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* Alexis Thoenen
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Session Objectives

* As a result of attending this talk, you will be
able to:

* Describe a model to support classroom
management based on evidence-based practices

and implementation science;

* Develop a self-management plan to increase
Implementation of critical classroom management
skills (within a classroom) using provided resources;
and

* Consider needed systemsto enhance
implementation of classroom management
practices school-wide (across all classrooms).

. College of Education POWERTHEKNOWLEDGE . MPER

University of Missouri ] )
MU Partnership for Educational Renewal



Missouri PBI Positive Behavioral
Schoolwide Interventions & Supports
Positive N R oTonnmmommmmmmmmmTmmmmmmmTotTTTI AT

Behavior
Support

OSEP TECHNICAL ASSISTANCE CENTER

pbismissouri.org

UCONN s

UNIVERSITY OF CONNECTICUT

College of Education

University of Missouri

% College of Education THEKNOWLEDGE @ MPER

MU Partnership for Educational Renewal



» Classroom Teacher
* Administrator

* District Leader

* PBIS Coach

* Consultant
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Maximizing Session Participation

Where are we in
our
implementation?

What do | hope to
learn?

What will | do with
what | learned?

What did | learn?
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What is implementation?

* Implementationis “...specified set of activities designed

to put into practice an activty or program of known
d | m e ﬂSI OnS” (Fixsen,Naoom, Blasé, Friedman, & Wallace, 2005, p. 5)

* [t's what we do.

* Implementation outcomes include “changesin...”
e “ ..adultprofessional behavior”

e “...organizational structures and cultures...to supportthe
changes in adult professional behavior”

e “...relationshipsto consumers, stakeholders, ...and systems
partNers” (rixsen etal., 2005, p. 12)

Simonsen, Freeman, & Dooley, 2016)
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Conceptualizing Implementation

It:

Evidence-based
Practice

Where:

Teacher / Classroom

Context

Who: How:
Implementation Train, prompt, collect

“Supporters” & analyze data

Simonsen, Freeman, & Dooley, 2016; Adapted from Fixsen, Naoom, Blasé, Friedman, & Wallace, 2005)
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We know what works:

* Evidence-based practices in classroom
management

1.

Maximize structure in your classroom.

2. Post, teach, review, monitor, and reinforce a small
number of positively stated expectations.

3. Establish a continuum of strategiesto
acknowledge appropriate behavior.

4. Establish a continuum of strategiesto respond to
Inappropriate behavior.

. Actively engage students in observable ways.
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Useful resource from OSEP & PBIS.org
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We don’t seem to be doing “It”

Specific Praise | General Praise Corrective/
Reprimand

Reinke et al.

(2012)t

(Sgg’itlc)e;c al 0.06 (overall praise) 0.57 0.07
:-Izignlf;SScott 0.03 (overall praise) 83; I(ill;lcji\l:ifjual 0.08
I(D;gle;)il' 0.12 (approval) 0.93 0.27

1 Based on observations of 33 elementary teachers in schools implementing PBIS with fidelity
2Based on > 100 observations of elementary and high school teachers in schools not identified as
implementing PBIS

3Based on 827 observations of high school teachers

“Based on observations of 1262 high school teachers prior to PBIS implementation
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What keeps us from doing “it”?

« What do we know from the literature base?

* Teachers typically receive little pre- or in-service
training in classroom management (simonsen, Freeman, &

Dooley, 2016; Begeny & Martens, 2006; Freeman, Simonsen, Briere, & MacSuga, in press;
Markow, Moessner, & Horowitz, 2006; Special Education Elementary Longjtudinal Study, 2001,
2002, 2004; Wei, Darling-Hammond, & Adomson, 2010).

