group and small
group mstmicton.




Fidelity
Is....
* Using Materials

o Following Instructional

Routines

o Making intentional
decisions for time spent

outside of “white pages”

- /




Fidelity in

ELA Instructional Block — 120 Minutes

mm

Language ALL Wonders

Wonders Differentiation Materials

AL Leveled Readers

Small Group Differentiation
Some Intervention Protocol Programs




s

What’s In Your Cookie Dough?

® The Wonders Cookie Dough

® Prioritize the white backed pages as your basic “Wonders Recipe”

® Add in the activities with the colored or shaded backgrounds as the
“Extra Ingredients”
ACT
Digital Components
ELL Support
Practice Pages

Etc.




Wonders Suggested Pacing Calendar

1% Quarter 201314 Wonders Suggested Pacing Calendar 3rd Grade
LIEELY Tuesday Wednesday Thursday

The Wonders Suggested Pacing Calendars provide an exemplar forteachers to » P
follow in our first year ofimplementation. S 0 I I s
The goalis forevery classroom to finish Units 1-3 by the end of the school e [ [
ye ar. 26— 30 Smart %E":.E]m %}:‘!ﬁm ;m“;"'“‘gﬁm ;.g;"“"}:“;n
Waonders Unit 6 is a review unit in which no new skills or concepts are taught. ~
All bulldings should begin with the Start Smart lessons in orderto ensure N | gt | o | s | e |
successful implementation ofthe Wonders program.
It is recommended that teachers begin introducing procedures and expectations o o U T T o
for small group instruction during Start Smart. . e I R e
Days allotted for testing may be moved as neededto fit your building's testing
schedule. ST S ——




/Wonders Materials Inventory

Wonders Reading Program

Classroom Materials Inventory

|

feacher: Grade Level -
school: Date :
Second Grade
PRODUCT OQUANTITY
Teacher Materials

Teacher’s Edition Val. 1

Teachear’s Edition Val. 2

Teachar’s Edition Val. 3

Teachar's Edition Val. 4

Teacher’s Edition Val. 5

Taachar’s Editian Val. &

Teachingz Pasters

Reading Response Board {Teadcher-1 |

Sgund Spelfing Cards -Small

Sound Spelline Cards -Larss

Retellinz Cards

Interactive Read Aloud Cards

‘Workstation Activity Cards

Photo Cards

Visual Vacabulary Cards

High Frequency Word Cards

‘Weealkly Assessment Book

Unit Assessment Book

Benchmark Assessment Book

Student Materials

R=ading"Writing Waorks hop book

Literature Antholazy baok

De=codable Reader Val. 1 {set of §)

D=codable R=ader Val. 2 {s=t of §)

Di=codable R=ader Val. 3 §s=t of b

D=codable Re=aderVal. 4 fs=t of &)

D=codable Re=ader Val. 5 §s=t of &)

5 mouw. WwE ) NA B OE I .  EE




What We’'ve Learned......

® |t is critical to determine your “what’s tight/ what’s loose” as

a district and then as a building.
* Guidance should be provided about what’s loose.

* Your protocol should be revisited at least annually.




e

Assessing Fidelity of Teaching Core

Product Indicator 0 1 2 Score
The tool(s) to assess the quality
The school has a of reading instruction mcludes
tool(s) for classroom | all of these measures:
Tool(s) for 10. The school | The school does : . .
classroom has a tool(s) for | not have a tool for ;Em“t;ﬁﬁ . imﬁep?fﬂm (eg.
observations classroom classroom at 3 o student P fies to respond)
to assess the | observatonsto | observatons or ; ce (e Epm‘hm ] tathip 1
quality of assess the quahty | the tool does not Pe rhmifi tE : ( laritv of e
reading of reading measure student ]'EE-IPCII nd., ressznie ]._:f“ © .mt;rlﬂ ce.
instruction. mstruchion. performance. accuracy rate, on-task pafmg,hmn I IE"EI ;ﬂ
rate). remforcing. correcing,
MOTITOTINE Tesponses)

