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Session Objectives
• As a result of attending this talk, you will be 

able to:
• Describe a model to support classroom 

management based on evidence-based practices 
and implementation science;

• Develop a self-management plan to increase 
implementation of critical classroom management 
skills (within a classroom) using provided resources; 
and

• Consider needed systems to enhance 
implementation of classroom management 
practices school-wide (across all classrooms).
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Maximizing Session Participation
Where	are	we	in	

our	
implementation?

What	do	I	hope	to	
learn?

What	did	I	learn? What	will	I	do	with	
what	I	learned?

Engage



What is implementation?
• Implementation is “…specified set of activities designed 

to put into practice an activty or program of known 
dimensions” (Fixsen, Naoom, Blasé, Friedman, & Wallace, 2005, p. 5)

• It’s what we do.

• Implementation outcomes include “changes in…”
• “...adult professional behavior”
• “...organizational structures and cultures...to support the 

changes in adult professional behavior”
• “...relationships to consumers, stakeholders, ...and systems 

partners” (Fixsen et al., 2005, p. 12)

Simonsen,	Freeman,	&	Dooley,	2016)



Conceptualizing Implementation
It:

Evidence-based	
Practice

Where:
Teacher	 /	Classroom

Who:
Implementation	
“Supporters”

How:
Train,	prompt,	collect	

&	analyze	data

Context

Simonsen,	Freeman,	&	Dooley,	2016;	Adapted	from	Fixsen,	Naoom,	Blasé,	Friedman,	&	Wallace,	 2005)



We know what works:
• Evidence-based practices in classroom 

management
1. Maximize structure in your classroom.

2. Post, teach, review, monitor, and reinforce a small 
number of positively stated expectations.

3. Establish a continuum of strategies to 
acknowledge appropriate behavior.

4. Establish a continuum of strategies to respond to 
inappropriate behavior. 

5. Actively engage students in observable ways.



Useful resource from OSEP & PBIS.org



We don’t seem to be doing “it”
Specific	Praise General	Praise OTR Corrective/

Reprimand

Reinke et	al.	
(2012)1 0.13 0.43 1.43 0.67

Scott	et	al.	
(2011)2 0.06	(overall	praise) 0.57 0.07

Hirn &	Scott	
(2014)3 0.03	(overall	praise) 0.47	Group

0.06 Individual 0.08

Pas	et al.	
(2015)4 0.12	(approval) 0.93 0.27

1 Based	on	observations	of	33	elementary	teachers in	schools	implementing	PBIS	with	fidelity
2Based	on	>	100	observations	of	elementary	and	high	school	teachers	in	schools	not	identified	as	
implementing	PBIS
3Based	on	827	observations	of	high	school	teachers
4Based	on	observations	of	1262	high	school	teachers	prior	to	PBIS	implementation



What keeps us from doing “it”?
• What do we know from the literature base?
• Teachers typically receive little pre- or in-service 

training in classroom management (Simonsen, Freeman, & 
Dooley, 2016; Begeny & Martens, 2006; Freeman, Simonsen, Briere, & MacSuga, in press; 
Markow, Moessner, & Horowitz, 2006; Special Education Elementary Longitudinal Study, 2001, 
2002, 2004; Wei, Darling-Hammond, & Adomson, 2010).

We need models to proactively and 
systematically support implementation.



Universal PD



Positive Classroom Behavior Supports

• Expectations
• Procedures	&	RoutinesStructure

• Active Supervision
• Opportunities	to	RespondSupervision

• Encourage	Appropriate Behavior
• Discourage	Inappropriate BehaviorSystems

• Activity	Sequencing	&	Offering	Choice
• Academic	Success	&	Task	DifficultyScaffolding



We know what works:
• Evidence-based practices in classroom 

management
1. Maximize structure in your classroom.

2. Post, teach, review, monitor, and reinforce a small 
number of positively stated expectations.

3. Establish a continuum of strategies to 
acknowledge appropriate behavior.

4. Establish a continuum of strategies to respond to 
inappropriate behavior. 

5. Actively engage students in observable ways.



Tell what to do, as 
opposed to what 
not to do.



Establishing Classwide Expectations

• Few	in	number
• 3-5Small
• Creates	a	positive	environment
• Prompts	the	desired	behavior
• Prevents	loop	holes	in	the	NO/STOP/DON’T	NEVER	listPositive
• Cover	the	full	range	of	appropriate	behavior	across	all	of	
classroom	routinesGeneral



Rules & Operational Definitions

Observable
Measurable
Positive
Understandable

Always applicable

See
Count
Highlight
Know

Use



Behavior Curriculum

Procedures 
are how to 
do it.

Rules are what to do.



Your Curriculum Guide

Post it.

Refer to it.
Acknowledge 
with it.

Teach it.



Behavior Curriculum
Expectation

Routine

Rule

Procedure

Set it.