We need models to proactively and
systematically support implementation.
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Universal PD

Culturally Equitable Academic &
Social Competence

Outcomes

Culturally Valid
Decision
Making

[N

Culturally Knowledgeable
Staff Behavior

Culturally
Relevant
Support for
Student
Behavior
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Positive Classroom Behavior Supports

e Expectations
Structure e Procedures & Routines
S ervision e Active Supervision
up e Opportunities to Respond
-
e Encourage Appropriate Behavior
SyStemS e Discourage Inappropriate Behavior
-
Scaffold in e Activity Sequencing & Offering Choice
Ng |8 Academic Success & Task Difficulty
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We know what works:

* Evidence-based practices in classroom
management

1.
2.

3.

4.

D.

Maximize structure in your classroom.

Post, teach, review, monitor, and reinforce a small
number of positively stated expectations.

Establish a continuum of strategiesto
acknowledge appropriate behavior.

Establish a continuum of strategiesto respond to
Inappropriate behavior.

Actively engage students in observable ways.
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Tell what to do, as
opposed to what
hot to do.
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Small e

e Creates a positive environment

PO S i t i Ve e Prompts the desired behavior

e Prevents loop holes in the NO/STOP/DON’T NEVER list

( I e Cover the full range of appropriate behavior across all of
e n e ra classroom routines
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Rules & Operational Definitions

Observable See
Measurable Count
Positive Highlight
Understandable Know
Always applicable Use
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Behavior Curriculum

: ; Procedures
Expectation

are how to

~+ Rule
¢ Rule

) ,W % do It.

Rules are what to do.

Expectation
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Your Curriculum Guide

Routine fedolY M|
S T

- iy ‘m  Refer to it.

--- Acknowledge

with It.
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Behavior Currlculu
o &

Routlne Plan It. :
Define it. (3}
Teach It.
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Entering/

Leaving
Class

Classroom Behavior Expectations

Transitions

Cooperative
Group Work

Individual
Seat Work

Taking Care of
Personal Needs

Walk Walk Use materials Notice your Stay at seat. Walk.
appropriately. neighbor.
KAHFOOTY KAHFOOTY KAHFOOTY KAHFOOTY
(Keep all KAHFOOTY KAHFOOTY
Be Safe hands, feet, | Push in chairs Notice your | Only ONE person
and other behind you. Use calm neighbor. out of their seat
objects to language when at a time.
yourself) disagreeing.
Have all Listen and Offer help to Be on task. Follow Have planner
class follow your directions. filled out.
materials directions as groupmates. Follow
Be with you. stated. Directions. Stay on task. Take shortest
Responsible Stay on task. route.
Start on your Take Stay in your Participate
“Do Now". | materials with Contribute. seat. in class Go atan
you if discussions. | appropriate time.
Keep your needed. Participate. Ask for help if
area clean. needed.
Use indoor Respect Listen to others Use quiet Eyes/ Ears on Wait for me to
voices. personal ideas without voice. Speaker stop talking.
Have a space. interupting.
Be positive Raise your Raise hand Return to your
Respeciful attitude. Use repectful | Use respectful hand if you to speak. seat quickly and
Greet Ms. language. language. have a quietly.
Thoenen. question. Stay quiet.
Ask Encourage
permission. Others.
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Classroom Behavior Expectations

Scope and Sequence:

* Infroduce my classroom behavior expectations of being Safe, Respectful, and Responsible day one of school.

* Have students help fill in the boxes of the matrix.

o Forexample, Ask students what it looks like to be safe in transitions and whole group instruction.

o Write down ideas from each class and compile one matrix that incorporates their thoughts.

o | wil have my completed matrix with me so | can guide the students.

* Post the matrix on the wall where everyone can see it.

* Give each student a matrix to post in their Social Studies binder that we can refer back to throughout the year.

* Aslsetup my expectations for different aspects of the class, | will teach the appropriate behaviors.

o Example: Day One- Entering the classroom. After we have talked about what it looks like to be safe,
respectful, and responsible when enetering the classroom, | will model a nonexample of being safe,
respectful, and responsible when entering the class.

o Aftertalking about the comect and incorrect ways of entering class, | will have the students practice the
behavior.

