A Great

START

Supporting Classroom
Management Using the Great 8

Kelsey Morris
University of Missouri

Leverage Your Learmning

K W L Vv

What will
you do
WigRYellls
learning”?

Why is classroom management
important?

» For more than 10 years, the NEA's annual surveys
reveal that teachers rank classroom management as
their number one concern (Larrivee, 2009).

* Teachers generally believe they are unprepared to deal
with disruptive behavior (Reinke et al., 2011).

* An estimated 40% - 50% of teachers leave the field
within their first years of teaching; many cite student

discipline and motivation as contributing factors (ngersol
& Smith, 2003; Smith & Ingersoll, 2004).

What's your
metaphor for classroom
management?

Classroom management is. ..

What is classroom management?

« Classroom management is different than discipline.

« Classroom Management
« Systems set up by the
teacher to maximize
academic and social

« Discipline
« How teachers respond to
inappropriate behaviors in

achievement in the the classroom

classroom
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Are good classroom managers
born or made”?

» Characteristics seem intuitive, right?

» Good classroom managers are made.
« Gimmicks will never last.
« Tricks will fail you.
« Strategies based on sound behavior principles will always work.

» Good classroom managers are teachers who
understand and use specific techniques.

« Awareness of and training in techniques can change teacher
behavior.

« These changes foster changes in student behavior.
* Research confirms this!

Myers, 2015; Marzano et al., 2003

The PBIS Model
Begin with practices that
provide the highest probability
of success across all and
individualize more as data
identify non-responders.

Even more intensity of the
same interventions, but in a
more individualized manner

and with assessment to
consider alternative
interventions

More intensity of the same
interventions among those
who have not responded to
the normal dose +
assessment to consider
alternative interventions

Things that provide the
best probability for
success: simple and

logical

Scott, 2017

Building a Success Screen:
Considering the Logic of Probability

p
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Student Teacher/School Control
Characteristics Curriculum (modeling, explicit,
skills, abilities, etc.), engagement, expectations,
family/culture, functional environment (routines, consistency, studen; outcomeg
desires, academic physical arrangement, etc.), time, (academic ﬁ_‘”d social
history, school history feedback behaviors)
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Desired State
measureable skills that
predict favorable

Build a success screen tight enough to
protect the smallest student
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Scott, 2017

Evidence-based Practices for

High Probability
Gregt

* Maximize Structure
1. Classroom Expectations
2. Classroom Procedures and Routines
3. Active Supervision
« Establish a Continuum of Strategies to Acknowledge
Appropriate Behavior
4. Encouraging Expected Behavior
« Establish a Continuum of Strategies to Respond to
Inappropriate Behavior
5. Discouraging Inappropriate Behavior

« Actively Engage Students in Observable Ways
6. Opportunities to Respond
7. Academic Success & Task Difficulty
8. Activity Sequencing & Offering Choice

Simonsen, B., Fairbanks, S., Briesch, A., Myers, D., Sugai, G. (2008).
Evidence-based practices in classroom management: Considerations for

research to practice. Education And Treatment of Children, 31(3), 351-380.
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What Science Tells
Us About Teaching Range of Experiences (X)

in Long-Term Memory

Explicit Instruction Sllldanl Achievement

+ Guided, explicit {ooterm Memo

instruction with + Modeling 9- N Call on Experiences

repetition and varied - Engagement + Retrieval Efficiency
examples enhances +  Guided Practice + Fluency

storage in long-term + Feedback - Maintenance
memory -

and Learning

+ Long-term memory is
like the hard drive
and working memory
is like the CPU

+ Unstructured learning
places a heavy load
on working memory.
Information not stored
in long-term memory
is lost in 30 seconds.

Working Memory

Problem Solving
« Students with deficits Novel Problems
can actually lose Complex Problems
ground when «  Limited by Time
instruction is not
direct and structured.

Scott, 2017; Kirshner, P. A., Sweller, J. Clark, R. E. (2006). Why minimal
guidance during instruction does not work: An analysis of the falure of
discovery, probl , experiential, and inq

+ Especially important
for novice learners.

teaching. Educational P 41(2), 7586
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NVaximize

Structure

Classroom Expectations

« Anchor

classroom
expectations to
school-wide Cl Behavior Exp

Entering/ Transitions Whole
« Rules become P roop o =
examples of the ol Wk T Use maleras yatseat
broa canroory | rasroory | PP KanFoOTY | KamroOTY
expectation posate | renen | rumecron | eseye | o
« Teach directly and s Herar | one e | seeniaR | T | T gt
explicitly to || e | e | O |

se
students Responsible

Take
matenale with | Confibute. Goatan
it discussons. | approprate fims.