™~




- Walk Through - Core Specific

Reading First
Open Court Reading Instructional Checklist
KINDERGARTEN

School Teacher

Effective Instructional Strategies

a
u
a

Use of model, practice, application are evident
Evidence of corrective feedback procedures
Effective questioning strategies including wait
time and tum taking (group response &
mdividual tums) are evident (Appendix p.13)
Instructionis briskly paced

Children are prompted to expand the use of oral
language in all activities

PART1 Sounds and Letters

Warming Up: 5 minutes

a
a

Children are actively engaged in the activity
Children are promptedto expandthe use of oral
langnage in most activities

Phonemic Awareness: 7-10 minutes

Q

Q

Focuz of thelesson iz on manipulating sounds —
not onword meanmg or letter names

Children are actively engaged in word play:
changmgword order, clapping syllables, word
parts, identifying/ supplying thyming words, etc.
Children identify and/orlisten for sounds
begnning, middle or end of words

Children blend parts of words together tomalke
words

Alphabetic Knowledge, How the Alphabet
Works & Phonics: 20-25 minutes

a

oo

Alphabet Big Bookis used to introduce letter
names and shapesin Units 1 and 2

Activities focus on letter names and formation
Teachermodelsletter formation

The Foutine Card mforms the mtroduction of an
Alphabet Sound Card (Units 4 andup)

Phonics activities: Blending and Word Building
should engage all students and be fast-paced
The Foutine Card informs Blending procedure
Teacheris using concise langnage — extraneous
language is keptto a minimum during routine
Readingworkbook pages are modeled, guided

Date Unit/T.esson #
Kindergarten, page 1

PART 2 Reading and Responding: 15-20 minutes

Q  The Routine Card mforms the mstruction on the
Before, Duning and After reading of each Big Book
selection

3O Children browse Big Book selection and conument on
anvthing ofinterest

O Teacheruses makes connections to unit theme,
discusses genre, author, illustrator

3  Children activate knowledge/make connectionsto
O eXpenences

0  Direct instruction is used to teach and review selection
vocabulary before reading

3O Teacher“thinks out loud™ when modeling the
comprehension strategies and practiced by children

O  Children are encouragedto ask questions, make
predictions andretell parts of story

O  Comprehension skills are directly and explicitly taught

3O Concept/Questionboardis up andthere is evidence of
children sharing

PART 3 Language Arts: 15-20 minutes (Not
included in the 90 minute reading block)

Independent, Collaborative, and Whole Group Writing

O The wnting process is taught directly

O Children are nvolved in mdependent wnting,
collaborative writing or creating a class book

O  Wnting Serminaris held as part ofthe witing process

0 Grammar, literary or other language arts skills are
directly taught

Workshop: Small Group Instruction and

Differentiation: 15-20 minutes daily

O  Smallgroup time is 2 scheduled part of every day

QO  Small group areas are clearly established andlabeled

3O Basedonstudentneed, the teacherprovides direct
mstructionto small groups of students. The teacher
will reinforce strategies and skills presented in whole
group instructional time by preteaching, reteaching,
remediating or accelerating according to studentneeds




K/Iarzano Walk Through

http://www.greenekl12.org/harvink/Marzano_Resources/Marzan
0-Ob_Protocol-Intro-Sept09.pdf

Marzano Observation Protocol Short Form

I. Lesson Segments Invohving Routine Events

Design Question #1: What will | do to establish and communicate leaming goals, track student
progress, and celebrate swooess?

1. Providing clear learning goals and scales to measure those
goals (e.g. the teacher provides or reminds students about

a spedfic learning goal)

2. Tracking student progress (e.g. using formathee assessment
the teacher helps students chart their imdividual and group -!
-

progress on a learning goal)
3. Celebrating student success (e.g. the teacher helps student

acknowledge and celebrate curment status on alearning i

goal as well as knowledge gainj
B oW

Design Question #6: What will | do to establish and maintain classroom rules and procedures?

