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Presenter
Presentation Notes
Session Description
Administrators play a critical role in the successful implementation of MTSS by providing vision, visibility, priority, allocation of resources and addressing barriers to implementation. This presentation will focus on the key features of administrative leadership in the adoption, fidelity of implementation and the capacity to sustain MTSS.


Session OQutcomes

« Understand critical features of administrators to
support the implementation of MTSS

 Learn how these features differ based on stage of
Implementation

e Learn how critical features are used to address
common challenges to implementation
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Presenter
Presentation Notes
Academic Response to Intervention (RtI) and PBIS practices share many common features. Strategically aligned academic and behavior approaches can produce more effective outcomes and create a more efficient educational system. This session will provide rationale and strategies for aligning academic and behavior practices within the classroom.


Your Turn

hat would identify as the most important things
a principal can do to move MTSS
Implementation forward?
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Prevention and Intervention

Educators are doing the best they can given their
skills/abilities|and the|quality of their environment

/ —

Teach Prevent Encourage
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Critical Functions of Leadership in MTSS

e Establishes and promotes vision for implementation
of MTSS

e Build staff consensus

o Establish and support school leadership teams
e Set and maintain standards for implementation
e Guide decision making/problem solving process
 Develop local competency/capacity iIn MTSS

 Reinforce MTSS implementation efforts
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The Implementation Process
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.

An analogy of implementation stages
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Presenter
Presentation Notes
When you read the album cover, it appears that all track are equal in duration.  When you actually look at the record you see that the tracks vary in duration.  Additionally, even went moving through the tracks (stages) a scratch may cause you to be stuck in one location for awhile and a bump may send you to an earlier track.


Stages of Implementation

0 age E elife
Exploration/ Decision regarding commitment to adopting
Should we Adoption the program/practices and supporting
do it! successful implementation.
Installation Set up infrastructure so that successful
Implementation can take place and be
Work to do supported. Establish team and data systems,
it right! conduct audit, develop plan.
Initial Try out the practices, work out details, learn
Implementation and improve before expanding to other
contexts.
Elaboration Expand the program/practices to other
Work to do locations, individuals, times- adjust from
it better! learning in initial implementation.
Continuous Make it easier, more efficient. Embed within
Improvement/ current practices.

Regeneration




Your Turn

Can you give an example of taking an
Initiative through several of the “Stages of
Implementation”
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Leadership decisions regarding commitment to
adopting and supporting successful
Implementation of MTSS

Questions to consider:

« Whatlis it?

 How will it impact us?

Do we agree with the philosophy?

e Should we do 1t?
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Practice Selection

Can we
doitin
the right
way?

Necessary Evidence

Resources s it the right
\ thing to do?

Based on the Hexagon Tool (State Implementation and Scaling-up of Evidence-based Practices, 2013)
http://implementation.fpg.unc.edu/resources/hexagon-tool-exploring-context?o=sisep
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Sometimes adoption of MTSS is decided for you.

It is Important to address how the MTSS Is a match
the school efforts to improve student outcomes

 Why is this good for kids?

« How does it improve what we do?

e What results should we see?
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& MIBLSI MICHIGAN



Establishes and promotes vision for
Implementation of MTSS

Visible support by the administration signals
priority and helps to mobilize staff support.
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Build staff commitment

« Developing a “critical mass” of staff support
helps to get the Initiative started.

* Obtaining broad support provides defense
against small numbers of detractors.

e Consensus helps to keep the initiative
moving forward during the fragile initial
Implementation phase.
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Questions for Developing Commitment

 How will you introduce information to your
stakeholders about MTSS?

 Who will provide this information to staff?

 How will you involve faculty in process?

 What current data do you have that would
help get buy In?
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Deal Effectively With Detractors

« Every implementation has 7;*;‘;’{9‘;151?!‘5 . E{e;;S;T;f |
people who | ,
| &

- Have never tried whatis | ‘%j\
being proposed {

. Can tell you 100 reasons
why it won’t work

 Indeed, some of them seem | ’
to project the following @Z;ﬁg’;&ﬁi&a
concepts into your ~ |
Implementation...
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Pitfalls
« Perception of more effort and little pay-off.

e Need see the direct link between the initiative and
successful outcomes for their students.