* After the initiial day of filing in the matrix, | won’t teach behaviors until | need to. For example, If my students are
not using cooperative group work on day one, | will not teach that behavior until needed.

o To keep track of my progress of actually teaching behaviors, | will tape a matrix into my planner and
highlight each box | have covered. | will make it a goal to get through the entire matrix within the first few
weeks of school.

* Throughout the year, refer back to the matrix often when you see a student not Being Safe, Repectful, or
Responsible. Use constructive (positive and negative) feedback based on your behavor expectations outlined in
the matrix.

o Once every week our "Do Now" will be dedicated to reviewing a classroom expectation.

University of Missouri
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Class wide Social Skill Lesson Plan # 1

Lesson Focus: Demonstrating being responsible during individual seatwork.

Teaching Objective:
Following instruction, students will demonstrate being responsible during individual seatwork by being on task, following directions, staying in
your seat, and asking for help only when needed.

Positive Examples Negative Examples

Being in seat, working quietly when asked, working on Walking around room, talking to neighbor when instructed
assignment as directed, and asking for help when needed. to work quietly, reading a book instead of working on
assignment, not asking for help when needed.

Lesson Materials:
Student desk.

Lesson Activities:
* Model: Teacher will create a scenario and model nonexamples of being responsible when doing indivual seat work.
* Lead: | will ask the class what | could have done differently to be a responsible learning when doing individal seat work.
* Test: Have all students complete individual seatwork.
Follow-Up Activities:
* Prompting/Pre-Correcting Strategies:
o Today our “Do Now” is an individual assignment. Can someone remind me what it mean to be responsible when doing individual
seatwork?
* Reinforcement/Feedback Strategies:
o John, thank you for being on task and participating in the assignemnt. | appreciate you being responsible.
o Thank you for staying in your seats during our warm up this morning. That is exactly what it looks like when being responsible
during individual seat work.
* Error Correction Strategies:
o John, can you tell me what it looks like to be responsible durng individual seat work? Do you think you were being responsible?

College of Education POWERTHEKNOWLEDGE . MPER

University of Missouri ] )
MU Partnership for Educational Renewal



We know what works:

* Evidence-based practices in classroom

management
1. Maximize structure in your classroom.
2. Post, teach, review, monitor, and reinforce a small
number of positively stated expectations.
3. Establish a continuum of strategiesto
acknowledge appropriate behavior.
4. Establish a continuum of strategiesto respond to
Inappropriate behavior.
5. Actively engage students in observable ways.
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Acknowledgement & Recognition

* Actions followed by pleasant consequences
tend to be repeated and thus learned.

Syear-oldbrain Preteenbrain Teenbrain 20-year-oldbrain 1 p .o~y nactions

Dorsal lateral prefrontal cortex ("executive functions”)

between behavior
and positive
consequence =
thicker neuron
fibers = more likely
B T s tO repeat behavior

Red/yellow: Parts of
brain less fully mature
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Feedback Already Exists

* Humans experience feedback from others,

self, and the environment.
* Planned vs. Unplanned

 Desirable vs. Undesirable

Routine Routine Routine
o * Rule * Rule
* Rule * Rule

| |
| |
* Rule * Rule
¢ Rule ¢ Rule
| |
| |
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2%

Did you Know...

® Compliance
P B Complimented

™ Noncompliance

Shores, R.E.; Phillip, G.L; Jack, S. L (1993)

University of Missouri
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-
Whatever you

feed will grow.

=
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Why develop a system?

* Using an acknowledgment system

* Increases the likelihood that desired behaviors
will be repeated

 Focus staff and students on desired behaviors
* Fosters a positive classroom climate

* Reduces the need to engage in time-consuming
management
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Praise Statements

* Specific

 Behavioris praised and is directed at a student
or group of students

* Contingent

* Delivered immediately after the behavior we
want to see occur again
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System Guidelines