4. Estahblishing dazsroom routines (e.g. the teacher reminds .
students of 3 rule or procedure or establishes a mew rale or | ¥
procedure) =

5. Organizing the physical layout of the classroom fior learning
{e.g- the teacher onganizes materials, traffic patterns, and -!

=

Il. Lesson Segments Addressing Content
Design Question #2: What will | do to help students effectively interact with new knowledge?

1. dentifying critical information {e.g. the teadher provides
cues as to which informartion is important] g

2. Organizing students to interact with new knowledge (eg.
the teacher organizes students into dyads or triads to

1 Jal o | wu
L
K cizouss small chunks of comtent] ;
1 |a] o LR




QVaIk Through

http://www.justreadflorida.com/readingwalkthrough/

Date: Time:
Teachar: School:
Grade: Subject:

1. Leaming objecthve(s) for the lesson
Objectivels):

Learning objective(s) Is evident to the students

Evident [ Mot evident [ Unable to detarmine
Learning objective({s) on target for grade-level standards

Yas [ Mo [ Unable to determine
Identify grouplng format

Whole group O Small group [ Palred [ Indiwvidual

Determine levels of class emgagement

2

1

3.

(|

4.

(|

E

1 Highly engaged—Maost students are authentically engaged.

O wWell managed—Students are willingly compliant and ritually engaged.

1 Mot engaged—Many students are not participating In the assigned task or substituting another acthvity.
6.
6a
1
Bb.

Classroom Environment
. Classroom behavlor management system effectively creates a positive learning environment.
| s [ No [ Unable to detarmine |
Classroom arrangement Is conducive towhele-group Instruction and reading centers (teacher-led centar and
Indepedent studant conters).
| O Yes [ Mo [0 Unable to determine |

6c. Dally class schedule Is posted and Indlcates a minimum of 90 minutes for reading Instruction that Includes
whole-group Instruction, reading centers, and additional time for Intenshe Interyention.

| O Yes O Mo [0 Unable to determine |
k bd. Classroom displays of current student work and curriculum material reflect the skills and concepts taught.




Mume: Sehood  Grade'Condent

Daie Tiinet In Time In

OBSERVATION AMD FEEDBACK TOOL: Visible Teaching, Assessing, Learning, and Leading

Condluct four “rweeps" af equal leagdh in doe (L. § minmtes) Jot down noter during sweep. Ar end of each rweep
check vwly fhore *lomdk-fors" obverved drenwy the affedted tme,

CBSERVATION "LOCK-FORS™

ij‘lFlFl-F_

Visible Teaching for High Student Engagement

Mcan-gmﬂmmhrmlm rmd: roapapaea, ona diversity,

]

L Ubkes sl geoup pairs, | I . puaded kng, reciy i hing, drc.

L Assiproices keveled ad variad wenl: amicles, inoggazises, Sotiod, ood-Molion, Seme, .

4, Lhaes mrmlrr-mulrm-g-:'n:-mﬂdudmmmu IHmnj.-:Mﬂmmm rules, prad procodones, i
T Clanfes and articelales qpecgic | : PR

b Peevides dunl.l':h.pln.!llmllu.tnln]-mkh. 'dlhl "_ it Emu e o s e iasy GhRerlivis.

7. Direlops wocebulery o consets coscepts irsl keas

[3 '::hrxlnrl-l'rrhlmlmlhnhnr,l-.lw-p H-lrrrl1|:

% hlamli d clarily senes leson g I k i des, sl piriled |

1k Dafferciiancs comient 1hiaigh rereachisg. accelemtion, ol -alﬂ.u:hmrt_m

1.

Wisible Assessing for High Student Engagement

Mlennifes wrd oreim beass ¢ bollerging suooss orienia o checkilss and s,

12,

Poe-pasceses in delerming whet sivdeals alresdy know lr\-d cm dn

13.

14.

Cliazkin For iinak g asl schi ul |

3

Provides spocilis desoriptive leedback.