“We already did this” because of similar experiences to
previous initiatives (that may not have been so
successful).

e Critical to understand why this is different that what
was done in the past or how it will be better.

 Ad-hoc exploration team investigates whether the
school has the capacity to support implementation
(funding, resources, time, skills).
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Installation

Set up Infrastructure so that successful
Implementation can take place and be
supported.

Questions to consider:
How do we do 1t?

Do we have the materials, training, time, and
support to do it right?

How can we master the new skills and fit it
all In?
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Installation

.- Set up leadership team
. Creating space (time)
. Set up data systems

. Conduct audit of current implementation status, student
performance, implementation supports

. Develop plan of action

. Infrastructure Development

. ldentify trainers

. Identify coaches

. Identify content experts for technical assistance
. Prepare staff for implementation
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Establish and Support
School Leadership Team

By promoting a team approach,
administrators can build local capacity for
leadership without having to be there to “run

the show.”

e Building the skills of teams enhances
effectiveness and sustainability beyond the
timeframe of an administrator’s position at the

school or district.
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Effective meetings require work before and
after the actual meeting time.

4 BEFORE: N DURING: N AFTER: A

e Set agenda and  Follow agenda &  Complete action
send to team time frames items
* Collect datda, « Review data » Follow-up on
review, an . ion i
- Make precision action irem
prepare oroblem status
summary

Kstatements / statements K /

« Develop solutions
» Take notes and

set action items
\ /
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Roles/Responsibilities:
Critical Piece In the Process

 Moderator/facilitator — facilitates meeting content
and flow according to agenda

« Norms monitor — ensures adherence to the agreed
upon meeting commitments

 Time keeper — keeps meeting moving toward action
plan

 Data keeper — organized individual who makes sure
the appropriate data is available and summarized

e Scribe/recorder — takes notes during the meeting
especially regarding action plan
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Presenter
Presentation Notes
With establishing team norms comes establishing roles and responsibilities.  Here are some roles/responsibilities that are commonly assigned.  (read through the ones provided).  Notice there is a monitor of norms.  It is important that there is some accountability to adhering to the norms that were established.  Funny story of a former staff member of mine: she wanted to be the norms monitor.  So, collectively with staff she laughed about her role and asked them how they wanted her to make note of deviations from the norms.  The staff wanted her to throw a crumpled piece of paper at them! It was a funny way of managing a rather uncomfortable task!  I also want to give a nod to the role of the moderator or you might call it the facilitator.  Until the staff feel comfortable with this process, I would strongly encourage the principal to be the facilitator.  I have worked with  districts who have called me in to assist with fine tuning their EDMs because they feel they are not going well (partially because the staff continues to be resistant to meeting, using data, and committing to action).  99% of the time, the principal is not attending the meetings and the literacy coach has been assigned the role to lead this process.  It put the coach in a sometimes uncomfortable situation.  Remember, colleagues are should not be made to hold their peers accountable.  If there is resistance in using the EDM process, then the principal has to confront that resistance.  Active principal involvement is crucial!  Another option is using your ISD external coach.  Because this process was new to our building, I used my external coach to model the process (3 cycles worth) and then he became a silent observer who provided the team with feedback.  The external coach slowly phased himself out of the process but played an essential role in the beginning.


Set and maintain standards for
Implementation

« Teams and staff need a clear framework and
criterion for what successful implementation of
iIntegrated MTSS looks like.

 Once the vision Is created, It Is Important to

use this information to guide implementation
plans.
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Data-Based Decision Making:
Faclilitator Guide

Guiding Questions for Team Guiding Questions for Facilitator

Provide tools and resources



School Book of Products
for Implementation




Considerations in Training/Coaching

 \When should it occur occur?

« Who should recelive it?
 How long should it last?