« Reuvisit instruction Keopyour | nomsed. | rarichate. | Asiorhepit
through the year ST R T T e BT e
. vl sl R
» Acknowledge Respectul | Foume, | werepect | vrmpocrut | rosdn | SSienme | fehmicyew,
compliance s I B A I A IR B
sormson. s

Be

Classroom Routines

sitions

* Use an “indo!

voice

* Help others if
asked/needed

* Follow specific
teacher directions

Teacher- . Taking Care
. Cooperative | Independent 9 C
directed Grouo Work Work of Personal
Instruction P Needs
" Actively listento | * Actively listento | * Work quietiyand | * Quistlyand

your peers maintain a
iy raise your | * Use positive and
sk a constructive

discreetly take
care of business

* Raise your hand if

qu language * Doyourownwork | you need teacher

contr * Raise your hand f |  assistance

you need help

Expectations

Be
Responsible | Respectful S

* Bring needed

appropriate
* Move efficiently
etween locations

* Take notes on Actively contribute | * Label your work
content tothe group * Stay on tasl

* Ensure you have discussion or task | * Ask for help if
only appropriate Complete your needed
materials out

* When possible,
take care of needs

follow procedures
Note any follow. for signing in/out
up work to be of room

completed
instructions

Be
Safe

/% Use an “indoor” Y

voice
* Help others if

7 re o+ e o “ndoar |+ Smy i yourspace | + Walk sficionly
with "6 feet” on and directly

voice voice
* Help others if * Help others if the floor between locations

* Keepall hands, | * Alert teacherto

teacher directions

\

B . feet, and other anything unsafe
objecs to yourself
(KAHFOOTY)

P P
teacherdirections |~ teacher directions

A A

Simonsen & Myers, 2015

Define Routines within Expectations

- After you identify O30,
expectations for your
classroom, they need to
be defined within the mﬁ
context of classroom
routines. .

Understandable

TN

Observable

Measureable

Positive

4

Always applicable
OMPUA

Classroom
Behavior
£

Be SAFE.

! Be
RESPECTFUL|

Post

Teach

Refer
Acknowledge

e
RESPONSIBLE |

Students (and teachers)
know what is expected.

Tacoma Public Schools, 2016; Thoenen, A., 2015|

ROUTINE/SETTING
Entering/Exiting | Teacher-Directed | group work | Individual Work Transitions. Taking Care of | yighonsypstiute
Glassroom Time Per s
Greet/Leave Raise your hand Let all group Voices off Follow directions. Use polite Follow directions the
M. Mireli & | &waitforcthers | membars spes the it time language frsttimo
classmates with | o fiish speaking Follow drections
polte language Rospectothers | tho firsttime | Respact personal | Ask curing group | Use polte language
Use poite opinions. spaceof others | worklindidual
Ave on time | language while ‘worklreaks Greet them only
making duing free time
Courteous comments
Lot Ms. Ml | Ask questonsto | Ask group
\wowofany | Ms. Mireliortha | members for haip
issues which dlass sk Ms. Miriell | Ask Ms. Mirelito | Tell Ms. Mireli | Inform the viior o
are affoctng Spoakto Ms. Garfythe | whatyouneedto | any help youneed
yourlearming | Express your il necessary | instructons ifyou | - be successtul
idoas to the class | indivdually fyou are confused
have a problem
Advocate o
ing alTake | Eyes/Ears onthe | Tak aboutthe | Ussgiventimeto |  Godrectyto ‘Complete your work
a class Sposker assignedwork | completa the in atmaly mannar
materials with ‘assgnment Take care of your
you Have a writing Complete your Quickly and quietly needs at an Give your best effort
utensil and patoithe | Gveyourbest | grabal supples | appropriate tme
materidsout | assignment efort
unti Ms. Mol
On Task says 1o pack up.
Waktoyour | Stayinyourseat | Stayinyour | Stayin your seat Walk Return 0 your Stay inyour
unloss given | groups assigned | urloss given seatuicklyand | assignad locaton
permissiontoget | - location | pemnissiontoget | Take the shorest auielly
Ensure e w w path Follow alldlassroom
room s clean sette expectations
disagreements
sate poacatully
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Teaching Expectations