15

HAngages sindents in self-pesnssment of thair work, whal ihey leam, s bow they leam

li.

ke caisti 4 o s s el For shudesl produts,

LA

17,
18.

Ulses esesumenis aligned with ohjectimeieaming intemtiomaraandends md irsinionsl prooesss

Peoales choiss in znl prcil

ik

Uagages sindencs in giving specilc Feedback in poers and o e eacier.

Ml

Tevelves sudenis in in seiiing leaming goale

Wllhh Learning for High Student Engagement

. Ulsen moani prel sdives: aral echeokogy

H.E-lwnul king divisions arl chel

15, Applies cognlikon sirelegies: mike conmeoions, qUestan, Sismen e, s, syniesies, visliae, B e
14, Bapuges inreading,

15. Bagigss in wriling.

. Hagages in disoussng s

n Hlmlnpnﬂ:mﬂ“mﬂmml‘

1E. Eagigess in peer irg T L i hmp, and oiber 1

. Createafises ol i i OF AT, S0 pl iing, hoggs, @ iv Fosiis el Tollatles
1. Bagnges in mbovee, rosl-ward leaming spenenoes (hat stvasce 21 ooy skills,
Commendations:

Considerations/ Questions:

Orepory & Roxamlle (2011, College of William and Mary, School University Research Melwork




" What We've Learned...... A

© Walk—throughs are not directly tied to teacher evaluation

ENGAGING TEACHERS IN

L Frequency is important %LAKSTEEU?H?H'Q

e Feedback is important

® We are going to graph and weave our observations into our
grade level data review process
' LEARNING

* Use teachers to lead the walk through process




4 N

Evaluating Core Reading Program

 What Works Clearinghouse

* Florida Center For Reading Research

e http://www.fcrr.org

e Oregon Reading First

e |Indiana Review of Core Textbooks and Curricular Materials

e http://www.doe.in.gov/achievement/curriculum/state-review-
textbooks-and-curricular-materials

- /



http://ies.ed.gov/ncee/wwc/reports
http://www.oregonreadingfirst.uoregon.edu/

vd S/

John Hattie
N Y,




Evidenced-Based Practices

ZONE OF
DESIP .0
EF” cCTS

Teacher-Student
Relationships .72

30 40 50

Feedback .75

s 50

ZONE OF

ZONE OF
DESIP".0 DESIP 0
EF” cCTS -

EF_ £CTS

Eassroom Management Teacher Clarity .75
52




Evidenced-Based Practices

ZONE OF : ZONE OF

DESIP".u
< )
P ' EFFECTS

ZONE OF
DESIP .0
EF_ £CTS

Spaced vs. Reciprocal Teaching
Massed Practice .71 74




" Differentiating Instruction: )
Categories to Consider When Planning

Profile
Instructional Instructional
Content Delivery
Instructional Instructional
Activity Materials
Product

\ WWW. texasreading. org /




Intentional Decision Making

o Reflective of the Profile — WHY Is overt

e Differentiation is Planned
e Planned before based on profile
e Changes during delivery sometimes possible
e Reflection after to guide workshop or next lesson

e Coordination of Instruction Matters




Integrated Academic and Behavior

e Align Second Step where there is a logical fit
e ELA

® Science/Social Studies

® District aligned training




Program Skills and Concepts:
K-3

Unit 1: Skills for Learning

e Listening °® Focusing attention ¢Using self-talk *Being assertive

Unit 2: Empathy

e |dentifying one's own and others' feelings *Taking others' perspectives
e Showing care and concern for others

Unit 3: Emotion Management

e Understanding strong feelings eldentifying and managing strong feelings
e Calming down strong feelings

Unit 4: Friendship Skills and Problem Solving

e Making and keeping friends *Calming down and using Problem-Solving Steps



Adopting and Implementing Academic

and Behavioral Interventions




” Implementation Research
Fixen et al., 2005

Implementation Stages
-4 VEARS sl

Initial Full

Implementation Implementation

B implementation B Implomentation

Exploration Installation
B Assess neads B ACQUIrg resources

W Examing H Proparg drivers drivers
innovations organization B Manage chango B implementation
® Data systoms outcomes
B Improvement B Innovation outcomes
cycles B Standard practice




The Hexagon Tool

Exploring Context

The Hexagon Tool can be used as a
planning tool to evaluate evidence-
based programs and practices during
the Exploration Stage of
Implementation.