 \Who should provide it?
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Communication:
Introducing MTSS to Families

What to communicate to families?

- The “big picture”- purpose of school-wide plan

- Expectations for supporting implementation
efforts

- Plan for on-going updates of MTSS work

- How they can get involved in the school-wide
plan

£ MIBLS| MICHIGAN
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Installation

Braiding new with existing work

Consider the core features of an initiative, what
other current initiatives share these features
and may be combined to

e Share resources

e Share activities (e.d., Professional
Development)

e Share information (e.g., data collection)
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Make Room for MTSS:
Braiding School Building and District Initiatives

School
Improvement

No Child <&
Left Behind
Response to
Intervention
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It IS not reasonable to continue to add
more to our work
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Installation

Pitfalls

* Not paying attention to need for installation- expecting
staff to “just do Iit".

e Consider supports needed to successfully
Implement.

 Work to get these in place.
« Not providing time to get the work done.

« Failure to consider how to braid the practices into
existing work
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Your Turn

e Consider the activities that take place at the
school level during the Installation stage...

* What will be challenges for your schools at
this stage?

 How else might the leadership support the
school to move forward through this stage?
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Initial Implementation

Try out the practices, work out detalls, learn
and improve before expanding to other
contexts.

Questions to Consider:
e |s it working?
 Are we doing it right?
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- Initial Implementation

o Use opportunity at this stage to learn what works and what
needs to be adjusted

. Continue “buy-in” efforts
. Develop staff competence
- Acknowledge staff implementation efforts

. Develop processes and procedures to develop
organizational structures

. Develop feedback cycles with leadership team
. Manage change process

- Manage expectations (remember we are learning how to
do it)

. Survive the Awkward Stage!
. Overcome fear & inertia

"#MIBLSI G



Presenter
Presentation Notes
Survive the Awkward Stage!



Considerations for Implementation of MTSS

Expecting school staff to implement simply
because they have been provided an initial
training Is both ineffective and unfair.

(Fixsen et al., 2005; Joyce & Showers, 2002).
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Scaffolded

Supports

e Direction

e Training

« Coaching

e Technical
Assistance

» Implementation
Materials

Feedback

&
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Initial Imp

lementation

Setbacks may move may produce frustration and disillusionment
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Reinforce Implementation Efforts

« Administrators play critical roles in providing
staff recognition for accomplishment.

 Acknowledgment is especially important any
time an activity is new or difficult for staft.
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Rewarding Staff Behavior

Hverage Eelerrals Per ey Per Honth

arrals Per Day

. Share Data
K with Staff
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|

Beach staff
recognition lunch

Franklin staff
acknowledge each
other
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Communication with stakeholders

students and staff

ALPENA

Focus on the positives

Three Alpena
schools following
- behavior initiative

By PHIL WENZEL
News Staff Writer

The days of the old dunce cap are wind-
ing down.

Students in three .-\]pena elementary’
schools are learning about good and bad
behavior. They are not by being punished
for negativity, they are being rewarded for
positivity.

The students at Lincoln, Sanborn and
Wilson schools are following the Michigen
Integrated Behavior and Literacy Support
Initiative, Not only does it wry 1o curb
aggressive behavior ameng children, it also
aims to help them channal their energy into
readi

ng.

Lincoln Principal Pamela Sornberger
said her school is very excited to be a part of
the initiative. The program is doing all it wes
expected to do, she said.

“We're really pleased with what we've
got going &t this point,” Somberger said.

The basic principles of MiELSi are the
same ot each school, Sornberger said.
Students are given a tangible reward of
some kind whenever they are seen doing
something positive. Eventually those
small Tewards may be changed into a big-
ger one
Smdents who are seen be‘rmwng pil= g
tively are given a discipline referral slip

MIE!

They must fill it out, listing what they did
wrong, why they did it and how they will
keep from doing it in the futre. Students
then may be disciplined by visiting a home-
waork room or 2 “responsible choices™ room

- during their noon hour recess.