* Acknowledge frequently in the beginning
* Tie it to the behavior

* Refrain from threatening a loss of
acknowledgment as a way to impact change

* Refrain from taking earned
acknowledgments away

» Students should be eligible for
acknowledgment throughout the day
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Positive and Provided | Cooperative/ | Independent | Visitors | Transitions | Turning in
Corrective Feedback | Instructions | Group Work Work & Work
Substitutes
Be -1 like how ~Thank you for | -I like how you | ~Thank you -1 -1 can tell
Respectful you gave your | supporfing and | are working class for appreciate you worked
full attention | encouraging independently treating the that you really hard
as I provided group members, | at a voice level | visitor with waited until | on this
you with you are zero! respect by I provided assignment,
instructions. displaying displaying a you with the | thank you
Thank you! respect in -Please good attitude. | “go” signal for
group work! observe that to transition. | displaying
-Please wait the -Our MATRIX your best
till after I -As you work in | expectation for | lists the rule | -Please do efforts!
have finished groups please independent of how to not talk
providing remember to be | work is voice respectfully while -Make sure
instructions to | respectful use | level zero, engage with a | fransitioning; | to always
ask a question | constructive which is no visitor. Next the rule submit your
criticism, talking. Please | time please defines the very best
rather than adjust your display a voice level as | work, do not
mean voice level fo compliant and | zero. rush
comments. meet this positive through.
standard. attitude.

Be Safe ~Thank you -1 can see that | _you are -You did a -You avoided | -1 like how
for doing you have contributing to | wonderful job | running into | you turned
exactly what | created a safe | 4 safe following the | someone your work
the directions | environment environment by | directions of | because you | into my
requested! where everyone | staying at your | the were aware | crate so I

can share his or | desk during substitute! of your could easily
-Make sure her ideas! Keep | independent surroundings | find it!
you are it up! work time. -In order to | during the
fulfilling the Thanks! be safe you transition! -To ensure
requests of - Work on -Please return | must listen to | Way to be the safety
the developing a to your seat, | the directions | safe! of your
instructions. Secure this is of work please
environment fo | jndependent substitutes. -Please be turn your
build the work and the Next time aware of work into
confidence of expectation is | please listen | your the crate,
your group. for you to stay | to their movements not my
in your seat. directions and | during desk.
comply. transitions.
Next time
watch where
you are going

please.




Signature of Success- Target the Individual

Each individual student will work their way up to fifteen signatures. When they have received
fifteen signatures, they will turn in their chart with one of the listed reinforcers selected. | will
review their submission and provide them with the reinforcer.

Reinforcers:

Sit at the teacher’s desk for the hour (Activity)

Ms. Thomas provides a soda or sports drink for you to enjoy in class (Tangible)

5 minutes with device (Activity)

Lunch with the teacher (Social)

Play your favorite song (teacher approved) during independent work time (Activity)
Late Homework pass (Tangible)

Take shoes off for the hour (Activity)

Wear a hat for the hour (Activity)

¥
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DRAW THAT LETTER!!!- Target Individual & Group and Whole Class

The class will draw letters until they have drawn all of the letters to spell the selected character
trait word. The letters can be drawn in any order.

Reinforcers:
* Beginning class with a Youtube video of choice (teacher approved) (Activity)
* Ms. Thomas brings in snacks for everyone (Tangible)
* Ms. Thomas brings sodas for everyone (Tangible)
* 5 Minutes of Free Talk at the End of Class (Social)
* Ms. Thomas will read picture book of choice as a read aloud (teacher approved)
(Activity)
* Class Lunch with the Teacher (Social)
» Students select the music for the day (teacher approved playlist) (Activity)
* Class Outside (Weather and Schedule permitting) (Activity)

E College of Education THEKNOWLEDGE @ MPER
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We know what works:

* Evidence-based practices in classroom
management

1.

Maximize structure in your classroom.

2. Post, teach, review, monitor, and reinforce a small
number of positively stated expectations.

3. Establish a continuum of strategiesto
acknowledge appropriate behavior.

4. Establish a continuum of strategiesto respond to
inappropriate behavior.

5. Actively engage students in observable ways.
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Discipline

dis-ciepline n. 1.teachingto actin accordance
with rules; 2. activity, exercise, instruction, or a
regimen that develops or improves a skill;

training; 3. punishment inflicted by way of
correction and training.

