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District-Level Systems for MTSS:

Designing Connections Between 

Academic and Behavior Supports



Session 1 Outcomes:

 Adopting and implementing high quality core 

curriculum and instruction

 Assessing academic and behavior interventions 



My Background

 State-Level: Individual Student Focus

 Turned into MTSS

 District-Level: Parallel design and implementation

 Integrated planning beginning about 4 years ago



Our Journey

 SMSD is the third largest district in Kansas providing an education 

to approximately 25,000 students

 46 schools – 33 elementary level

 First ring suburb

 Formally started our efforts with RtI in 2005



Core Beliefs:
Every student learns and 

continually achieves to high and 

challenging standards. 

Education includes both social 

and academic competencies.

The teacher is the most 

important influence on student 

achievement. 

Everyone has an individual, 

collaborative, and collective 

responsibility for each student. 

Everyone in the educational 

community continually reflects 

and learns in an empowering 

culture.

Change is inevitable and 

necessary; our response is 

intentional.

Mission Statement:

The educational 

community will 

relentlessly 

empower each 

student to succeed 

through an 

intentional multi-

tiered system of 

support

SMSD Strategic Plan for Student Success



Our Path

 Elementary Buildings 

 Addressed infrastructure and implementation for academic system.

 Added infrastructure for behavior system and implemented Tier I.

 District focused remaining training from an integrated standpoint.



Students

Building Staff

Building Leadership 

Team

LEA District Cabinet 

and Implementation 

Team

All staff

All students

Multiple schools w/in local 

district

• District Leadership Team

• Principal Leadership Team

• Teacher Leadership Cadres

• District MTSS Facilitator

• Building Leadership Teams

SMSD Structure of Support

Who is 
supported?

How is support 
provided?

• Building Integrated Committees





“Freedom is the greatest when the ground rules are clear.  Chalk 

out the playing field and say, ‘Within those lines, make any 

decisions you need’.”

Dick Brown,

Transition Management Advisor 





NASDSE Blueprint at the District Level

 Consensus
 Communication process where foundational “whys” are 

taught, discussed, and embraced

 Infrastructure
 Identification of key practices being implemented and 

practice gaps addressed

 Implementation
 Structures and supports are put in place with sustainability as 

the key



Essential Elements

 Prevention/Early Intervention

 Evidence-Based Curriculum, Materials, and Strategies

 Data-Based Decision Making

 Problem-Solving Process

 Team-Based Approach



Integrated Functions Across 

Continuum of Support

Team approach

Problem-Solving 

Process

Evidence-based 

practices
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Data-Based 

Decisions



www.scalingup.org



Implementation Research

Fixen et al., 2005



www.scalingup.org

http://www.scalingup.org/


www.scalingup.org

Need in District

• Academic & socially 

significant issues

• Parent & community 

perceptions of need

• Data indicating need

http://www.scalingup.org/


www.scalingup.org

Fit with Current 

Initiatives

• District priorities or 

strategic plan

• Community values

http://www.scalingup.org/


www.scalingup.org

Resources and Supports 

for:

• Curricula & Classroom

• Technology supports

• Staffing

• Training

• Data systems

• Coaching & supervising

• Administration and system

http://www.scalingup.org/


www.scalingup.org

Evidence

• Outcomes

• Fidelity data

• Cost-effectiveness data

• Number of studies

• Population similarities

• Diverse cultural groups

• Efficacy or effectiveness

http://www.scalingup.org/


www.scalingup.org

Readiness for Replication

• Qualified purveyor

• Expert of TA available

• Mature sites to observe

• Several replications

http://www.scalingup.org/


www.scalingup.org

Capacity to Implement

• Staff meet minimum 

qualifications

• Sustainability

- Staff competencies

- Organization

- Leadership

- Financial

• Buy-in Process 

Operationalized

http://www.scalingup.org/


Implementation Research

Fixen et al., 2005



We’ve Been Waiting………



25

Structure of the SWET-R

Data Source Number of Items

Product Review 18 Products

Administrator Interview 8 Questions

Teacher Interviews 5 Questions

Classroom Observations 35-45 minutes,

6 scoring components



Our district’s framework……



MTSS Literacy Framework Grades K-6
Intervention 

Level

DIBELS 

Composite

Frequency Interventionist Grouping 

Daily Core 

Instruction

All Instructional 

Levels

Kindergarten = 70 minutes

Grades 1-6 = 120 minutes 

comprehensive literacy block
*Workstations during small group 

differentiation may be replaced with 

structured intervention

Classroom 

Teacher

Whole Class 

(ALL)

Classwide 

Intervention

More than 50% of 

class not at 

benchmark

Incorporated into Daily Core 

Instruction

Classroom 

Teacher

Whole Class 

(ALL)

Supplemental 

Intervention

Strategic 3-5 times per week

30 minutes per session during 

small group differentiation 

workstation time

Varies according 

to building model 

(classroom 

teacher, reading 

specialist, &/or 

aide)

Small Groups 

(SOME)