Somberger said people could think of
childrens’ behavior in terms of a pyramid.
The bottorn B0 percent of them can be suc-
cessful with reading and behavieral pro-
grams. The rest may need some reinforce-
ment.

“That's where we have to provide that
intervention, for the top 20 percent of that
pyramid,” Sornberger said

‘What the staff are Jooking for in each stu-
dent is & pattern. If they are misbehaving fre-

* quently, they may be sble to find a reason

and correct it, Somberger said.

At Lincoln, stadents are rcwan:lad for
good behavior by being given a ticket, They
may save their Liclnets cand on Fridays
Sornberger visits ezch class with a cant full
of rewards. The tickets can be traded for
something on the cart.-

Somberger said 50 tickets will neta sm—
dent a bracelet and 100 is worth a T-shirt
with the school's MIELS] theme, ROAR.
The theme i8 based on the school’s maseat
{a Lincoln Lion) and it stands for Respect,
Organization, Attitede and Responsibility

Sanbom l'nnc1pal Karen Tetzlaff said
her school’s theme is “Grrreat Kids!™ and
the three R's represent respectful, respon-
sible and really safe. Her students arc
rewarded for good behavior with “Grr
Slips” which are placed into a school-wide
Friday drawing
“They love getting Grer slips ...

it's

amazing what they’li -do for a Grr slip.”
Tetzlaff said.

MIBLSI also helps students with read-

ing skills. Tetzlaff said all of the schools
involved use a system called Dynamic
Indicators of Basic Barly Literacy Skills.

Members of the Alpena Public Scheols
Board of Education saw the effects of
DIBELS last week when they were treated
to some poetry readings from Lincoln stu-
dents during @ workshop meeting.
Sornberger said her staff has put a lot of
effort into helping the students with both
the behavior and reading aspects. of
MiBLSE.

“We spent last fall really working with
the students,” Sornberger said. The
three schools first became involved with
MiBLSi in 2005 when they applied for a
grant to develop it through the Alpena-
Montmorency-Aleona Educational
Service District in 2005, They wers
awarded the grant in the fall of that year.

Somberger said the AMA ESD is still
nvolved. It bas @ teaching consultant in all
three of the schools helping maintain
MiBLSi, The grant was for three years and
will expire after next school year.

Sornberger said even after the grant
mns out, the scheols hope o continue
using MiBLSI on their own. Tetzlaif seid
it hias been rewarding not only for students
tut alse for staff and administrators, espe-
cially when visitors come to the school.

“People come back and say "Wow, our
hallways are good,"™ Tetzlaff said.

Phil Wenzel can be reached via e-mail
at pwenzel@thealpenanews.com or -by
phone at 354-3111 ext. 345,

Updates in school/district newsletter
Write an article for local newspaper
Invite local television/radio station to interview
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Your Turn

e Consider the activities that take place at the
school level during the Initial Implementation
stage...

 What will be challenges for your school at
this stage?

 How else might leadership support the school
to move forward through this stage?
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Initial Implementation

Pitfalls

This is a fragile stage for staff implementation.

« Make sure you are adequately supporting stafft.
Expectation that implementation will be “perfect”

o Get started and then get better

Expectations that you will see immediate student change
(depends on fidelity of implementation)

Missed opportunity to learn from this mistakes made
during this stage

Not all implementation problems have same cause
(Technical vs. Adaptive)
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Elaboration

Expand the program/practices to other locations,
Individuals, times- adjust from learning in initial
Implementation.

Questions to Consider:

 Now it’s working well, do we have supports in place
to expand and involve more people?

 Are we ready to focus on other tiers of supports?
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Elaboration

* Replication of school implementations within school
or district with modification based on initial
Implementation

e Learn from mistakes

 Feedback cycles are fully operational with
leadership team

« Components of the program are integrated and fully
functioning

o Services delivered are skilled and purposeful
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Elaboration

Through each replication, we become more
clear in our implementation efforts
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Elaboration

Pitfalls

« Temptation to scale-up too much and too fast.

 Not enough district resources to support elaboration
with all implementation sites.

« A cohort model of staggering implementation maybe
required.