Random House Unabridged Dictionary

dis-ci-pline (fr. Latin disciplina; teaching,
learning) Instruction that corrects, molds or
perfects character and develops self-control.

Webster's New Collegiate Dictionary
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Correcting Low-level Errors

* Academic

|dentify error

Re-teach correct
response

Model or demonstrate

Provide guided practice
& feedback

Provide independent
practice

Monitor
Provide feedback

* Behavior

|dentify the error

Re-teach expected
behavior

Model/Demonstrate
Practice

Monitor

Provide encouragement

Correctand re-teach as
needed
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Rationale

* Interrupts the problem behavior and engages
the students in the expected behavior to
maintain positive learning climate

* Ensures the students exhibit the expected
behavior in future occurrences of similar
situations

* Avoids escalation of the problem behavior

 Decreases future time out of
learning/instruction. Colin. 2010
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Corrective Statements

* Specific

* Behavioris acknowledged and is directed at a
student or group of students

* Contingent

* Delivered immediately after the behavior we
want to see occur again
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Effective Error Correction Strategies

Planned ignoring

Physical proximity

Specific + Contingent praise delivered to students engaging in
the expected behavior

Direct eye contact (a.k.a. the teacher look)
Re-teaching of expectations/rules (positive practice)
Re-direction

Differential reinforcement

Verbal warning / reminder

Visual cue (e.g., hand signal)

Private talk / problem solving with student

College of Education POWERTHEKNOWLEDGE MPER
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Consequence System

Staff Managed vs. Office Managed Behaviors
Via Student Handbook- LCMS

Staff Managed

Office Managed

Public Displays of Affection
Failure to pay aftention or to
participate appropriately in
class

Failure to bring necessary
mafterials fo class
Interrupting and interfering
with the work of others
Failure to do class work,
assignments, etc.

Making rude or disrespectful
commenfs to other students
Misusing lockers or locker
privileges

Failure to retum forms, notfes
to parents or teachers etc.
Uncooperative behavior to
teachers

Spreading hurfful rumors
Engaging in any other
disruptive behavior that is
minor in nature.

Any other actions that are
disrupfive, inappropriafe in nature,
or offensive that are not covered in
the handbook.

Examples include:

Contfinual or frequent
disruptive behavior
Harm towards self or others
Excessive cursing
Threats

Carrying a weapon.
Fighting

Sexual misconduct or
harassment

Theft

Vandalism

Carrying contraband.
Bullying.

College of Education
University of Missouri
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Problem Behavior Flowchart

Student engages ir oehavior *hat dees not
meet classrcom expecation.

s this a statt monaged stns a cllice moncged
behavior? behavior?
Initial Incldent Send student to ctlice ¢r hove
nterrupt the pehavior ond use initiol error corecion 0O BIST administrotive come "¢
storateqies: colects ssudent.
= Froximity
« Verbolredirecton Fllout o disinine re‘eralong
« Jse ¢! BIST onguoge- ‘Il see tha® you cre having gettc *he ollice ASAP
frouble stting quietly. That isnt wno* being
respectiulicoxs Ike. Do you nead to move 10
tne safe seat orcon you be okay hered’

Repeal Inclgent It student refuses to move:
Ask student tc move 10 the sate sect. . Give them g time ‘rame 10 choose o
= “lsee hatsifting with this groug isn's very move or ask them tc move 10 cuddy
oreguctive for you. ®le20se gc ohead ond ﬁ regm.
move to the safe 201’ = Sgy "Ckay l'liget ycu seme help” ond
ge* a BIST caministrater 10 move
1 “~ stugent.
I behavior centinues af safe seat: It behavior Is correcied at sale seat:
Ask student tc move 1o the buddy room cnd i out #rocess with the student belore olicwing them ta go
think sheel. nack *c their seat.
= Student MUST process with teacher celore = Thin< shee® wil ce flled out ct Teccher
tney can coeme DAck 10 class. discretion bosed on situvaticn.