See the Active Implementation Hub
Resource Library

http://implementation.fpg.unc.edu {

5 Point Rating Scale:
High = 5; Medium = 3; Low = 1.
Midpoints can be used and scored as a 2 or 4.

High | Med | Low

Need

Fit

Resource
Availability

Evidence

Readiness for
Replication

Capacity to
Implement

Total Score

/
/
J

.,réapacily to Implement

J/ »  Staff meet minimum qualifications

*  Sustainability

«  Staff Competencies

*  Organization
=  Leadership
*  Financial

*  Buy-in process operationalized

=  Practitioners
=  Families

~—

Need in agency, community, state

* Health, human service & socially significan
Issues

* Parent & community perceptions of need

* Data indicating need

NEED

CAPACITY

Fit with current Initiatives \
» Agency, community,

state priorities \
* Organizational structures

e ‘\
-

P . READINESS

/,,r"ﬁ::adiness for Replication

= Qualified purveyor

= Expertor TA available

*  Mature sites to observe

=  Several replications

*  Operational definitions of
essential functions

operationalized:

h! ®

AY -« Org Support

= Implementation components \
-~
Staff Competency

= Leadershi p. /-”/

\
\
\
\
\
\

EVIDENCE

Evidence

* Dutcomes — Is it worth it?
Fidelity data

= Cost— effectiveness data
Number of studies
Population similarities
Diverse cultural groups
Efficacy or Effectiveness

RESOURCES .

Community values \\

A

//

N

o
S
""-u___h
T
~

e

"
Resources and supports for: S/
= Practice Setting /

= Technology supports {IT dept.) /
Staffing

Training /
Data Systems .n"J
Coaching & Supervision
Administration & system

0

T /

e i

s

22013 Karen Blase, Laurel Kiser and Melissa Vian Dyke
Adapted from work by Laurel ). Kiser, Michelle Zabel, Albert A Zachik, and loan Smith (2007)

www.scalinoup.org
() p s (=)



http://www.scalingup.org/

Continuum at Tier I/l

As the intensity of the
concern increases, it is
likely that the intervention
necessary will increase in
terms of:

Coordination across providers
Skills needing to be addressed

Time




: Reading Frontline Interventions

Strategic Intensive
Phonemic Wonders K-Pals
Awareness Intervention EIR KEIR
PALS
Alphabetic Wonders K-Pals
Principle Intervention PALS Passport/ EIR Corrective
REWARDS  Beginnings Reading
Fluency Wonders Read
Intervention Natura”y Passport/ EIR Corrective
REWARDS  Beginnings Reading
Vocabulary Wonders
Intervention Passport/ KEIR Language for
Beginnings Learning
*not all buildings
Comp. Wonders
Intervention FIR Passport/

Beginnings




~ Math

Frontline Interventions

Strategic Intensive
Number Envision Envision Math PALS
Concepts Centers Intervention
Dreambox
*pilot
Fact Fluency Envision Envision and
Centers Holt Mastering Math PALS Do the Math
Intervention Math Eacts
Holt Dreambox
Intervention Xtra Math *pilot
Computation Envision Envision and Math PALS
Centers Holt Do the Math
Holt Intervention Dreambox
Intervention *pilot
Concepts and Envision Envision and Math PALS
Application Centers Holt
Holt Intervention Dreambox
Intervention *pilot




a Behavior Frontline Interventions

Strategic Intensive
Targeted
Small Group
o Second Step Check and Check In- and Function First Step to
2 0 Reteaching/ Connect Check Out Based. Success
@ g @ Practice Intervention
S a8 Activities (g,
o 0 organization
ad _ skills group,
Literature- emotion
Ba.sed Sk|” management
instruction group)