< T
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Piecemealness

“It is not the pace of change
that Is the culprit, It Is the
piecemealness and
fragmentation what wears us
down.”

Fullan, 2003

$MIBLSI MICHIGAN
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District Administration
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Visibility &

‘ _ \ ‘ Political \ ‘ Policy & \ Pers_onnel
LEADERSHIP TEAM
Planning, Implementation, & Coordination

1
l

Training & Coaching & Evaluation & Local
Professional Technical Performance Content
Development Assistance Feedback Expertise

1\

v

& FBiS. erions & Spaurts [ Local Implementation Demonstrations ]
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Framework for Addressing Practice and Supports

Practices
(Innovation)

Contextual Focus

Teacher Grade Building Local Intermediate State
Level Team Education School Education
Team Agency Team District Team  Agency Team

Unit of Implementation



Presenter
Presentation Notes
This figure displays the importance placed on practices and supporting structures. As the structures move further away from direct student instruction, less emphasis is placed on the idiosyncratic aspects of the practice and more emphasis is placed on the infrastructure to support the implementation of the practice. 



S
Leadership Function of District Teams

Cabinet Level Team Implementation

Planning Team

"+ Vision
e Political support
* Priority
e Visibility
o Allocation of
resources

e ;
e Collect, summarize, evaluate
date

Coordination | |* Develop district plan
» Coordinate and monitor plan

» Create/modify materials and
tools

o |[dentify barriers to
- Implementation

\_* Barrier busting
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Presenter
Presentation Notes
Coordinations between the Cainet and the Implementation Planning Team includes communication around four variable:
Need to know
Nice to know
Don’t need to know
Need to act on


“ How much to support is needed?

Skills
New Established
= | High Level Mid-level
% Z Intensity Intensity
<
Q| © .
O = Mid-level Low Level
L% Intensity Intensity

from K. Blase, 2009
Intensity of Supports
Based on Need and Experience
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Presenter
Presentation Notes
Familiar Context and Established Skills:
More rapid implementation with less skillful supports required – but still need to address Implementation Drivers
	 	
New Context and New Skills:	 	
Requires all we know about implementation best practices, with skillful supports built into the new context (e.g. Regional Implementation Teams, excellent coaching for competence, Drivers best practices)	
  


Coordinated Support

Unit of Support Unit of Implementation

Policy
Systems Alignment
Resource Allocation

Evaluation

"2 MIBLSI

District
Leadership / Implementation Team Schools
Leadership Implementation School Implementation
Support Leadership
Visibility Coaching Management PBIS Practices
Priority Training Importance » Schoolwide
Political Support Technical Assistance| |Distribute Resources| s Classroom

Implementation Feedback

* Nonclassroom
e Individual Student

MICHIGAN
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Importance of Implementation Focus

 Training by itself does not work

* Policy change by itself does not work

e Financial incentives alone do not work

e Students cannot benefit from interventions they
do not experience

o Staff can’t implement practices well that are not
supported

Adapted from

State Implementation
\ & Scaling-up
=4 of Evidence-based Practices
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Create Host Environments for the

Practices you want Implemented

Goal Is to establish host
environments that support
adoption, sustained use, &
expansion of evidence-based
practices

(Zins & Ponti, 1990)

MICHIGAN
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Supporting Social Competence and
Academic Achievement

OUTCOMES

Supporting § SLIJ)pp.OITting
Staff Behavior _é ECIS.IOH
© Making

PRACTICES

Supporting Student Behavior
Positive Behavioral 4
@ PBIS Intervertions & Supports MICHIGAN

OSEP TECHNICAL ASSISTANCE CENTER Departmem L]
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Presenter
Presentation Notes
This is our first fridge magnet – a big idea description of PBIS – Outcomes are at the top of this figure – we cannot lose sight of the fact that schools are in business to provide academic achievement, and to give our students the social and academic skills that they need to be successful in our society.