*Behavicr is dscussed ond retaught
during precessing.

Zxamecle: ‘when | asked you 10 move to
tne tate seat, can you tell me what | wos
worried cbout?”

Student: ' wasn't being sate. =¢.

I behavior centinues In buddy room:
= Studentwillbe sent 10 the office witn O
dicicine re‘erol.
= As5udentrefuses tc process with teacher, they
wil be shur downin Team *gcus until trey
orecess.




We know what works:

* Evidence-based practices in classroom
management

1. Maximize structure in your classroom.

2. Post, teach, review, monitor, and reinforce a small

number

3. Establis
acknow

4. Establis

of positively stated expectations.

N a continuum of strategiesto
edge appropriate behavior.

n a continuum of strategiesto respond to

Inappropriate behavior.

9. Actively engage students in observable ways.
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Opportunities to Respond &
Active Supervision

* An opportunity to respond (OTR) is a teacher
behavior that prompts or solicits a student
response (e.g., asking a question, presenting

a d e m a n d ) « (Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008, p. 359)

STeacher §Student(s) §Student(s)
gpresents TR @ receive
&the g verbal or Sfeedback

student(s) ' e (positive or
with an | S S corrective)

OTR >
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Opportunities to Respond &
Active Supervision

» Studies focusing on increased rates of OTRs
find positive effects.

* |ncreases in: - Decreasesin:

 Participation e Off-task

* Time on-task behavior

e Correct . D "
responding ISruptive

* Learning of behavior
aCadem|C Carnine, 1976; Sterling et al., 1997; Sutherland et al., 2003;
CcO nte nt West & Sloane, 1968
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Opportunities to Respond &
Active Supervision

* Gallery Walk

* Opportunities to Respond

* Disengagement, Higher-order Thinking, & OTR
Strategies

* OTRs as Formative Assessment & Building a
Classroom Conducive to OTRs

e Active Supervision

College of Education POWERTHEKNOWLEDGE . MPER
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o 5

Opportunities to Respond &
Active Supervision
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Day 1 Day 2 Day 3 Day 4 Day 5
1. Determine present level of OTRs What is your rate
of OTRs? 37/ 14=264 45 1 16 =281 36 / 14 =287 41/ 16=273 43/ 14 =307
Who will collect ) | will collect my own data. (And collect some of my own) S 7EROED | P FELOAN |0 FERSED (¥ GREER | P F GRS
the data? O | will ask Jada to help collect data.,
! 4. Reflection
O Tally marks
What are your reflections, take-aways, and thoughts on your data and student outcomes?
How will the data 0 Counter (0.9., smart phone app)
be collected? O Other: Before participating in this mini-action research project | never noticed or evaluated the way | utilized
0 Combination of tools: questions or the frequency in which | asked them. Now after implementing my plan | can see a
noticeable difference in my students leaming and engagement. My students thrive when | use
What Is your [ Day 1 Day 2 | Day 3 Day 4 questioning and provide them with opportunities 1o respond. Students love 1o express thelr views,
currontrato of 22/ 15= 147 24 /14 =171 23 /15 =183 26/ 16=163 opinions and knowledge on certain subjects, Not only did this project force me to look at the number
OTRs? # [/ minwrate ¥ / min=rate # [ min=rate # / min =rate || of questions | asked, but also ! required me to observe and re-evaluate the strategies | use when
asking questions or prompling students to respond, | enjoyed observing the influence of the growth
2. Deveiop & plan fo inorease OTRs glln. | Increased my number of OTRs, and my students were visibly more involved in their learning.
Currently, | present an average of 1.588 OTRs per minute across 4 sampled he plan also allowed me to reach students that would not normally respond through student-to-
m‘l'r':“’ of opponu:alu. My goal s o Incoasse my use of OTRS lo an average of 3 OTRs | | Student questioning, and Choral questioning. | never realized the importance of including a variety of
OTRs? across 5 sampiod opportunities. Questions in my lessons, until | looked at the data. My students were becoming bored with mundane
individual question and answer. Utiizing other types of guestioning techniques enticed my students.
| Individual Choral/Unison Student-to-Student
«| will pre-plan and <l will pre-plan OTRs that | -l will implement group Although | did my average amount of OTRs was not at or over three, | was close fo my goal. | am not
increase the number of | all my students can discussion questions extremely disappointed because | did show growth between the two sets of data. | also developed
Individual questions | answer or relate to and | where the students will and learned how o implement different questioning strategies that will be extremely useful when
3"".‘:: ‘I":v"‘";‘gl:o':ﬂ:‘w'"‘ ;";r‘:m :“M;':m :b"."":u”m"’:" heir | planning towards future lessons. Implementing these strategies also helped to establish norms and
What OTR the students some “think | thumbs. EX: “Do you cﬂucn?wn‘:ung question. expectations for activities such as table group discussions, and applying the “thumbs” system. This
stratogios will | time® before calling ona | think that accepting project helped me grow as an educator and | plan o continue to evaluate my use of OTRS in the
you use? particular individual. This | refugees into our country classroom,
(identify at least 3 will expand the amount is a good or bad idea?
different of students that will raise | Show me what you
strategies total) their hand to be called personally think using
on. your thumb. Thumbs up
“yes we should” , thumbs
5yi::wayt'l'm not sure NEPBIS
or | have mixed feelings” NorthEast Positive Behavioral Interventions and Supports
and thumbs down “no we
l should not"."
- will plan questions in advance and write them out to help guide me thinking
How will you and ensure that | include at least a certain amount of OTRs. | will also personally
promptiremind | | 005 track of my OTRs as | go through my lesson as a focus method.
yourself to
increase your
OTRs?
3. Implement plan and monitor progress