* Classrooms where routines
are established on the first
day of school show students
are more engaged in
academic activities and make
more academic progress
throughout the year. ()

Fluency

Generalization
Maintenance

» Expectations and rules are
not enough

* Need to be implemented as
part of a larger classroom
management system

» Need to be taught explicitly

* Need to be referred to and
reviewed regularly

L3
Acquisition

Bohn et al., 2004; Everston, 1989; Rathvon, 2008;
Simonsen & Mvers, 2014

FIRST
DATES

August September October
T2 3 e 1 a 2 3 4 5 6
7 8 9 w0 m : i s 6 7 8 s 0 m ou omw
- v s nonow oo w v om o®
A w o owon on wou @ x v

2 29 30 % 25 26 27 28 29 0w

BehaiorslExpectation Leson lan Actity

GUided, explicit e, T
instruction enhances & ——r—r—x
long-term memory ==

Follow-up Acites
o o o o Srteges to prompt

procedurs toenforce:

Procedures to manto/superise

Expectation | Expectation |Expectation

procedures tocollectandevluse tudent it

Simonsen & yers, 2018 . 122)

Schedule

 Consistency is
key

» Expectations

for arrival &
dismissal Bellringer <
* Explain

Changes 2. What is the value of x?
X=10 L, 3Dy
LFndl IO,
3.LM= 50 b
4.10=50 o e

Scholastic, 2004

Schedule

 Consistency is
key

» Expectations

for arrival &
dismissal IN A MINUTE, BUT NOT YET
X Come to the Carpet

. EXpIalﬂ Looks Like:

changes T

e v Nemmvar

* Planned S ey

transitions o s°"."di:l'ifh (silent)

+ Level | (whisper

Scholastic, 2004/

Environmental Arrangement

* Seating
« Teacher’s Desk
« Students’ Desks

+ Crowding & Distractions

[ . ) - 3
— » Adequate Supervision

« Sight Lines
T ] (] « Transitions & Movement
e pP « Traffic Flow (e.g., pencil sharpener, arrival,
T ] dismissal, bathrooms)
ma - LA * Instructional Approach
e [ N ]  Predictable Problems
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Active Supervision

* Proactive Proximity
» Scan, Interact, Move (SIM)
* 1-second rule
* Assigned Seating

* Reactive Proximity
» Make eye contact
» Approach with eye contact
* Hover with eye contact
* Hover and question
* What should we be doing?

Scott, 2017

Assigned Seating

brother deployed (Korea)
Loves cats; So you think you can
dance; Jennifer Lawrence

OH for ADHD (sped; BIP
i reinforce, choices,
ock

Jacob Birch

Kristal Strand

Stow

“Porfectionist’; folows directions;
mom teaches ot elementary

Sports (Bball softbl, tennis); lub
soccer; went fo Disney,/HP this
summer; wants fo go fo Baylor

Use os @ peer tutor

Kip King
Parents diverdng curran; Iving
it dad (worksight]

Takes medication (mood)

Drew Hale

Terra Parker

fon from peers and

New to school and rying fo make
frends (but going slowly)

Transfer;retained In 17 grade

Parent Info; Student Info; Other (teacher info)

A Continuum to
Acknowledge and
Encourage Appropriate
Behavior

Acknowledgment:

Expected Behaviors

Students need

feedback to

know whether
they are right or

wrong.

Teachers must

provide it.

Encourage

NOTICE
U

Acknowledge & Encourage Success

Specific and Contingent Praise
e @ @ @ @
Involved

* Verbal Praise
» Age appropriate

More
Involved

« Thanks | appreciate
I'm impressed
* Delivered with specificity
« You did correctly!
» Mix up use of superlatives
« Exactly Super Awesome
Perfect Thank you

Ross, 2017; Myers, 2015

Positive and Provided | Cooperative/ | Independent | Visitors | Transitions | Turning in
Corrective Feedback | Instructions | Group Work Work & Work
Be Tlike how | ~Thank you for | -1 like how you | Thank you | 1 T can tell
Respectful you gave your | supporting and | are working | class for appreciate | you
ful attention | encouraging | independently | freating the | that you | really hard
as T provided | group members, | at a voice leval | visitor with | waited unfil | on this
you with youare zero! respect by |1 assignment,
instructions. | displaying displaying a | you with the | thank you
Thank you! respect in Please good attitude. | *go” signal | for
growp work | observe that to transition. | displaying
—please wait the ~our MATRIX best
Hill affer T | -As you work in | expectation for | lsts the rule | -Pleasedo | efforfst
have fin groups plesse | independent | of howfo | not falk
providing remember o be | work is voice | respectfully | while —Make sure
instructions 1o | respectful use | level zero, jage with a | transitioning; | fo always
ask a question | constructive | whichisno | visifor. Next | the rule | submit your
eriticim, falking. Please | fime please | defines the | very best
rather than tyour | diplaya | voice level as | work, do not
mean voice level fo | compliant and | zero. rush
comments. meet this positive through.
standard attitude.