Second MANTRA – DATA is your friend

And the PRACTICES are what are in place to support their behavior, such as the direct teaching of the expectations, an acknowledgement system, the reinforcements, a continuum of responses/consequences for inappropriate behavior, keeping in mind that each and every acknowledgement of successful accomplishment  of the expectation, is a positive interaction between and adult and a child in our schools.  

To make this work we have SYSTEMS that will support their behavior – systems such as the establishment of an effective team with regularly scheduled meetings, an evaluation strategy, funding, 3-5 positively stated behavioral expectations, a system to directly teach those behaviors, teach what those behaviors look like in the different settings, systems such as tangible (easy to use for the faculty) acknowledgments for successful completion of the tasks, and coaching. 





Alignment of Effort

Student
School

Local Educational
Agency

Regional Agency
State

L eve
L eve

of Analysis
of

Implementation

Level of Management
and Resources

| eve
L eve

of Support
of Coordination

MICHIGAN
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“'We find it helpful to create policy statements around
categories of selection for educational practice

o Standard Practices are those used regularly as part of
on-going educational efforts.

 Emerging Practices are ideas, curricula, programs, or
procedures that have a reasonable likelihood to
Improve the core outcomes of education in schools In
the district, but have not yet met the criteria to be a
Scalable Practice.

e Scalable Practices are innovations that have sufficient
practical verification and scientific validation to warrant
the large-scale investment needed to transform these
practices into Standard Practice within district schools.

< T
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Presenter
Presentation Notes
Standard Practices are those used regularly as part of on-going educational efforts.  These practices represent our current best understanding of the classroom and school processes necessary to provide an effective education for all children.
Standard practices already are in place and, therefore, are not a consideration for scaling.
 
Emerging Practices are ideas, curricula, programs, or procedures that have a reasonable likelihood to improve the core outcomes of education in schools in the LEA, but have not yet met the criteria to be a Scalable Practice.   
Emerging practices have sufficient documentation to encourage further research, development, and/or investment in pilot projects or model demonstrations on a small scale in the LEA.  
Pilots and demonstrations are designed to provide data and information regarding a) the effectiveness of the innovation for promoting education outcomes aligned with the Core Goals and Mission of the LEA, and b) the effectiveness of implementation supports for assuring positive outcomes across a number of classrooms or schools. 
Emerging practices are not considered for scaling until they have been proven feasible, effective, and socially acceptable within [LEA] through demonstrations in at least ___schools and/or ___ classrooms.  An Emerging Practice is tested systematically in [LEA] in order to:
Document evidence that the practice is feasible and cost-effective in [LEA]
Document evidence that the practice is more effective and/or feasible and/or cost-effective than alternatives available for implementation in [LEA]
Document evidence of the fidelity, social validity, and impact of the practice when implemented in [LEA]
Document evidence of active family and community involvement where appropriate.
Document evidence that the practice addresses the [LEA’s] commitment to quality, equity, and accountability in education.
Emerging Practices are not considered for scaling until implementation supports have been developed during the demonstration/pilot process.
Document content for professional development for teachers and staff to make full use of the innovation.
Document methods for practical assessments of fidelity of uses of the innovation in practice.
Document organizational supports required in schools and LEA districts to make full and effective uses of the innovation.
Document system supports needed to make sustained use of the innovation.
 