District Structures for Support:
Intervention Cadres

® Purpose is to provide leadership with district
personnel

® intervention review and selection
. guidance for principals and colleagues

® eyes and ears of needs in the buildings

® Purpose is to provide leadership with
colleagues

o Providing staff development

e Facilitation of discussions

-




e
Schedule Indicates Adequate Time for
Intervention




Kindergarten
CalendardWT &S

Reading Core

1zt Grade

Ricading Core

2nd Grade

Feading Core

Frd Grade

Epecialz

Epecialz

dth Grade Sth Grade Ekh Grade
Epecialz Epecialz-
On Mo Ereak Dy On Mo Break Da
EcitEE will be ZcilEE will be
Taught Taught
ELOCE 1

Specialz

will do EcilEE

when not in
Specials

Reading Core

Eth EcifEE

Planner




e

Evidence Base of Interventions

PHONEMIC AWARENESS

Phonemic Awareness: The ability to hear and manipulate the sound structure of language. It is a strong predicior of veading success.
Phonemic awareness is an auditory skill and consists of mulfiple componentis.

&
Phonemic Awareness Instruction
Rating Criterion Reviewer Comments Suggestions to Enhance

(1- ;rﬂaﬂes skaills explicidy. » Strengthen teacher modeling “T do™
W

O
2. Models phonemic awareness » Model the routine — missing the “T do™
tasks and responses orally and

0 followrs with stdents”
production of the task. (w)
35”5?“? from the easter » If students need intervention with |

O plhionsmic awarness actviies 1o\ A cimowledged that the words in phonemic awareness, teachers should
the mote difficult (e.g., izolation, oL _ :
blending, segmentation, and t]:_le activities progress to more consider EIR.
manipulation). (53) difficult words (e.g., contain

“sticky blends™)
4 4. Incorporates letters mto

P]:I.I}II.EIIIJC Fwarsness actvihies. FE— - .

0O [NPR. pe 2.41] () Activity 2 uses w.mrds_m_n'jh

= sounds from other activities.

Consumer’s Guide for Evaluating Supplemental Interventions

/




g What We’'ve Learned......

e Evaluation of strengths and weaknesses of our interventions

is critical

* Use the plans developed through the problem—solving process

to guide overall building and district guidance.




e

Beginning of Year Likedy tnENa-ad Intensive
uppeort
DIBELS Composite Scora a0, {n 3)
Cnmpnsm& Sc.nra
Middle of Year
Outcomes
. 1nm:.
Beginning of Year Likty tnENa-ad Intensive
Lppeoirt
DIBELS Composite Score 558 {n 35)

Cnmpnslte Scora

l En:n:.
Middle of Year
Outcomes |:| 1-1%
] 259:,

If they come showing high needs, we should
reduce the severity of the need




4 T

What are we

seeing.. .What
DORF Words Correct Level 5

200 are we thinking
180 1
160
140
12071
2 | | |
8 100 R
? © 16
En-r -
o &
o - O
— 56 | 56
&0 i - fg oo
401
20
/( What are we
" August  September 'ﬂlr:tnt;ek seeing. .. What
B. Accuracy % a1 o a4
PM Accuracy % G2 o1 84 G3 BB 94 99 § arewethmkmg \// a4 oa 00 85 86 94 81 85 BB
Hodes #1 \

. How are we responding? Y




™~
Written Guidelines for Teaching Interventions

Must Do’s —
Guidance on What's Tight/What’s Loose

* TIGHT: REWARDS should be taught as a daily
intervention until complete (4-6 weeks
depending on interruptions).

— First 15 lessons will likely take 45 min. Last 10
lessons will likely take 30 min.

* LOOSE: REWARDS has been validated with
larger groups of students, so group size can
exceed 5 if necessary.




What We’'ve Learned......