Be safe Thank you | -1 can see that | _vou are Youdda | -You avoided | 1 like how
For doing you have contributing to | wonderful job | running info | you turned
exactly what | created a safe | g safe following the | someane | your work
the directions | environment. environment by | directions of | because you | into my
requested | where everyone | staying af your | the were aware | crate so 1

can share his or | desk during substitute! | of your could easily
-Make sure | her ideas! Keep | independent surroundings | find it!
it upt work time. [ -In order to | during the
Fulfiling the Thanks! be safe you | trarsition. | -To ensure
requests of - Work on ~Please return | must listen to | Way to be the safety
developing a to your seat, | the directions | safe! of your
instructions, | secure this s work please
environment 10 | independent | substitutes. | -Please be | turn your
build the work and the Next time aware of work into
confidence of | expectation is | please listen | your the crate,
your group. | for you fo stay | fo their movements | not my
i your seat. | directions and | during desk.
comply. transitions.
Next time
watch where
You are going
please.
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Acknowledge & Encourage Success

w1 ® @ @ @ v
Involved

Involved

Myers, 2015

Example: Target the Individual

« Signature of Success
* Independent Group Contingency

« All students have the same goal, but reinforcement is delivered
individually based on individual performance.

 Each student will work their way to 15 teacher signatures.
When they have receive 15, they will turn in their chart with
one of the listed reinforcers selected. Teacher will review
and schedule/provide the reinforcer.

Sit at the teacher's desk for the hour Soda or sports drink to enjoy in  *+  Lunch with the teacher
5 minutes of tech. time class

Play your favorite song (teacher Late homework pass

approved) during independent work

time

Take shoes off for the hour

Wear a hat for the hour

Example: Target the Individual & Class

* Draw that Letter!
* Dependent Group Contingency

* The performance of an individual (or small group) results in
reinforcement for the whole group.

* The class will draw letters from a bag until they have drawn
all the letters to spell the selected character trait word. The
letters can be drawn in any order. Once the word is spelled,
the class can vote on a reinforcer.

Start class with a teacher approved + Teacher provides snacks
‘Youtube video « Teacher provides fun drinks
Students can pick a picture book for

the teacher to read aloud

Students select music for the day

(with teacher approval)

Class in the outdoor classroom

5 minutes of social time at
the end of class

Class has lunch with the
teacher

(weather permitting)

Reinforce Appropriate Behavior

» They are connected!

» We need to create a culture where
students and staff focus on what is
being done correctly.

» Rewards are not dangerous
’

“...our research team has conducted a series of ) e—
reviews and analysis of [the reward] literature; College Admissions
our conclusion is that there is no inherent £
negative property of reward. Extensive resear
on this topic has established that ‘there is no
inherent negative property of reward” (Cameron,
2001, p. 41).

“The undermining effect of extrinsic reward on
intrinsic motivation remains unproven” (Reiss,
2005).

Q:I

ch

Myers, 2015

Reinforce Appropriate Behavior

» They are connected!

» We need to create a culture where
students and staff focus on what is being
done correctly.

Myers, 2015

A Continuum to

Respond to
Inappropriate Behavior
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Precision Requests

FeGsH

hare CDIE=

Rhode, Janson, & Reavis, 1993

Acknowledge Errors with Correction

* Provide feedback that behavior is inappropriate
* It looks like/sounds like you are .
« That does not meet the expectation right now.

» Re-teach appropriate behavior
« What should you be doing? What is a better way?
» “I'don’t know.” -Re-teach/Remind whole class
« What would it look like if it was done better?

« Facilitate success with positive feedback
« Show me that. That looks like success. Thanks! Remember
to do it like that now on..

Scott, 2017

Teach Standard Consequences

» Teach both positive and
negative consequences.