Scalable Practices are innovations that have sufficient practical verification and scientific validation to warrant the large-scale investment needed to transform these practices into Standard Practice within [LEA] schools.
The innovation
The innovation is aligned with the Core Goals/Vision for the LEA and meets a broad, demonstrated need for improvement for a significant population of students in the LEA (e.g. science and math outcomes for middle school, early literacy for grades 1 – 4, school climate and safety for all schools).
The innovation is of sufficient scope to affect one or more of the core educational outcomes for schools.
Very specific practices may be of high value, but need to be bundled with additional practices to produce impact on core outcomes.  For example, practices to help students produce certain sounds are critical to reading and become scalable when combined with other practices in an overall literacy program.
The innovation has been demonstrated to be effective as documented by published research using rigorous, systematic, and objective procedures.  The supporting research:
Employs systematic, empirical methods that draw on observation or experimentation.
Involves rigorous data analyses that are adequate to test the stated hypotheses and justify the general conclusions.
Relies on measurements or observational methods that provide valid and reliable data.
Is evaluated using experimental or quasi-experimental designs.
Ensures that experimental methods are reported with replicable precision.
Is published (or accepted for publication) in a peer-reviewed journal or approved by a panel of independent experts through a comparably rigorous, objective, and scientific review.
There are two exceptions to the requirement for documented effectiveness:
Some innovations may be selected based on moral imperative.  For example, parent participation in their child’s education, inclusion of students with special needs, and assuring diversity are important and necessary for education and society.  
Some innovations may be selected because they are essential to facilitating effective education practices.  For example, data systems that provide ready access to sensitive information about student, teacher, school, and system performance facilitate the data based decision making that is a key component of effective programs.
Implementation of the innovation
The innovation is described clearly and the core components of the innovation have been operationalized through manuals and materials.
The content and methods have been developed for creating teacher and staff competence to assure effective uses of the innovation with students.
Measurable goals and benchmarks have been created and tested and are available for assessing both the fidelity of the innovation in practice and its impact on student outcomes.
Administrative supports needed for high quality, sustained implementation of the innovation have been identified and developed.
The content and methods have been developed for creating leadership competencies to facilitate full and effective uses of the innovation and school and district supports to sustain the benefits to students.
The sources of data and their uses for continuous improvement and sustainability have been developed and are available.
 



The role of the district Is to
standardize the process
while the role of the buildings Is to
contextualize Implementation.

“— R
2 MIBLS! MICHIGAN




B
Percent of students meet or exceed standard on the

Michigan Educational Assessment Program:
School and District

100%

90%
80%
70%

Implemented multi-
tiered supports

60%
50%
40%
30%
20%

Percent of Students

10%

el S e G Gl B B Bl Bl B Ll B BN S L B L) NN B B S N W

0%
2000 2001 2002 2003 2004 2005
School M District Year

McGlinchey, M. T., & Goodman, S. D. (2008). Best practices in implementing school reform. In A. Thomas and J.
Grime (Eds.) Best Practices in School Psychology V. Bethesda, MD: National Association of School Psychologists.

< T
2 MIBLS! MICHIGAN



Presenter
Presentation Notes
McGlinchey, M. T., & Goodman, S. D. (2008). Best practices in implementing school reform. In A. Thomas and J. Grime (Eds.) Best Practices in School Psychology V. Bethesda, MD: National Association of School Psychologists.



Chart4

		2000		2000

		2001		2001

		2002		2002

		2003		2003

		2004		2004

		2005		2005



Implemented multi-tiered supports

School
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Percent of Students
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		Year		School		District

		2000		29.6%		55.9%

		2001		42.6%		57.3%

		2002		27.1%		46.5%

		2003		61.7%		62.2%

		2004		57.2%		69.8%

		2005		70.8%		57.9%
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Exceeded/Met (Satisfactory)

Basic (Moderate)

Apprentice (Low)

Year

Percent

School Fourth Grade Reading MEAP Results

0.692

0.242

0.129

0.296

0.338

0.366

0.426

0.277

0.298

0.271

0.305

0.424

0.617

0.3

0.083

0.572

0.302

0.127

0.708

0.23

0.062
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School

District

Year

Percent of students



		

				Number of 7 hour days of student time spent on ODRs (@20 minute per ODR) and Suspensions or Expulsions

				01-02		02-03		03-04		04-05

		School A		41.2		37.8		30		21.2

		School B		19.1		33.1		41.6		20.4

		School C		6.8		10.1		19.9		8.1

		School D		505.8		448.5		245		284.4

				572.9		529.5		336.5		334.1

						43.4		193		2.4

				Cummulative difference		43.4		236.4		238.8

												1.2659574468

				Year		01-02		02-03		03-04		04-05		05-06

				Major Referrals/100 students		389.57		350.98		256.49		324.84		182.13
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Year
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