Intensive 

Intervention

Intensive 5 times per week

45-60 minutes per session 

replacing workstations and 

additional time outside the 

literacy block

Varies according 

to building model 

(classroom 

teacher, reading 

teacher, &/or 

specialist)

Smallest 

Groups (FEW)

Adopted 2007-08

Rev. 2013



MTSS Math Framework Grades K-6
Intervention 

Level

Data 

Instructional 

Recommendation

Frequency Interventionist Grouping 

Daily Core 

Instruction

All Instructional 

Levels

Kindergarten = 40 minutes + 

30 for all day K

Grades 1-3 = 90 minutes

Grades 4-5 = 70 minutes

Grade 6 = 60 minutes

Classroom 

Teacher

Whole Class 

(ALL)

Classwide

Intervention

More than 50% of 

class not at 

benchmark

Incorporated into Daily Core 

Instruction

Classroom 

Teacher

Whole Class 

(ALL)

Supplemental 

Intervention

Strategic 3-5 times per week

20-30 minutes per session

Varies according 

to building model 

(classroom 

teacher, math 

specialist, &/or 

aide)

Small Groups 

(SOME)

Intensive 

Intervention

Intensive 5 times per week

30 minutes per session

Sometimes replaces 

workshop

Varies according 

to building model 

(classroom 

teacher, math 

specialist, &/or 

aide)

Smallest 

Groups (FEW)

Rev. 2013



MTSS Social Competency Framework Grades K-6
Intervention 

Level

Data 

Instructional 

Recommendation

Frequency Interventionist Grouping 

Schoolwide

Positive 

Expectations

All Grade Levels Determined by Building Team

All school teaching fall, winter, sping

Weekly focus lessons throughout year

All staff Whole School

Daily Core 

Instruction

All Instructional 

Levels

Second Step (min/wk)

Kindergarten = 20 

Grades 1 = 25

Grades 2-3 = 30

Grades 4-5 = 35

Grade 6 = 25

Classroom 

Teacher and/or 

Social Worker

Whole Class 

(ALL)

Supplemental 

Intervention

2-5 ODR’s Determined by intervention Determined by 

team

Small Groups 

(SOME)

Intensive 

Intervention

6+ ODR’s Determined by intervention Determined by 

team

Smallest 

Groups or 

Individual 

(FEW)

Rev. 2013



District Structures for Support:  

Core Cadres

Purpose:

Provide leadership with colleagues

oProviding staff development

oModel lessons

oFacilitation of discussions



Effective Core



Schedule Indicates Adequate Time for 

Core Instruction





District Tool



Evidence Base of Core Program







What We’ve Learned……
 Evaluation of strengths and weaknesses of a core series is an 

ongoing and necessary conversation.

 Use the plans developed through the problem-solving process 

to guide overall building and district guidance.



Written Guidelines for Teaching Core



Fidelity
Is…. 

 Using Materials

 Following Instructional 

Routines

 Making intentional 

decisions for time spent 

outside of “white pages”

Is Not…….

 Disregarding new materials because 

of preferred materials

 Using preferred or Open Court 

routines

 Making decisions based on 

preference



Fidelity in 



What’s In Your Cookie Dough? 
 The Wonders Cookie Dough

 Prioritize the white backed pages as your basic “Wonders Recipe” 

 Add in the activities with the colored or shaded backgrounds as the 

“Extra Ingredients” 

 ACT

 Digital Components

 ELL Support

 Practice Pages

 Etc.



Wonders Suggested Pacing Calendar 



Wonders Materials Inventory



What We’ve Learned……

 It is critical to determine your “what’s tight/what’s loose” as 

a district and then as a building.

 Guidance should be provided about what’s loose.

 Your protocol should be revisited at least annually.



Assessing Fidelity of Teaching Core



Walk Through – Core Specific



Marzano Walk Through
http://www.greenek12.org/harvink/Marzano_Resources/Marzan

o-Ob_Protocol-Intro-Sept09.pdf



Walk Through
http://www.justreadflorida.com/readingwalkthrough/





What We’ve Learned……

 Walk-throughs are not directly tied to teacher evaluation

 Frequency is important

 Feedback is important

 We are going to graph and weave our observations into our 
grade level data review process

 Use teachers to lead the walk through process



Evaluating Core Reading Program

 What Works Clearinghouse

 http://ies.ed.gov/ncee/wwc/reports

 Florida Center For Reading Research

 http://www.fcrr.org

 Oregon Reading First

 http://www.oregonreadingfirst.uoregon.edu

 Indiana Review of Core Textbooks and Curricular Materials

 http://www.doe.in.gov/achievement/curriculum/state-review-

textbooks-and-curricular-materials

http://ies.ed.gov/ncee/wwc/reports
http://www.oregonreadingfirst.uoregon.edu/


John Hattie



Feedback   .75 

Evidenced-Based Practices

Classroom Management
.52

Teacher-Student 
Relationships   .72

Teacher Clarity .75



Explicit Instruction .75 

Evidenced-Based Practices

Spaced vs. 
Massed Practice   .71

Questioning .46

Reciprocal Teaching
.74



Differentiating Instruction:

Categories to Consider When Planning

Instructional 

Content

Instructional 

Delivery

Instructional 

Activity
Instructional 

Materials

www.texasreading.org

Profile

Product



Intentional Decision Making

 Reflective of the Profile – WHY is overt

 Differentiation is Planned

 Planned before based on profile

 Changes during delivery sometimes possible

 Reflection after to guide workshop or next lesson

 Coordination of Instruction Matters



Integrated Academic and Behavior

 Align Second Step where there is a logical fit

 ELA

 Science/Social Studies

 District aligned training



Program Skills and Concepts: 

K–3
Unit 1: Skills for Learning

• Listening    Focusing attention  Using self-talk   Being assertive

Unit 2: Empathy

• Identifying one's own and others' feelings  Taking others' perspectives

• Showing care and concern for others

Unit 3: Emotion Management

• Understanding strong feelings  Identifying and managing strong feelings

• Calming down strong feelings

Unit 4: Friendship Skills and Problem Solving

• Making and keeping friends  Calming down and using Problem-Solving Steps



Adopting and Implementing Academic 

and Behavioral Interventions



Implementation Research

Fixen et al., 2005



www.scalingup.org

http://www.scalingup.org/
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Continuum at Tier II/III
As the intensity of the 
concern increases, it is 

likely that the intervention 
necessary will increase in 

terms of:



Reading Frontline Interventions
Strategic                                                   Intensive

Phonemic 

Awareness

Wonders 

Intervention

K-Pals

PALS

EIR KEIR

Alphabetic 

Principle

Wonders 

Intervention

K-Pals

PALS

REWARDS

Passport/  

Beginnings

EIR Corrective 

Reading

Fluency Wonders 

Intervention

Read 

Naturally

REWARDS

Passport/  

Beginnings

EIR Corrective 

Reading

Vocabulary Wonders 

Intervention Passport/  

Beginnings

KEIR Language for 

Learning
*not all buildings

Comp. Wonders 

Intervention EIR Passport/  

Beginnings



Math Frontline Interventions
Strategic                                                   Intensive

Number 

Concepts

Envision 

Centers

Envision 

Intervention

Math PALS

Dreambox

*pilot

Fact Fluency Envision 

Centers

Holt 

Intervention

Envision and 

Holt 

Intervention
Mastering 

Math Facts

Xtra Math

Math PALS

Dreambox

*pilot

Do the Math

Computation Envision 

Centers

Holt 

Intervention

Envision and 

Holt 

Intervention

Math PALS

Dreambox

*pilot

Do the Math

Concepts and 

Application

Envision 

Centers

Holt 

Intervention

Envision and 

Holt 

Intervention

Math PALS

Dreambox

*pilot



Behavior Frontline Interventions

Strategic                                                   Intensive

S
a
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R
e

s
p

e
c
tf

u
l

R
e

s
p
o

n
s
ib

le

Second Step 

Reteaching/ 

Practice 

Activities

Literature-

Based Skill 

instruction

Check and 

Connect

Check In-

Check Out

Targeted 

Small Group 

and Function 

Based 

Intervention 

(e.g., 

organization 

skills group, 

emotion 

management 

group)

First Step to 

Success



District Structures for Support:  

Intervention Cadres

 Purpose is to provide leadership with district 
personnel 
 intervention review and selection

 guidance for principals and colleagues

 eyes and ears of needs in the buildings

Purpose is to provide leadership with 
colleagues
Providing staff development

Facilitation of discussions



Schedule Indicates Adequate Time for 

Intervention





Evidence Base of Interventions

Consumer’s Guide for Evaluating Supplemental Interventions



What We’ve Learned……
 Evaluation of strengths and weaknesses of our interventions 

is critical

 Use the plans developed through the problem-solving process 

to guide overall building and district guidance.



If they come showing high needs, we should 

reduce the severity of the need



How are we responding?

What are we 

seeing…What 

are we thinking?

What are we 

seeing…What 

are we thinking?



Written Guidelines for Teaching Interventions



What We’ve Learned……

 It is critical to determine your “what’s 
tight/what’s loose” as a district and then as a 
building.

 Annual review of interventions with “deeper 
learning” is important.

 An Intervention Cadre is a good group with a 
“pulse” on what is needed.



Assessing Fidelity of Teaching 
Interventions



What We’ve Learned……

 Observations are not directly tied to teacher evaluation

 Opportunities for support can be generated through 

Cadre. 

oVideo examples

oOpportunity for visits

oInvited observation



Evaluating Supplemental Interventions

 What Works Clearinghouse

 http://ies.ed.gov/ncee/wwc/reports

 Florida Center For Reading Research

 http://www.fcrr.org

 Oregon Reading First

 http://www.oregonreadingfirst.uoregon.edu

http://ies.ed.gov/ncee/wwc/reports


Resource Mapping

Resources KPALS PALS EIR Open Court 

Interventions

REWARDS Read 

Naturally

Passport Kaleidoscope



What questions do you have?

What did you think I’d 

address that I didn’t?





www.rti-innovations.com



Thank you for your time ~ May your work prepare 

each building to serve the next student that walks 

through their door ~ dawn