Plan it.

Define it.

Teach it. 
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Acknowledgement & Recognition
• Actions followed by pleasant consequences 

tend to be repeated and thus learned. 

More connections 
between behavior 
and positive 
consequence = 
thicker neuron 
fibers = more likely 
to repeat behavior



Feedback Already Exists
• Humans experience feedback from others, 

self, and the environment. 
• Planned vs. Unplanned
• Desirable vs. Undesirable



Did you know…

80%

20%

Compliance

Noncompliance

2%

98%

Complimented

Shores,	R.E.;	Phillip,	G.L;	Jack,	S.	L	(1993)



Whatever you 
feed will grow.



Why develop a system?
• Using an acknowledgment system

• Increases the likelihood that desired behaviors 
will be repeated

• Focus staff and students on desired behaviors

• Fosters a positive classroom climate

• Reduces the need to engage in time-consuming 
management



Praise Statements
• Specific
• Behavior is praised and is directed at a student 

or group of students

• Contingent
• Delivered immediately after the behavior we 

want to see occur again



System Guidelines
• Acknowledge frequently in the beginning
• Tie it to the behavior
• Refrain from threatening a loss of 

acknowledgment as a way to impact change
• Refrain from taking earned 

acknowledgments away
• Students should be eligible for 

acknowledgment throughout the day
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Discipline
dis•ci•pline n.  1. teaching to act in accordance 

with rules;  2.  activity, exercise, instruction, or a 
regimen that develops or improves a skill;  
training;  3.  punishment inflicted by way of 
correction and training.

Random House Unabridged Dictionary

dis•ci•pline (fr. Latin disciplina; teaching, 
learning)  Instruction that corrects, molds or 
perfects character and develops self-control.

Webster’s New Collegiate Dictionary



Correcting Low-level Errors
• Academic
• Identify error
• Re-teach correct 

response
• Model or demonstrate
• Provide guided practice 

& feedback
• Provide independent 

practice
• Monitor
• Provide feedback

• Behavior
• Identify the error
• Re-teach expected 

behavior
• Model/Demonstrate
• Practice
• Monitor
• Provide encouragement
• Correct and re-teach as 

needed



Rationale
• Interrupts the problem behavior and engages 

the students in the expected behavior to 
maintain positive learning climate

• Ensures the students exhibit the expected 
behavior in future occurrences of similar 
situations

• Avoids escalation of the problem behavior

• Decreases future time out of 
learning/instruction. Colvin,	2010



Corrective Statements
• Specific
• Behavior is acknowledged and is directed at a 

student or group of students

• Contingent
• Delivered immediately after the behavior we 

want to see occur again



Effective Error Correction Strategies
• Planned ignoring
• Physical proximity
• Specific + Contingent praise delivered to students engaging in 

the expected behavior
• Direct eye contact (a.k.a. the teacher look)
• Re-teaching of expectations/rules (positive practice)
• Re-direction
• Differential reinforcement
• Verbal warning / reminder
• Visual cue (e.g., hand signal)
• Private talk / problem solving with student
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• An opportunity to respond (OTR) is a teacher 
behavior that prompts or solicits a student 
response (e.g., asking a question, presenting 
a demand). (Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008, p. 359) 

Opportunities to Respond &
Active Supervision



Opportunities to Respond &
Active Supervision

• Increases in:
• Participation
• Time on-task
• Correct 

responding
• Learning of 

academic 
content

• Studies focusing on increased rates of OTRs 
find positive effects.

• Decreases in:
• Off-task 

behavior
• Disruptive 

behavior
Carnine,	1976;	Sterling	et	al.,	1997;	Sutherland	et	al.,	2003;	
West	&	Sloane,	1968



Opportunities to Respond &
Active Supervision
• Gallery Walk

• Opportunities to Respond

• Disengagement, Higher-order Thinking, & OTR 
Strategies

• OTRs as Formative Assessment & Building a 
Classroom Conducive to OTRs

• Active Supervision



Opportunities to Respond &
Active Supervision





Function-based Problem Solving

Problem	
Behavior

Attention:	
Adult

Attention:	
Peer Item/Activity

Get Avoid

Common	Functions:
§ Get

§ Peer	attention,	adult	attention,	
desired	activity,	desired	object,	
sensory	stimulation

§ Avoid
§ Difficult	task,	boring	

task,	easy	task,	physical	
demand,	non-preferred	
activity,	peer,	staff



Function-based Problem Solving



Scaffolding
• Activity 

Sequencing 
& Offering 
Choice

• Academic 
Success & 
Task 
Difficulty



Resources



Social Culture Matters
• The fundamental purpose of classroom 

management is to create more effective 
learning environments. 

Predictable
Consistent
Positive
Safe

Common 
Language

Common 
Vision/Values

Common 
Experience

MEMBERSHIP
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