* Present as standard wait15 Behavior
consequences for behavior, e auing
not just for an individual aes -

student.

 Present as a choice for the

student.
Lastto Wait30
« Effective teaching involves P oetore.
repetition and lots of e
reminders.

* Build and maintain a
positive relationship during
instruction.
Scott, 2017; MIBLSI, 2017

Request made to the

whole class

Praise Around Student does not
Prompt desired
behavior by
acknowledging
2 different
students who
are complying.

Compliance W i

REinforce
Reinforce

Rhode, Janson, & Reavis, 1993; MIBLISI, 2010

Non-com)

“You need to”

Requi

Precision
Reqguests

Rein

pliance

est

ce
Reduct
Consequence

Teach Standard Conseguences

« Teach both positive and
negative consequences.

* Present as standard
consequences for behavior,
not just for an individual
student.

* Present as a choice for the
student.

« Effective teaching involves

repetition and lots of
reminders.

* Build and maintain a
positive relationship during
instruction.

What If? Chart

What If You Do? What If You Don't?
ive Ct (Negative C
+ Positive comments from  « Verbal warning
aduits + Note home
* Reward tickets * 5 minutes off recess
« Assist with jobs in « Time out from weekly
classroom/building reward raffle
« Student of the month * Loss of tech time
* Planned free time * Silent lunch in classroom
*+ Seat scramble * Phone call home
+ Eligible for home note + Loss of free time
+ Spinner surprise + Stay after class
« Mystery motivator
Serious Behavior Clause:
Out of class timeout
Visit to the Office

Administrator Consequence

Scott, 2017; MIBLSI, 2017

Progressive Consequences

Lopsfor

» Opportunities for teaching?
* Analogous to real life?

SUPER BEHAVIOR!
8 g« Warning
8 om Warning '—": Ready
8 — to
—— |
G Parent Contact Learn |
8 Administrative lihinkFAD UL =
Involvement g

Parent Contact :
o JAdVentiresfinileaching;

6/9/17




Progressive Conseguences

7

 All one color

« Students either move up or do not

* No moving down

* Consequence for problem behavior is a og
timeout from moving up

SUPER BEHAVIOR!
& 1% Waming
& 2 Waming
(s

(] Parent Contact
& Administrative
Involvement

Phases of Escalation

Peak

Acceleration
De-escalation

Avoid

Agitation Confrontation

Watch and

A Recovery
e Intervene
O Debrief and
Calm Teachable Follow-through

Moments

Observable Engagement

* Teaching fosters engagement
* Opportunities to Respond
(O‘IpRs)

» Group (choral) or individual
responses

« Closed or open-ended questions

« Create and share

« Demonstrate

« Written responses

« Writing on individual white boards
» Gestures

Phases of Escalation

Peak

Acceleration

De-escalation

Agitation

ad b Recovery

6/9/17

Actively Engage Students

in Observable Ways

Scott, 2017; Myers, 2015

Opportunities to Respond




Academic Success & Task Difficulty

High
+ Consider aspects of the @ | Zamiey
student, the materials, %" e s
and the task. 2 )
* 3 Types of Adjustments _Ei (f‘*
* Length of the assignment ; \\’(/
or time provided %) S w
« Mode of task completion = |/
« Extent of instruction or o =

“ Ability & Skill "™

practice provided

Activity Sequencing
1 rx]lrrxxrxxyxgt
* Task Interspersal

» Mingling additional
briefer (less time-
EEEEERE .
problems with
target (more time-
consuming)
problems

Kern & Clemens, 2007;
Skinner, Hurst, Teeple, & Meadows, 2002

6/9/17

Academic Success & Task Difficulty

Complexity Theories

Comparing
Cognitive
Complexities

Activity Sequencing

» Behavioral Momentum
* Delivering three to five brief, simple requests (High,,) prior to
a difficult request (Low,).

0 o [
High, High, High, Low,

Mace et al., 1988; Singer, Singer, & Horner, 1987;
Lee & Laspe, 2003

Behavioral Momentum

Offering Choice

« Strategies for Offering Choice
Include:

« Type of activity or task

» Order or sequence of tasks
» Materials used

« With whom to work
» Group, pair, solo, etc.

* Where to work

* How to use time
* e.g., what to do when task is complete

Missouri SWPBIS, 2015




How might you monitor

your own data”?

Leverage Your Learmning
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What will

you do
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learning”?
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Kelsey Morris
University of Missouri

6/9/17

10