College of Education POWERTHEKNOWLEDGE

University of Missouri

MPER

MU Partnership for Educational Renewal




Function-based Problem Solving

Common Functions:

" Get | | Problem
= Peer attention, adult attention, "

desired activity, desired object, Behavior

sensory stimulation

" Avoid Get Avoid

= Difficult task, boring
task, easy task, physical
demand, non-preferred
activity, peer, staff

Attention: Attention:

ltem/Activity

Adult Peer
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Function-based Problem Solving

A.ntecedent ProblemBehavior OutCome/Response Function/Motivation

(Trigger/Predictor) (Student Behavior of concern) (Consequence)
When... The student will... Then this happens | So, the function of
(teacher does) behavior is to:
# ‘ [ Get

[ Avoid

University of Missouri
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Scaffolding

High
» Activity A P
Sequencing ‘
& Offering
Choice
 Academic
Success &
Task
Difficulty

"~ Ability & Skill ™
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ReSO u rces Posi%il\?ésl\geiﬁaewor

Interventions

MISSOUI’I. and Supports
SChOOlW'de A Guide to Proactive Classroom Management
N Positive Brandi Simonsen

Behavior Diane Myers

Support

Supporting and Responding
to Behavior

ad il RS W ;
AR Y

pbismissouri.org

He TEACHER’S POCKET GUIDE ror

EFFECTIVE
CLASSROOM
MANAGEMENT

William Himmele

Total

Participation

Pérsida Himmele - ig
S
<~
7 -

)

Techniques

Making
o S \ 1
-\ ive
F e Learne

TIM KNOSTER

SECOND
, 7 ~ EDITION
i =
i

NEPBIS

,} DEAs
"2 Work
Office of Special

Education Programs

NorthEast Positive Behavioral Interventions and Supports
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Social Culture Matters

* The fundamental purpose of classroom
management is to create more effective
learning environments.

Predictable anguae
Consistent

- MEMBERSHIP
POSItlve Common‘l -~ Common

Experience Vision/Values

Safe
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THANK YOU!

* Kelsey Morris
 MorrisKels@missouri.edu

* Alexis Thoenen
e Jefferson City Public Schools

* Elizabeth Thomas
e Jefferson City Public Schools
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