® |t is critical to determine your “what’s
tight/ what’s loose” as a district and then as a

building.

® Annual review of interventions with “deeper
learning” is important.

® An Intervention Cadre is a good group with a
“pulse” on what is needed.




Interventions

/Assessing Fidelity of Teaching

pariner, ard individual)
o Instructionisbrisklypaced Part
Children are highly engagedin learning

Part 1, Teacher Directed Games; 5 min.

Sound Blernding (Game Plans 7 - 21)
o Teacher segments the phonemes inthe word

Rhyme Time |

while halding up fingers o Coach

o Teacher prampts the students, “What ward? = Coach

o Students respand by snyingthe ward at the o Reads
rarmal rate ] withly

Last Sound (Same Plans22- 36) First Sound ||
o Teacher says the word o Coach

o Teacher segments each phanemein the word o Coach
while halding upfingers phare)

o Teacher prampis the students, “What is the o Coach
last sound®” sound|

o Students respand with the last sound = Readd
Segmenting Words (Bame Plars 37-51) Lay the Warg
o Teachersays the word o Coach

o Teacher prompis studerts fo stretch the word, phare;

% Cdrndcb $bn wnnd® o Coach

Students show pasitive peer inferactions

Fidelity Checklist for K-PALS Teacher Date
Effective Instructional Practices Effective Management Practices
o Useof madel, practice, application is evident o Students fransition quickly
o Use of corrective feedback is evident o Students have materials needed
o Effective questioning strategies are evidert o Studentsunderstand expectations for success
ircludingwait time and varied respanses (group, o Lewel of noiseis conduciveta learring

Games: 15 min.

o Gameispresented to the whale closs o ;ﬁn
o Studentsare seated with their pariners o Coach
o Teachermaodels skill to be learned ASK,
o Teacher correctly models stop and continuous o Studsl
sounds o Stude|
o Stude]
Introdice Letfars (Same Plans ] - 800)
o Teacher poirts to the new letter in the bax and
$ells the letter's name Maime Same
o Teacherasks students to repeat the name of = Coach
the new letter letten
o [Readq

i

Think about how this studentis res ponding during KPALS. Consider areas that might be targeted for change thatyou

5+J3F+ ann condadbacids $hain red

[Im:\enrention: KPALS Progress Monitoring Reflection

believewould positively impact this child's literacy improvement.

Program Considerations

Reflections for Change

Have we
Appropriately identfied phonemic awareness and/or alphabetic
principle as the skillissue?

Paired students appropriately — good overall match?

Provided adequate instruction and support for each ofthe game

activities?

Assured thatthe coaches areidentifying errors and usingthe taught

correction process withtheir partner (tell —ask —start again)?
Providedtheintervention at least 3times a week?

Provided appropriatetime for activities 7

Monitored andlistened appropriately?

Student Considerations

|5 the student
Ontask and accurate duringthe Teacher GamePlan?

Ontask and accurate duringthe Student Games7?
Repeating the linewhen errors occur?

Achieving mastery of each game (=1 mistake per game)?
Making errors on the new skilltaughtinthe lesson or previously

learned skills?

Pronouncingthe sounds correctly?




" What We've Learned......

® Observations are not directly tied to teacher evaluation

® Opportunities for support can be generated through
Cadre.

OVideo examples
OOpportunity for visits

Olnvited observation




e

Evaluating Supplemental Interventions

 What Works Clearinghouse
e http://ies.ed.gov/ncee/wwc/reports

* Florida Center For Reading Research
e http://www.fcrr.org

e Oregon Reading First
e http://www.oregonreadingfirst.uoregon.edu



http://ies.ed.gov/ncee/wwc/reports

e
Resource Mapping

™~

Resources

KPALS

PALS

EIR

Open Court
Interventions

REWARDS

Read
Naturally

Passport

Kaleidoscope




What guestions do you have?

What did you think I'd
address that | didn’t?
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Thank you for your time ~ May your work prepare
each building to serve the next student that walks
through their door ~ dawn




